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Y ecmammi posenadaemuvca numarnna niocomosku 0o 300poe 30epicarouoi 0ceimu, AKa He € OKpeMumM npeoMemom y Clo8aybKiu oceimi, it
3micm peanizoeanutl y 3MICIMOBHOMY Ma CMAHOAPMHOMY BUKOHAHHI KIIbKOX Npeomemie Ha NOYAmKO8OMYy DigHi. ¥ nepuiomy ma opyeomy xiacax
NOYAMKOB0T WIKONU MKA 0CIMA HaUbiIble peamizyempcsi Y KypCi (i3utHol ma cnopmueHoi oceimu, y mpemvomy ma 4emeepmomy Kiacax 3
npedmeny Qizuunoi Kynomypu ma cnopmy. Ii smicm peanizoeano makodic y HAcKpizHiti memi 3axucmy sxcumms ma 300pos s. Bionogiono eedemvcs
nideomoska  haxieyie O NOYAMKOB0i oceimu Ha nedacociuHomy garynmememi [Ipewoscvkozo yuisepcumemy 6 Ilpewiosi. Ilpedcmaenero
pe3yibmanmu. aHKemy6aHHsi, sIKe CNPSIMOBAHE HA GUAGTEHHS. CIMABIEHHS. GUUMENI6 NOYAMKOB0I 0C8imu 00 300p08 30epiearouol 0ceimu cmocosHo it
GUKTAOAHHSL Y NOYAMKOGIIL WKOME Ma 20MOGHOCHI YUHI6 00 ii 61POBAONCEHHS ) NOYAMKOGIN WKOJL. B ankemyeanni e3simu yuacmo 29 cmyoenmis
3a04HOi popmu HaguanHua ma 30 wmamuux euumenie NOYAMKOBOI 0Ceimu. 3pobneHo BUCHOBOK, W0 300p08 ‘30epieaioya 0ceima € He8i0 €EMHOI
YACTUHOIO 3MICTNO8020 CMAHOAPMY NOYAMKOBOI' | OOUIKLILHOT 0CEIMU, SIKY 8apMO Peanizy8amu 8 KOHMEKCmi 6UOIPKOBUX OUCYUNIIH.

Knrouoei cnosa: 300pos 3s6epizaioua ocsima, cniyoeHmu, MatlbymHi guumeni NOYAMKOBOL UKOU, AHKENTYBAHHS.

The paper deals with the problem of education to health which is not taught as a separate subject in the Slovak education system. Its individual
topics are included in the curriculum of several different subjects at the level of primary education. In the 1st and the 2nd years of school attendance it is
a part of the Essentials of civics and natural sciences and the Physical and sport education. In the 3rd and the 4th years it is included in the Natural
science and the Physical and sport education. In addition, education to health is also taught within the Protection of life and health. The paper discusses
the issues of education to health in relation to teacher training for primary education at the Pedagogical Faculty of Presov University in Presov.
Furthermore, it presents the results of a questionnaire-based survey which was aimed at the mapping of views of future teachers of the role of education
to health at primary schools and their ability to implement it in educational process. The survey was directed at the undergraduates attending the
teacher training program designed for primary education. Our questionnaire includes five items. It was completed by 30 part-time and 31 full-time
students of the teacher training program designed for primary education. The survey results, presented in the form of tables and diagrams, indicate that
the respondents consider the education to health to be an integral part of education at primary schools even though 50 % of them are of the view that it
should not have the status of a separate subject at primary schools.
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TEACHING LEXICAL MATERIAL DURING FOREIGN LANGUAGE CLASSES

The article reveals the problem of learning lexical material, and the ways that would most effectively facilitate the acquisition and preservation
of lexical units in the memory of students over time and create potential opportunities to use the necessary lexical units in accordance with the language
task. The conditions of formation of lexical skills during the development of new lexical material are described. The issue of semantization ways is
revealed.

Key words: vocabulary training, lexical units, lexical skills.

The problem formulation. One of the main problems of
learning a foreign language is mastering its vocabulary and forming a
lexical stock, as themain basic material of foreign communication,
through which its content side is created and perceived. Difficulties in
solving of this problem are connected with badly-developed technology
of management the vocabulary learning process and the accumulation of
lexical material. Observing the student learning and testing process, one
can see that the level of vocabulary mastery remains low and does not
always meet the requirements of the program. The complexity of the
problem of learning a foreign vocabulary is that the vocabulary of the
language is quite diverse and therefore it is difficult to distinguish the
features of mastering all vocabulary and to turn them in favor of the
method of its study.

Analysis of recent research and publications. The problem of
teaching lexical material has been highlighted by many scholars. The

results of the analysis of educational and methodical literature show that
B. Belyaev, N. Gez, P. Gurvich, G. Rogova, L. Yakushina, 1.Bogdanova,
and Y.Burlakov were engaged in this issue; L. Voronina, V. Korostelov,
S. Kuklin, B.Lapidus, 1.Berman, E.Solovtsova, and others. However,
along with positive experience in solving of this issue, there is a need for
further research in this area, since this issue remains relevant today.

Goal setting is to identify the features of teaching the lexical
aspect of foreign language and to find the learning tools that would most
effectively facilitate the acquisition and memorizing of lexical material by
students over time and create potential opportunities for using necessary
lexical units according to the language task

Results of investigation. Modern society is characterized by a
number of features which are globalization and expanding international
contacts in various fields. For effective intercultural communication
social development undoubtedly requires a perfect mastery of a foreign
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language. The requirements for students are growing especially because it
is evidence of their professional competence.

Firstly learning any foreign language is foremost a mastery of a
certain stock of words in that language. Vocabulary is a verbal material
that students need to learn to operate easily and quickly in the process of
communicating in a foreign language. The acquisition of lexical material
is one of the most important goals of a foreign language course. Its
achievement has an impact on the development of oral and written
communication in foreign languages. The acquisition of vocabulary is a
necessary prerequisite for the formation of linguistic activity. This
determines its important place in every foreign language lesson.

However, the process of lexical material accumulating is quite
complicated. One of the reasons is boundlessness of language, that is, the
inexhaustible variety of lexical material. Lexical units are complex
entities that according to 1. Berman have following peculiarities:

— the word form should, first of all, be understood by its audible
sound cover. During vocabulary training the features of pronunciation
and writing of lexical units should be taken into account;

— the meaningful side of the word is formed by its meaning;

— the use of a word is related to its grammatical design, and it forms
different word forms;

— in addition to their own "internal” properties, the word has specific
"external” properties - the ability to combine with other words, as a result
—new phrases are formed [2].

Understanding the concept — lexical unit and its peculiarities, it is
obvious that words and phrases should not be learned in isolation, but in
unity of three aspects — vocabulary, grammar and phonetics, that is, not
only to remember their meaning and form, but also learn to use them in
phrases, sentences. Therefore, the problem of mastering the vocabulary of
a foreign language is related to the formation of lexical skills. This term
means «the ability to perform, automatically and relatively independently,
a series of actions and operations related to the recall of a word from
long-term memory, conjunction with other lexical units» [3].

The formation of lexical skills is a very important aspect of
foreign language learning so it is interesting to consider the stages of their
formation proposed by E.Pasov:

1. The perception of the word in the process of its functioning,
creating an audio image of the word.

2. Awareness of the meaning of the word.

3. Simulation of words in isolation or in the context of a sentence.

4. A designation for the self-naming of objects that defines a word.

5. Combination (word joins).

6. Use in different contexts [6].

Given that the first stages of vocabulary formation are related to
the process of perceiving, understanding, and memorizing lexical units,
we consider it necessary to consider the problem of memorizing new
words. Mastering a foreign vocabulary can be imagined as a certain
sequence of actions on the perception of lexical units, familiarization with
their semantic side, their comprehension, memorization, as well as
acquisition of skills of use and recognition of lexical units in speech.

There is active and passive vocabulary. The active vocabulary is
relatively limited. It is formed as a result of thorough processing of the
material and is used in utterances and in writing. The passive vocabulary
is much wider and is based on the process of reading and listening to
someone else. These two categories of lexical material are constantly
changing, in particular, expanding as the experience of the person is
enriched. In foreign language learning, each of them requires special
attention and is formed throughout the whole period of study.

At the beginning of work on particular lexical material, one
should consider its purpose - replenishment of active or passive stock, as
well as its category — full or structurally — official words. According to it
the sequence of its assimilation is determined.

The new vocabulary units” presentation stage plays a significant
role in vocabulary learning. All further work on vocabulary depends on
the effectiveness of this stage. The teacher’s task is to choose the most
effective way of presentation according to the level of study, the level of
students’ knowledge, qualitative characteristics of the word — its
belonging to the active or passive minimum. The process of

familiarization with new lexical units begins, as a rule, with
semantization, that is, the disclosure of new lexical units meaning. The
variety of different methods of semantization and primary memorising
allows you to choose a technique that meets the goals and objectives of
this lesson. Semantization methods are divided into two groups:
translated and untranslatable.

Translated ways of revealing the meanings of foreign-language
lexical units include:

— single-word translation (English: computer — komm’totep, chair —
criserp, window — BIKHO);

—verbose translation (English: go — ixarw, iy, netiTy, mMBTH)

— verbose translation (English :);

—non-phrase translation (this method is used in intensive methods);

— interpreting the meaning or explanation of lexical units in their own
language (English: big — o3nauae Bemmumny, po3mip; tall — Brcokuii (po
mozeii) high — Bucokuii (ipo npeamern);

— definition / definition (English: watch - romunnmKk, sikuii HocsiTh Ha
Py1i abo B KHIIIEHi).

The non-transferable means of revealing the meanings of foreign-
language lexical units include:

— visual semantization — demonstration of objects, drawings, slides,
paintings, gestures, movements, etc .;

— language semantization: — using context, illustrative sentence/
sentences (English: The basket weighs 5 pounds); - Comparison of one
lexical unit with other known foreign language words - using antonyms
and occasionally synonyms (English: cold — warm, quick — slow); —
definition — a description of the meaning of a new word using already
known words (English: a teenager - a person from 13 to 19 years of age);
— interpreting the meaning of lexical units in a foreign language (English:
sir — a respectful term of address to a man) [2].

These methods of semantization have their advantages and
disadvantages. That is why all attempts to find the best way are futile. The
choice of a method of semantization depends on a number of factors, first
of all on the peculiarities of the word itself: its form, meaning,
compatibility, coincidence or inconsistency with the words of the mother
tongue.

Learning vocabulary is a long process. The new lexical unit must
"mature” in the student’s mind and gradually "merge™ with his thinking.
This is because every word in speech has a specific lexical field. It has the
potential to enter into a phrase not with any words but with certain words.
Methodologically justified is the assimilation of those phrases that are
distinguished by one specific function in the sentence.

Using situational tasks and role plays is very effective for
mastering lexical material. The lexical games focus the students’ attention
on lexical material and are aimed to help them acquire and expand
vocabulary, illustrate and refine the use of words in communication
situations. They may be related to the students’ future professional
activity. Such tasks will help them to solve future communication
problems. For example, for students, these can be situational tasks and
games that involve opening a bank account, taking out a loan, signing a
contract and so on.

Lexically oriented exercises in the form of game help to develop
students’ attention, their cognitive interest, and help to create a favorable
psychological climate in the lesson.

Students need to learn how to use new words freely, without
internal translation, adapting to changing linguistic situations. Before
completing situational tasks, you should repeat learned vocabulary,
paying attention to words that are difficult to read and pronounce.

The teacher should constantly add new words to the previously
learned ones, thus expanding the number of communicative situations.
Supporting cards and computer presentations should be used to organize
such work. Lexical tasks can be designed in the form of crossword
puzzles and other creative forms of puzzles. Doing these types of work
students remember and learn to use a large number of lexical units
actively in speech.

Conclusions and further research perspectives. Thus, the
peculiarities of teaching lexical material during foreign language classes
are that it is necessary to stage the lexical skills formation step-by-step,
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stimulating both the process of memorizing new lexical units and the  they were able to use them in the further practice of communication. The
process of their implementation in the speech activity. Foreign language  effective lexical skills formation requires following next principles: use of
vocabulary is a vocabulary, the spoken minimum that students must  all sensory and memory capabilities; regular study and repetition of new
operate at educational establishment. The task of the teacher is to convey  vocabulary, taking into account other words; the use of vocabulary in
to the students, learn and secure as many lexical units as possible so that ~ speech.
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B cmamve packpvisaemcsi npoonema 00yHeHUsi JEeKCUUECK020 Mamepuaid U cnocoovl, Komopvle 0bl dhhexmusrno cnocobcmeosanu
VCBOEHUIO U COXPAHEHUIO IEKCUYECKUX eOUHUY 8 NAMSIMU CIYOEeHMO8 8 MeueHUe 002020 BDEMEHU U CO30A8AIU NOMEHYUATLHBIE B03MONCHOCHIU OIS
UCNONL306AHUSL HEOOXOOUMbIX JIEKCUYECKUX eOUHUY COOMBEMCMBEHHO A3bIK080U 3a0auu. Onucamnbl Yciosus PopMUpoBaHUs 1eKCUHECKUX HABLIKOB
npu 0bpaboniKe HOBO20 eKCUHecko20 mamepuand. Packpeima cywnocms cnoco6os cemanmuzayuu.

Knrouesnle cnosa: obyuenue nexcuxe, ekcuteckue eOuHuybl, 1eKCUHECKUe HaBbIKU.

OoHicto 3 NPoBIOHUX NPOOIEM HABUAHHS THO3EMHOT MOBU € 0B0NOO0IHHA CIOBHUKOBUM 3ANACOM MA (DOPMYSAHHS JEKCUYHO20 3aNacy, K
OCHOBHO20 Mamepiany IHO3eMHOI MOBU, 34 OONOMO20I K020 CMEOPHOEMbCA ma cnputiMacmvcs i amicmosa cmopona. CriaoHicmy npoonemu
304CB0EHHS THO3EMHOI IEKCUKU NONA2AE 8 MOMY, WO CIOBHUKOSULL 3aNAC MOBU OOCUMb DISHOMAHIMHULL, | MOMY 8ANCKO SUOLIUMU OCOOTUBOCIII
080JI00IHH5L BCIEN0 JIEKCUKOIO MA NOBEPHYMU IX HA KOpucmv memooy ii euguenns. Mema cmammi - eusumu 0coOIUB0OCHII GUBHEHHS TEKCUUHO20
acnexmy HO3eMHOI MOBU Ma 3Haumu 3acobu HAGYaHHs, 5Ki O HAUOUILUW eeKmMUBHO CRPUSIU 3AC60EHHIO MA 3aNAM SINOYBAHHIO CHYOEHMAMU
JIEKCUYHO20 MAmepiany 6 4aci ma Cmeoprosaiu NOMEHYIlHI MONCIUBOCTE 0TSl HAZUBAHHS HEOOXIOHUX JIEKCUMHUX OOUHUYb GIONOGIOHO 00 MOBHO20
3a60arHs. OB0NIOOIHHSL IEKCUKOIO - HEODXIOHA nepedymosa GopmyeanHs MosHoOT Oisuibhocmi. Lle eusnauac it sadciuse Micye Ha KONCHOMY 3aHsIMmi
iHosemnoi mosu. OOHAK Npoyec HAKONUYEHHS IEKCUNHO20 Mamepiany docums ckiaonull. OOHIEI 3 NPUMUH Yb020 € Oe3IMeNCHICMb MO8U, Moomo
He8UUEPNHA PISHOMAHIMHICIb IeKCU¥H020 Mamepiany. IIpayioouu Hao nesHUM JEKCUUHUM MAMEPIATOM, Cli0 8paxo8yeamu io2o Memy - NONOGHEHHS.
AKMUBHO20 YUl NACUBHO20 3aNACy, d MAKOJMC U020 KAme2opito - NOGHI YU CMpYKMypHO - o@iyitiHi cnoea. BionogioHo 0oyb020 6UsHauaemvcs
NOCIO06HICMY iX 3aC80€HHA. Eman npeseHmayii HoBUX 0OUHUYb CIOBHUKOBO2O 3aNACy 6i0icpac 3HAYHY POlb V HABUAHHI JeKcuku. Bcs nodamvuua
PobOma HAO CTIOBHUKOBUM 3ANACOM 3ANEHCUNTH 810 epeKmuUeHOCmi ma memu ybo2o emany. Ilpoyec 03HAUOMIEHHA 3 HOBUMU JTEKCUYHUMU OOUHUYAMU
NOYUHAEMbCS, SIK NPABUTO, I3 CEMAHMU3AYIL, MOOMO PO3KPUMMSL 3HAYEHHS] HOBUX JIEKCUYHUX OOuHuyb. Bukopucmanns cumyayiinux 3a60ans ma
POIBOBUX i20p Oydice epekmusHe ONsi 3AC60EHHS IEKCUUHO20 MAMEPIATy.

Kniouogi cnosa: nasuanms nexcuyi, 1eKcudHi 0OUHUYL, TEKCUYHI HABUUKU.
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SPOLUPRACA PEDAGOGICKYCH A ODBORNYCH ZAMESTNANCOV V SYSTEME INKLUZIVNEJ PODPORY ZIAKOV

Problematika, ako vzdeldvaci systém ovplyviuje Zivomé Sance Ziakov je zaujimavd pre odbornikov i tvorcov vzdeldvacej politiky. Ucelom
prispevku bolo identifikovat’ a porovnat’ procesy a opatrenia na ndrodnej vrovni, ktoré mézeme oznacit' ako inkluzivne, resp. podporujiice inkluzivne
vzdelavanie Ziakov z marginalizovanych romskych komunit. Autorka prezentuje vysledky prieskumu - Struktirovaného rozhovoru s riaditelmi
zakladnych $kol zapojenych do vzdelavacieho programu Spolupraca pedagogickych zamestnancov a odbornych zamestnancov v systéme inkluzivnej
podpory Ziakov v ramci ndarodného projektu Skola otvorend vietkym.

KUPiicové slova: inkluzivne vzdelavanie, pedagogicki zamestnanci, odborni zamestnanci, kontinudlne vzdelavanie, zakladna skola
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