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THE DEVELOPMENT OF DIALOGUE CULTURE IN THE
CONTEXT OF A PERSON ORIENTED PEDAGOGICAL PROCESS
Konchovych Kateryna

PO3BUTOK KYJBbTYPU JIAJTOI'TYHOI'O MOBJIEHHSA Y KOHTEKCTI
OCOBHUCTICHO OPIEHTOBAHOI'O ITIEJATOI'TYHOI'O IMPOLECY
KonuoBnu K.T.

Investigation of the role of dialogue in finding moral norms and the value meaning of
learning has theoretical significance for the development of philosophical ideas about the dynamics
of ethical priorities of personality and society. At the same time, taking into account the importance
of moral values in the process of education and upbringing, it is worth noting the importance of
using the dialogue in pedagogical practice as a generator of ethical guidelines for improving the
spiritual and moral education of the younger generation and optimizing the modern educational
policy in general. The features of the dialogue lead to the definition of it as a technique of deep and
adequate understanding of the individual, assistance in solving psychological problems, stimulating
desired changes. Dialogue technologies are aimed at creating conditions for the individual to learn
cultural experience, moral standards, social norms of the past and the present, the formation and
development of the social qualities of the individual, which will promote professional development,
self-identification and self-realization of the individual.

Keywords: dialogue, dialogue technology, components of pedagogical dialogue technology,
tolerance, moral values.

Cvo200mi €8pona nepedysac 6 NOULYKax HOBUX YIHHOCMELL, WO NOB'SI3aHI i3 63AEMOPO3YMIHHAM,
CNiBPOGIMHUYMBOM, 3200010, NPASHEHHAM CMEOPUMU NOIKYIbIMYPHY, NONLIHeGICMUYHY U NOIEMHIYHY
Cepony. V peanizayii 3asnauenux yinnocmeu nesHe micye 6i08e0eHO HOGIll 2eHepayii Guumenis-
€sponeuyie.

Jocniooicenusn poni dianozy 8 nOUyKy MOPAIbHUX OPIEHMUPIE | YIHHICHO20 CEHC) HABYAHHSL
Mae meopemuyHe 3HAYEHHS OJil PO3GUMKY DLIOCOPDCLKUX YAGNEHb NPO OUHAMIKY emuyHUX
npiopumemis ocobucmocmi i cycnirbemea. Y motl dce yac, 3 02180y HA 3HAYUMICMb MOPATbHUX
yiHHOCMell 8 npoyeci 0Cceimu i 8UX0BAHHS, CI0 3A3HAYUMU | BANCTUBICND BUKOPUCIAHHA 0ial02) 8
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neoazo2iuniti. Npakmuyi K 2eHepamopa emudHux OpiEHmupie 0 B00CKOHANEHHS OYXO8HO-
MOPANbHO2O0 BUXOBAHHS MOJ00020 NOKONIHHA MA ONMUMI3AYIL CYYACHOI OCBIMHbLOI NONIMUKU 8
Yinomy.

Ananiz naykoeoi nimepamypu [I1; 8; 10; 11] oae niocmaeu euoxkpemumu Kirtbka munise
dianoey, AKi 003801A10Mb OCOONUBUM YUHOM OEMOHCMPYBAMU MOPAIbHULL CeHC 1 3HAYEHHs
YiHHOCMeU | CMBOPIIOMb OCHOBY Ol 2AUO0K020 iX po3enady. Tax, dyxoenomy dianocy 61acmusi
2IUOOKe PO3YMIHHA Cymi npooOaeMu, UCOKULL PiBeHb MOPALbHOI KYIbmypu OIAl02I4HOI 83aEMOOIL.
Poszensnymi numanns - wupoke Koo OIHAPHUX ONO3UYIL, NPOMULENHCHUX THMENEeKMYANbHUX [0ell.
Mooicnusuii cmucromseopuuii 0ianoe, AKUti AKMUBHO BKIIOYUAE YUACHUKIG 8 NOULYK YIHHICHUX CMUCIIS,
8 npoyec GU3HAYEHHs cucmemu IHOUBIOYANbHUX YIHHICHUX opichmayit. Mae eenuxe 3HauYeHHs.
pedhrexcusnuil dianoe, wo 0036045€ OYIHUMU GIACHUL NOMEHYIaAN I 8USHAYUMU NiHII 360POMHO20
36'S13KY «yuaACHUKU - 8edyuully. Bacciusuti momusayitinuii dianoe, 8 IKOMY NposABIAEMbCs inmepec i
00 npobaemu, i 00 camoi 0ianoeosoi mexuonoeii. /i yyacHukie cy0'€KmMHO-CMUCI0B020
CRINKY8AHHA MOJCe Cmamu NpueabIusum camopeanizylouuti 0ianoe, HNPUSHAYEeHHs SAKO20
Hacamnepeo - Y NOBHOYIHHIU CAMONpe3eHmayii ma camo8UPad’CceHHi.

Xapaxkmeprnumu ocobrusocmamu oianozy €: 00'ekmusHa npoodremHicmnv, cy0'eKmusHo
nepexcuma cumyayis NOWYKY YIHHICHO20 CeHCYy [ U020 MOpPATbHA OYIHKA, CHLIbHICMb MIdHC
yuacHukamu oianozy; Oeyenmpayis, He3a8epuieHicms pe3yibmamy, Wo CMUMYIIOIMb PO3YMO8)Y
AKMUBHICMb MOUO.

Ocobausocmi  dianocy npuzeoosimv 00 BUHAYEHHs U020 K MeXHIKU 2aubokozo ma
aA0eK8amHo20 PO3YMIHHA OCOOUCOCTI, HAOAHHSA OONOMO2U V BUPIULEH] NCUXON02IYHUX NpOoDIeM,
CMUMYNI08aHHI  Oaxcanux 3miH. Jianoeosi mexHonozii cnpsamMo8aHi HA CMBOPEHHS YMO8 O
3ACBOEHHS THOUBIOOM KYIbIMYPHOZO 00CBIOY, MOPANbHUX OPIEHMUPIB, COYIATILHUX HOPM MUHYL020 i
CYHUacHOCmi, CMAHOBAEHHS [ PO3BUMKY COYIAIbHUX AKOCMel [HOU8iod, wo CApUSMuUMYms
npoghecitinomy yOOCKOHANEHHIO, CAMOBUZHAUEHHIO | camopeanizayii 0cooucmocmi.

Knrwouoei cnoea: oianoe, mexnonocisa o0ianozcy, KOMNOHEHMU MEXHON02I NedazociuHozo
dianoey, moaepaHmuicmos, MOPAIbHI YIHHOCMI.

The modernization of all spheres of education highlighted the humanistic approach, which
became the basis of various technologies of personal orientation of the pedagogical process. In
general, existing classifications of pedagogical communication in the educational process are
reduced to two main types - dialogical and monological. This division of communication into two
types is in tune with the notions of M.M. Bakhtin on the monological and dialogic word [2, p. 56].
Monological word - the final, which does not foresee further change and development. A dialogic
word is incomplete, which implies the presence of a different point of view. It is the dialogue with
its constant search for truth, the assimilation of another point of view, another personality is a
necessary condition for the existence of the individual, and hence, the realization of own
uniqueness. Thus, a special place among them is the dialogue, which speaks in the context of
educational problems as the most perfect form of pedagogical interaction, characterized by
sincerity, emotional and personal openness of communication partners.

In personality developing pedagogy the personality of a student is a priority, which acts as
the real value of a teacher's professional credo. The practical embodiment of this value determines
the human and moral organization of pedagogical activity, which creates an atmosphere of
sincerity, compassion, and support in dialogue. Moreover, this kind of relationship has a two-way
nature, extending to the personality of both the student and the teacher, since both of these
participants are to some extent equal as the subjects of a dynamically developing interaction,
through which the teacher not only motivates and programms the student's development process,
feeling the influence on one’s personality from the side of students, changes oneself. Therefore, in
the context of a person-developing pedagogical system, the most important attributes of dialogue
are joint creativity, autonomy, initiative, cooperation, which contribute to the implementation of the
moral meaning of learning.
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However, between people, one way or another, always manifest differences in knowledge,
experience, requests and interests. Therefore, the most important and inalienable component of
equal and constructive dialogue in education should be tolerance. Not accidentally in 1995
UNESCO adopted the Declaration of Tolerance Principles - respect and correct understanding of
the cultural diversity of the world, the forms of expression and ways of manifestations of human
individuality.

Tolerance is the respect and recognition of the equality, multidimensionality and diversity of
human culture, and the rejection of domination and violence. Tolerance involves the willingness to
accept others as they are and interact with them on the basis of consent. Therefore, the charge of
civilized communication in dialogue carries even passive tolerance - indulgence to the weaknesses
of others and tolerance to other people's thoughts. But it is important that in the professional
interaction must be reciprocal and active attitude of all interested in the dialogue. The greatest
significance is the display of active tolerance for expandingc own experience in a civilized
dialogue. Tolerance in the dialogue between the teacher and the student in this case acts as a respect
for another's thoughts in conjunction with the establishment of a reciprocal change of positions as a
result of a critical dialogue.

The system of university education should become the fundamental mechanism for
establishing the idea and disseminating the values of tolerance in dialogical communication.
Implementation of the ideas of tolerance in the education system is possible, first of all, through the
integration of the culture of tolerance into educational subjects. An important role is played by the
creation of curricula and the publication of textbooks on humanities, in particular managerial,
disciplines embodying ideas of tolerance and non-violence, cooperation and partnership in the
context of national and world culture. To make decisions related to the integration of ideas of
tolerance into the educational process, it is important to take into account regional differences, the
national-cultural diversity, the desire of ethnic communities to preserve and revive their cultures. In
this regard, it is necessary to encourage the systematic and rational teaching of tolerance, which
contributes to the formation of a culture of interethnic communication as an integral part of the
culture of the world.

In the process of education in the spirit of peace and non-violence, the focus is on practical
experience. An important role for everyday practice of tolerance, constant contact in terms of
equality and in the presence of common goals and projects, and in this regard - the acquisition of
positive methods and practical skills in preventing and non-violent conflict resolution.

Analysis of scientific literature [1; 8; 10; 11] gives grounds to distinguish between several
types of dialogue, which allow a special way to demonstrate the moral meaning and value of values
and provide a basis for a thorough consideration of them. Spiritual dialogue is characterized by a
deep understanding of the essence of the problem, a high level of moral culture of dialogue
interaction. Considered issues - a wide range of binary oppositions, opposing intellectual ideas.
Possible cognitive dialogue, which actively involves participants in the search for value meanings,
in the process of identifying the system of individual value orientations. The reflexive dialogue is of
great significance, which allows us to evaluate our own potential and define the feedback lines
"participants - the leader". An important motivational dialogue, in which interest is shown both to
the problem, and to the dialogue technology itself. For participants of subjective-semantic
communication can become an attractive self-actualizing dialogue, the purpose of which, first of all
- in full self-presentation and self-expression. Characteristic features of the dialogue are: objective
problem; subjectively experienced situation of finding value sense and its moral assessment;
community between the participants of the dialogue; decentralization; incompleteness of the result,
stimulating mental activity, etc.

It is possible to identify certain types of dialogue development. The plot and cognitive type
of dialogue creates a "space™ of communication, updates the necessary information, motivates the
activities of participants, gives the opportunity to express themselves in a given or chosen role. The
sensational and analytical type of dialogue is connected with the attempt of deep knowledge of the
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discussed truths, the spiritual world of man and his system of values. It reveals the experience of
comprehension of values, moral potential and emotional culture of personality. The personal and
reflexive type of dialogue in general is focused on the internalizations of values, the development of
the experience of creativity and reflection on the basis of deep self-knowledge. As can be seen from
the above characteristics, dialogue is impossible without a common search of the truth: it occurs
through a system of questions, actualization of knowledge, revealing gaps, disclosure of creative
abilities, etc. The dialogue involves creative work with various kinds of information. Moreover, this
process should be based on a wide exchange of available knowledge, familiarity with the
information of all (or many) participants, comparing opinions, encouraging different approaches to
the same problem, the ability to express critical remarks, stimulating the search for group
consensus, and so on.

Dialogue technology includes a sequence of stages that allow the main tasks of the dialogue
to be realized: a deep analysis of the problem, understanding of its value-semantic and moral
content, the development of dialogue culture.

1st Stage - introductory: creating a favorable moral, emotional and intellectual atmosphere,
updating the necessary information, stimulating the situation of interest to the problem.

2nd Stage - basic: dialogue in various modifications: discussion of issues in microgroups; a
student's presentation to a group with a pre-prepared message; a system of questions that do not
involve unambiguous answers; the formulation of the problem, its deep analysis and reflection;
attraction of various sources of information; comprehension of positions; reasoned opponent's
speeches; finding ways to solve a problem, etc.

3rd Stage - final: analysis and comprehension of the dialogue from the substantive and
procedural points of view, reflection on their own work, finding out successes and failures,
assessing the spiritual and moral, intellectual atmosphere during work, the level of realization of
mental potential, identifying possible perspectives of further work.

Thus, dialogue as a way of self-awareness and the surrounding reality in terms of subjective-
semantic communication is one of the pedagogical technologies, most precisely focused on the
development of value orientations of the individual: it is personally directed, reflexive, emotional.
This dialogue is characterized by the search for the meaning of moral values, based on the
multifaceted palette of experiences.

As a result of the dialogue technologies introduction to the higher education, the transition
from a traditional, instructive, personalized, alienated, unidirectional model of learning, in which
the teacher presented a concrete and normative content for all students without taking into account
their individuality and cognitive capabilities, to the personally oriented model, which forms the
content of student training for their direct and active participation and interaction with the teacher.
Elements of the dialogue technology are: setting goals and their maximum refinement; strict
orientation of the whole course of interaction on the given goals; orientation of the dialogue on the
guaranteed achievement of the results; evaluation of current results, correction of training, aimed at
achieving the goals set; final evaluation of the results.

Pedagogical dialogue technology in the formation of new concepts performs cognitive,
creative, reflexive functions. Principles of pedagogical dialogue technology: problems and
optimality; phased circulation of information; decentration and decentralization; parallel interaction.

The components of pedagogical dialogue technology are:

- the teacher communicator (the one who sets the semantic orientation of the dialogue, puts
before the future managers of the education a "task for a meaning", creates an appropriate semantic
installation or is a translator of a certain meaning);

- the motive and purpose of the formation of content (that which in dialogue must give rise
to the student's desire to verbalize the personal meaning);

- the content (potential field of “crystallization™ of meanings);

- the code of communication (oral or written dialogue);

- the student recipient (his motivational and semantic peculiarities);
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- the result (the feedback that reveals the peculiarities of content formation in this dialogue,
correlated with the level of the learning result).

Among the dialogue technologies are: problem-searching dialogues, seminars-discussions,
training discussions, heuristic conversations, analysis of specific situations, etc.

Investigation of the role of dialogue in finding moral norms and the value meaning of
learning has theoretical significance for the development of philosophical ideas about the dynamics
of ethical priorities of personality and society. At the same time, taking into account the importance
of moral values in the process of education and upbringing, it is worth noting the importance of
using the dialogue in pedagogical practice as a generator of ethical guidelines for improving the
spiritual and moral education of the younger generation and optimizing the modern educational
policy in general. The features of the dialogue lead to the definition of it as a technique of deep and
adequate understanding of the individual, assistance in solving psychological problems, stimulating
desired changes. Dialogue technologies are aimed at creating conditions for the individual to learn
cultural experience, moral standards, social norms of the past and the present, the formation and
development of the social qualities of the individual, which will promote professional development,
self-identification and self-realization of the individual.
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