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B cmamve packpvima npeumywecmea ucnonb308anusi KOMnvlomepa 8 y4ebHo-60CNUmMamenbHOM Npoyecce OOUIKOIbHBIX YYPEHCOCHUIL.
Onpedenenvl Hanpasienus no cucmeme KOMHbIOMEPHO20 0Opa308aHusi Ol OOWKOTLHUKO8 U BOChumamenel. AKYeHmuposano eHumanue Ha
akmopel NPABUILHOLO UCNONIL308AHUSI KOMAbIOMEPA 6 00YUeHUU pebeHKa OOuKOIbHO20 8o3pacma. Oceeueno memMamuxy o0 npedoCmagieHuu
unghopmayuu demsm OOUIKOILHO20 Bo3pacma o Komnwviomepe. Taxdice paccmompenvl KOMRbIOMEPHble NPospaMmbl OJisi OOUWKOLLHUKOS C
NIeMEHMaMU CKA3KU UL MYTbMUNIUKAYUL.

Knrouesvie cnosa: ungopmayuonnas pamonHocms, KOMIbIOMEPHAsL ZPAMONMHOCTb, OOUIKOIbHBIL 603DACHI.

The article presents an analysis of recent research and publications concerning this problem. The analysis tools on the formation of
information literacy and komp yuternoyi preschool children. Reveals the advantages of using a computer in the educational process in
kindergartens. Considered the most important factors requirements for proper use of the computer (to be interesting and cause positive emotions,
activate the cognitive and mental performance of children; cause the child desire to learn to work independently, meet the age and physiological
osoblyvostyam children, develop creative abilities of the child and his mother training and controlling nature, reflect an optimal amount of
information on ekrani, to be easy to learn features of the program in navchalniy interact with it). The directions on the system of computer
education for preschoolers and caregivers. The attention on the most important factors of proper computer usage in teaching a child of preschool
age. Deals with topics for information about preschool children computer. Also the computer program for preschoolers with elements of fairy tales
or cartoon.
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MOTIVATING LEARNERS

Most students can learn how to use strategies more effectively; when they do so, they become more self reliant and better able to
learn independently. They begin to take more responsibility for their own learning, and their motivation increases because they have
increased confidence in their learning ability and specific techniques for successful language learning.

Key words: motivation, strong interest, psychological techniques, learning problems, democratic type of communication.

Urgency of the problem. There’s nothing worse than going
into a class full of people who don’t really want to be there. As an
EFL teacher most of us have the chance to work with a variety of
age groups. Adults are usually in your classroom because they have
made the choice to be there and in most cases they have made a
financial commitment towards their learning and they know exactly
what they want to achieve by improving their language skills.

However, children and teenagers often haven’t made their
own decision to attend the English class and they are obliged either
by their parents or school to do so. It is sometimes appropriate for
teachers to take an active role in trying to improve the motivation
levels of a group. A highly motivated group of students is generally
a lot easier and more fun to teach. Obviously there’s only so much
you can do, but most teachers have come across de-motivated
students at some time in their careers and it’s often worth
addressing the problem when you recognise it before it escalates
further. Don’t however feel personally responsible for a student’s
lack of motivation. There are often many factors that contribute
towards a lack of motivation and these should be taken into
account. Here are some ideas that I’ve put together which may go
some way towards increasing motivation levels in a group or at
least addressing the problems and bringing them out into the open.

Star charts are a simple way to acknowledge the effort
students make in your class. If your students are too grown up to
get stars think up another point system. Draw up a chart with all the
students’ names down one side and at the end of each class mark a
smiley face or an A, B, C or D for effort. Introduce the idea at the
beginning of the class and explain your marking system. Try to get

the students to endorse the idea of the chart before you implement
it. You could work with the group to decide how they would like
their effort to be recorded. When they get used to the idea of this
sort of evaluation you can ask the students to rate themselves on
their performance in the class.

Try to negotiate some realistic goals with the group. What
do they want to be able to do in English by the end of the course?
Find out, and think of ways of achieving those goals together.
Achieving the goals will take effort on both parts, it’s not only up
to you; so be sure they accept their part of the bargain and take
some responsibility for their own learning goals.

All language learners know that there are times when you
seem to be getting nowhere and making no progress. You reach a
plateau and there seems to be no way to get better. If this is the case
for some of your students take a snap shot of where the learners are.
By this | mean gather some evidence of their level by keeping a
piece of their written work, recording them on tape or keeping the
results of a test. Then set a date in the future (end of term or Easter
holidays) and tell them they will redo the piece of work at the
future date. When they have done this, give them back the old piece
of work and look for evidence of improvement. Did they make less
mistakes or use a bigger range of vocabulary the second time?
Usually this helps students to ‘see’ their improvement in a more
tangible way.

How do your students feel about learning English? How do
they feel about it becoming an ‘international language’? Some
students resent the widespread use of English and can even see it as
a threat to their mother tongue. Designing a questionnaire about the
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student’s attitudes towards English may be a nice way to bring their
feelings out into the open.

Asking for feedback on your classes can be a daunting
thought! You leave yourself open to both positive and negative
comments. However, it is one way to show that you are thinking
about your learners. Simple questions such as which activities they
enjoy and feel they benefit most from will help you to plan the
classes and select activities for each group. Remember that you will
never please all your students all the time!

Find out what your students are into and base your lesson
around their interests. If you discover that a few members of the
class like a certain group or singer you could ask them to bring in
the CD and make an activity out of the lyrics. Or if there are several
members who support the same football team you could get some
information from the internet or some pictures of the team and base
an activity around that.

Personalising classes is also about giving the students to
find out about you. Obviously it’s up to you to decide how much
you want to give away but you will be a lot more interesting to the
class than the photo of Billy in their text book! If you haven’t
already, bring in some photos of friends and family from home to
show them. Most students will be fascinated.

Encourage your students to look at how English is used
outside the classroom and exploit any examples you can find. The
internet is an obvious source of authentic English, but also
advertising, tourist information, menus, original version films etc.
This should remind students that learning English can be useful in
all sorts of areas of their lives. If you have any students who have
travelled to an English speaking country use their experiences with
the group.

Do your students think they will ever need to use English
in the future? Will they have more job opportunities with a higher
level of English? If it is the case that some of your students may
answer yes to these questions it may be worth while reminding
students of this. Find some local job advertisements where English
is required. You could base a lesson around jobs and offer help
with writing CVs. For some of the students this may make students
think of English as more than just another subject and more as a
tool to help them achieve their future goals.

Learning to communicate in another language takes a long
time. It is one of the most challenging tasks your students are likely
to undertake, and they can easily become discouraged and bored
with it. This section presents techniques that language teachers can
use to keep their students interested and motivated by helping them
understand the language acquisition process, connect language
learning with their larger educational and life goals, and succeed as
language learners.

A self-evaluation worksheet, available in pdf format, allows
instructors to assess their current and potential motivation
techniques. A supervisor observation worksheet enables
supervisors to support instructors’ development of such techniques

[4].

Goal setting. To become engaged learners, students need to
understand that learning a language is not the same as
learning about a language. When students think of the language as
a school subject like any other, they may learn a great deal about its
vocabulary, grammar, and sentence and discourse structure, but the
language will not become a true medium of communication for
them and won’t engage them very deeply. Students need to
understand that learning a language means becoming able to use it
to comprehend, communicate, and think — as they do in their first
language.

Students also need to recognize that language learning takes
place in stages. Interpretive skills (listening, reading) develop much
more quickly than expressive skills (speaking, writing), and the
ability that students covet most -- the ability to speak the second
language fluently requires the longest period of growth.

All language learners have to work through a sequence of
«approximatex versions called interlanguages (ILs), each of which
represents a level of understanding of the target language.
Understanding the features of ILs can help teachers and learners
understand and monitor the language learning process.

Uniqueness: ILs vary significantly from learner to learner
in the early stages of language learning. Learners impose rules of
their own on the oral and written input they receive. Each learner
does this differently, combining emerging understanding of the
rules of the new language with ideas derived from the first
language and other information that comes from their individual
situations and backgrounds.

Systematicity: As learners begin to develop proficiency in
a language, they make errors in systematic ways. For example,
once students learn the inflections for a single class of verbs, they
may apply them to all classes indiscriminately. These errors are
based on systematic assumptions, or false rules, about the language.
When students become aware of this aspect of their language skill
development, they often appreciate and even ask for overt error
correction from the instructor.

Fossilization: Some false rules become more firmly
imprinted on the IL than others and are harder for learners to
overcome. Fossilization results when these false rules become
permanent features of a learner’s use of the language.

Convergence: As learners’ rules come to approximate
more closely those of the language they are learning, convergence
sets in. This means that learners who come from different native
language backgrounds make similar assumptions and formulate
similar hypotheses about the rules of the new language, and
therefore make similar errors.

Instructors can help students understand the process of
language skill development in several ways.

(a) Focus on interlanguage as a natural part of language
learning; remind them that they learned their first language this
way.

(b) Point out that the systematic nature of interlanguage can
help students understand why they make errors. They can often
predict when they will make errors and what types of errors they
will make.

(c) Keep the overall focus of the classroom on
communication, not error correction. Use overt correction only in
structured output activities. (See Planning a Lesson for more on
structured output.)

(d) Teach students that mistakes are learning opportunities.
When their errors interfere with their ability to communicate, they
must develop strategies for handling the misunderstanding that
results.

If you maintain the attitude that mistakes are a natural part
of learning, you will create a supportive environment where
students are willing to try to use the language even though their
mastery of forms is imperfect [1].

Language teachers promote or discourage students’
engagement by the ways they define successful language learners.
When the successful language learner is one who can pass tests and
make good grades, learning about the language is all that is
required and success is defined by mastery of rules and forms.
When the successful language learner is one who has the ability to
use the language to accomplish communication goals, success is
defined as making the language one’s own.

To promote engagement in language learning:

— Encourage students to use the language spontaneously to
communicate ideas, feelings, and opinions

— ldentify informal  out-of-class
experiences

— Ask students to evaluate their progress in terms of increases
in their functional proficiency

Students’ motivation for learning a language increases
when they see connections between what they do in the classroom

language learning
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and what they hope to do with the language in the future. Their
attention increases when classroom activities are relevant to their
other interests.

To make these connections, begin by having students list
the ways they may use the language in future. Have them include
both the ways they plan to use it and other ways that might arise.
Ask them to be as specific as possible. For each way of using
language, ask them to list specific communication tasks that they
will need to be able to do. Use these purposes and tasks as the basis
for task-oriented classroom communication activities[2] .

Some lower level students will respond that they don’t plan
to use the language — that they are taking the course to fulfill a
university language requirement. Encourage these students to
develop an imaginary scenario for themselves in which they have
some reason for using the language. In doing this, some students
may think of ways in which they really might use it, and others will
come to understand that purpose is an integral part of language
learning.

Sample Ways of Using a Language

— When traveling in a country where it is spoken
Tasks: ask for directions (and understand responses), purchase
tickets and book hotel rooms, read signs and informational
materials

— To study at a university in a country where it is spoken
Tasks: understand lectures, take notes, read academic materials,
talk with other students (social and academic talk)

— To become knowledgeable about the history and culture of
a country where it is spoken
Tasks: read about history and culture, understand plays, movies,
and other performances, interview people from the country

— To provide legal assistance to native speakers who are
immigrants to this country
Tasks: gather personal statistical information, explain legal
requirements, explain social and cultural expectations, describe
procedures, understand and answer questions.

Another way of making language instruction relevant and
interesting to students is to find out what topics they are studying
and draw materials for reading and discussion from those fields.
However, remember that reading and discussion do not always
have to be about serious issues or academic topics. Students enjoy
talking about movies and television programs, vacation plans,
famous people, and other popular culture topics[3] .

Finally, don’t be afraid to drop a topic if students’ interest
begins to fade. Ask them to suggest alternatives. When students
know that they have some control over what they do in the
language classroom, they take ownership as engaged learners.

Students learning a language have two kinds of knowledge
working for them:

— Their knowledge of their first language

— Their awareness of learning strategies, the mechanisms they
use, consciously or unconsciously, to manage the absorption of new
material

Students differ as language learners in part because of
differences in ability, motivation, or effort, but a major difference
lies in their knowledge about and skill in using «how to learn»
techniques, that is, learning strategies. Classroom research
demonstrates the role of learning strategies in effective language
learning:

— Good learners are able to identify the best strategy for a
specific task; poor learners have difficulty choosing the best
strategy for a specific task

— Good learners are flexible in their approach and adopt a
different strategy if the first one doesn’t work; poor learners have a
limited variety of strategies in their repertoires and stay with the
first strategy they have chosen even when it doesn’t work

— Good learners have confidence in their learning ability;
poor learners lack confidence in their learning ability

— Good learners expect to succeed, fulfill their expectation,
and become more motivated; poor learners: expect to do poorly,
fulfill their expectation, and lose motivation

— Learning strategies instruction shows students that their
success or lack of it in the language classroom is due to the way
they go about learning rather than to forces beyond their control.
Instructors can tap into students’ knowledge about how languages
work and how learning happens — their metacognition -- to help
them direct and monitor the language learning process in two ways:

— By encouraging them to recognize their own thinking
processes, developing self-knowledge that leads to self-regulation:
planning how to proceed with a learning task, monitoring one’s
own performance on an ongoing basis, and evaluating learning and
self as learner upon task completion. Students with greater
metacognitive awareness understand the similarity between the
current learning task and previous ones, know the strategies
required for successful learning, and anticipate success as a result
of knowing how to learn.

— By describing specific learning strategies, demonstrating
their application to designated learning tasks, and having students
practice using them. In order to continue to be successful with
learning tasks, students need to be aware of the strategies that led to
their success and recognize the value of using them again. By
devoting class time to learning strategies, teachers reiterate their
importance and value[5] .

To teach language learning
instructors should do several things:

— Build on strategies students already use by finding out their
current strategies and making students aware of the range of
strategies used by their classmates

— Integrate strategy instruction with regular lessons, rather
than teaching the strategies separately from language learning
activities

— Be explicit: name the strategy, tell students why and how it
will help them, and demonstrate its use

— Provide choice by letting students decide which strategies
work best for them

— Guide students in transferring a familiar strategy to new
problems

— Plan continuous instruction in language learning strategies
throughout the course

— Use the target language as much as possible for strategies
instruction

Conclusion. Most students can learn how to use strategies
more effectively; when they do so, they become more self reliant
and better able to learn independently. They begin to take more
responsibility for their own learning, and their motivation increases
because they have increased confidence in their learning ability and
specific techniques for successful language learning.

strategies  effectively,
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Iliompumannsa cmiiikoeo npogeciiinozo iHmepecy 00 6UGUEHHsT AHIMIUCLKOI MOBU CHpUse HAUOLIbW YCHIUWHOMY i1 060100IHHIO,
OCKIIbKU GUCOKA MOMUBAYIsS € OCHOBHOIO YMOBOIO 80AI020 HAGUANHS aHeAiicbKkoi mosu. Tomy ucoka momusayis ma noCmMiuHull CMiuKuil
iHmepec 00 aMenilicbKoi MO8U, WO BUBUAEMbCA, 30iNbULYE 8IONOBIOANLHICMb BUKIAOAYA V YIIOMY HAGUANbHOMY npoyeci. Y cmammi
PO32NAHYMI MeMOOU RIOMPUMAHHA CINIUKOT MOMUBAYIT 8UBUEHHS 00 AHENILICHKOI MOBU AK NPOPECIOHANLHOL, MOXCHA NOOIIUMU HA 08 2pynu.
Ilepwa epyna — ye ncuxonoziyni nputiomu ma memoou, 00 AKUX MONHCHA GiOHeCmL: THOUBIOYATLHUIL NIOXI0, OeMOKPAMUYHUL TNUN CRINKY8AHHA,
CMEOPeHHs. 00OPO3UUTUBO20 KIIMAMY 6 HAGUAIbHOMY KOJIeKmusl. [pyea epyna — ye MemoouKo-nedazo2iuti Memoou, 3 ssKUx MOXCHA GUOLTUMU
302ANMbHI  OUOAKMUKO-NeOA202IUHl MemoOu: HOCUIbHICIb 3a60aHb MA MAMeEPIany, Wo 6USHYalomvCs, NOCMYN08e 3POCHAHHSA CKIAOHOCM
HAGUAILHUX 3404y Ma 6Npas, a MaKoic 0cooucmull syumenvbcvkuil npuxiad. I ye oysce sajiciueo, 60 kw0 syumens cam modums mMogy ma
ompumye Hacon00y 6i0 il GUKIAOAHHS, MO GIH HOOAE NOUMUBHUL NPUKIAO CIYOEHMaM, CIUMYIOE IX 3aYIKaA6IEeHICIb | MOMUSAYiio.

Knrwuogi cnosa: momusayis, cmitikutl inmepec, NCUXON02I4HI NPULIOMU, HABYATbLHI 3a0ayi, OeMOKDAMUYHULL TUN CNIIKYEAHH.

Tlooodepoicanue  ycmoiiuugoeo npogeccuonanrvbHo2o unmepeca K U3YYEHUI0 AHIULICKO20 A3bIKA Ccnocobcmeyem Haubonee
VCNEWHOMY ee 081A0eHUI0, NOCKOIbKY 6bICOKAS MOMUBAYUS SGIAEMCST OCHOGHBIM YCIOGUEM YCNEeUHO20 00YUeHUs. aHSIUUCKOMY SI3bIKY.
Tlosmomy @vicokas momueayus U HOCMOSAHHBIL YCMOUYUGI UHMeEpeC K aHIAULCKOMY S3bIKY, U3VUAeMOMY  VEenuuusaem
0MEeMCmMEeHHOCMb NPEn0oasamelia 8 yeiom yueOHom npoyecce. B cmamve 6vliu paccmompenvr memoovl no0OepHCanus YCmouuugo
MOMUBAYUY U3VUEHUsSL K AHSIUUCKOMY S3bIKY KAK NPOpecCUuoHaivbHol, MONCHO pazdeiums Ha Ose epynnwul. Ilepeas epynna - smo
nCUxonocuYecKue npuemvl U Memoobl, K KOMOPbIM MOICHO OMHeCmu. UHOUBUOYANbHBIN NOOX00, 0EeMOKPAMUYEeCKull mun ooujenus,
€030anust 00OPOICENAMENbHO20 KIUMAMA 6 YUeOHOM Koulekmuee. Bmopas epynna - 3mo Mmemoouxko-neoazocuyeckue Memoovl, U3
KOMOPBIX MOXHCHO 8b10€IUMb 00uue OUOAKIMUKO-Neddzo2uyeckue Memoosl: NOCUTbHUCIL 3a0aY U MAMepUuand u3yiaemulx nocmeneHHulil
POCM CIOACHOCMU YYeOHbIX 3a0ay U YAPAJICHEHULl, d MAKdice AUYHbIN YYumenbckull npumep. H osmo ouenb 8adiCHO, NOMOMY Ymo eciu
yuumens cam 1o6um s3Ik U NOAyHaem YOOGOIbCMEUE OM €20 NPenooaséanusl, Mo OH noodem NOLONCUMELbHbII NpumMep CmyOeHmam,
cmumyaupyem ux 3auHmepeco8anHOCHb U MOMUBAYUIO.

Knrwuesvle cnosa: momusayus, ycmouuuewlli uHmepec, NCUXOi02UYeCcKue npuemvl, YueOHvle 3a0auu, 0eMOKPAMUYEeCKUll mun
obwenus.
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