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PoGouy nporpamy 3 HaB4aJILHOT AUCHUILTIHE TepMiHOJIOTisI OCHOBHOT 1HO3€MHOT MOBH ISl CTYZIEHTIB 4 KypcCy Harpsmy
niaroroBku Qinonoris* (anrmiiceka) JJOH / 3OH yknageHo BinnosiaHo g0 1inel, BUMor i 3micty Hapyanus y BH3 III — IV
p.a., 3akiagenux y [amyzeBux cranmaprax ocith — OIIIl ta OKX (ramyss 3HaHb «['yMaHiTapHi HayKku»), Ta BHMOT, SIKi
BHCYBAIOThCS HUHI JIO CHCHIaNiCTIB JAHOTO MPOQIITIO.

[Tporpamoro mependadueHo BUBUECHHS AWCHMIUIIHK TepMiHOJOTIS OCHOBHOI iHO3eMHOI MOBHM B 7-My cemecTpi. 3
ypaxyBaHHSIM 3MICTY Cy9acHOI CHCTEMH 3HaHb Ta 0COOJIMBOCTEH OpraHizallii HaBUaJIbHOTO MpoLeCcy AucuuIulina TepmiHomoris
OCHOBHOI 1HO36MHOI MOBH CKJIQIA€THCS i3 2 YacTHH. 3alpOINOHOBAaHWK DPO3IOAUI HABUAJIBHOTO Yacy B Mexax 16 Tem
po3polIteHmiA y 3B’SI3Ky 3 HEOOXiqHICTIO ONMaHyBaHHSA Marepiany. JAUCIUIITiHA PO3TIAIAETHCS K CKIaa0Ba 3MIiCTy HaBYaIBHOI
MiATOTOBKK (iToNoriB, MaOyTHIX BYMTENIB aHIIIIICHKOI MOBH Ta 3apyOiKHOI jiTeparypu i moOymoBaHa Ha BiJIIOBITHHX
TEOPETHYHHX, HAYKOBUX 3aCa/ax Ta MPAKTHYHII MigroTOBIII.

3MiCT Kypcy (OMCUMILTIHM) € JIOCTYINHHM JUIS CTYAEHTIB 4 Kypcy il po3paxoBaHMil Ha 3aCBOEHHS HOro KOXXHHM
CTYIEHTOM SIK JEHHOI, Tak 1 3aouHoi (opmu HaBuaHHs. OCHOBHMM 3aBJaHHSIM BHKJIaga4da € (OpMyBaHHS Yy CTYyAEHTIB
BIZMOBITHUX TEOPETUYHHX Ta TBOPYMX 3HaHb, HAJAHHSA IM MPAKTUYHOI CHPSIMOBAaHOCTI Ta (OpMyBaHHS BMIiHHS
BUKOPUCTOBYBaTH iX Yy MNpaKTHYHIA MiSUIHOCTI (HABYaHHI, BUKJAQJaHHI) Ta B JKUTTI B3araji. 3arajlbHUMU 3aBIaHHIMH
OLIIHIOBAHHS €: BHU3HAYEHHsI PIBHS HAaBYAJIBHHMX JOCSTHEHb CTY/ICHTIB; CTUMY/IOBaHHS iX MOTHBalii A0 3400yTTS 3HaHB;
BU3HAYEHHS PiBHS 3/1iI0HOCTEH CTYAEHTIB, IX MOTPEeOH y AONATKOBOMY HAaBUaHHI; BUCTABJIECHHS BiIIOBIIHOI OI[IHKH.

Jlyist OIiHIOBaHHS IIpOLECY Ta pe3ynbraTiB BuBUeHHS «TepMiHONOTi] OCHOBHOI iHO3eMHOi MOBW» PO3poOIEHi UiTKi,
3pO3YMLJIi 1 BiIOMi CTyIEHTaM KPHUTEpii, BIAMOBIAHO MO SKUX BUCTABILSIETHCS OIIHKA, i BUKOPHUCTOBYIOTHCS IPU IBOMY TaKi
METOIY, SIK: yCHE ONUTYBAHHS, TECTYBaHHS, OIHIOBAaHHS BUKOHAHHS TBOPYMX 3aBAaHb TOIIIO.

Mera BHBYEHHS HABYAJbLHOI JUCHMIUIIHM — TIIIrOTOBKAa CIEIaliCTIB 3a OCBITHbO-KBali(iKaliifHUM piBHEM
OaxanaBpa BiIIOBiTHO O IEPKABHHUX CTAHIAPTIB, BCTAHOBJICHUX OCBITHBO-KBaTi(iKaiHHOIO XapaKTEPUCTHKOIO Ta OCBITHBO-
mpodeciifHOI0 MporpaMoro MiATOTOBKY CIELiaTiCTiB BUIIE3a3HAYEHOTO (haxOBOTO CIPSIMYBAaHHS.

3aBaaHHSIMU BUKJIa[a4a, peaiizallist sKux 3a0e3MeunTh JOCITHCHHS 1€l METH, €:

1) BHCBITJICHHS TEOPETHYHUX aCIEKTIiB Kypcy «TepMiHOIOrisi OCHOBHOT 1IHO3EMHOI MOBHY;

2) OPIBHSHHS TEPMIHOJIOTTYHUX CUCTEM aHIIICHKOI Ta YKpaiHChKOI MOB;

3) BH3HaueHHs 0cOOIMBOCTEW (YHKLIOHYBaHHS Ta crienu(iky NepeKiiany TePMiHOJOTIYHUX OJUHUIb Y PI3HUX THIAX

TEKCTiB.

PozropuyTra nporpamMa aAMcuMILTiHA
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3micToBuii Mmoayas 1. TepmiH, ik ckiIa10BUii e1leMeHT TepMiHOCHCTEM.
Tema 1. Tepmin sik omuauns Tepminocucremu. A Short history of English terminology. 1. Topic of the session.Tasks for the
session. Vocabulary for the session. 2. A text. Tasks before reading the text. Tasks while reading the text. Tasks after reading
the text. Questions for the discussion. Tasks for dialogue and monologue speech.
Tema 2. Buznauenns ta knmacugikamis tepmiHiB. Misused English terms in EU publications. 1.To analyze criteria for
controlling language terms.2.To develop the skills of oral speech, reading and writing on the topic.
Tema 3. CtpykTypHO-ceMaHTH4HI ocobmmBocTi TepmiHiB. 1. To teach the students the types and forms of terms .2. To
develop the skills of oral speech , reading and writing on the topic .3. To compile exercises using different types of terms.
Tema 4. [lsaxu suankaeHHs TepMiHiB. 1. To learn and analyze the main concepts, functions, and characteristics of language
terms. 2.To translate terms using different types of dicationary.3. To develop the skills of reading and oral speech on the
topic.
3micToBuii Moayas 2. MoBHI napaJiesii yKpaiHChKOI0 Ta aHIVIIHCHLKOI0 TepMiHO3HABCTBA.
Tema 5. OcHoBHi npuiiomun nepekiany repminis. Higher English Critical Terminology. 1. To demonstrate students the
importance of terms for teaching of foreign languages .2.  To teach students to select terms for a foreign language
classroom.3. To develop the skills of reading ,writing and oral speech on the topic.
Tema 6. Ilepenava BacHuX iMeH Ta Ha3B npu nepekuani. 1.To teach principles of translating new vocabulary items.2. To
teach to analyze the transtlating value of the texts.3. To develop listening, speaking ,reading and writing skills on the topic.
Tema 7. MoBHi mapaneni Ta mpodjeMa «HecIpaBXHIX Jpy3iB mepeKiagaday. 1. To develop a feeling of students’
responsibility while translating different texts. 2. To develop the analytical thinking of students.3. To broaden
knowledge on ways of usage terms as a foreign language competency. 4. To get acquainted with American experience in this
field.
Tema 8. TepMiH y XyI0)KHBOMY TEKCTi: 0COOTMBOCTI QPyHKIIOHYBaHHS Ta mepeknany. Literary Terms. 1. To analyze different

types of functional terms. 2. To develop the habits of oral and speech reading on the topic. 3. To learn to analize
terminological units.
Tema 9. Tepminonoriune ruianyBanHs B Ykpaini. Current trends in English terminology. 1. To demonstrate the

importance of terminology in teaching foreign languages. 2. To analyze different terms used as means of research work. 3. To
develop the skills of speaking, reading and writing on the topic.

Ilepesiik NUTaHb, 0 BHHOCATHLCSA HA MIACYMKOBHI1 KOHTPOJIb.
1. IcTopist po3BUTKY YKpaiHCHKOTO Ta aHIIIIHCHKOrO TePMiHO3HABCTBA.
2. TenepimHiii eran po3BUTKY YKpaiHCBKOI Ta aHTIIHCHKOI HAYKOBO-TEXHIYHOI TEPMIHOJIOTII.
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OCHOBHI HaNPsIMKH TEPMiHO3HABCTBA.

BuzHaueHHs TepMiHy Ta TEpMiHOCHCTEMH.

OCHOBHI O3HaKH TepMiHa.

Knacudikanist TepMmiHiB.

CtpyKTypa TEpMiHIB: CIIOBOTBOPYi THIIH.

BMoTHBOBaHICTh TEPMiHIB.

Poie nepekinay B HOMOBHEHH] TEPMIHOJIOTT9HOT JICKCHKH.

Criocobu TBOPEHHS TEPMiHIB.

[ToOymoBa TepMiHIB IUITXOM BUKOPHCTAaHHS BHYTPIIIHIX PECypCiB MOBH.

[ToOymoBa TepMiHIB IUITXOM BUKOPUCTAHHS 3aII03MYCHb.

BuraayBaHHS IITYYHUX CITIB Ta TEPMIHIB.

Cnioco6u nepekiiajly TepMiHOJOTIYHUX OIMHUIb Y HAYKOBO- TEXHIYHOMY TEKCTI.
BukopucTaHHs JTIEKCHYHHX MepeKIIaialibKuX TpaHcdopmaltiil mpu nepekiaji TepMiHiB.
BukopucTaHHs JTEKCHKO-CEMAaHTUYHUX MEPeKIaallbKuX TpaHchop-Malliil Mpy nepekiai TepMiHiB.
BukopucranHs rpaMaTH4HUX IepeKiIajalbKuX TpaHc(hopMaliil IpH NepeKIiaii TEpMiHiB.
BukopurcraHHs JTIeKCHKO-TpaMaTHYHUX MEPeKIafabKiX TpaHchopMalliil mpy nepekiiai TepMiHiB.
BinTBopeHHs ykpaiHCBKHX CIIiB JIaTHHKOIO. CHCTEMH YKpaiHCHKOI TpaHCiTeparii.
Oco0mmBOCTI NepeKnany pisHUX Ha3B.

[lepenava abpeBiaTyp Ta CKOPOUCHB.

MogHi napaneni: Buay, GOpMH Ta IPAINHA BUHUKHECHHS.

"HecnpaxHi Apy3i epekianada’: Tpynu, IpUIHHA BUHIKHEHHS.

TepmiHOMOTIYHI OJWHUII B XYA0)KHBOMY TEKCTi.

TpynHo1Ii po3mi3HaHHS TEPMIHIB Y TEKCTaX JITEPaTypHUX TBOPIB.

[epexnaa TEpMiHIB Y XYJ0)KHBOMY TEKCTI.

[MpuHUMOM BigOOpY 30BHILIHBOT Ta BHYTPIIIHBOT ()OPMHU HOBUX TEPMIHIB.

Kommndikanist TepMmiHiB.

Crangaprusauis TepMiHOJIOTIT

CrpykTypa 3aBaHb KOHTPOJILHOI POOOTH Ta BUMOTH /10 ii 0(pOpPMIICHHS.

MeTtoan4Hi BKa3iBKH IIOJ0 HAMMCAHHS KOHTPOJBbHOI poOOTH MpU3HAYEHI IS CTYICHTIB 3a04HOi (OPMH HaBUAHHS
HanpsMy HiArotoBku «®imonoris*(anriailicbka)», cTpyktypa sakoi Mictuth 10 3aBuaHb
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ypaxyBaHHSM JIEKIiIHHUX TeM. TeopeTW4yHi NMHUTaHHs [03BOJSIOTH HOBTOPUTH BHUBYCHHUH paHille marepian Ta

3aKpinuTH HaOyTi HAaBMYKM Ha NMUCHhMi. BUKOHaHHS NMpakTUYHUX 3aBIaHb CIPHUITHME MOMIMOJIEHHIO IHTEpecy A0

TEMH, SIKy BHBYAlOTh, aKTHBI3y€ KOMYHIKaTHBHI HaBHYKHM, BUPOOHUTH Yy CTYAEHTIB YMIHHS YUTAaTH Ta PO3YMITH

OpHUTiHAJIBbHI TEKCTH aHTJIIHCHKOI MOBOIO, BECTH Oeciy Y poOUTH MOBIAOMIICHHS 3 IIEBHOI TEMH 32 (axoM.
Bumorn 10 HanmcaHHs! KOHTPOJIBHOI POOOTH

1. KorTponbpHa po0OOTa BUKOHYETHCS B YYHIBCHKOMY 3OIIMTI y BCTAHOBICHI TpadikoM CTPOKH i 37a€ThCS B 3a0YHHMA BT

CTYIICHTOM 0COOHMCT0/a00 y APYKOBAaHOMY BapiaHTi BIATIOBIAHO IO Cy4acCHHX BHUMOT O HAIMCAHHS HAayKOBO-TIPAKTUIHUX

Marepiais.

2. Ha TuTynbHIN CTOPiHII KOHTPOIBHOI poOOTH:

- Ha3Ba MPEMETY;

- rpyna, CreIiajJbHICTh;

- Ha3Ba By3y;

- BapiaHT KOHTPOJILHOT pOOOTH.

3. BapiaHT KOHTPOJIbHOT pOOOTH BU3HAYAETHCS BUKJIAIA4EM.

4. I1pu BUKOHAHHI KOHTPOJIBHOI poOOTH HEOOXIJHO BKa3aTH IMTAHHS, aTH HA HOTO IPYHTOBHY BiJIIIOBIb.

5. Ilicns BiAmoBije# Ha BCl MHUTaHHS KOHTPOJBHOI POOOTH MOMAEThCS MEpeNik BUKOPHCTAHOI JiiTeparypH, odopmieHuil y

BiIIOBITHOCTI 3 0i0iorpad)iYyHUMHU BUMOTaMU:B KiHIII POOOTH CTaBHUTHCS J1aTa Ta OCOOUCTHH TiAMUC CTYICHTA.

6. IIpu He 3apaxyBaHHI KOHTPOJIEHOT pOOOTH CTYIEHT HOBHHEH BUKOHATH ii IIOBTOPHO 1 3JaTH Ha HEPEHPOBIPKY.

7. IlepeBipeHa KOHTPOIbHA POOOTA TOBHHHA 30epiraTics y BUKJIaAadva.

8.V pa3i HeBUKOHAHHS KOHTPOJIFHOI POOOTH CTYACHT HE JOMYCKAETHCS A0 CKIIATAHHS 3aliKy.

Crnocié BuOopy 3aBIaHb KOHTPOJIBLHOI po00TH

CryneHT Mae BUOpaTH 3aBJaHHS [yl HANMCAHHS KOHTPOJIBHOI poOOTH 3TiIHO MOPSIKY peecTpanii y CIIUCKY TPYIIH.

| Bapianr 1 I Nel |
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Bapianr 2 Ne2
Bapianr 3 Ne3
Bapiaurt 4 Ned
Bapianr 5 Ne5
Bapiast 6 Ne6
Bapianr 7 Ne7
Bapianr 8 Ne8
BapiaaT 9 Ne9
Bapianr 10 NelO
Bapianr 11 Nell
Bapianr 12 Nel2
Bapianr 13 Nel3
Bapianr 14 Nel4
Bapianr 15 Nel5

Iepeuik 3aB1aHb 1151 KOHTPOJILHOI POOOTH
Bapianr 1.
Teopernuni nutanaa. OOEpiTh MPaBIIIEHY BIAIOBIAb T PO3KPUUATE 3MiCT OHSTTS.

L. Po3zin TepmiHoIIOrT, SIKMI CHOPSIMOBAHO Ha PO3POOKY IPAKTHYHUX NMPUHLMIIIB Ta PEKOMEH AL 100 TBOPESHHS
HOBHX TEPMIHIB Ta YCYHEHHS HEJOMIKIB BXKE iCHYIOUHX TEPMiHIB Ta TEPMIHOCHUCTEM, peAaryBaHHsI, BIOPSAKYBAHHS, TIEPEKIa
Ta BUKOPHUCTAHHS TEPMiHIB Ma€ Ha3BY:
a) TUMOJIOTIYHE TEPMiHO3HABCTBO,
0) mpuKIagHEe TEPMiHO3HABCTBO,
B)3arajJbHEe MOBO3HABCTBO.
2. Hayka npo ykiiajanHs CJIOBHHKIB CIIEI[iajIbHOT JIEKCHUKH Ma€ Ha3By:
a) OHOMAciOJIOTiYHE TePMiHO3HABCTRBO,
0) TepMiHO3HABCTBO,
B) TepMiHOrpadis.
[TpakTH4Hi 3aBIaHHS.
1. IIpounTaiiTe TEKCT Ta NEPEKIAAITh HOro YKpaiHCHKOI MOBOIO.
2. BUNHUIIIITH 3 TEKCTY TEPMIiHH, TOAUIAIOUH 1X Ha: 3arajlbHOHAYKOBI, MIXKTaTy3€Bl Ta By3bKOTaTy3¢Bli.
3. IlpoaHani3yiTe TEPMIHHU 3 TOUKH 30pY iX CTPYKTYPH.
4. osicHiTh, sk Bu nepeknany BiacHi Ha3BU y Tekcti. HasBiTh npuitomn nepekiany, 1o skux Bu Bhanmcs, 10oBemiTh
paBWIbHICTE Bamoro Bu6opy.



5. IlpoananizyiiTe TepMiHM 3 TOYKM 30pYy IX MOXO/MKEHHS. BkaxiTh, sKi TepMiHM MOOYIOBaHI 3a JIOINOMOTOIO
BHUKOPHCTaHHS BHYTPIIIHIX PECYpCiB MOBH, a K1 € 3aII03NICHUMH.

6. 3a3Haure (y pa3i HAIBHOCTI B TEKCTi) TEPMIiHU-IHTEPHALIIOHAII3MH Ta TEPMiHU-TICEBIOIHTEPHAIIOHATI3MH.

7. BxaxiTh, SKi NPUHOMH TIEepeKiagy TEpPMiHIB Ta BUAM IepeKiajalbKuX TpaHcopmaliil Oylo BHUKOPHCTAHO IIpH
TIepeKJIall TEPMiHIB y TEKCTi.

8. Uu moenocsi Bam 3Beprarucs 10 SHIUKIONESANYHO-IOBIIKOBHX a00 TIIyMayHUX CIOBHHKIB MPH MEpeKiaii TepMiHiB?
3a3Haure, IKUMH CJIOBHUKaMH BU KOpUCTYBaJHCs IPH MepeKiai TEKCTy a0 OKPEeMUX TEPMiHiB.

1 The Need for a National Tertiary Level ESP Curriculum.This curriculum has been developed with the approval of
the Ministry of Education and Science of Ukraine:as a response to international developments;in order to meet the language
needs of university students across a range of discipline areas to provide benchmarks for teachers and students in line with the
levels identified in CEF;to provide a standardised basis for course and syllabus design by teachers of English at the faculty
level in universities throughout Ukraine. An enlarged Europe has led to radical changes in education. The creation of the
European Higher Education Area by 2010 (Bologna, 1999) sets challenging tasks in terms of greater mobility for students,
more effective international communication, better access to information and deeper mutual understanding. The ESP
curriculum will give students an opportunity to develop the competences and strategies needed to function effectively in the
study process and in the professional situations they encounter. As a result of new courses higher levels of student language
proficiency will facilitate individual mobility and competitiveness in the job market. The Curriculum is a flexible document,
incorporating a set of generative features to enable practising teachers to 'tailor’ ESP syllabuses to meet students' and teachers'
diverse needs. It can be applied, with necessary adaptations, to the specific situations and needs of universities and their
students. It is then open to further development and refinement with the experience of use.2 .Levels of English Language
Proficiency for Specialisms

The ESP Curriculum takes into account language proficiency levels as specified in the CEF (2001): Fig. 1. Common
Reference Levels (CEF 2001)

Basic User A1 - Breakthrough

A2 - Waystage

Independent User B1 - Threshold

B2 - Vantage

Proficient User Cl - Effective Operational
Proficiency.

C2 - Mastery

The introduction of these levels into Ukrainian ESP teaching/learning practice will increase the quality of language
learning and teaching and make language proficiency evaluation both transparent and recognisable within the wider European
framework. Entry levels. According to the National secondary school standard (2004), the school-leaving proficiency level is
B1+. Thus, the entry level of university applicants is expected to be not lower than that. As the standard was only introduced
in January 2004, we assume that there will be a transition period before level B1+ can be expected to be attained by the
majority of Ukrainian school-leavers.



Bapianr 2.
Teopernuni nuranas. OGepiTh NPaBUIBHY BiAMNOBIb Ta POSKPHHTE 3MICT HOHSTTSL.
1. Tepminam y Mexax oJHi€] TEpPMIHOCHCTEMH HE IMOBUHHA OyTH MPUTaMaHHa:
a) OMOHIMIYHICTb,
0) aHTOHIMIYHICTD,
B) CHHOHIMIYHICTb.
2. TepmiHy mpuTaMaHHa TSHACHIIA 1O ...
a) HasIBHOCTI KOHOTAIIiH,
0) cTmIicTHYHOI 3a0apBIICHOCTI,
B) CTHJICTHYHOI HEUTPATBHOCTI.
[MpakTH4Hi 3aBIaHHS.
1. IlpounTaiiTe TEKCT Ta MEPEKIAITh HOTO YKPaiHCHKOIO MOBOIO.
2. BUNUIIITE 3 TEKCTY TEPMiHH, HOAUISIOUH TX HA: 3arajibHOHAYKOBi, MIXKraiy3eBi Ta By3bKOraay3esi.
3. Ipoanani3yiiTe TEPMiHH 3 TOUKH 30pY IX CTPYKTYPH.
4. TlosicHiTh, sk Bu mepeknany BiacHi Ha3Bu y Tekcti. HasBiTh npuitomn mepekniany, 1o sKkux Bu Brammcs, TOBEHiTh
npaBWIbHICTH Bamroro Bubopy.
5. IlpoaHanizyiiTe TEepMiHM 3 TOYKM 30pY IX NOXO/KEHHA. BKaxiTh, sKi TepMiHM MOOYIOBaHI 3a JOIIOMOTOIO
BUKOPUCTaHHS BHYTPIIIHIX PEeCYpCiB MOBH, a SIKi € 3a1I03UUEHUMH.
6. 3a3Haure (y pa3i HaIBHOCTI B TEKCT1) TEPMiHU-IHTEPHALIIOHAII3MH Ta TEPMIHU-TICEBIOIHTEPHALIOHATI3MH.
7. BkaxiTh, AKi TpHIAOMH TIepeKiaay TEPMiHIB Ta BHUAM IEPEKIANANBKUX TpaHCOpMAIliii OyI0 BHKOPHUCTAHO IIPH
TepeKyIai TEPMiHiB y TEKCTi.
8. Uu mosenocst Bam 3BepraTtrcs 10 €HIMKIONEANIHO-IOBIIKOBUX a00 TIyMadyHUX CIOBHHKIB MIPH MEPEKIadi TepMiHIB?
3a3HauTe, SIKMMH CIOBHUKaMH Bu KopHcTyBasics IpH MEpeKaii TEKCTY ad0 OKPEMHX TEPMIHIB.

English language proficiency level for Bachelors. As Ukraine has declared its intention to become an equal partner
within the Bologna Process framework, Ukrainian universities are expected to confront the European standards in language
proficiency. Following the recent national ELT reform at secondary level and taking into account international practices in
language education at tertiary level, the ESP Curriculum states that the minimal acceptable English language proficiency level
to qualify for a Bachelor's degree is B2 (Independent User).

The 'benchmarks' for this ESP Core Curriculum level are based on the:

. descriptors, introduced by the Common European Framework of Reference for Languages (2001)

. requirements of the educational and qualification characteristics of graduates adopted by the Ministry of Education and
Science of Ukraine

. specific job descriptions developed and validated by businesses, organisations, institutions

. findings of the ESP Baseline Study (2004) and surveys carried out among professionals, teachers and students in higher

educational institutions.
The exit proficiency level B2 for Bachelors should be assessed by the final qualification examination at the end of the course.
The graduates' language competences should be checked according to the following standards of achievement, compiled on the
basis of Specialism Standards of Higher Education with the reference to the level B2 descriptors of CEF (2001).

To qualify for a Bachelor's degree, together with other professional skills, a student should be able to communicate
effectively in English in the world of work, namely to:

. to discuss study and specialism-related issues in order to reach an understanding with an interlocutor

. prepare public presentations on a wide range of specialism-related topics, using relevant means of verbal
communication and adequate forms of discussions and debates

. look for new textual, graphic, audio or video information in English language specialism-related sources (both printed

and electronic) using relevant search methods and terminology
« analyse English language sources of information to obtain data necessary for executing professional tasks and making
professional decisions:write professional texts and documents in English on a variety of specialism-related topics
Bapianr 3.
Teopernuni nutanHa. OOepiTh MPaBUIEHY BIAIOBIAb T PO3KPUUATE 3MiCT MOHATTS.

1. [lesika eMOIIiHHICTD, 0 BUKIMKaHA OCOOTMBOCTSAMH MPOCTOPIvYs, BIACTHBA ...

a) HOMEHaM,

0) npodecioHamizmam,

B) TEpMiHaM.

2.5knii 3 mepeniueHnx BUIIB TEPMiHIB NPECTABICHNH B YKPATHCHKiN MOBI y HAiMEHIIIN KiIBKOCTI:

a) TepMiHH-CJIOBA,

0) TepMiHU-CIOBOCIIOTYYCHHSI,

B) 6araTOKOMIIOHEHTHI TEpMiHH.

[TpakTHyHi 3aBIaHHS.

1. IIpounTaiiTe TEKCT Ta MEPEKIAIiTh HOro YKpaiHCHKOK MOBOIO.
2. Bunumiite 3 TEKCTy TEpMiHH, HOAUIAIOUM TX Ha: 3arajlbHOHAYKOB1, MIKIrainy3eBi Ta By3bKOIay3eBi.
3. Tpoanamni3yiiTe TEPMiHH 3 TOUKH 30pY X CTPYKTYPH.
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4. osicHiTh, sk Bu nepeknany BiacHi Ha3Bu y Tekcri. HasBiTh npuitomn nepeknany, 1o sikux Bu Bhanmcs, 10BemiTh
MpaBUIBHICTE Bamoro Bu6opy.

5. [Ipoanani3yiiTe TepMiHM 3 TOYKH 30pYy iX TOXOKEHHSA. BKaxiTh, fKi TepMiHM MOOYZOBaHI 3a IOIMOMOTOIO
BUKOPUCTaHHS BHYTPIIIHIX PECYpPCiB MOBH, a SIKi € 3aII03UUYCHUMH.

6. 3a3Haure (y pa3i HASBHOCTI B TEKCTI) TEPMiHU-IHTEPHALIOHATI3MH Ta TEPMiHU-TICEBIOIHTEPHALIIOHATI3MH.

7. BxaxiTh, siKi NpUIOMH TNeEpeKiagy TEpPMIHIB Ta BUAM IepeKiajalbKux TpaHcopmaliii Oylo BHUKOPUCTAHO IpH
nepeksiaai TepMiHiB y Tekcri.8. Yu moBenocst Bam 3BepTaTHCs 10 SHIUKIIONEIMYHO-A0BIAKOBIUX a00 TIIYMayHHX CJIOBHHKIB
IIpY TepeKiIazl TepMiHiB? 3a3HauTe, SIKUMHU CJIOBHHKaMH BH KOpUCTyBaMCs NpU MepeKiIaji TeKCTy ab0 OKPEMHUX TEPMIHiB.

English language proficiency level for Masters. Bearing in mind professional needs and target situation of Master's
students in Ukrainian higher educational institutions, the ESP Curriculum recognises that the English language
proficiency level B2+ may be sufficient for verbally non-demanding specialisms, while the C1 level may be required for
highly verbal specialisms. As the entry level of Master's students will be B2 (Independent User), it will ensure their
independent English language communicative competence for them to function rely in their academic and professional
fields.

At same time, universities at their discretion may further develop the specialism-specific foreign language competences
of their Master's students. This level of professional education highly integrates language skills he content of a particular
specialism, and may be realised through team-teaching by language and specialism teachers in the tailor-made courses
developed and delivered by the universities .

Under conditions of growing international academic mobility promoted by the Bologna Process, the target C1 level

Master's students opens up the opportunity for Ukrainian universities to join the European Higher son Area as a strong

and equal partner and ensures that universities in Ukraine further develop as international educational centres.

Principles of the ESP Curriculum

National ESP Curriculum, as a pedagogic and organisational tool, takes into account modern tendencies language
learning and teaching and is based on the following principles:

Internationalism and plurilingualism —with an international orientation, the Curriculum promotes the concept of

European citizenship. It attempts to provide students with a solid foundation of learning and opens up international

professional opportunities.

A plulingual approach recognises that an individual's experience of language expands from the mother tongue to the

languages of other peoples. The learner builds up a communicative competence to which all the knowledge and

experience of languages contribute and in which languages interrelate and interact.

Democracy and equality

All languages and cultures are equal and no language or culture is discriminated against. The National ESP um aims
to create an interest in the cultures of our European neighbours and to develop democratic citizenship and an attitude
of openness, tolerance and respect for 'otherness' and difference.

In the wider European context, the Curriculum aims not only to develop pragmatic skills, but also to recognise the socio-

cultural background of the community in which students will function.

The ESP Curriculum provides Ukrainian higher education institutions with a generative framework within which they
will be able to organise quality language teaching and learning to enable their students to satisfy communicative needs in
the profession.

Bapianr 4.
Teopernuni nuranus. O0epiTh NPaBUIBHY BIAMOBIIb Ta POKPHHUTE 3MICT HOHSTTSL.

1 TomitepHa un modoHeMHa Nepeaaya BUXiIHOT JIEKCUYHOI OJMHHUII 33 JOMOMOror0 ai(aBiTy MOBHU MEPEKIaay Mae
Ha3BY:

a) KaIbKyBaHHS,

0) TpaHCKOMYBaHHS,

B) KOHKpETH3aIlis.

2. Bwux tpancdopmarii, BHACTIZOK SIKOI MEpEeKIaTHIM BiIIIOBIIHUKOM CTa€ CIIOBO a00O CIOBOCIIONYYEHHS, IO HE €
CIIOBHMKOBHM BiJIOBITHIKOM 1 IO MigiOpaHO i3 BpaxyBaHHSM 3HAYCHb OTOUYIOUMX OJMHHUIIF Ta MOBJICHHI BUX
HOPM 1 TpaaHIid MOBH HEPEKIaTy, Ma€ HAa3BY:

a) reHepaiizarisi,

0) KOHTEKCTyaJbHa 3aMiHa,

B) rpaMaruyiHa TpaHcdopmartis.
[MpakTr4Hi 3aBIaHHS.
1. IlpounTaiiTe TEKCT Ta MEPEKIAITH HOro YKpaiHCHKOIO MOBOIO.
2. BUnUmIiTh 3 TEKCTY TEPMiHH, HOAUIAIOUH TX HA: 3arajbHOHAYKOBi, MIKIrany3eBi Ta By3bKOraay3esi.
3. IlpoaHani3yiiTe TEPMiHHU 3 TOUKH 30pY iX CTPYKTYPH.
4. TosicHiTh, sk Bu mepeknany BiacHi Ha3Bu y Tekcti. HasBiTh npuitomn nepekniany, 1o skux Bu Bhammcs, T0BemiTh
MpaBWIBHICTE Bamoro Bu6opy.

11



5. IlpoananizyiiTe TepMiHM 3 TOYKM 30pYy IX MOXO/MKEHHS. BkaxiTh, sKi TepMiHM MOOYIOBaHI 3a JIOINOMOTOIO
BHUKOPHCTaHHS BHYTPIIIHIX PECYpCiB MOBH, a K1 € 3aII03NICHUMH.

6. 3a3Haure (y pa3i HAIBHOCTI B TEKCTi) TEPMIiHU-IHTEPHALIIOHAII3MH Ta TEPMiHU-TICEBIOIHTEPHAIIOHATI3MH.

7. BxaxiTh, SKi NPUHOMH TIEepeKiagy TEpPMiHIB Ta BUAM IepeKiajalbKuX TpaHcopmaliil Oylo BHUKOPHCTAHO IIpH
TIepeKJIall TEPMiHIB y TEKCTi.

8. Uu moenocsi Bam 3Beprarucs 10 SHIUKIONESANYHO-IOBIIKOBHX a00 TIIyMayHUX CIOBHHKIB MPH MEpeKiaii TepMiHiB?
3a3Haure, IKUMH CJIOBHUKaMH BU KOpUCTYBaJHCs IPH MepeKiai TEKCTy a0 OKPEeMUX TEPMiHiB.
Innovation

The innovative character of the National ESP Curriculum stems in no small part from the pioneering nature of the CEF,
from which it derives. The Curriculum is based on the successes and takes into account the flaws which have existed in
Ukrainian EFL/ESP teaching and learning practice. It is both learner- and learning-centred, and makes use of modern didactic
principles of tertiary language teaching and learning by:

. developing language intercultural and language learning awareness
. emphasising comprehension, sociocultural content, the textual nature of communication and methods of teaching and
learning that activate student interest.

in order to increase students' performance via a variety of highly motivating task-based and communicative activities, the
approach to ESP teaching and learning includes the integrated development of language knowledge and skills.

Such an approach is an eclectic rather than a narrowly prescriptive one. But the common element is always communicative
methodology (Brumfit and Johnson 1985, Johnson and Morrow 1984, Littlewood 1981). However, teachers are encouraged to
use any methods and techniques they consider appropriate and effective in order to achieve the target teaching/learning
objectives.

The Curriculum is a synergistic document incorporating the best from international and national language teaching and
learning theory and practice. It should lead to:

Transparency and Flexibility

It is a positively formulated, user-friendly document, non-prescriptive in nature, with clear descriptions of language
proficiency. Such descriptions, when related to professional qualifications, help make the Curriculum document both
comprehensible and acceptable within Ukraine and throughout Europe.

Plurality

It takes into account the diversity of students' needs according to learning purposes and contexts, and their background (i.e.
it creates a solid foundation for developing appropriate and distinctive ESP syllabuses for students of a range of specialisms).

It ensures mutual recognition of all syllabuses and continuity between different educational institutions, sectors, regions
and countries.

It values the full range of the learner's language and intercultural competence and experience, regardless of whether these
were acquired within or outside formal education. The document encourages and allows the creation of syllabuses at various
levels of complexity.

Bapianr 5.
Teopernuni nutanHa. OOEpiTh MPaBIIEHY BIIAOBIAb T PO3KPHUATE 3MiCT MOHSTTS.
1. CkipKOMa OCHOBHHMH CIIOCOOAMH MOXKYTh YTBOPIOBATHCS HOBI TEPMiHHU B OLTBIIOCTI MOB?
a) YOTHpPMa OCHOBHUMH CIIOCOOaMH,
0) TpbOMa OCHOBHUMH CITIOCOOAMH,
B) M'ITbMa OCHOBHHMH CIIOCOOAaMHU.
2.JlepuBaitist BiTHOCHUTHCS 10 CLIOCOOY TBOPEHHS HOBUX TEPMIHIB 38 PaXyHOK:
a) BUKOPUCTAHHS 3all03UYEHb,
0) BUTayBaHHS IITYYHUX CIIIB,
B) BHKOPHCTaHHS BHYTPILIIHIX PECYypCiB MOBH.
[MpakTH4Hi 3aBIaHHS.
1. IIpounTaiiTe TEKCT Ta NEPEKIAAITh HOro YKpaiHCHKOI MOBOIO.
2. BUNHUIIITH 3 TEKCTY TEPMiHH, TOAUIAIOUH 1X Ha: 3arajibHOHAYKOBI, MIXKTaTy3€Bl Ta By3bKOTaTy3€Bi.
3. IlpoaHani3yiTe TEPMIHHU 3 TOUKH 30pY iX CTPYKTYPH.
4. IosicHiTh, sk Bu nepeknany BiacHi Ha3BU y Tekcti. HasBiTh npuitomn nepexnany, 1o skux Bu Bhammcs, 10oBemiTh
paBWIbHICTE Bamoro Bu6opy.
5. [lpoanaxni3yiiTe TepMiHM 3 TOYKH 30pYy iX TOXOKeHHA. BKaxiTh, fKi TepMiHM MNOOYZOBaHI 3a IOINOMOTOIO
BUKOPUCTAHHS BHYTPIIIHIX PECYPCiB MOBH, a SIKi € 3aTI03UYCHUMH.
6. 3a3Haure (y pa3i HaIBHOCTI B TEKCTI) TEPMiHU-IHTEPHALIOHATI3MH Ta TEPMiHU-TICEBIOIHTEPHALIOHATI3MH.
7. BxaxiTh, fKi NPUHOMH TepeKiagy TEpPMIiHIB Ta BUAM IepeKiajalbKuX TpaHcopmaliii Oylo BHUKOPHUCTAHO IpH
MIepeKIIa il TEPMiHIB y TEKCTi.
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8. Uu nosenocst Bam 3BepraTncst 10 €HIMKIONEIUYHO-OBIAKOBUX a00 TIIYMayHHUX CJIOBHHKIB IPU MEPEKIIaai TEpMiHiB?
3a3Haute, IKUMH CJIOBHUKaMH BU KOPUCTYBAJIHCS MTPH MEPEKIai TEKCTY a0 OKPEMUX TEPMiHiB.

Integration

There are two domains in which the ESP Curriculum achieves integration: language learning and content.

. The ESP Curriculum shifts the emphasis from language knowledge as a set of isolated constructs to the notion of
language as an integrated system of skills and knowledge. This viewpoint reflects a change in educational philosophy where
language teaching is viewed as a diversified education in language. Language learning is thus seen as the acquisition of both
knowledge and integrated language skills as they are required for and interact in real-life situations (CEF, 2001).

The ESP Curriculum aims to develop integrated language skills and is designed to cohere as closely as possible

with the goals and content of the students' areas of specialisation. The teaching of macro-skills makes sense when

they are viewed in their natural context of their respective professional settings. The market demand for such skills

is illustrated by the growing trend of using English as a medium of instruction. This Curriculum document aims to

bring about such integration at the level of objectives and teaching methods, and by coordinating syllabuses.

The ESP Curriculum is relevant to the professional needs of students and to societal expectations relevant to the target
situations in which ESP students will function as specialists

The ESP Curriculum encourages life-long learning and autonomy. It is obvious that learning a foreign language,
especially in the European context, reaches far beyond compulsory education. The active use of procedural knowledge
('learning to learn') is the basis for efficient and autonomous life-long lean- after school. So the development of this
procedural knowledge is an essential objective within t the new approach. The ESP Curriculum is a tool for promoting
learner autonomy and critic; learning styles. It focuses on the generic skills of critical thinking, problem solving,
presenting ideas, etc. In this way it helps develop the students' language, pragmatic and intercultural language competes
their capacity for independent language learning.

The ESP Curriculum follows a modular design. It is multidimensional (taking account of the different dimensions of
the CEF). It is modular in its organisation of learning and evaluation. This permits — at a given moment in the learning
path or through differentiated stages along this path - the development and recognition of the components and structure of
the Curriculum and subsequent syllabuses. The latter may vary in education institutions, and change overtime with varying
students' needs.

The Curriculum has a skills-based focus and is modular in nature. It presents the options differentiation for managing the
development of a diversified competence for particular students. It aims at improving students' proficiency in restricted areas
of language for particular purposes. It provides continuity, variability and individualisation of teaching and learning.

Each of the areas of language teaching/learning may be given different specifications. This means that an enormous
number of practical forms of language teaching may be imagined that are capable specific linguistic repertoires, according to
students' specialisms, life plans and needs.

The modular approach of the Curriculum facilitates the introduction of key skills and competences into local syllabuses.
It also takes into account the students' needs, initial and target proficiency levels, and the number of hours allotted for ESP
(ELT).

Bapianr 6.
Teopernuni nuranus. OOepiTh NPaBUIBHY BIAMOBIIb Ta POSKPHHUTE 3MICT HOHSTTSL.
1. 3amo3uueHHs JIMIE 30BHILIHBOI ()OPMH TEPMIHOJIOTTYHOT OJMHULI Ma€ MicCIe:
a) IPaKTHYHO HIKOJH,
0) Tpu TOBHOMY 3aITO3MYCHHI,
B) IPH YaCTKOBOMY 3aIllO3MYCHHI.
2.OCHOBHHM €IIOCOOOM Tepeaadi YaCTKOBOTO 3aII03WYCHHS 3 MOBH- IIPOIYLICHTa Y MOBY-PELMITI€HT €:
a) TpaHCIiTepallis,
0) KaJIbKyBaHHS,
B) TPaHCKOLYBaHHS.

[TpakTH4Hi 3aBIaHHS.

. IIpounTaiiTe TEKCT Ta MePeKIaiTh HOro yKpaiHChbKOI MOBOIO.
. Bunumite 3 TeKcTy TepMiHH, TOAIIISAIOUH 1X HA: 3arajbHOHAYKOBi, MIXTaIy3€Bi Ta By3bKOTaTy3eBi.
. IIpoananizyiite TepMiHH 3 TOUKH 30pY X CTPYKTYPH.

4. TlosicHiTh, sk Bu mepeknany BiacHi Ha3Bu y Tekcti. HasBiTh npuitomu nepekniaay, 10 sIKux Bu Brammcs, TOBEHiTh
IpaBWIbHICTH Barmroro Bubopy.

5. IlpoaHanizyiiTe TEepMiHM 3 TOYKHM 30pYy IX MOXO/KEHHA. BKaxiTh, SKi TepMiHH TOOYIOBaHI 3a JOIIOMOTOIO
BUKOPUCTaHHS BHYTPIIIHIX PECYpCiB MOBH, a SIKi € 3a1I03UUCHUMH.

6. 3a3Haure (y pa3i HaIBHOCTI B TEKCT1) TEPMiHU-IHTEpHALIIOHAII3MH Ta TEPMIHU-TICEBIOIHTEPHALIOHATI3MH.

7. BraxiTp, AKi TmpHifoMH TEepeKiaay TEePMiHIB Ta BUAM IEPEKIAJalbKUX TpaHCOpMAaIliii OyI0 BHKOPHUCTAHO NPH
MepeKyIai TEPMiHiB y TEKCTi.

8. Uu gosenocst Bam 3BepTaTrcs 10 CHIMKIONEANIHO-IOBIIKOBUX a00 TIyMayHUX CJIOBHUKIB IIPU MEPEKIail TEPMiHIB?
3a3HauTe, SIKUMH CIIOBHUKaMH Bu KopHCcTyBasCs IIpH MEPEKIIaii TEKCTY a00 OKPEMHX TEPMIHIB.
Aims
The National ESP Curriculum is realised through the following set of aims:
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Practical: to develop students' general and professionally-oriented communicative language competencies in English
(linguistic, sociolinguistic, and pragmatic) to allow them to communicate effectively in their academic and professional
environments.

Educational: to develop students' general competences (declarative knowledge, skills and know-how, existential
competence and the ability to learn); to foster the ability to self-evaluate; and to develop a capacity for autonomous learning
which will enable students to continue to learn in academic and profession situations both before and beyond graduation.

Cognitive: to expose students to academic activities that draw on and further develop the full range of their cognitive
abilities.

Developmental: to help students to form general competences so that they can develop their personal motivation
(values, ideals, etc.); to foster students' confidence as users of the language, and to encourage development of positive
attitudes and feelings towards learning the target language.

Social: to facilitate and develop students' critical self-awareness and interpersonal skills and to contribute meaningfully to a
changing international environment.

Socio-cultural: to develop a broad understanding of important and different international socio-cultural issues in order to
operate appropriately in culturally diverse professional and academic environments.

Content Rationale
Principles of Content Selection
The content of the National ESP Curriculum is defined by its principles and:

. is based on international levels of proficiency (according to CEF)

. matches national qualification levels of achievement (EQS and EPP)

. has clearly and flexibly formulated objectives and outcomes

. is based on professional and academic skills

. covers professional and academic content (areas of subject knowledge); situational content (the context within which
the materials, activities, etc., are presented); and pragmatic content (necessary practical and useful skills)

. takes into account students' backgrounds and their study and target needs

. is modular in its organisation.

The content selection is based on analyses of national and international education standards, common professional
requirements and students' needs. The data for these analyses were obtained via:

. questionnaires administered to university students, young professionals, ESP and subject teachers, administrators, and
employers
. tests of students' proficiency level
. interviews and job descriptions
. the ESP Baseline Study (2004).
Bapianr 7.

Teopernuni nuranus. OOepiTh NPaBUIBHY BIANOBIH T POSKPHHUTE 3MICT HOHSTTSL.

1. HasBu xypHaJiB y nepeBakHii KiTbKOCTI BUNIAIKIB:
a) TIEPEHOCATHCS B OPUTIHAIILHOMY BUIISAL B YKPAaiHCHKHI TEKCT,
0) TPaHCKOMYIOTHCS,
B) TIEPEAAIOTHCS 32 JOOMOTOIO OITHCOBOTO HEPEKIIay.
2MoBHi napasiesi MOXXyTh OyTH (3aliBe BUKPECIIITh):
a) 3aKOHOMIPHHUMH,
0) BUITaIKOBUMH,
B) 3aI03HYCHUMHU.
[TpakTHyHi 3aBIAHHSL.
1. IIpounTaiiTe TEKCT Ta MEPEKIAIiTh HOro YKpaiHCHKOK MOBOIO.
2. Bunumiite 3 TEKCTy TEpMiHH, HOAUIAIOUM TX Ha: 3arajlbHOHAYKOB1, MIKIany3eBi Ta By3bKOTI'ay3eBi.
3. Ipoanamni3yiiTe TEPMIHH 3 TOUKH 30pY IX CTPYKTYPH.
4. TosicHiTh, sk Bu mepexianu BracHi Ha3Bu y Tekcti. Has3BiTe mpuilomu mepekiany, n0 skux Bu Bmamucs, 1OBeniTh
MpaBUIbHICTH Barmoro Budopy.
5. IlpoananizyiiTe TepMiHM 3 TOYKM 30pYy IX MOXO/MKEHHS. BkaxiTh, sKi TepMiHM MOOYIOBaHI 3a JOIOMOTOIO
BHUKOPHCTaHHS BHYTPIIIHIX PECYpCiB MOBH, a K1 € 3aII03NICHUMH.
6. 3a3Haure (y pa3i HAIBHOCTI B TEKCTi) TEPMIiHU-IHTEPHALIOHAII3MH Ta TEPMiHU-TICEBIOIHTEPHAIIOHATI3MH.
7. BxaxiTh, SKi NPUHOMH TIEepeKiagy TEpPMiHIB Ta BUAM IepeKiajalbKuX TpaHcopmaliil Oylo BHUKOPHCTAHO IIpH
TIepeKJIall TEPMiHIB y TEKCTi.
8. Uu moenocsi Bam 3Beprarucs 10 SHIMKIONESANYHO-IOBIIKOBHX a00 TIIyMayHUX CIOBHHKIB IPH MEpeKiaii TepMiHiB?
3a3Haure, IKUMH CJIOBHUKaMH BU KOpUCTYBaJHCs IPH MepeKiai TEKCTy a0 OKPEeMUX TEPMiHiB.
Content Organisation
The content of the ESP Core Curriculum is designed to help students to achieve target B2 language proficiency level as
required for a Bachelor's degree (see Chapter 2). Such a level of language proficiency will facilitate the academic and
professional mobility of students, enable university graduates to function competently in a professional and academic context,
and provide them with a platform for life-long learning.
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The content also allows for further movement towards a C1 proficiency level for a Master's degree where a specialism is
linguistically demanding.
The ESP Core Curriculum content is focused on professional communicative competence, regarded as language behaviour
specific for academic and professional environment. The language behaviour requires the acquisition of linguistic competence
(language skills and language knowledge), and the socio-linguistic and pragmatic competences needed for performing study
and job-related tasks. The development of communicative competence relies on the students' ability to learn, on subject
knowledge and prior experience, and occurs within a study- and specialism-related situational context.

Language skills - as an essential component of linguistic competence - are covered by generic learning objectives in the
content of this Curriculum (see Section 6.1). Though listed separately, the language skills are developed in an integrated way.
They are defined and integrated according to language behaviour specific for study or specialism-related areas and situations.
Regardless of the order in which the skills appear in the Learning Objectives table, priority is given to those which are
considered more important in the given situation. Presentation skills, for example, integrate all four language skills. Here,
speaking skills take priority over listening, reading and writing. This may not be the case when dealing with correspondence,
for example, when reading and writing skills will be paramount.

Mediation is not included separately in the learning objectives of the ESP Curriculum. Mediation skills are necessary
where 'the language user is not concerned to express his/her own meanings, but simply to act as an intermediary between
interlocutors who are unable to understand each other directly' (CEF, 2001: 87). Mediation may involve such activities as
spoken interpretation and written translation as well as summarising and paraphrasing texts in the same language, etc. Taking
into consideration that mediation is 'simply a by-product of learning' at the B2 language proficiency level, it does not 'play a
role in any evaluation procedures that may be related to it' (Ek and Trim, 2001).

Study skills are aimed at developing students' abilities to make effective use of the learning opportunities created by
teaching/learning situations. They encourage the development of independent students in academic- and specialism-related
areas.

Bapianr 8.
Teopernuni nuranus. O0epiTh NPaBUIBHY BIAMOBIIb Ta POSKPHHUTE 3MICT HOHSTTSL.
1 Tepminu -"HecnpaBxHi JApy3i Hepekianaya” 3ycTpidaloThes cepeq i (3aiiBe BUKPECIITh):
a) IPUKMETHHKIB,
0) MpHCITIBHUKIB,
B) MPUAMEHHUKIB.
2.Po3X0mKeHHS B IPEAMETHO-JIOTIYHOMY 3MICTi Y "HECIIpaBXHIX Jpy3iB Iepekinagada’ moB'si3aHe 3 pO3XOMKCHHIMHU:
a) HEOJIOTI3MiB,
0) peaiif,
B)3aco0iB mepekIamy

[TpakTH4Hi 3aBIAHHS.

1. IlpounTaiiTe TEKCT Ta MEPEKIAITH HOrO YKpaiHCHKOIO MOBOIO.

2. BUMUIIITE 3 TEKCTY TEPMiHH, HOAUIAIOUH TX HA: 3arajbHOHAYKOB1, MIXKIany3eBi Ta By3bKOraay3esi.

3. Ilpoanani3yiiTe TEPMIHH 3 TOUKH 30pY IX CTPYKTYpPH.

4. TlosicHiTh, sk Bu mepeknany BiacHi Ha3Bu y Tekcti. HasBiTh npuitomn nepekniaay, 10 skux Bu Brammcs, TOBEHiTh
IpaBWIbHICTH Bamroro Bubopy.

5. IlpoananizyiiTe TEepMiHM 3 TOYKHM 30pYy IX MOXO/KEHHA. BKaxiTh, SKi TepMiHM TOOYIOBaHI 3a JOIIOMOTOIO
BUKOPUCTaHHS BHYTPIIIHIX PECYpCiB MOBH, a SIKi € 3a1I03UUCHUMH.

6. 3a3Haure (y pa3i HaIBHOCTI B TEKCT1) TEPMiHU-IHTEpHALIIOHAII3MH Ta TEPMIHU-TICEBIOIHTEPHALIOHATI3MH.

7. BraxiTp, AKi TIpHfOMH TEepeKiaay TEPMiHIB Ta BUAM IMEPEKIAJANbKUX TpaHCOpMAaIliii OyI0 BHKOPHUCTAHO NPH
MepeKyIai TePMiHiB y TEKCTi.

8. Uu nosenocst Bam 3BepraTtucs 10 €HIMKIONEANYHO-IOBIIKOBUX 200 TIyMayHHX CJIOBHHKIB IPH MEpeKiiaii TepMiHiB?
3a3HauTe, SIKUMH CIIOBHUKaMH Bu KopHcTyBasiCs IpH MEPEKIIaii TEKCTY a00 OKPEMHX TEPMIHIB.

Linguistic competence - as the knowledge of and the ability to use language forms - comprises lexical, grammatical,
semantic, phonological, orthographic and orthoepic competences.
«  Lexical competence - as a component of linguistic competence - consists of lexical and grammatical elements. The
selection of lexical elements is affected by the academic and/or professional areas and situations in which they are to be used,
and may diverge considerably for individual syllabuses. For the inventory of grammatical elements (e.g. articles, quantifiers,
demonstratives, etc.) the Council of Europe publication Vantage (2001) should be referred to.

Grammatical competence - as knowledge of and ability to use, the grammatical resources of a language - is seen as a

holistically acquired tool for performing communicative tasks within a given situation. Language functions necessary to

fulfil the communicative tasks are defined by a study or specialism-related context (see Section 6.3). Functional

exponents required for B2 proficiency level are available in the Council of Europe publication Vantage (2001). Though

ESP teaching/learning focuses on meaning rather than form, it allows grammatical points to be taught as they appear in a

teaching/learning context.
«  Semantic competence - which deals with the learner's awareness and control of the organisation of meaning - is integrated
into the development of communicative competence as questions of meaning are central to communication. The relation of a
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word to its general context, interlexical relations, the meaning of grammatical elements, categories, structures and processes,
and logical relations such as entailment, presupposition, implicature, etc. are of great importance in understanding and
producing discourse in ESP.
«  Phonological, orthographic and orthoepic competences are developed to the extent necessary to communicate both orally
and in writing within an academic and professional environment as required by the target B2 level of language proficiency.
Socio-cultural competence - as an integral part of the content of the ESP Curriculum - aims at developing understanding
and interpreting different aspects of culture and language behaviour in the world of work. It encourages the development of
the skills involved in appropriate behaviour in and responses to different cultural and professional situations.

Professional communicative competence - which is the focus of the ESP Core Curriculum - is acquired by students of
different specialism for real-life academic and job-related areas and situations. These generic job-related areas and situations
are not specified in the Curriculum as they will be defined within the individual specialism areas of the Curriculum users (see
Section 6.2).

There is no prescribed or unified ESP course content. This is because the students' needs are diverse. Course developers
should draw on the ESP Core Curriculum Learning Objectives, refer to Vantage (2001) and their own needs analyses to design
syllabuses for their own ESP specialist courses in order to achieve the target B2 level of language proficiency.

Bapiant 9.
Teopernuni nuranas. OO0epiTh NpaBUIBHY BIAMOBIIL Ta POSKPHHUTE 3MICT HOHSTTSL.
1 TepMiHH-CTIOBOCTIONYyYeHHS Tpeba y OLIBIIOCTI BUTIAIKIB MIEPEKIIAIaTH:
a) OITMCOBO,
0) mig KalbKy,
B)TpaHCKpHUOYBaTH.
2.Cucremarm3ariisi TepMiHiB y CIOBHHUKAX, JOBiIHUKAaX, IO OPi€EHTYIOTh MOBIIIB Ha MPaBWIbHE iX BUKOPHCTAHHSI, Ma€
HAas3BY:
a) TepMIHOTBOPCHHS,
0) craHmapTH3AIlisl TCPMIHIB,
B) Konudikarlist TepMiHiB .

[TpakTu4Hi 3aBIaHHS.

1. IlpounTaiiTe TEKCT Ta MEPEKIAIITh HOro0 YKpaiHCHKOI MOBOIO.

2. BUnuIniTe 3 TeKCTY TEPMiHHM, MOAUIAIOUM 1X Ha: 3aralIbHOHAYKOBI, MiJKrasy3eBi Ta By3bKOraIy3eBi.

3. Ipoanani3yiiTe TEpMiHH 3 TOUKH 30pY IX CTPYKTYPH.

4. TosicHiTh, ik Bu mepexianu BiacHi Ha3Bu y Tekcti. Ha3BiTe npuiiomu mepekiany, n0 SKux Bu Bmamucs, I1OBeIiTh
npaBwibHICTH Bamoro Bu6opy.

5. IlpoananizyiiTe TEepMiHM 3 TOYKM 30pYy IX HOXO/KEHHA. BKaxiTh, sKi TepMiHM 1OOYIOBaHi 3a JOIOMOTOIO
BUKOPUCTaHHS BHYTPIIIHIX PECYPCiB MOBH, a SIKi € 3a1I03UUCHUMH.

6. 3a3Haure (y pa3i HAIBHOCTI B TEKCTi) TEPMiHU-IHTEPHALIIOHANII3MH Ta TEPMIHU-TICEBIOIHTEPHAIIOHATI3MH.

7. BkaxiTh, AKi NpHAOMH TEpeKiaay TEPMiHIB Ta BUAM IEPEKIANAlbKUX TpaHCPOpMAIliii OyI0 BHKOPHUCTAHO TIPH
TepeKyIali TEPMiHiB y TEKCTi.

8. Uu mosemocst Bam 3BepTaTrcs 10 €HIHUKIONEANIHO-IOBIIKOBHX a00 TIyMadyHUX CIOBHHKIB MPH MEPEKIai TEpMiHIiB?
3a3Haure, SIKUMH CIIOBHUKaMU Bu KOpHUCTyBaIuCs IpH MEPEKIIaai TEKCTy ab0 OKPEMHX TEPMiHiB.

ESP Core Curriculum Objectives

The ESP Core Curriculum is designed to achieve the B2 language proficiency level as the standard of achievement for the
Bachelor's degree. The Curriculum is intended to serve a wide range of needs: those of university administrations, faculties,
departments and individual students.

The national EQS for the Bachelor's qualification level in conjunction with the recommendations of the CEF determine the
learning objectives of the ESP Core Curriculum. Such objectives are designed to meet both the needs of future professionals
and societal expectations. The core learning objectives for the B2 language proficiency level are generic by nature, and
transferable to a variety of specialisms. The objectives incorporate professional communicative competences in terms of
generic language/study skills; language knowledge; and socio-linguistic and pragmatic competences.

Syllabus designers should draw on the generic learning objectives relevant to their students' specific needs. The objectives
can then be adapted as appropriate for the particular specialism. Topic areas, situations and text types should be specified
according to job-related academic and/or professional needs and contexts. Thus, for example, students of tourism should be
able to operate within tourism-related areas and situations (i.e. deal with clients at a travel agency, participate in travel industry
fairs, etc.). Students of medicine, on the other hand, should be able to deal with patients at clinics and hospitals, and take part
in meetings and conferences on topics related to medicine, etc.

The generic learning objectives for the C1 level of language proficiency, if required to qualify for a Master's Degree in a
verbally demanding specialism (at the discretion of the university) are listed in Appendices I - L. The inventory of functional
exponents for individual specialisms should be determined by a needs analysis and in close cooperation with subject teachers.
Professional communicative competence develops with the performance of job-related tasks (projects, research, etc.) which
become highly specialised in terms of vocabulary and profession-bound behaviour. Team teaching by language and subject
specialists becomes essential and the amount of self-study increases. Assessment of the learning outcomes adheres to the
principles similar to those of the B2 proficiency level.
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Bapiant 10.
Teopernuni nuranus. O0epiTh NpaBUIbHY BIAMOBIIb Ta POKPHHUTE 3MICT HOHSTTSL.
1 BupobneHHs TepMiHiB-€TaJIOHIB Ta TEPMiHIB-3pa3KiB, YHOPMYBAaHHM TEpMIHOJIOTI] B Mexax oxHiel kpaiHu abo B
MeKax TPy KpaiH Ma€ Ha3B)
a) cTaHJapTU3aIlis TePMiHOJIOTII,
0) xomuikaris TepMiHiB,
B) TEPMiHOTBOPEHHS.
2.T'oBopsTar TIPO TEPMIHOJIOTII0, JTIHTBICTH, SIK TIPABUIIO, PO3PI3HAIOTH (BUKPECIITH 3aiiBe):
a) pO3MiJ MOBO3HABCTBA, IO BUBYAE TEPMiHH,
0) npodecionanizmu,
B) (haxoBy JIEKCHKY B CKJIaJll YCiX CIIiB IEBHOI MOBH.

[pakTu4Hi 3aBOaHHS.
1. TIpounTaiiTe TEKCT Ta MEPEKIAIITh HOr0 YKPaiHCHKOI MOBOIO.
2. BUnuIite 3 TeKCTY TEPMiHHU, MOALUIAIOUM 1X HA: 3aralIbHOHAYKOBI, MIJKrasry3eBi Ta By3bKOraay3eBi.
3. IMpoananizyiiTe TEpMiHH 3 TOUKH 30pY IX CTPYKTYPH.

4. TosicHiTh, ik By mepeknanu BracHi Ha3Bu y Tekcti. Ha3BiTe mpuiiomu mepekiany, n0 skux Bu Bmamucs, IOBemiTh
MpaBUIbHICTH Baroro Bu6opy.

5. IlpoananizyiiTe TEepMiHM 3 TOYKM 30pY IX NOXO/MKEHHA. BkaxiTh, sKi TepMiHM MOOYIOBaHi 3a JOIOMOTOIO
BHUKOPHCTaHHS BHYTPIIIHIX PECYpCiB MOBH, a K1 € 3aII03NICHUMH.

6. 3a3Haure (y pa3i HAABHOCTI B TEKCT1) TEPMiHU-IHTEPHALIOHAII3MH Ta TEPMiHU-TICEBIOIHTEPHALIOHATI3MH.

7. BxaxiTh, fKi NPUAOMH TIepeKiagy TEpPMIiHIB Ta BUAM IepeKiajalbKUX TpaHcdopmaliil Oylo BHUKOPHCTAHO IIPH
mepeKyIali TEPMiHiB y TEKCTi.

8. Uu mosemocst Bam 3BepTaTtrcs 10 SHIHUKIONEANIHO-TIOBIIKOBHX a00 TIyMadyHUX CIOBHHKIB MPH TEPEKIai TEPMiHIB?
3a3Haure, SIKUMHA CIIOBHUKaMU B1 KOpHUCTYBaIMCs MPH MEePEKIIaai TEKCTy a00 OKPEMHX TEPMiHiB.
Generic Job-related Areas and Situations

The overall aim of ESP teaching and learning is to prepare students to communicate effectively in their academic and
professional environments. Thus, this Curriculum proposes that communicative competences in English be acquired for real-
life academic and job-related areas and situations which are generic for students of different specialisms. The ESP Core
Curriculum is a professionally-oriented and skills-based one. Its content is organised according to generic job-related skills
required in a variety of professional areas and situations. These job-related skills are manifested in different types of language
behaviour.

ESP course designers should determine the specific communicative skills required and the situations and job-related areas
in which their students need to use them. This should be done through a needs analysis. Those needs which ensure the greatest
relevance of language learning to students' communicative competence in their target situation should be given priority. In this
way, the real study and professional language needs of the students will be met.

In each area, real-life professional situations may be described in terms of the:

. location and time when they occur

. institutions or organisations - the structure and procedures of which control much of what can normally occur
. persons involved, especially in their relevant social and professional roles

. objects (animate and inanimate) in the environment

. events that take place

. operations performed by the persons involved

. discourse encountered within the situation

. channels of communication (e.g. phone, e-mail, face-to-face, etc.).

It is not possible to provide a complete list of generic job-related areas and situations in the Curriculum, as they are too
numerous. So, a sample list of generic language skills, job-related areas and situations illustrates how language serves various
professional needs (see Fig. ).

Fig. A sample of graduate professional language needs

Generic job-related areas Generic job-related Generic skills
situations
Personal identification Establishing contacts/ |Dealing with telephone calls Writing e-mails, letters
relations Reading for locating information (e.g. about possible contacts,
etc.)
Job interview Understanding and writing CVs. résumés, cover letters,
references, etc.
Participating in interviews
Completing forms with personal or company details, etc.
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General professionall Administrative routine Understanding and writing office communications (reports,
environment and routine (e.g. project development, |letters, memos, etc.)

planning, budgeting, Arranging and re-arranging appointments and meetings
analysing, evaluating, Planning future events and tasks

supervising, monitoring, |Making and understanding minutes

researching, interpreting, |Keeping records

etc.) Participating in discussions

Reading for specific purposes

Presenting and passing on information

Giving and receiving feedback

Dealing with telephone calls

Bapianur 11.
Teopernuni nuranas. O0epiTh NpaBUIBHY BIANIOBIL Ta POKPHHUTE 3MICT HOHSTTSL.

1. 3amo3uueHHs JIMIE 30BHIIIHBOI ()OPMH TEPMIHOJIOTIYHOT OJMHUILI Ma€ MicIie:

a) MPaKTHYHO HIKOJIH,

0) pu TOBHOMY 3aITO3MYCHHI,

B) NpPH YaCTKOBOMY 3aIIO3MUYCHHI.

2.OCHOBHHM €IIOCOOOM ITepeiadi YaCTKOBOT'O 3aII03MUCHHS 3 MOBH- ITPOJYLICHTa Y MOBY-PELMITIEHT €:
a) TpaHCIIiTepalis,

0) KaTbKyBaHHS,

B) TPaHCKOLYBaHHS.

[MpakTH4Hi 3aBIaHHS.

1. IlpounTaiiTe TEKCT Ta MEPEKIAITH HOro YKpaiHCHKOIO MOBOIO.

2. BUnUMIiTh 3 TEKCTY TEPMiHH, HOAUIAIOUH TX HA: 3arajbHOHAYKOBi, MIXKIrany3eBi Ta By3bKOraay3esi.

3. Ilpoanani3yiiTe TEPMiHHU 3 TOUKH 30PY iX CTPYKTYPH.

4. TosicHiTh, sk Bu nepeknany BiacHi Ha3Bu y Tekcri. HasBiTh npuitomn nepeknany, 1o skux Bu Bhamwmcs, T0BeHiTh
MpaBWIbHICTE Bammoro Bu6opy.

5. [Ipoanani3yiiTe TepMiHM 3 TOYKH 30py iX TOXOKCHHS. BKaxiTh, sfKi TepMiHM MOOYIOBaHI 3a JOIMOMOTOIO
BUKOPUCTaHHS BHYTPIIIHIX PECYPCiB MOBH, a SIKi € 3aII03UYCHUMH.

6. 3a3Haure (y pa3i HaIBHOCTI B TEKCT1) TEPMiHH-IHTEpHALIIOHAII3MH Ta TEPMIHU-TICEBIOIHTEPHAIIOHATII3MH.

7. BkaxiTtp, AKi mpHiioMH TEepeKiaay TEPMiHIB Ta BUAM IMEPEKIAAANBKUX TpaHCOpMAIliii OyI0 BHKOPHUCTAHO NPH
MepeKIIa/ii TEPMiHIB y TEKCTI.

8. Uu nosenocst Bam 3BepraTucst 10 €HIMKIONEJMYHO-JOBIAKOBUX a00 TIYMayHHUX CJIOBHHKIB MPU MEPEKIaai TEepMiHiB?
3a3HauTe, SIKUMH CIIOBHUKaMH B KopHcTyBaJcs IIpH MEPeKIIaii TEKCTY a00 OKPEMHX TEPMiHIB.
Aims
The National ESP Curriculum is realised through the following set of aims:

Practical: to develop students' general and professionally-oriented communicative language competencies in English
(linguistic, sociolinguistic, and pragmatic) to allow them to communicate effectively in their academic and professional
environments.

Educational: to develop students' general competences (declarative knowledge, skills and know-how, existential
competence and the ability to learn); to foster the ability to self-evaluate; and to develop a capacity for autonomous learning
which will enable students to continue to learn in academic and profession situations both before and beyond graduation.

Cognitive: to expose students to academic activities that draw on and further develop the full range of their cognitive
abilities.

Developmental: to help students to form general competences so that they can develop their personal motivation
(values, ideals, etc.); to foster students' confidence as users of the language, and to encourage development of positive
attitudes and feelings towards learning the target language.

Social: to facilitate and develop students' critical self-awareness and interpersonal skills and to contribute meaningfully to a
changing international environment.

Socio-cultural: to develop a broad understanding of important and different international socio-cultural issues in order to
operate appropriately in culturally diverse professional and academic environments.

Content Rationale
Principles of Content Selection
The content of the National ESP Curriculum is defined by its principles and:

. is based on international levels of proficiency (according to CEF)

. matches national qualification levels of achievement (EQS and EPP)
. has clearly and flexibly formulated objectives and outcomes

. is based on professional and academic skills
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. covers professional and academic content (areas of subject knowledge); situational content (the context within which
the materials, activities, etc., are presented); and pragmatic content (necessary practical and useful skills)
. takes into account students' backgrounds and their study and target needs
. is modular in its organisation.

The content selection is based on analyses of national and international education standards, common professional
requirements and students' needs. The data for these analyses were obtained via:

. questionnaires administered to university students, young professionals, ESP and subject teachers, administrators, and
employers

. tests of students' proficiency level

. interviews and job descriptions

. the ESP Baseline Study (2004).
Bapianr 12.

Teopernuni nuranus. O0epiTh NpaBUIBHY BIAMOBIIb Ta POKPHHUTE 3MICT HOHSTTSL.

1. HasBu xypHaJIiB y nepeBakHii KibKOCTI BUIIAIKIB:

a) TIEPEHOCATHCS B OPUTIHAILHOMY BUIJISAL B YKPAaiHCHKHIN TEKCT,
0) TPaHCKOMYIOTBCS,

B) TEPEAAIOTHCS 32 JOIOMOTOIO OIHCOBOTO IEPEKIIay.

2MoBHi napaesni MoXyTh OyTH (3aliBe BUKPECIIITh):

a) 3aKOHOMipHUMH,

0) BHITaIKOBHMH,

B) 3aIT03UYCHUMH.

[IpakTu4Hi 3aBIaHHS.

1. IlpounTaiiTe TEKCT Ta MEPEKIAIITh HOro YKpaiHCHKOI MOBOIO.

2. BUNUIIiTh 3 TEKCTY TEPMiHHM, MOALIAIOUN 1X Ha: 3aralIbHOHAYKOBI, MiJKTray3eBi Ta By3bKOraIy3eBi.

3. Ipoanani3yiite TEpMiHH 3 TOUKH 30pY IX CTPYKTYPH.

4. IosicHiTh, ik Bu nepexianu BiacHi Ha3Bu y Tekcti. Ha3BiTe npuiiomu mepekiany, n0 SKux Bu Bmamucs, IOBemiTh
npaBwibHICTH Bamoro Bu6opy.

5. IlpoananizyiiTe TEepMiHM 3 TOYKM 30pY IX NOXO/KEHHA. BKaxiTh, sKi TepMiHM 1OOYIOBaHi 3a JOIOMOTOIO
BUKOPUCTaHHS BHYTPIIIHIX PECYPCiB MOBH, a SIKi € 3a1I03UUCHUMH.

6. 3a3Haure (y pa3i HaIBHOCTI B TEKCTi) TEPMiHU-IHTEPHALIIOHANII3MH Ta TEPMIHU-TICEBIOIHTEPHAIIOHATI3MH.

7. BkaxiTp, AKi TpHIOMH TEepeKiaay TEPMiHIB Ta BUAM IEPEKIANalbKUX TpaHC(POpMAIliii OyI0 BHKOPHUCTAHO TIPH
TepeKyIali TEPMiHiB y TEKCTi.

8. Uu mosemocst Bam 3BepTaTtrcs 10 €HIHUKIONEANIHO-IOBIIKOBHX a00 TIyMAadyHUX CIOBHHKIB MIPH MEPEKIai TEpMiHIiB?
3a3Haure, SIKUMH CIIOBHUKaMU Bu KOpHCTyBaIuCs IpH MEpeKIaai TeKCTy ab0 OKPEMHX TEPMiHiB.

Content Organisation

The content of the ESP Core Curriculum is designed to help students to achieve target B2 language proficiency level as
required for a Bachelor's degree (see Chapter 2). Such a level of language proficiency will facilitate the academic and
professional mobility of students, enable university graduates to function competently in a professional and academic context,
and provide them with a platform for life-long learning.

The content also allows for further movement towards a C1 proficiency level for a Master's degree where a specialism is
linguistically demanding.
The ESP Core Curriculum content is focused on professional communicative competence, regarded as language behaviour
specific for academic and professional environment. The language behaviour requires the acquisition of linguistic competence
(language skills and language knowledge), and the socio-linguistic and pragmatic competences needed for performing study
and job-related tasks. The development of communicative competence relies on the students' ability to learn, on subject
knowledge and prior experience, and occurs within a study- and specialism-related situational context.

Language skills - as an essential component of linguistic competence - are covered by generic learning objectives in the
content of this Curriculum (see Section 6.1). Though listed separately, the language skills are developed in an integrated way.
They are defined and integrated according to language behaviour specific for study or specialism-related areas and situations.
Regardless of the order in which the skills appear in the Learning Objectives table, priority is given to those which are
considered more important in the given situation. Presentation skills, for example, integrate all four language skills. Here,
speaking skills take priority over listening, reading and writing. This may not be the case when dealing with correspondence,
for example, when reading and writing skills will be paramount.

Mediation is not included separately in the learning objectives of the ESP Curriculum. Mediation skills are necessary
where 'the language user is not concerned to express his’/her own meanings, but simply to act as an intermediary between
interlocutors who are unable to understand each other directly' (CEF, 2001: 87). Mediation may involve such activities as
spoken interpretation and written translation as well as summarising and paraphrasing texts in the same language, etc. Taking
into consideration that mediation is 'simply a by-product of learning' at the B2 language proficiency level, it does not 'play a
role in any evaluation procedures that may be related to it' (Ek and Trim, 2001).
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Study skills are aimed at developing students' abilities to make effective use of the learning opportunities created by
teaching/learning situations. They encourage the development of independent students in academic- and specialism-related
areas.

Bapianr 13.
Teopernuni nuranas. OO0epiTh NpaBUIBHY BIANIOBIb Ta POSKPHHUTE 3MICT HOHSTTSL.
1 Tepminu -"HecmpaBkHi qpy3i mepekiagada’ 3ycTpidaloThCs cepe] i (3aliBe BUKPECITITh):
a) MIPUKMETHHKIB,
0) TPUCITiBHUKIB,
B) IPUHMEHHUKIB.
2.Po3X0mKeHHs B MPEAMETHO-JIOTIYHOMY 3MICTI y "HEeCHpaBKHIX JIpy3iB Mepekiiaada’ mo's3aHe 3 PO3XOKSHHIMU:
a) HEOJIOTI3MIB,
0) peaiid,
B)3ac00iB mepeKany

[MpakTuyHi 3aBIAHHS.

1. IIpounTaiiTe TEKCT Ta NEPEKIAAITh HOro YKpaiHCHKOI MOBOIO.

2. BUNHUIIIITH 3 TEKCTY TEPMiHH, TOAUIAIOUH 1X Ha: 3arajibHOHAYKOBI, MIXKTaTy3€Bl Ta By3bKOTaTy3¢Bli.

3. IlpoaHani3yiiTe TEPMIHHU 3 TOUKH 30pY iX CTPYKTYPH.

4. IosicHiTh, sk Bu nepeknany BiacHi Ha3BU y Tekcti. HasBiTh npuitomn nepekiany, 1o sSkux Bu Bhanwmcs, 10BemiTh
paBWIbHICTE Bamoro Bu6opy.

5. [lpoanani3yiiTe TepMiHM 3 TOYKH 30pYy iX TOXOKeHHA. BKaxiTh, fKi TepMiHM MNOOYZOBaHI 3a IOINOMOTOIO
BUKOPUCTaHHS BHYTPIIIHIX PECYPCiB MOBH, a SIKi € 3aII03UYCHUMH.

6. 3a3Haure (y pa3i HaBHOCTI B TEKCTI) TEPMiHU-IHTEPHALIOHATI3MH Ta TEPMiHU-TICEBIOIHTEPHALIOHATI3MH.

7. BxaxiTh, fKi NPUHOMH TepeKiagy TEpPMIiHIB Ta BUAM IepeKiajalbKux TpaHcopmaliii Oylo BHUKOPHUCTAHO IpH
TIepeKIIa/ii TEPMiHIB y TEKCTi.

8. Uum nosenocst Bam 3BepraTucs 10 €HIMKIONEANYHO-TOBIIKOBUX 200 TIyMayHHUX CJIOBHHKIB IIPH HepeKiiaii TepMiHiB?
3a3Haute, IKUMH CJIOBHUKaMH BU KOpPUCTYBaJIHCS MPH MEPEKIai TEKCTy a0 OKPEMUX TEPMiHiB.

Linguistic competence - as the knowledge of and the ability to use language forms - comprises lexical, grammatical,
semantic, phonological, orthographic and orthoepic competences.
»  Lexical competence - as a component of linguistic competence - consists of lexical and grammatical elements. The
selection of lexical elements is affected by the academic and/or professional areas and situations in which they are to be used,
and may diverge considerably for individual syllabuses. For the inventory of grammatical elements (e.g. articles, quantifiers,
demonstratives, etc.) the Council of Europe publication Vantage (2001) should be referred to.

Grammatical competence - as knowledge of and ability to use, the grammatical resources of a language - is seen as a

holistically acquired tool for performing communicative tasks within a given situation. Language functions necessary to

fulfil the communicative tasks are defined by a study or specialism-related context (see Section 6.3). Functional

exponents required for B2 proficiency level are available in the Council of Europe publication Vantage (2001). Though

ESP teaching/learning focuses on meaning rather than form, it allows grammatical points to be taught as they appear in a

teaching/learning context.
«  Semantic competence - which deals with the learner's awareness and control of the organisation of meaning - is integrated
into the development of communicative competence as questions of meaning are central to communication. The relation of a
word to its general context, interlexical relations, the meaning of grammatical elements, categories, structures and processes,
and logical relations such as entailment, presupposition, implicature, etc. are of great importance in understanding and
producing discourse in ESP.
»  Phonological, orthographic and orthoepic competences are developed to the extent necessary to communicate both orally
and in writing within an academic and professional environment as required by the target B2 level of language proficiency.

Socio-cultural competence - as an integral part of the content of the ESP Curriculum - aims at developing understanding
and interpreting different aspects of culture and language behaviour in the world of work. It encourages the development of
the skills involved in appropriate behaviour in and responses to different cultural and professional situations.

Professional communicative competence - which is the focus of the ESP Core Curriculum - is acquired by students of
different specialism for real-life academic and job-related areas and situations. These generic job-related areas and situations
are not specified in the Curriculum as they will be defined within the individual specialism areas of the Curriculum users (see
Section 6.2).

There is no prescribed or unified ESP course content. This is because the students' needs are diverse. Course developers
should draw on the ESP Core Curriculum Learning Objectives, refer to Vantage (2001) and their own needs analyses to design
syllabuses for their own ESP specialist courses in order to achieve the target B2 level of language proficiency.

Bapianr 14.

Teopernuni nuranus. O0epiTh NPaBUIBHY BIAMOBIIH T POKPHIUTE 3MICT HOHSTTSL.
1 Posuin TepMiHOMOriI, KU CHPSIMOBAHO Ha PO3POOKY NMPAKTHYHHX MPUHLMIIB Ta PEKOMEHAAIl 100 TBOPEHHS
HOBUX TEPMIHIB Ta YCyHEHHS HEJOJNIKIB BXKE ICHYIOUMX TEPMIHIB Ta TEPMIHOCHUCTEM, PEAaryBaHHsI, BIOPSAKYBaHHS,
nepeKIiajl Ta BAKOPHCTaHHS TEPMiHIB Ma€ Ha3By:
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a) THMIIOJIOTIYHE TEPMIHO3HABCTBO,
0) mpuKIIaaHe TEPMIHO3HABCTBO,
B)3arajibHe MOBO3HABCTBO.
2.Hayka npo yKiagaHHs CIIOBHUKIB CIICIIaIbHOT JIGKCHKH Ma€ Ha3By:
a) OHOMAcioJIOTiYHE TEPMiHO3HABCTBO,
0) TepMiHO3HABCTBO,
B)TepMiHOTpadis

[MpakTuyHi 3aBIAHHS.
1. IIpounTaiiTe TEKCT Ta NEPEKIANITh HOTO YKPaiHCHKOIO MOBOIO.

2. BUnumrite 3 TEKCTy TEpMiHH, HOAUIAIOUM TX Ha: 3arajbHOHAYKOB1, MIKIrainy3eBi Ta By3bKOrajay3esi.

3. IlpoaHamni3yiTe TEPMiHHU 3 TOUKH 30pY iX CTPYKTYPH.

4. osicHiTh, sk Bu nepeknany BiacHi Ha3Bu y Tekcri. HasBiTh npuitomn nepekiany, 1o sikux Bu Bhanmcs, 10BemiTh
MpaBUIBHICTE Bamoro Bu6opy.

5. [lpoanaxni3yiiTe TepMiHM 3 TOYKH 30pYy iX TOXOKEHHSA. BKaxiTh, fKi TepMiHM MNOOYZOBaHI 3a IOIMOMOTOIO
BUKOPUCTaHHS BHYTPIIIHIX PECYPCiB MOBH, a SIKi € 3aII03UUCHUMH.

6. 3a3Haure (y pa3i HASBHOCTI B TEKCTI) TEPMiHH-IHTEPHALIOHATI3MH Ta TEPMiHU-TICEBIOIHTEPHALIOHATI3MH.

7. BxaxiTh, sKi NpPUIOMH TNeEpeKiagy TEpPMIHIB Ta BUAM IepeKiajalbKux TpaHcopmaliii Oylo BHUKOPUCTAHO IpH
MepeKIIa/ii TEPMiHIB y TEKCTi.

8. Um nosenocst Bam 3BepraTucs 10 €HIMKIONEANYHO-IOBIIKOBUX 200 TIyMayHHUX CJIOBHHKIB IPH HepeKiiaai TepMiHiB?
3a3Haute, IKUMH CJIOBHUKaMH BU KOPUCTYBAJIHCS MPH MEPEKIaji TEKCTy a0 OKPEeMUX TEPMiHiB.

ESP Core Curriculum Objectives

The ESP Core Curriculum is designed to achieve the B2 language proficiency level as the standard of achievement for the
Bachelor's degree. The Curriculum is intended to serve a wide range of needs: those of university administrations, faculties,
departments and individual students.

The national EQS for the Bachelor's qualification level in conjunction with the recommendations of the CEF determine the
learning objectives of the ESP Core Curriculum. Such objectives are designed to meet both the needs of future professionals
and societal expectations. The core learning objectives for the B2 language proficiency level are generic by nature, and
transferable to a variety of specialisms. The objectives incorporate professional communicative competences in terms of
generic language/study skills; language knowledge; and socio-linguistic and pragmatic competences.

Syllabus designers should draw on the generic learning objectives relevant to their students' specific needs. The objectives
can then be adapted as appropriate for the particular specialism. Topic areas, situations and text types should be specified
according to job-related academic and/or professional needs and contexts. Thus, for example, students of tourism should be
able to operate within tourism-related areas and situations (i.e. deal with clients at a travel agency, participate in travel industry
fairs, etc.). Students of medicine, on the other hand, should be able to deal with patients at clinics and hospitals, and take part
in meetings and conferences on topics related to medicine, etc.

The generic learning objectives for the C1 level of language proficiency, if required to qualify for a Master's Degree in a
verbally demanding specialism (at the discretion of the university) are listed in Appendices I - L. The inventory of functional
exponents for individual specialisms should be determined by a needs analysis and in close cooperation with subject teachers.
Professional communicative competence develops with the performance of job-related tasks (projects, research, etc.) which
become highly specialised in terms of vocabulary and profession-bound behaviour. Team teaching by language and subject
specialists becomes essential and the amount of self-study increases. Assessment of the learning outcomes adheres to the
principles similar to those of the B2 proficiency level.

Bapianrt 15.
Teopernuni nuranas. OOepiTh NpaBUIBHY BIANIOBIIL Ta POSKPHHUTE 3MICT HOHSTTSL.

1 B XymoXHbOMY TEKCTi TEpMiH II€peayciM BUKOHY€E BH3HAUCHY aBTOPOM:
a) CTHIIICTHYHY (QYHKIIIO,
0) nekcu4Hy QYHKIIFO,
B) TpaMaTH4Hy (YHKILIO.
2T 0NOBHUM MPHHIIATIOM TIEPEKIIAAY TEPMiHIB y XYIOKHBOMY TEKCTI €:
a) TepeKiIaj TepMiHOM,
0) mepekyaa BUraJaHUM OKa3i0HAIi3MOM,
B) CTBOPEHHS HOBOTO TEPMIiHY.

[MpakTH4Hi 3aBIaHHS.
1. IlpounTaiiTe TEKCT Ta MEPEKIAITh HOro YKpaiHCHKOIO MOBOIO.
2. BUnUIIiTh 3 TEKCTY TEPMiHH, HOAUIAIOUH TX Ha: 3arajbHOHAYKOBi, MIKIrany3eBi Ta By3bKOraay3esi.
3. Ilpoanani3yiiTe TEPMiHHU 3 TOUKH 30pY iX CTPYKTYPH.

4. TosicHiTh, sk Bu nepeknany BiacHi Ha3Bu y Tekcti. HasBiTh npuitomn nepeknany, 1o skux Bu Bhammcs, K0BediTh
MpaBWIbHICTE Bammoro Bu6opy.
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5. IlpoananizyiiTe TepMiHM 3 TOYKM 30pYy IX MOXO/MKEHHS. BkaxiTh, sKi TepMiHM MOOYIOBaHI 3a JIOINOMOTOIO
BHUKOPHCTaHHS BHYTPIIIHIX PECYpCiB MOBH, a K1 € 3aII03NICHUMH.

6. 3a3Haure (y pa3i HAIBHOCTI B TEKCTi) TEPMIiHU-IHTEPHALIIOHAII3MH Ta TEPMiHU-TICEBIOIHTEPHAIIOHATI3MH.

7. BxaxiTh, SKi NPUHOMH TIEepeKiagy TEpPMiHIB Ta BUAM IepeKiajalbKuX TpaHcopmaliil Oylo BHUKOPHCTAHO IIpH
TIepeKJIall TEPMiHIB y TEKCTi.

8. Uu moenocsi Bam 3Beprarucs 10 SHIUKIONESANYHO-IOBIIKOBHX a00 TIIyMayHUX CIOBHHKIB MPH MEpeKiaii TepMiHiB?
3a3Haure, IKUMH CJIOBHUKaMH BU KOpUCTYBaJHCs IPH MepeKiai TEKCTy a0 OKPEeMUX TEPMiHiB.
Generic Job-related Areas and Situations

The overall aim of ESP teaching and learning is to prepare students to communicate effectively in their academic and
professional environments. Thus, this Curriculum proposes that communicative competences in English be acquired for real-
life academic and job-related areas and situations which are generic for students of different specialisms. The ESP Core
Curriculum is a professionally-oriented and skills-based one. Its content is organised according to generic job-related skills
required in a variety of professional areas and situations. These job-related skills are manifested in different types of language
behaviour.

ESP course designers should determine the specific communicative skills required and the situations and job-related areas
in which their students need to use them. This should be done through a needs analysis. Those needs which ensure the greatest
relevance of language learning to students' communicative competence in their target situation should be given priority. In this
way, the real study and professional language needs of the students will be met.

In each area, real-life professional situations may be described in terms of the:

. location and time when they occur

. institutions or organisations - the structure and procedures of which control much of what can normally occur
. persons involved, especially in their relevant social and professional roles

. objects (animate and inanimate) in the environment

. events that take place

. operations performed by the persons involved

. discourse encountered within the situation

. channels of communication (e.g. phone, e-mail, face-to-face, etc.).

It is not possible to provide a complete list of generic job-related areas and situations in the Curriculum, as they are too
numerous. So, a sample list of generic language skills, job-related areas and situations illustrates how language serves various
professional needs (see Fig. ).

Fig. A sample of graduate professional language needs

Generic job-related areas Generic job-related Generic skills
situations
Personal identification Establishing contacts/ |Dealing with telephone calls Writing e-mails, letters
relations Reading for locating information (e.g. about possible contacts,
etc.)
Job interview Understanding and writing CVs. résumés, cover letters,

references, etc.
Participating in interviews
Completing forms with personal or company details, etc.

General professionall Administrative routine Understanding and writing office communications (repotts,
environment and routine (e.g. project development, |letters, memos, etc.)
planning, budgeting, Arranging and re-arranging appointments and meetings
analysing, evaluating, Planning future events and tasks

supervising, monitoring, |Making and understanding minutes
researching, interpreting, |Keeping records

etc.) Participating in discussions

Reading for specific purposes
Presenting and passing on information
Giving and receiving feedback
Dealing with telephone calls

KPUTEPII OIHIOBAHHSI KOHTPOJIbHOI POBOTH
3 JUCHUIIJITHU « TepmiHoJiorist 0cHOBHOT iHO3eMHOT MOBM» JUISI CTY/ICHTIB 3209HOT ()OPMH HaBYaHHS
HarpsMy miaroroBku «6.020303 dinonoris™® (anriiiceka)» 4 Kypc
VY mporeci BUBUEHHS MUCHUILIIHKA «TepMiHONIOTISI OCHOBHOI 1HO3€MHOI MOBH» CTYICHT OTPUMYE 3aBIaHHs JUIS
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HalMCaHHs KOHTPOJIbHOI pOOOTH, 32 BHKOHAHHS SIKOI OTPUMYE BIIMITKY «3apaxoBaHO» 1 «He 3apaxoBaHo». KoHTpoibHa
pobota cknanaerbes 3 15 BapiaHTiB, KOXKeH 3 SKMX MICTUTh 10 3aBiaHb, SK TEOPETUYHHUX MMUTAHb TakK i MPAKTUYHHUX 3aBIaHb.
Homep BapiaHTa BU3Ha4a€ThCS BUKIIAAaueM JJIsl KOXKHOTO CTYJCHTA.

Kpurepii oninioBaHHsSI KOHTPOJILHOI POOOTH HACTYIIHI:

1. — «3apaxoBaHO» - 3aCIIyrOBY€ CTYAEHT, 110 BHCBITJIMB BCl KOHTPOJIBHI ITUTAHHs, BHSBUBIIYU ITOBHE 3HAHHS IPOTPAMHOTO
Marepiay;BUKOpPICTaB PEKOMEHAOBAHY JITEpaTypy 110 Kypcy «TepMiHOMOTisl OCHOBHOI iHO3EMHOI MOBH», IPOTE HAM MOXYTh
OyTH nmomyIIeHi He3HAYHI MOMIJIKH Y (OPMYITIOBaHHI TEPMiHIB, KaTeTOpild, HaBeACHHI NPUKIaAiB. MoXe OTPHMAaTH BiIMITKY
«3apaxoBaHO» CTY[CHT, IO BHCBITIIMB HE B MOBHOMY OOCS3i 3aBOaHHA KOHTPONBHOI poboth, abo mae HEIOCTaTHBO
0oOTpyHTOBaHi, HEBUYEPIIHI BiAIIOBiMI, MPUITYCKAETHCSI NOMIJIOK y HaBEACHHI MPHUKIIAAIB, YaCTKOBO BHKOPHCTAaB METOIUYHI
peKOMeH/Iallil 10 KOHTPOJILHOI po00oTH A0 Kypcy «TepMiHOMIOrisi OCHOBHOI 1HO3€MHOT MOBUY.

2. — «He 3apaxoBaH0» - KOJIU CTYJICHT JIa€ HETIPAaBWIIbHI BiJIIOBIJII HA BCI MUTaHHS TepeadadeHi KOHTPOJIbHO POOOTOO 3
Kypcy «TepMiHOJIOTisSi OCHOBHOT iIHO3€MHOI MOBH », TIOMUJISIETHCS TIPY HAaBE/ICHH] TIPUKJIAJIIB, HE 3HAHOMHI 3 PEKOMEHJOBaHOIO
JITEpaTypolo; HE JOTPUMABCSI BUMOT J10 0hOPMIICHHS KOHTPOJIBHOI POOOTH.

KopoTtki TeopeTu4Hi BitoMocTi Ta MeTOANYHI BKa3iBKM 10 BUKOHAHHSI 3aBIaHb

[IpobneMu TepMiHOIOTIT 3HAXOAATHCS CHOTOIHI B KOJI HAWAKTyaIbHIMINX NMHATaHb MEPEKIIa03HABCTBA Ta JIHTBICTHKH.
AJpKe TepMIHOJNOTIYHI OAWHUIN HaJe)XaTh OO TOTO MIApy JIEKCHKH, $SKa, 3 OJHOTO OOKy, IOocigae 3HadyHE Micue B
3araJlbHOHAIIOHAIBHOMY CIIOBHUKY OyIb-5IKOi MOBH, PO3BHBAETHCS CTPIMKHMH TEMIIAMH, KOPUCTYETHCS H1IBUIIEHUM ITOTUTOM
cepen GaxiBiiB Oyab-sKOI rajgy3i CyCHITBHOTO KUTTS H uepes3 Iie 30cepekye Ha cobi yBary 06arathox (iIoyioriB, a 3 IHIIOTO,
3/laTHa CTBOPIOBATH II€BHI TPYIHOLI ISl MEpeKiiajiaya He TUIBKM HAyKOBO-TEXHIYHOI, a i HAyKOBO- IMOIMYJISIPHOI, HAyKOBO-
(hanTacTHUHOI, MyONIMCTUYHOT Ta HABITH OeneTpUCTUYHOT JiTeparypu. | xoua nepekna paxoBUX TEKCTIB y )KOAHOMY pasi He
3BOJIUTHCS JIMIIE IO BIATBOPEHHS TEPMIHOJOTIYHUX OJIMHHUIIL MOBOIO II€peKiaay, Ta Bce X 0e3 3HaHb, IMOB'I3aHUX 3
MOXO/PKEHHSIM, CIIOCO0aMU yTBOpEHH:, Kiacudikaiieto, GyHKIIOHYBaHHIM (Y MeXax IEBHOI TEPMIHOCHCTEMH Ta 11032 HEI0),
0COOJMBOCTSIMU TIEPEKIIATy caMe TEPMiHIB, aJleKBaTHUH MepeKIIa/l BUSBISETHCS HEMOXKIUBUM.

MeroauuHi BKa3iBKH O BHKOHAaHHS KOHTPOJBHOI poOOTH 3 HABYAIBHOI IUCIMIUIHHA «TepMiHOIOTIS OCHOBHOL
iHO3eMHOI MOBHM», SKHH BXOAMTh 1O HABYAJIBHOIO IUIAHY IIATOTOBKH  CTYHCHTIB HanpsMy — IATOTOBKH
«Dinonoris*(anrmiiceka)» 3a ctyneHeM «bakamraBpy. MeToauuHi BKa3iBKU YKJIAJACHO 3TiIHO 3 BUMOTAaMH Ta 3MiCTOM PoO0Y0l
HaBYaJbHOI NpOrpamMy 3 OUCHMILTIHUM «TepMiHOJIOrisSi OCHOBHA iHO3eMHa MOBa», PO3pPOOJIEHOI BIJIIOBIAHO /s CTY/AEHTIB
rymasitapHoro Qakyierery. HarnpukiHii BUBUYEHHS Kypcy nepea0adeHo MiICyMKOBUH KOHTPOJb y BUIIISAL 3alIiKy/€K3aMeHy.

lonoBHUMHM LISIMH KYpCY, 110 TMOKIMKAHWH 3a0e3MEeYnTH 3HAHHS OCHOBHHUX ITOJIOKEHb TEPMIHOJIOTIi YKpaiHCBKOI Ta
AHIIMCHKOT MOB y MiATOTOBLI MaiiOyTHIX (DiI0JIOTIB, €:

1) BUCBITJICHHS TEOPETUYHUX aCHEKTIB Kypcy «TepMiHOIOrisi OCHOBHOT IHO3EMHOT MOBH»;

2) MOPIBHSHHS TEPMiHOJIOTIYHUX CHCTEM BKa3aHHX MOB;
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3) BU3HAYEHHs 0COOMMBOCTEl (DYHKIIIOHYBaHHS Ta CrielM(DiKy MepeKiaay TEPMiHONOTIYHUX OJUHULB Y Pi3HUX
THUITaX TEKCTIB.
OCHOBHUMH 3aBJaHHSMH KypCY €:

1) HaJlaTH CTyJICHTaM 3HaHHS, HEOOXi/HI JUIS BUIBHOTO OPIEHTYBaHHS B OCHOBHHX IOHATTSX Ta BH3HAYCHHSX,
SIK1 32CTOCOBYIOTBCSI B TEPMIiHOJIOTI;

2) O3HAHOMHUTH CTYICHTIB 3 OCHOBHHMH THIIAMH, CHOCO0aMH TBOPEHHS, CTPYKTYpPHO-CEMaHTHYHHMH
OCOOJMBOCTSMH, CTHIIICTHYHUMH Ta COIIO-TiHIBICTHYHUMH (PYHKI[ISIMHA Cy9aCHUX TEPMIHiB,;

3) HABYUTH CTYICHTIB KOPHCTYBAaTHCS OCHOBHHMH IpHUHOMaMHy TepeKiany TEpMiHIB y (paxoBUX Ta He(axoBHX
TEKCTaX.

Jlns BUKOHAHHS KOHTPOJNBHUX 3aBAaHb y MEPEeBaKHIN OLNBIIOCTI BHUMAAKIB JOCTaTHIM Oyle BUKOPHCTAaHHS BEIUKOTO
AHIJIO-YKPaTHCHKOTO Ta TEPMIHOJOTIYHUX CIIOBHUKIB, aJle PEKOMEHIYEThCSI TAKOK 3BEPTATHCS JI0 Taly3eBHX IMEPEKIaJHUX Ta
TIIyMa4HUX CJIOBHUKIB, MPUOIM3HUI HEPEJIK SKUX MICTUTBCS Y CITUCKY JOBIZAKOBOT JIiTEpaTypH.

Jly1st KOXKHOTO KOHTPOJIHOTO 3aHSTTS 3allpOINIOHOBAHO HH3KY BIpaB. J[0 KOMILIEKCY BIIPaB BKIIIOUEHO: PEIPOIYKTHBHI
BIIPaBH Ha PiBHI CJIOBA, CIOBOCIIONYYEHHS Ta PEYECHHS; PELENTHBHO-NPOJIYKTHBHI BIPAaBU HA PiBHI TEPMIHOJOTIYHUX Bij-
MOBIJIHUKIB, CIIOBOCIIOJIyY€Hb Ta CHHTArM; PELENITHBHO-IIPOAYKTUBHI BIPaBM Ha PiBHI TEKCTIB.

3aBnaHHs 70 JSSKHUX BIIPaB MOXeE BapiroBaTHCs. Tak y 3aBJaHHI 7 MPOIOHYETHCS MOPIBHATH YKPAiHCHKHUH TEKCT 3 Iepe-
KJIaJoM, 3po0JieHNM HempodeciiHuM mepeknanadeM. CTyaeHTaM TaKOoXK INPOIOHYETHCS 3pOOMTH CaMOCTIHHHM Tepekian 3
1HO3eMHOT MOBH Ha YKpaiHCHKY a00 3 YKpaiHCHKOI Ha iIHO3eMHY 1 IIOPiBHATH BIIACHI MEPEKIIAAN 3 TOAAHUMH.

[Tix gyac mepexitagy HayKOBO-TEXHIYHOI JTiTepaTypu Tpeba OpaTw 10 yBaru Te, 0 X04 MOBA HAYKOBO-TEXHIYHHUX TEKCTIiB
1 € YaCTHHOIO 3arajJbHOHAIIIOHAIFHOI MOBU 1 BUKOPHCTOBYE ii JIEKCHKY Ta TpaMaTudHy OymoBy, aie i MpUTaMaHHWH ITeBHUI
CTHJIb, SKHH BIANIOBia€e MeTi Ta 3aBIAHHAM 3MICTy HAyKOBOi JITEpaTypH, a TaKOK pAAY OCOONMMBOCTEH SIK B Taly3i
TEPMIHOJIOTI{, TaK 1 y ramy3i rpaMaTukd. J{Js1 MOBH HAyKOBO-TEXHIUHOI JTiTEpaTypy XapaKTepHA HAsSBHICTh BEJHKOI KUTBKOCTI
TEPMIHIB, PI3HUX BHIIB CKOPOYECHb, IEpeBara OJHMX CHHTAKCUYHUX CKOPOYEHb HaJl IHIIMMH, OCOOJIMBICTH MEpeKiany psay
rpaMaTM4yHUX KOHCTPYKILIH, ETNTHYHMH XapakrTep BHUPaXKEHHsS JyMKH Ta iH. OCHOBHOIO CTHIIICTHYHOIO PHCOI0 HAyKOBO-
TEXHIYHOT JIITEPaTypH € CTUCIIICTh BUKJIAJICHHS MaTepiajly Ta 4iTKicTh (opMymoBanb. OHI€IO 3 TONIOBHUX BiIMIHHOCTEH MOBH
TEXHIYHOT JIiTepaTypy BiJ MOBH XYIO)KHBOI JIiITEpaTypy € 3HA4YHa HACHYEHICTh TEKCTY CIELiaIbHUMH TEpPMiHaMH, SKi 4acTo
BiZICYTHI HE TUIBKU y 3BMYAWHUX, ajle i Y TEPMiHONOTIYHUX CIIOBHUKAX. 3 PO3IIMPEHHSM JIIOACHKUX 3HaHb 3pOCTa€e Mmorpeda y
HOBUX BHU3HAYEHHSX MOHSITH, TOOTO PO3IIMPIOETHCS CIIOBHUKOBHH CKIIaf, ITPU YOMY PO3IIMPEHHS BiOYBAETHCS, B OCHOBHOMY,
3a paXyHOK HOBHX TEPMIHIB.

[Tix gac mepexitagy HayKOBO-TEXHIYHOI JTiTepaTypy HEOOXi/THI 3HAHHS HOBOI TEPMIHOJIOTIT Ta BMiHHS TOYHO ITepeaaBaTH
ii pigHOIO MOBOK. Y IbOMY NOJISITAE OAHA 3 TOJOBHUX TPYIHOLUIB IiJ Yac Takoro mepekiamy. Tak y 3ampornoHOBaHOMY
3aBlIaHHI 8§ IPONOHYETHCS MOPIBHATH YKPATHCHKUH TEKCT 3 MEPEKIIaToM, 3po0IeHnM podeciitHiIM mepekiiafadeM.

Jis MOBH HayKOBO-TEXHIYHOI JIiTEpaTypH XapaKTepHa BiJCYTHICTh €MOLIHHOI HAaCHYEHOCTI OOpa3HUWX IIOpPiBHSHB,
MeTadop, eleMeHTIB TyMOpY, ipoHii Ta iH.

[Tix yac BUKOHAHHS 3aB/IaHb CJIiJ] 3BEPHYTH yBary CTYJEHTIB, III0 XO4 OCHOBHOIO OCOOJIMBICTIO MOBH HAyKOBO-TEXHIYHOT
JITEpaTypH € BEJIUKa KUIbKICTh CIelialbHUX TEPMiHIB, BOHa MICTHTh BEJIHMKY KiUJIbKICTh 3arajbHO BUKOPUCTOBYBAHHX CIIIB Ta
CHOJIyYCHb. 3HAUHY YAaCTHHY TaKHX CJIIB Ta CIIOJydYeHb CKJIaJaloTh Oararo3HauHi cyioBa. [HOAI Ui BU3HAUCHHS 3HAYCHHS
0araTo3Ha4YHOIO CJI0Ba OJJHUX I'PaMaTHYHHUX O3HAK HE JOCHTh, HEOOXITHO TAKOK BPAaXOBYBATH 1 HOTO JIEKCHYHI 3B’ SI3KH.

1. Tak, mepekiaj JieciioBa «t0 SUZLESt»3aleKUTh B TOrO, IEPERAEThCsl Cy0’eKT il icToToo abo Heictororo. Y
MEepIIOMY BHITJKy BOHO NEPEKIIANAETHCS «IIPOTIOHYBATHY, «IIPUITYCKaTH»:

We suggest a new method of work. Mu 3anponoHyBaJil HOBHH METOJl pOOOTH.

VY 1pyromy BUIIaJIKY 1€ CJIOBO HEOOXiHO MepeKagaTi «HaBOAUTH Ha TYMKY» («IO3BOJHMTH IPHITYCTUTHY):
This evidence suggested that the i maHi JO3BOJIIIN IPUITYCTUTH, IO
acid was essential. KHCJIOTa HEOOXI1HA.

B iHmmx BUmagKax, HABIAaKW, IPABIIIBHUHN BHOIp JEKCHYHOTO 3HAYEHHS 0araTo3HavyHOTO CIIOBa MOTpedye ypaxyBaHHS
HOro rpaMaTHYHMX 3BA3KIB.

2. Tak, HaNpPHUKIJIa/, TaKi 3HAYCHHS JI€CIIOBa «t0 assumey, K «IpUHMaTH», «HaOyBaTH» XapaKTepHl sl HbOTO Y THX
BUIIaJIKaxX, KOJIH 3 LIUM JIECIIOBOM 1/i¢ IOTTIOBHEHHSI, SIKE BUPAKEHE IMEHHUKOM:
All deposits of uranium will VYci nmoknaau ypany HaOyBarOTh
assume tremendous importance. BEJINYE3HOTO 3HAYCHHSI.

VY 3HaueHHI «IIPUITYCKAaTH», «IOKJIAJATUCS» JIE€CIOBO «tO assumey 3ycTpidaeTbCs B 00’€KTUBHOMY iH(IHITHBHOMY
3BOPOTI (CKJIQJHUH MiIMET), @ TAKOX IEPe/l OJATKOM, TO3HAYCHUM IiJAPSAHIM PEUCHHSM:
The most common alternating  Ilpummyckaerbcs, 10 IS OCBITIACHHS YacTilIe

current for lighting is assumed to BCHOTO BHKOPHUCTOBYETHCS 3MIHHHUH CTpyM

go through 50 cycles in 1 second. 50 mepioxiB 3a cexyHay (50 I'm).

We assume the compressor to be Mu npuITycKaemMo, M0 KOMIIPECOp MOXHa

adaptable to any power source. MPUCTOCYBAaTH [0 OyAp-SKOro JKeperna
eHeprii.

1. Juin Buxonanms KOHTPOJILHUX 3aBJaHb CJiJ TaMm’aTaTd, L0 IiJ 4Yac IepeKiaay HAyKOBO-TEXHIYHOI JiTepaTypH
PEKOMEHAYEThCS TaKa MOCIiIOBHICTh POOOTH 3 TEKCTOM:
1. TIpoumraru Texct abo ab3al| Ta HaMaraTHcs 3’sCyBaTH HOT0 3arajibHUN 3MICT.
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2. KoxHe ckimamHe pedyeHHs pO30MTHM Ha OKpeMi peYeHHs: CKIaJHOMIAPSAAHI — Ha TOJOBHE Ta IJpsaHE, a
CKJIAHOCYPSITHE — Ha IIPOCTI.

3. [ix yac anami3y ckjaJHHX 3a CTPYKTYpPOIO PEYEHb, Y KOTPHUX Bifpasy MOXKHA BHIUIUTH €JIEMEHTH, sIKi 1X CKJIa/latoTh,
PEKOMEHYETHCS 3HAHTH MPHUCYIOK TOJIOBHOTO Ta IMiAPSIIIHOTO PEUYCHHSI.

4. Y KOXKHOMY pedeHHI BU3HAYNTH TPYILY NPHUCY/IKA, a TOTIM 3HANTH Ipymy HiIMeTa Ta TpyIy J0/AaTKa.

5. TIlepexnman pedeHHs MOTPIOHO MOYMHATH 3 TPYNH MiAMETa, a IMOTIM MEPeKNIafaTh TPyNy IpUCYIKa, AOJaTKa Ta
00CTaBUHH.

6. 3HaiiTh He3HaAlOMi ClIOBa y CIOBHUKY, 3’SICYBaTH Iepel UM, KO0 YaCTHHOIO MOBH BOHH BHCTYIIAIOTh y PEUCHHI.
[Ipu mpoMy He OpaTu mepiie 3HA4YEHHS CIIOBa, a MPOYUTATH yCi 3HAYEHHs IJIS Ii€l YaCTHHU MOBH W BHOpaTH
HaMOLIBII BiAMIOBIAHI IO 3MICTy TEKCTy MEpeKyary.

[Tpu migroroBii BiINOBiAEH 1O KOHTPOJBHUX 3aBJaHb 3 BHKOPHCTAHHSM KaJbKyBaHHS 4YH JIOCIIBHOCTH HeEpeKiiany,
MOTPIOHO MamsATaTH, 10 B aHMIHCHKOMY PO3IOBIIHOMY PEYeHHI (32 BUHATKOM eM(paTUYHOro) iCHye TBepZa MOCIiI0BHICTh
CIIiB:

a) TmiIMeT (3 NOSICHIOBAILHUMH CIIOBaMH);

0) pHCYIOK (3 MOSCHIOBAJIBHUMH CJIOBaMN);

B) JIONIATOK;

') 00CTaBHHH, AKi 31 CTHIIICTHYHNX MTUTAHb MOXYTh CTOSTH Ha ITOYATKy PEUCHHS Iepe/l TPYIOoro miaMeTa. Takum dnHOM,
OJTHAM 3 OCHOBHHX 3aCO0iB BH3HAYEHHS CHHTAKCUYIHOI (QYHKIIIT cJIOBa € HOTO MicIle Y pe4YeHHi.

1. KanbkyBaHHS 4M TOCTIBHICTb NEpeKIaay — Iepeada aHIHCHKOro CI0Ba YM BUCIIOBIIOBAHHS 33 JOIIOMOTOI0 TOYHOTO
BIATBOPEHHS HOT0 3ac00aMu YKpaiHCEKOI MOBH, HalIPUKIIA:

. multistoried 0araTormoBepXOBHiA

. motor convertor JBUT'YH-IIEPETBOPIOBAY

superpower system  HaaMIIHA cUCTEMa

. sky-scraper XMapo4yoc

SRV NV

. [Tix wac mocimiBHOTO Mepekiaxy pedeHHs KOIHUX IIEperpyIryBaHb He BiIOYBa€ThCS; 30€piracTbesi CTPYKTypa pedeHHs,
KO)KHE CJIOBO TEPEKIAZacThcsi TaK, SIK BOHO JAa€ThCs B CIOBHHMKY (BpPaxoBYIOUM KOHTEKCT). JlocimiBHME mepekian
BUKOPUCTOBYETHCSI 1 TOMI, KOJNW JUIsi OUIBIIOCTI aHIIHCHKUX CIIB y PEYEHHI € eKBIBAJIEHTH B YKpaiHCBKill MOBi, 1 Koiu
CTPYKTYpa pEueHHs Ma€ NMOBHY BIAMOBIIHICTh B YKpaiHChbKiH MOBi. Hampukian:

7. Radiomen well know that alternating  Pagmctin mo0pe 3HaIOTh, MO 3MiHHUHA
8. current is the very current that makes cTpym — me Toil camuii cTpyM, SKni
9. radio possible. POOHTH MOXITBHM pajlio3B’sI30K.
10. Aute nociiBHMH NepeKiIaz He 3aBKau MOXKHa 3poonTu. Hanpuxian:

11. Before the coming of railway and the =~ /lo BWHHMKHEHHs 3ami3HUX JOpIr Ta

12.  steamship the volume of world mapoBux cyaen oGesr cBiTOBOI TOpriBii

13.  trade was very small compared with HOPIBHSTHO 13 Cy4acHUM 00csiroM OyB
14.  whatitis today. HE3HAYHHM.
15. JocniBHuii nepexniaja Ui bOro pedeHHsl HECYMICHUI 3 HOpMaMH YKpaiHChbKOT MOBH M CIIOBO «COMing» HE MOXKHA

MepeKIacTd B [BOMY DPEYCHHI CIIOBOM «IpHXimy. PekoMeHIyeTbcs i ciioBa «coming» BHOPAaTH OOWH 3 MOXIIMBUX
BiaNOBiTHUKIB. IMeHHUKH «railway», «steamship» HeoOXiTHO mepeaaBaTH y MHOXKUHI, sIKa OLTBIIE MiIXOOUTh IS YKPaiHCHKOL
MOBH.
[Tix yac BUKOHAHHSI KOHTPOJILHHUX 3aBJaHb BapTO 3BEPHYTH YBary CTYICHTIB, IIO JJIsl IEPEKiIaay aHIIHChKUX CIIiB,
SKI HE MaroTh JIEKCUYHMX BIMIOBIJIHUKIB B YKpaiHCHKiil MOBI MO)KHa BUKOPHCTOBYBAaTH ONKMCOBHH nepekian. Lle nepenaua
3HAYECHHS aHTIHCHKOrO CJI0BA 32 JTOMIOMOTOK OUTBII YK MEHII ONIMPSHOTO MOSCHCHHS.
Hanpuxnan:
a) «prompt-period accident» MOXHA IEpeKIacTH JIMIIE 3a JIOMOMOTOI0 OIMCOBOTO MEPEeKNaay — «aBapis, HOB’s3aHa 3
MIepEeX0IOM PEAKTOPa 10 MOMEHTAILHO-KPUTUYHOTO PEKIMY»;
6) «standard performance» — piBeHb NPOAYKTUBHOCTI POOITHHMKA, HEOOXiAHWH Ui BUKOHAHHS 3aBIaHHS 3a TONUHY,
BCTAHOBJICHHUH VISl 30iHCHEHHS HOPMH.
OmnwcoBuii epekiiag BUKOPUCTOBYETHCA 1 IJIS TIOSICHEHHS HEOJIOT13MiB.
[lig gac mepexmangy ciiB, BiICYTHIX Y CIOBHUKY, HEOOXiTHO BH3HAYHUTH iX 3HAYECHHS 32 JOIIOMOTOI0 KOHTEKCTY, IpPH
IpOMy Tpeba OpaTH 0 yBaru CIOBOTBOPYI €IEMEHTH TaHOTO CJI0BA Ta OCHOBHI 3aCOOM YTBOPEHHS HOBHX CIIiB.
Anzopumm pobomu nio uac 6UKOHAHHA KOHMPOIAbHUX 3A60AHb.
IMonepennst podora 3 nepexJiany.
1. IlpouurtanHs opuriHaity.
2. Po3MiTka TEKCTY:
a) 3HAXO/DKEHHSI BAXKKUX TEPMIiHIB;
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0) 3HaXO/PKEHHS TPaMaTHYHUX KOHCTPYKIIIN;
B) Ba)KKHX JIEGKCHYHHUX 3BOPOTIB;
T) )KaproHHUX TEPMiHiB;
J)aHTJIO-aMEPUKAaHCHKUX BUMIpIB ISl ITEpeKiIany B MeTpuuHi. (Yce IOMI4a€eThes Ha MOJISIX ).
3. BukoOpuCTaHHS CIIOBHHKA:
- 3HaxOMKEHHS TNIOMIYCHHMX He3HaHoMHMX ab0 HE3pO3yMIIMX TEpMIHIB Yy CIOBHHKAax 3arajbHUX,
3araJbHOTEXHIYHMX Ta CHELiaIbHUX.
4. BwukopucTaHHS JOBiTHHKIB Ta CHEHiaTbHAX POOIT.
5. KoncynbTyBaHHSA 31 cCHemiaTicTOM.
PoGoTa Ha/ nepeKkyIaioM TeKCTy
1. OOmipkyBaHHS IEpeKary.
2. [Ilepexmnan Ta 3amuc mepexiany.
3. TIlepeBipka BiAMOBIAHOCTI KOXHOI ()pa3u OpHUTiHAITY.
4. PepnaryBaHHs nepekiany 0e3 3BEpHEHHS 10 1HO3EMHOTO TEKCTY. 3BUILHEHHSI TEKCTY BiJl BUpa3iB Ta 3BOPOTIB, SKi HE
XapakTepHi ISl YKpaiHCbKOi MOBH.
5. IlepenucyBaHHs TOTOBOTO IEpPEKIALYy.
Pexomengamii
1.CTBOpeHHS KapTOTEKH HOBOI TEPMIHOJIOTIT Ta TOUHE 3’ sICyBaHHS 3HAYECHHS TEPMiHIB.
2.Peectparist ppa3zeonorii 3 BAXKHMU 3BOPOTaMH.
3.YK1agaHHas CBOTO CIIOBHHKA (TI0 BY3BKUM CIICITIAIEHOCTSIM).
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