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THE ROLE OF SPEAKING ACTIVITIES IN DEVELOPING
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The article deals with the problem of speaking activities in developing communicative
competence. The contemporary methodology pays much attention to the problems of the
development of speech skills. The problems of teaching dialogical speech, its features and types,
typologies of exercises for the development of dialogical speech of schoolchildren, and the selection
of tasks have been investigated by a wide range of methodologists.

The expectations of today's youth require original and challenging methods of teaching
foreign languages. A major objective of current methodology is teaching conversational skills.
Students’ communicative competence depends on how efficiently ail the language skills are
developed.

To create classroom speaking activities that will develop communicative competence,
instructors need to incorporate a purpose and an information gap and allow for multiple forms of
expression. However, quantity alone will not necessarily produce competent speakers. Instructors
need to combine structured output activities, which allow for error correction and increased
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accuracy, with communicative output activities that give students opportunities to practice
language use more freely.

Keywords: speaking activities, dialogical speech, personality based learning, communicative
output, communicative competence.

Cmamms npucesuena npooiemi MOBIEHHEBOI OISILHOCMI V' PO3GUMKY KOMYHIKAMUBHOT
komnemenmuocmi. CyyacHa memoouka IHO3eMHOI MOBU NPUOLNAE BelUKY yeaz2y npobaemam
PO3BUMKY MOBNEHHEBUX HABUYOK. [Iumannsa naguanus 0iano2iyno20 MOGNIEHHs, U020 0coDIUBOCmel
ma munie, Munonoeii 6npag Oasi PO36UMKY Oial02IYHOI MOBU Mma 8UOOPY 3A80AHb OOCHIONCEHO
WUPOKUM KOJIOM MemOo00.10218.

OuiKkysanHs CbO2OOHIWHLOI MONOOI BUMALAIOMb  OPUSIHAILHUX | CKIAOHUX Memoois
HABYaHHA [HO3eMHUX M0o8. KoMyHikamusHa KoMnemeHmHicmb CMYOeHmi8 3alexiCums 8i0 moeo,
HACKINbKU egheKmusHo po3eusaromocs MoeHi Haguuku. [LJob6 cmeopumu 3axo0u 015 Cninky8auHs Ha
3auammi, AKi  pO36UBAMUMYMb  KOMYHIKAMUBHY — KOMNEMEHMHICMb,  8UKNA0aul  NOBUMHI
8NPOBAOINCYBAMU PIBHOMAHIMHI hopmu pobomu. 3a805Ku 00Ope Ni020MOoBIeHUM KOMYHIKAMUBHUM
8UOAM OIAILHOCMI, MAKUM 5K POAbOGI i2pu ma OUCKYCIl, MOMCHA 3A0XOMumu CmMyOeHmié 00
eKxcnepumenmie ma iHHO8AYill 3 MOBOIO CMBOPIOBAMU CAPUSMIUBY amMocdepy, AKa 003601UMb im
nomunsamucs, He 0o0Auucy 30emmedsicenns. lle cnpusmume ixuili eénesmeHocmi ma momuseayii
PO38UBAMU KOMYHIKAMUGHI HABUUKU.

Knrwowuoei cnosa: sucmynaroua OisinbHicms, 0ian02iyHA MO8d, OCOOUCMICHO OPIEHMOBAHE
HABYAHHSA, KOMYHIKAMUBHUU 8UXIO, KOMYHIKAMUBHA KOMNEMEeHYIsl.

Many language learners regard speaking ability as the measure of knowing a language.

These learners define fluency as the ability to converse with others, much more than the ability to
read, write, or comprehend oral language. They regard speaking as the most important skill they can
acquire, and they assess their progress in terms of their accomplishments inspoken communication.
Many language learners regard speaking ability as the measure of knowing a language.

These learners define fluency as the ability to converse with others, much more than the ability to
read, write, or comprehend oral language. They regard speaking as the most important skill they can
acquire, and they assess their progress in terms of their accomplishments inspoken communication.

The contemporary methodology pays much attention to the problems of the development of

speech skills. The problems of teaching dialogical speech, its features and types, typologies of
exercises for the development of dialogical speech of schoolchildren, and the selection of tasks have
been investigated Z.V. Malylyk, S.Yu. Nikolaeva, R.P. Milroyuda, G. V. Rogovoy, V. L. Skalkin,
N. K. Sklyarenko, V. L. Starkov, M. Lifts and other methodologists.

The considerable attention has been paid to the teaching of discussion communication as one
of the types of unprepared foreign language spoken language. Discussion has been studied in the
works of many scholars such as M. V. Danilov, O. G. Dzyubenko, N. N. Dianin, L. F. Kiyanovska,
L. P. Koblova, M. F. Kosilova, N. I. Makhnovskaya, R.P.Milrod, V.A. Mikhailov, V.V. Popova, E.
N. Puchko, G. A. Rubinstein, V. L. Skalkin, N. M. Toptigina, E. V. Shantarin, M.P. Janisov, D.
Byrne, A. Edwards, F. Heyworth, J. Sheils, P. Ur, A. Xu.

In the communicative model of language teaching, instructors help their students develop
this body of knowledge by providing authentic practice that prepares students for real-life
communication situations. They help their students develop the ability to produce grammatically
correct, logically connected sentences that are appropriate to specific contexts, and to do so using
acceptable (that is, comprehensible) pronunciation.

The goal of teaching speaking skills is communicative efficiency. Learners should be able to
make themselves understood, using their current proficiency to the fullest. They should try to avoid
confusion in the message due to faulty pronunciation, grammar, or vocabulary, and to observe the
social and cultural rules that apply in each communication situation.
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To help students develop communicative efficiency in speaking, instructors can use a
balanced activities approach that combines language input, structured output, and communicative
output.

Language input comes in the form of teacher talk, listening activities, reading passages, and
the language heard and read outside of class. It gives learners the material they need to begin
producing language themselves.

Language input may be content oriented or form oriented. Content-oriented input focuses on
information, whether it is a simple weather report or an extended lecture on an academic topic.
Form-oriented input focuses on ways of using the language: guidance from the teacher or another
source on vocabulary, pronunciation, and grammar (linguistic competence); appropriate things to
say in specific contexts (discourse competence); expectations for rate of speech, pause length, turn-
taking, and other social aspects of language use (sociolinguistic competence); and explicit
instruction in phrases to use to ask for clarification and repair miscommunication (strategic
competence).

In communicative output, the learners' main purpose is to complete a task, such as obtaining
information, developing a travel plan, or creating a video. To complete the task, they may use the
language that the instructor has just presented, but they also may draw on any other vocabulary,
grammar, and communication strategies that they know. In communicative output activities, the
criterion of success is whether the learner gets the message across. Accuracy is not a consideration
unless the lack of it interferes with the message.

In everyday communication, spoken exchanges take place because there is some sort of
information gap between the participants. Communicative output activities involve a similar real
information gap. Language learners who lack confidence in their ability to participate successfully
in oral interaction often listen in silence while others do the talking. One way to encourage such
learners to begin to participate is to help them build up a stock of minimal responses that they can
use in different types of exchanges. Such responses can be especially useful for beginners.

Some communication situations are associated with a predictable set of spoken exchanges a
script. Greetings, apologies, compliments, invitations, and other functions that are influenced by
social and cultural norms often follow patterns or scripts. Instructors can help students develop
speaking ability by making them aware of the scripts for different situations so that they can predict
what they will hear and what they will need to say in response. Through interactive activities,
instructors can give students practice in managing and varying the language that different scripts
contain.

Traditional classroom speaking practice often takes the form of drills in which one person
asks a question and another gives an answer. The question and the answer are structured and
predictable, and often there is only one correct, predetermined answer. The purpose of asking and
answering the question is to demonstrate the ability to ask and answer the question.
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OCOBJIMBOCTI KOHTPOJIIO TA OUIHIOBAHHS
SIKOCTI 3HAHBb YUHIB 3 IHO3EMHOI MOBH
Temmuko H. B., I'eremomr M.

FEATURES OF CONTROL AND EVALUATION OF THE
QUALITY OF STUDENTS  KNOWLEDGE FROM FOREIGN LANGUAGE
Telychko Natalia, Hehedos Mariana

Ilpoyec xommponio — ye 00Ha 3 HAUOIIbLUL MPYOOMICMKUX | BIONOBIOANLHUX ONEpayiu y
HasuanHi. Iledazociunuti KOoHmpoasL 0ae 3mMo2y nepegipumu eexmuHicmsb HABYATbHO-8UXOBHO20
npoyecy, UuASUMU NO3UMUBU MA He2amuUsU, nepeaazu i HedoliKUu 0C8iMHbO20 Npoyecy.

Opienmayisa cy4acHoi WKoIU HA PO36UMOK NPAKMUYHUX YMIHb MA HABUYOK 3 IHO3EMHOL
MO8U UMA2AE PO3POOKU edhekmusHux nputiomie ix konmponio. Ha cbo200ui mecmyeanns € 00OHuM 3
HAtonmMuManioHilux 6uoi@ KOHMpOI0 mMa OYIHIOBAHHA HABUANLHUX MONCIUBOCMEN YVUHIG, AKULL
8I0N0BI0AE OCHOBHUM NPUHYUNAM CUCTEMU BUBYEHHs THO3eMHOI MO8U 6 cepedHiu wkoni, Xoua
mecmu Mawomob AK C8OIX GIPHUX NPUXUNLHUKIE MAK I HeNpUMUPUMUX NPOMUBHUKIGE, XAPAKMeEpHI
0cobau8oCcmi mecmy — HeOB03HAYHICMb, Oe3nocepeoHs pikcayis pe3yibmamie icnumy, NOPIiGHAHHS
AKUX 13 3a30a1e2i0b Ni020MOBIeHUMU KIIOYAMU 8I0N08I0ell 00380JIAE 1e2KO | MOYHO 8CMAHOBUMU
NPABUNILHICMb YU NOMUIKOBICMb Ol MUX, XMO MeCmyemvcs, 60HU HAOysaromv 6ce OilbUloco
NOWUPEHHST AK THCMPYMEHm KOHMPONI0 ma OYIHKU HAOYymux HA8U4oK ma eémiHb. Aoddice, mecm
HABYAIbHUX 00CACHEHb 3 THO3eMHOI MOBU BUCMYNAE OOHOYACHO 3AC0O0M CHOHYKAHHSA MeCcmo8aH020
00 BUSABIIEHHSL MOBIEHHEBOI NOBEOIHKU, 5KA 3a0e3neuye OmpumMdaHHsi OYIKY8AHOI 8i0nosioi, ma
BUMIDHOBANLHUM IHCMPYMEHMOM, 30AMHUM SUSHAYUMU CIYNIHb YCRIWUHOCMI Yi€T 8i0N06I0I.

Knrwouoei cnosa: neoacociunuii KOHMpOab, HABYAHHS HA OCHOBI 0COOUCMOCMI, OYIHKA,
KOMYHIKAMUBHA KOMNEMEHMHICMb, HAGUYKU MA GMIHHA.

Pedagogical control is an effective means of determining the real state of the educational
process, which is one of the determining factors in the renewal of innovative processes in
education.

The control process is one of the most time-consuming and responsible operations in the
training. Pedagogical control makes it possible to check the effectiveness of the educational
process, to identify the positive and negative, the advantages and disadvantages of the educational
process.

The orientation of a modern school to the development of practical skills and skills in a
foreign language requires the development of effective methods for their control. Today, testing is
one of the most effective types of control and assessment of students’ learning opportunities, which
is in line with the basic principles of the system of studying a foreign language in a secondary
school, as well as modern European standards of education development. Although the tests have
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