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INEPEAMOBA

CamocriiiHa poOoTa € HEBIJI’€MHOI0 YAaCTHUHOIO HABYAJIBHOIO MPOLECY M
OCHOBOIO TMI3HABAIBbHOI JISUIBHOCTI 3/100yBadya. MeTor0 METOJWYHUX BKa3IBOK €
KOHKpPETH3alllsl caMOCTIHHOI poOoTH 3100yBava Jijisi BCEOIYHOIO MIABUILEHHS PIBHS
3HaHb, palllOHAJI3AIll MPOLeCy MiArOTOBKYA, BUKOHAHHS W 3aXUCTy CaMOCTIHHOT
po0OOTH, €THOCTI HABYATIBHOI Ta HAYKOBO-I0CIITHOT pOOOTH.

IIpeanmeromM BUBYEHHS HaBUYaJbHOI JUCUHUIUIIHU € (POHETUYHI ACHEKTH
aHTJIMCHKOT MOBH.

MixaucunmiiinapHi 38’ a3ku; [IpakTrka ycCHOro i TMCEMHOTO MOBJIEHHS,
NpakTUYHA rpaMaTHKa.

1. MeTa Ta 3aBIaHHA HABYAJIbHOI JTUCHMILTIHA
1.1. Meroto BuUKIagaHHs HaBuajabHOI aAucHuiuiink “IlpakTuuHa ¢doHeTHKa
aHTJIICHKOT MOBM™ € MIJITOTOBKA CIEIIAIICTIB 32 OCBITHIM CTyleHeM OakaiaBpa
BIJIMOBIJIHO 70 J€P>KaBHUX CTAHJIapTIB, BCTAHOBJICHUX OCBITHHO-KBaTi(iKaIIHHOIO
XapaKTEPUCTUKOIO Ta OCBITHBO-TIPOECIHHOIO MPOrPaMOI0 IMIJATOTOBKH CIICIIIATICTIB
¢daxoBoro crpsMyBaHHS 31 CIEHIaJIbHOCTI 014 Cepennst ocBita / 014.021
AHrifickka MOBa Ta 3apyOiXKHa JliTeparypa.

1.2. OcHOBHUMH 3aBAAHHSIMM BUBYCHHS auciuiuiiau “lIpakTudna
¢dboHeTHKA aHTIIICHKOI MOBU™ €:

*  OgunailomsieHHS 3 (OHETUYHOIO CHCTEMOIO AaHTJIHCHKOI MOBH:

BuBuennst ponem, iX apTUKYJIALIl Ta aKyCTUYHUX XapaKTEPUCTHK.

*  Po3BuTOK HaBMYOK TMpaBWiIbHOI BUMOBU: [IpakThka BHMOBU

AQHTUIMCHKUX 3BYKIB, aKIEHTIB 1 IHTOHAIlM, OO0 JOCATTH HATYpaJbHOCTI

MOBJICHHSI.

. AHani3 IHTOHAmiWHMX maTepHiB: JIOCHKEHHS  MPOCOAMYHUX

XapaKTePUCTUK, TaKUX SK PHUTM, IHTOHAIlS Ta AaKIEHTyallls B PI3HUX

MOBJICHHEBUX CUTYAITIsX.

@doHeTH4HE CHPUUHATTSA: PO3BUTOK BMIHHS pO3IMi3HABATH 3BYKH Ta

(dboHETHYH1 3MIHU Y MOBJICHHI HOC1iB MOBH.

*  AynitoBanHs Ta moBTOpeHHS: [IpakThka CHOpUHHATTS HaA CIyX Ta

BIJITBOPEHHS 3BYKIB Ta IHTOHAITIH.

*  BuBueHHS perioHaJbHUX aKIEeHTIB 1 mianexTiB: O3HallOMJICHHS 3

BapiaIfisiMy aHTJIIMCHKOT MOBH B PI3HUX pErioHax, M0 JOMOMArae 3p03yMiTH

KyJbTYPHI Ta COIIadbHI ACTIEKTH.

*  3acrocyBaHHS (POHETHYHMX 3HAHb Y CIUIKYBaHHI: Bukopuctanus

(GOHETHYHUX HABWUYOK JUIA TIOJNIMIIEHHS KOMYHIKAIlii, 30Kpema B

aKageMigyHuX 1 mpodeciiHNX KOHTEKCTaX.

1.3. 3rigHO 3 BHUMOTramMHM OCBITHRO-TIpO(EciiiHOi mporpamMu 3700yBadi
MOBUHHI:
3Hamu:

- OcHoBu (poHeTHKH: 3HATU KIIFOYOBI TEPMIHU Ta MOHSTTS, OB’ sA3aH1 3
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(hOHETUYHOIO CHUCTEMOIO MOBH.

- 3ByKOBY CHCTEMYy aHrfiidcbkoi MoBu: Po3zymitu Qonemu, ix

apTUKYJSLIIO Ta AKyCTHYHI XapaKTEPUCTHKHU.

- IHToHamiro Ta akueHTyalil0: 3HATH OCHOBHI MpaBWJa IHTOHALIl Ta

aKIIEHTYyaIlll B aHTJIIACHKIA MOBI.

- Ilpocomnuni XapakTepucTuku: Po3yMiTh, Ik pUTM, MEJIOIUKA Ta MTay3U

BIUTMBAIOTh Ha 3HAYCHHSI MOBJICHHSI.

- AKycTH4HI 0cOOIMBOCTI: 3HATH, SIK 3BYKH (POPMYIOThCS, SIKI IX (Q13UYHI1

XapaKTePUCTUKH.

- Bapiamii moBneHHs: Po3yMiTi 0COOGIMBOCTI perioHaJbHUX aKIEHTIB 1

J1aJE€KTIB aHTJI1HCHEKOT MOBH.

- Meroagu (GoHETHYHOrO aHaNmi3y: 3HATH OCHOBHI METOAM Ta

THCTPYMEHTH TSl aHAUTI3y 3BYKOBOT CTPYKTYPH MOBJICHHS.
émimu:

*  TlpaBWIbHO BHWMOBJIATH 3BYKH: BoOJIOAITHM HaBHYKAaMH IPAaBHILHOL

apTUKYJIAIIT aHTTIHCHKUX (DOHEM.

*  AmnxanidyBath (QOHETHYHI OCOOJMBOCTI: 3MiiiCHIOBATH (POHETUUHUI

aHaJIi3 TeKCTIB 1 MOBJICHHSL.

*  BuxopucTtoByBaTH IHTOHAIlIHI MaTepHU: 3aCTOCOBYBATH 1HTOHALIIIO Ta

AKIIEHT Y BIJIMOBITHOCTI 10 KOMYHIKaTUBHUX CUTYaIlli.

*  PosmizHaBatu 3BYKOBI 3MiHM: BMiTh imeHTH(]IKYBaTH Ta aHami3yBaTH

3BYKOBI1 3MiHHM B YCHOMY MOBJICHHI.

*  AyniroBatu Ta BigTBOptoBaTH: CiyxaTW aHTJIOMOBHHMX HOCIIB MOBH Ta

TOYHO BIATBOPIOBATH iX BUMOBY.

*  OwiHoBaTy BUMOBY: BMITH 1aBaTh KOHCTPYKTUBHUIN 3BOPOTHUH 3B'I30K

11010 BAMOBH IHIIIUX.

*  BukopucTtoByBaTH (pOHETHYHI TpaHCKpHIIIii: YuTaTH Ta IHTEPIPETYBATH

(hOHETUYH1 TPAHCKPHIIIIIT CJTiB 1 TEKCTIB.

CamocrTiiiHa poOota 3700yBaviB 3 3a3HAYCHOTO Kypcy Iiepemdadae
O3HAMOMJICHHS 3 HaBYAJIBHOIO Mporpamoro i3 «IIpakTtnyHa GoHETHKA aHTIIIHCHKOT
MOBU», 3 METOJAMYHUMHU peKoMeHAaamisiMu Ta Temamu a0 CP3, nuranHs s
KOHTPOJBHOTO 3aTiKy. TakoX METOJUYHI BKa31BKH PEKOMEHAYIOTh 03HAHOMHUTHUCH
3 KPUTEPISIMH OIIHIOBAHHS CaMOCTIHHUX POOIT, TECTOBUX 3aB/JIaHb Ta MPE3CHTAIlIN
1 CIUCOK PEKOMEHIOBAHO1 JIITEPaTypH.

3MICT Kypcy (AMCUMIUTIHM) € JOCTYIIHUM JJsi CTyAeHTiB 1 Kypcy #
pO3paxoBaHWi HAa 3aCBOEHHS HOTO KOXKHUM CTYACHTOM SIK JIGHHOi, TaK 1 3a04YHOi
dbopmu HaBYaHHS. [[71s1 OIIHFOBaHHS MIPOIIECY Ta Pe3yNbTaTiB BUBUCHHS «IIpakTnyaHOi
(OHETHKHM aHTTIMCHKOI MOBH» PO3pOOJIEHI iTKi, 3pO3yMuTl ¥ BiOMi CTymeHTam
KpUTEPIi, BIIMTOBITHO /IO IKUX BUCTABJISIETHCS OITIHKA, 1 BHKOPHCTOBYIOTHCS IIPH ITLOMY
TaKi METOJU, SIK: YCHE OMUTYBAHHS, TECTYBaHHS, OIIHIOBAHHS BHUKOHAHHS TBOPYHX
3aBaHb Tollo. [lepeBipka BUKOHAHHS IUJIAHY CAMOCTIHHOT poOOTH MPOBOJUTHLCS HA
MPAaKTUYHUX 3aHITTAX Ta ITi]T 9ac YepryBaHHS BUKJIa1a4a.

[Tpu BUKOHAHHI IUIaHY CaMOCTIITHOT poOOTH 3100yBauy HEOOXITHO MTPOUYUTATH
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TEOPETUYHUI MaTepiai y MiIpyyHUKax 1 NOCIOHMKAX, YKa3aHuX y Oi0miorpadiuHomy
COMCKY, Ta, BHUKOPUCTOBYIOUM CIEI[laJliI30BaHl 30IpHUKM BOpaB, BUKOHATU
3aIllpONOHOBAH1 MPAKTUYHI1 3aBIaHHS 3 BIAMOBIIHUX TEM.

[Ipu TpyaHoIax 3 THUX YM IHIIUX MUTaHb AUCLUHUIUIIHU, a00 TEMH B ILLIOMY,
CTYIGHT MOKE€ 3BEpPHYTHCS 3a KOHCYJbTAIIEI0 10 BHUKJIAJaya, SIKAH YHUTaE IIIO
JUCIUILITIHY.

3a piBHEM CaMOCTIHHOI PO3YMOBOi  JISJIBHOCTI ~ BUKOPUCTOBYIOTHCS
NpoOJeMHHUIA METOJl, 110 Mependadyae CTBOPEHHS MPOOJEMHOI CUTYyallil, BUIUICHHS
pOoOJEMHOr0 3aBJIaHHS, YACTKOBO-TIOUTYKOBUN METOJ] (BKJIIOYAE CTYJEHTIB Yy MOIIYK
NUISX1B, IPUHOMIB 1 3aCO01B pO3B’sI3aHHS T13HABAJILHOTO 3aBJIaHHs), JOCTITHUIIbKUN
METO/ (CIpsIMOBaHMII Ha BKIIOUEHHS CTYICHTIB Yy CaMOCTIiHE pO3B’si3aHHS
Mi3HABAJILHOTO 3aBJJaHHs 3 BUKOPUCTAHHSIM PI3HOMAHITHUX 1HPOPMAIIHUX JHKepe).

METOJIUYHI BKA3IBKU 1O BUKOHAHHS CP3

Jns peanizanii CP3 y mporieci BUBYCHHS HaBYAJIbHOT JUCIUIUTIHU CTYICHTH
BUKOHYIOTb 3aBAaHHS PI3HUX THUITIB 1 PIBHIB CKJIAIHOCTI.

[Tepmuii pirens CP3 3a0e3neuye 3acBOEHHS MPEAMETHUX 3HAHb, OCHOBHUX
NOHSTH Ta TEPMIHIB, BUJIB Ta CIIOCOOIB MISITILHOCTI, (POPMYBAHHS HaBHUYOK, YMIHb,
asie He Tiepe0oavae caMOCTIHHOTO 3aCTOCYBaHHS HAOyTOTO.

Hpyruii pienb CP3 ¢opmye meBHI HaBUYKM Ta BMIHHS CaMOCTIHHO
3aCTOCOBYBATH 3aCBOEH1 3HAHHS JIJI1 BUKOHAHHSI TIEBHUX 3aBJaHb:

o MiATOTOBKA  MpE3eHTallil I  TEpeBIPKM  PIBHS  3aCBOEHHS
HaBYAJILHOT'O MaTepiaily TEM.

Tperiii piBeHb Tmepeadavyae caMOCTIHHUNM 1HGOPMAIIMHUN  TIOIIYK,
IPUAHATTS CAaMOCTIHHUX PIIICHb Ta TBOPYMUM PIBEHb 3aCTOCYBaHHS HaOyTHX 3HAHBD,
HAaBUYOK, YMIHb:

e  (haKT BUKOHAHHS TaKUX 3aBJaHb CBIIYUTH PO MPArHEHHS 3/100yBadiB
710 camopeautizallii Ta nmpodeciitHoi peduiekcii B mporieci HaBYaHHS;

e 33 OaxaHHsAM 3700yBadil MPEICTABIAIOTH IPE3CHTAIII0 HA aHTJTIMCHKIN
MOBI.



TEMATHUKA CAMOCTIMHOI POBOTH 3J0BYBAYIB
CamocrTiitHa po6oTa 3100yBauiB OLIHIOETHCS CKJIAJ0BOI0 3arajbHOTO
OLIIHIOBaHHS HAaBYaJbHOI JUCLUMIUIIHU. 37100yBauaM pPEKOMEHJOBaHI KOHTPOJbHI
MUTaHHS, PIZHOPIBHEBI TECTH, EKCIPEC-KOHTPOJb, CTBOPEHHS MpEe3eHTalidl 10
MPaKTUYHOTO MaTepiay.

Tematuka CP3 K-Tb ronun
JAPH/3PH
Tema 1. The organs of speech. Human speaking apparatus. 1.The 4/4

active and passive organs of speech and their role in the sound formation.
2. The position of the movable organs of the mouth, i.e the shape of the
lips and tongue. 3.The parts of the tongue. 4.The parts of the palate. 5.The
position of the soft palate which influences the direction of the air stream.
6.Three different states of the vocal cords.

Tema 2. General characteristics of sounds. 1.Sounds and 4/4
phonemes. 2.Classification of sounds in the English language. 3.Sonorants
Tema 3. The system of vowels. 1.Principles of classification: 2. 4/4

Monophtongs.  3.Diphthongs.  4.Triphthongs.  5.Diphthongoids.
6.Characteristic features of front vowels and back vowels.

Tema 4. Modification of vowels in connected speech. 1.The 4/4
process of reduction. 2. Types of reduction: qualitative, quantitative, zero
reduction. 3.Reduced and non-reduced forms.

Tema 5. The system of consonants. 1.Articulatory level of 4/4
English consonants. The bones of a word. 2. Pronunciation of consonants.
3.General properties of consonants. 4.What is consonant sound. 5.The
function of the vocal cords in the production of voiced and voiceless noise
consonants. 6.Differences in articulation of English and Ukrainian sounds.
Exercises for breathing practice in producing sounds.

Tema 6. Classification of consonants. 1.The degree of noise. 3/6
2.Manner of articulation. 3.Place of articulation. 4.Noise consonants.
5.Constrictive fricative consonants. 6.0cclusive consonants.

Tema 7. Modification of consonants in connected speech. 3/6
Combinative positional changes 1. Assimilation. 2. Type of assimilation:
Direction of assimilation. Degree of completeness. Degree of stability.
Quality of adjacent sounds. 3.The features of the articulation of a
consonant that may be affected by assimilation

Tema 8. Linguistic function of word stress. 1.Stress in compound 3/6
words. 2.Pitch component that is manifested in English word stress. 3.The
degree and position of word stress. 4.Rhythmic tendency. 5.Strong and
weak forms. Content(notional) words; form(strong) words.

Tema 9. Intonation. 1.Graphical representation of intonation. 3/6
2.Constitutive and distinctive functions of intonation.3. Intonation group.
4.Anatomy of intonation patterns

Tema 10. Intonation of different kinds of simple sentences. 1.Declarative, 3/6
interrogative, exclamatory, imperative sentences.




Tema 11. Intonation of compound sentences. Intonation of complex 3/6
sentences

Tema 12. Phonostylistics. 1.The phonetic norm and Deviation. 2.Phonetic 3/6
synonyms. Euphonology. 3.Sound symbolism. 4.Genres of speech. 5.Phonetic
functional styles.

Tema 13. Intonational styles and modification of sounds. 1.Informational 3/6

style. 2.Characteristic features of informational(formal) style

Tema 14. Scientific style. Reading of scientific prose. 3/6

Tema 15. Familiar(conversational) style. Characteristic features of familiar style. 3/6
¥Ycboro roaut 50/80

IIMTAHHSA 111 CAMOKOHTPOJIIO

1. What are the active and passive organs of speech, and how do they contribute to sound
formation?

2. What are the three parts of the tongue, and what is their role in articulation?

3. Define the difference between sounds and phonemes in English phonetics.

4. How are English sounds classified based on manner and place of articulation?

5. What are sonorants, and what role do they play in English phonetics?

6. What are the key principles for classifying vowels in English?

7. Define monophtongs and explain how they differ from diphthongs.

8. What are diphthongs, and what are the most common diphthongs in English?

9. Explain the concept of triphthongs and give examples.

10. What are diphthongoids, and how do they differ from other vowel sounds?

11. Describe the characteristic features of front and back vowels in English.

12. What is vowel reduction, and why does it occur in connected speech?

13. Explain the three types of vowel reduction: qualitative, quantitative, and zero reduction.

14. What is meant by the articulatory level of English consonants?

15. How are consonants pronounced in English compared to vowels?

16. What are the main properties of consonants in English?

17. Describe how voiced and voiceless consonants are produced.

18. How does the position of the vocal cords influence the production of noise consonants?

19. What are the differences in the articulation of English and Ukrainian consonants?

20. How are consonants classified based on the degree of noise they produce?

21. What are the main manners of articulation for consonants?

22. What are noise consonants, and how are they produced?

23. What is assimilation, and how does it modify consonants in connected speech?

24. What are the types of assimilation based on direction?

25. How is intonation graphically represented in phonetics?

26. Describe the anatomy of intonation patterns in English speech.

27. How does intonation vary in declarative sentences?

28. How does intonation change in interrogative sentences?

29. Describe the intonation of complex sentences in English.

30. How does formal style differ from conversational style in terms of intonation?
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KPUTEPII OIIIHIOBAHHS CP3

Camocmiiina poboma cmyodenma € OJHUM 13  OCHOBHUM 3acO00M
OBOJIOJIIHHS HABYaJIbHUM MAaTepiajJoM Yy 4Yac, BUIBHUI Bil 0OOOB’S3KOBUX
HaBYAIBHUX 3aHATh, 1 € HEBIJ €MHOIO CKJIQJOBOIO IPOIECY BHWBYCHHS JTaHOT
AMCHUIUTIHA. 11 3MICT BH3HAYAETHCS poO0OUYOI0 HABYAIBHOIO MPOrpamoro,
METOJMYHUMHU MaTepiaaMu, 3aBJaHHSIMH Ta BKa3iBKaMH BUKJIa1a4a.

CamocriiiHa po0OoTa CTYIEHTIB OIIIHIOETHCS CKIIAIOBOIO 3arajlbHOTO
OIIHIOBaHHS HaBYAJIbHO1 JUCIHUILTIHHY.

e [lpu ycCHUX BIAMOBIASIX: TOBHOTA PO3KPUTTS THUTAHHS, JIOTIKa
BUKJIQJIaHHS, KYJIbTypa MOBH, €MOIIIMHICTh Ta MEPEKOHAHICTb.

o [Tpy BUKOHAHHI MUCHMOBHUX 3aBJaHb: MOBHOTA PO3KPUTTS IUTAHHS,
IITICHICTh, CHCTEMHICTb, JIOT1YHA MOCI1JOBHICTh, BMIHHS ()OPMYJIIOBATH BUCHOBKH,
aKypaTHICTb O()OPMIIEHHSI MUCHMOBOT pOOOTH.

JIiss  BU3HAUEHHS CTYINEHS 3aCBOEHHS HABYAJBLHOTO Marepiany Ta
MOJIAJIBIIOrO MOTO OI[IHIOBAHHS BPaXOBYIOTHCS TaKi PiBHI 3HaHb CTYJCHTIB:

1-i1 piBenb — Hu3bKuH. CTYJIEHT BOJIOJI€ HABYAJIBHUM MarepiajioM Ha
PENpOAYKTUBHOMY piBHI a00 BOJIOJIE YAaCTUHOIO HABUYAJBLHOTO MaTepiaiy.
BiamoBige mnpuw  BIATBOPEHHI HABYaJbHOTO Marepially —  eJEeMEHTapHa,
dparMeHTapHa, 3yMOBJIIOETHCS TTOYaTKOBUMH YSBJIICHHSIMHU IIPO MPEAMET BUBUCHHS,

2-11 piBeHb — cepeaHiil. CTyIeHT BOJIOAIE TTIOBHUM OOCSTOM HAaBYAJIBHOTO
MmaTepially, 3JaTHUH WOro aHali3yBaTH, aje HE Mae€ JOCTaTHIX 3HaHb s
(opMyIIIOBaHHS BHCHOBKIB, TMOPIBHSHHS TEOPETUYHUX 3HAHb 13 MPAKTUYHUMU
npuKiIaziaMi. BiITBOPIOETHCS OCHOBHUM HAaBYANBHUN Martepiaj, BUKOHYIOTHCS
3aBJaHHS 3a 3pa3KOM, BOJIOJIHHSA €JIEMEHTApHUMU BMIHHAMH HaBYaJIbHOT
JISUTBHOCTI.

3-ii piBeHb — nocTaTHid. CTyIEHT BUIBHO BOJIOIE HABUYAJILHIUM MaTepiajioM
Ha TIJCTaBl BHUBYEHOI OCHOBHOI Ta JOJATKOBOI JITEpaTypH, apryMEHTOBAaHO
BHCJIOBJIIOE CBO1 JYMKH, TIPOSIBJISIE TBOPYMH IIAX11 O BUKOHAHHS 1HIUBITYyaTIbHUX
Ta KOJEKTUBHUX 3aBJaHb IIPU CAMOCTIHHIN POOOTI.

4-i1 piBeHb — BUCOKHI. 3HAHHS TJIMOOKI, MIIHI, y3araJlbHeHl, CHCTEMHI Ta
TBOPYO 3aCTOCOBYIOTHCS. HaBuanbHa HMisUIBHICTH Ma€ HaYKOBO-IOCTITHUIIBKUN
XapakTep.



IMUTAHHS JIA IINIACYMKOBOI'O KOHTPOJIIO
What are the active and passive organs of speech, and how do they contribute to sound
formation?
What are the three parts of the tongue, and what is their role in articulation?
Define the difference between sounds and phonemes in English phonetics.
How are English sounds classified based on manner and place of articulation?
What are sonorants, and what role do they play in English phonetics?
What are the key principles for classifying vowels in English?
Define monophtongs and explain how they differ from diphthongs.
What are diphthongs, and what are the most common diphthongs in English?
Explain the concept of triphthongs and give examples.

. What are diphthongoids, and how do they differ from other vowel sounds?

. Describe the characteristic features of front and back vowels in English.

. What is vowel reduction, and why does it occur in connected speech?

. Explain the three types of vowel reduction: qualitative, quantitative, and zero reduction.
. What is meant by the articulatory level of English consonants?

. How are consonants pronounced in English compared to vowels?

. What are the main properties of consonants in English?

. Describe how voiced and voiceless consonants are produced.

. How does the position of the vocal cords influence the production of noise consonants?
. What are the differences in the articulation of English and Ukrainian consonants?
. How are consonants classified based on the degree of noise they produce?

. What are the main manners of articulation for consonants?

. What are noise consonants, and how are they produced?

. What is assimilation, and how does it modify consonants in connected speech?

. What are the types of assimilation based on direction?

. How is intonation graphically represented in phonetics?

. Describe the anatomy of intonation patterns in English speech.

. How does intonation vary in declarative sentences?

. How does intonation change in interrogative sentences?

. Describe the intonation of complex sentences in English.

. How does formal style differ from conversational style in terms of intonation?
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Tema 1. The organs of speech. Human speaking apparatus.

Plan
1.The active and passive organs of speech and their role in the sound formation.
2. The position of the movable organs of the mouth, i.e the shape of the lips and
tongue.
3.The parts of the tongue.
4.The parts of the palate.
5.The position of the soft palate which influences the direction of the air stream.
6.Three different states of the vocal cords.

Task 1: Matching Terms and Definitions
Match the following terms with their correct definitions:

Active organs of speech
Passive organs of speech
Tongue dorsum

Hard palate

Vocal cords

Soft palate

ogakrwnpE

Definitions:

a. A bony structure forming the roof of the mouth.

b. The flexible structure at the back of the mouth that influences airflow direction.
c. The part of the tongue towards the back.

d. Organs capable of movement that modify airflow to produce speech sounds.

e. Organs that do not move but play a role in sound formation.

f. Elastic structures in the larynx that vibrate to produce voice.

Task 2: Short Answer Questions
Answer the following questions:

Which organs of speech are considered active, and what is their role in sound formation?
How does the shape of the lips affect the sounds produced? Provide examples.

Name and describe the three parts of the tongue relevant to speech.

What is the role of the soft palate in directing the air stream?

el e N

Task 3: Diagram Labeling
Download or draw a diagram of the human vocal apparatus. Label the following parts:

e Lips
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Teeth

Tongue (tip, blade, dorsum, root)
Hard palate

Soft palate

Vocal cords

Task 4: Comparative Analysis

Compare the three states of the vocal cords. Write a short paragraph on how each state affects
the production of speech sounds.

Task 5: Practical Observation

Record yourself pronouncing the following sounds: /p/, /m/, /n/. Analyze the position of the lips,
tongue, and soft palate in each case. Write a brief observation.

Task 6: Research Assignment

Research how the positioning of the tongue and lips influences vowel articulation. Summarize
your findings in 200—300 words and provide examples of vowels with different tongue and lip
positions.

Task 7: Presentation Preparation

Prepare a 5-minute presentation explaining the role of the hard and soft palate in speech
production. Include diagrams or visuals in your presentation.

Task 8: Critical Thinking

Discuss how the knowledge of the human speaking apparatus can benefit language learners and
teachers. Write a reflective paragraph (150-200 words).

Tema 2. General characteristics of sounds.
Plan
1.Sounds and phonemes.
2.Classification of sounds in the English language.
3.Sonorants.

Task 1: Matching Terms and Definitions
Match the following terms with their correct definitions:

Sound
Phoneme
Consonant
Vowel

el e N>
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5. Sonorant

Definitions:

a. The smallest unit of sound that distinguishes meaning in a language.

b. A speech sound produced with continuous airflow and little obstruction.

c. A sound that involves significant airflow restriction during production.

d. Any auditory sensation caused by vibrations in the air.

e. A speech sound produced without significant constriction in the vocal tract.

Task 2: Short Answer Questions

1. What is the difference between a sound and a phoneme? Provide examples.

2. Describe the main criteria used to classify sounds in the English language.

3. What makes sonorants distinct from other consonants? List three examples of sonorants
in English.

Task 3: Diagram Labeling
Draw or find a diagram of the classification of English sounds. Label the following:
e Vowels

o Consonants (plosive, fricative, affricate, nasal, lateral, approximant)
e Sonorants

Task 4: Practical Exercise

Listen to the following English words: man, light, sing. Identify and classify the sonorants in
these words. Write your observations.

Task 5: Venn Diagram

Create a Venn diagram to compare and contrast vowels, consonants, and sonorants based on
their characteristics and articulation.

Task 6: Sound Classification Table

Create a table to classify the following sounds based on their manner and place of articulation:
p/, Isl, Im/, /W, I/, lav/, /y/.
Columns:

e Sound

e Manner of Articulation

o Place of Articulation

e Isitasonorant? (Yes/No)

Task 7: Research and Reflect

Research how phonemes are used to differentiate meaning in English. Provide five pairs of
minimal pairs (e.g., bat vs. pat) and explain how the phonemes differ.
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Task 8: Presentation Preparation

Prepare a 5-minute presentation on the classification of English sounds. Include examples,
visuals, and a brief explanation of the role of sonorants in speech.

Task 9: Critical Thinking

Discuss why understanding the classification of sounds is important for language learners and
teachers. Write a reflective paragraph (150-200 words).

Tema 3. The system of vowels.
Plan
1.Principles of classification.
2. Monophtongs.
3.Diphthongs.
4. Triphthongs.
5.Diphthongoids.
6.Characteristic features of front vowels and back vowels.

Task 1: Matching Terms and Definitions
Match the following terms with their correct definitions:

Monophthong
Diphthong
Triphthong
Diphthongoid
Front vowels
Back vowels

ogakrwnpE

Definitions:

a. A vowel sound that involves a gradual glide from one sound to another.

b. A single, pure vowel sound with no noticeable glide.

c. A complex vowel sound with three distinct elements in one syllable.

d. A vowel sound that has a slight glide toward another sound but does not fully become it.
e. Vowels produced with the tongue positioned towards the front of the mouth.

f. Vowels produced with the tongue positioned towards the back of the mouth.

Task 2: Short Answer Questions

1. What are the principles used to classify English vowels?
2. Explain the difference between monophthongs, diphthongs, and triphthongs. Provide
examples for each.
3. What are diphthongoids? Provide examples of words that contain them.
4. Describe two distinguishing features of front vowels and back vowels in English.
14



Task 3: Diagram Labeling

Download or draw a vowel quadrilateral. Label the positions of the following vowels:
o /1, &/, /a/, hu/, v/, /¢l.

Task 4: Listening and Analysis

Listen to the following words: seat, sound, fire, pure. Identify and classify the vowels as
monophthongs, diphthongs, or triphthongs.

Task 5: Fill-in-the-Blanks
Fill in the blanks in the following sentences:

A diphthong consists of two vowel sounds: the andthe

The vowels in the words cat and bat are examples of

The English triphthong in the word power can be transcribed as
Diphthongoids show a slight glide, as in the sound in the word see.

el A =

Task 6: Classification Chart

Create a table to classify the following vowels based on tongue position (front, central, back) and
openness (close, mid, open): /i:/, /3:/, /v/, /3:/, /a1/, /e/.

Columns:
e Vowel Sound
e Front/Central/Back
e Close/Mid/Open
e Monophthong, Diphthong, or Triphthong

Task 7: Research and Reflect
Research how vowel length and quality contribute to the distinction of vowel sounds in English.

Write a 200-word summary, including examples of how vowel length changes meaning (e.g.,
beat vs. bit).

Task 8: Presentation Preparation

Prepare a 5-minute presentation on the topic "The Role of Diphthongs and Triphthongs in
English Pronunciation.” Include examples, a diagram, and an explanation of their importance in
speech clarity.

Task 9: Creative Exercise

Write a short paragraph (50-100 words) using at least 10 words that include monophthongs,
diphthongs, and triphthongs. Highlight each type of vowel in different colors.
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Task 10: Critical Thinking

Discuss how understanding vowel classification can help learners improve their pronunciation
and listening skills in English. Write a reflective paragraph (150-200 words).

Tema 4. Modification of vowels in connected speech.
Plan
1.The process of reduction.
2.Types of reduction: qualitative, quantitative, zero reduction.
3.Reduced and non-reduced forms.

Task 1: Matching Terms and Definitions
Match the following terms with their correct definitions:

Reduction

Quialitative reduction
Quantitative reduction
Zero reduction
Reduced form
Non-reduced form

ogakrwnpE

Definitions:

a. The process in which the vowel sound is altered or shortened in connected speech.

b. A vowel that is reduced in length but remains in the same quality (e.g., going — goin’).

c. A vowel sound that is completely dropped or elided in fast speech (e.g., he’s — he).

d. A vowel sound that changes quality, often becoming a schwa (e.g., can — /kan/).

e. The full, unaffected form of a word in isolated speech (e.g., going instead of goin’).

f. A change in vowel length due to stress or speech rate (e.g., a in banana becoming shorter in
connected speech).

Task 2: Short Answer Questions

1. What is reduction in connected speech, and why does it happen?

2. Explain the difference between qualitative, quantitative, and zero reduction with
examples.

3. Provide examples of both reduced and non-reduced forms of common words in
connected speech.

4. How does the process of vowel reduction affect the rhythm and fluency of English?

Task 3: Listening and Analysis
Listen to the following sentence: [ can’t find my keys.

o ldentify the reduced forms in the sentence.
16



e Write the non-reduced form of the sentence.
o Explain the type of reduction used (qualitative, quantitative, or zero reduction).

Task 4: Diagram Labeling

Draw or find a diagram showing the process of reduction in connected speech. Label the stages
of reduction for the following words:

can
want to
going to
did not

Task 5: Fill-in-the-Blanks
Fill in the blanks in the following sentences with the appropriate reduced forms:

1. 1 (can) go to the store.

2. She’s (going to) buy some groceries.
3.1 (did not) see him yesterday.

4. | (want to) leave now.

Task 6: Classification Chart

Classify the following words into reduced and non-reduced forms based on their occurrence in
connected speech:

| have
Can you
Going to
Did not
Should ve
Wanna

Columns:
« Word

e Reduced Form (Yes/No)
e Type of Reduction (Qualitative/Quantitative/Zero Reduction)

Task 7: Research and Reflect

Research how vowel reduction in English affects understanding in rapid speech. Summarize your
findings in 200 words, focusing on how listeners adapt to reduced forms and how this affects
communication.

Task 8: Presentation Preparation
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Prepare a 5-minute presentation explaining the types of vowel reduction in connected speech.
Include examples, audio clips, and a short demonstration of both reduced and non-reduced
forms.

Task 9: Creative Exercise

Write a dialogue (80-100 words) between two people discussing plans for the weekend. Use at
least five examples of reduced vowel forms (e.g., gonna, wanna, coulda, shoulda). Underline the
reduced forms.

Task 10: Critical Thinking

Discuss the importance of mastering vowel reduction for English learners. How does it influence
comprehension, fluency, and pronunciation? Write a reflective paragraph (150-200 words).

Tema 5. The system of consonants.
Plan

1.Articulatory level of English consonants. The bones of a word.
2. Pronunciation of consonants.
3.General properties of consonants.
4.What is consonant sound.
5.The function of the vocal cords in the production of voiced and voiceless noise
consonants.
6.Differences in articulation of English and Ukrainian sounds. Exercises for
breathing practice in producing sounds.

Task 1: Matching Terms and Definitions
Match the following terms with their correct definitions:

Consonant

Voiced consonant
Voiceless consonant
Articulatory level
Bones of a word
Acrticulation

ocogakrwnpE

Definitions:

a. A speech sound that involves the vocal cords vibrating, like /b/, /d/, /g/.

b. The process of producing speech sounds through the movement of speech organs.

c. A sound that is produced without vocal cord vibration, such as /p/, /t/, Ik/.

d. The basic building blocks of a word, typically made up of consonants and vowels.

e. The stage of sound production, which includes the place, manner, and type of consonantal

18



sound.
f. A speech sound that does not involve vocal cord vibration.

Task 2: Short Answer Questions

1. What is the articulatory level of consonants, and why is it important for sound
production?

How do voiced and voiceless consonants differ in terms of vocal cord function?
Explain the concept of "the bones of a word" in relation to consonants.

What are the general properties of consonants? Provide examples.

How do consonant sounds differ in terms of their place and manner of articulation?

gk own

Task 3: Diagram Labeling

Draw or find a diagram showing the articulatory organs involved in producing consonant sounds.
Label the following:

° LlpS

e Teeth

e Alveolar ridge
e Hard palate

o Soft palate

e Tongue

e Vocal cords

Task 4: Listening and Analysis
Listen to the following words: pat, bat, sip, zip.

1. ldentify whether each consonant is voiced or voiceless.
2. Describe how the vocal cords function during the production of voiced and voiceless
consonants.

Task 5: Fill-in-the-Blanks
Fill in the blanks with the correct terms:

A consonant sound is produced by the of airflow in the vocal tract.

Voiced consonants are produced when the vocal cords together.

The consonant sound /p/ is classified as a consonant.

The difference between voiced and voiceless consonants lies in whether the

vibrates.

5. Consonant sounds that involve full closure of the vocal tract are called sounds.

el NS

Task 6: Consonant Classification Table

Create a table to classify the following consonant sounds according to their place and manner of
articulation: /p/, /s/, /t[/, /b/, /x/, v/, If1, /d/.
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Columns:

e Sound

o Place of Articulation (e.g., bilabial, dental, velar)

o Manner of Articulation (e.g., plosive, fricative, affricate)
» Voiced/Voiceless

Task 7: Research and Reflect

Research the differences between English and Ukrainian consonant sounds. Write a 200-word
summary focusing on specific differences (e.g., the presence or absence of certain consonants,
differences in articulation).

Task 8: Breathing Practice

Consonant sounds often require control over breath. Practice the following exercises to improve
articulation:

1. Controlled Exhalation: Inhale deeply and exhale slowly while producing the sound /s/.
Repeat for 1 minute.

2. Vocal Cord Vibration Practice: Produce the voiced consonant /b/ and then the
voiceless consonant /p/ while focusing on feeling the vibration in your throat.

Write a short reflection on how these exercises help in producing clearer consonant sounds.

Task 9: Pronunciation Practice

Choose five consonant sounds (e.g., /s/, /t/, /d/, /[/, /{/) and practice pronouncing them in various
words. For example:

e /s/asinsea
e /[/ asin shoe
e /d/asindog
Record your pronunciation and listen for accuracy in sound articulation.

Task 10: Critical Thinking

Why is it important for learners to understand the articulation of consonants, especially in
comparison to vowel sounds? Discuss in 150-200 words how mastering consonant articulation
can improve pronunciation and communication.

Tema 6. Classification of consonants.
Plan
1.The degree of noise.
2.Manner of articulation.
3.Place of articulation.
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4.Noise consonants.
5.Constrictive fricative consonants.
6.0cclusive consonants.

Task 1: Matching Terms and Definitions
Match the following terms with their correct definitions:

Degree of noise

Manner of articulation

Place of articulation

Noise consonants

Constrictive fricative consonants
Occlusive consonants

ogakrwbnpE

Definitions:

a. Sounds that involve a continuous flow of air through a narrow constriction, creating a hissing
or frictional noise (e.g., /s/, /[/).

b. The way in which airflow is manipulated to produce a consonant sound, such as plosives,
fricatives, or affricates.

c. The location in the vocal tract where the airflow is constricted or blocked during sound
production, such as bilabial, dental, or velar.

d. Consonants that produce a noticeable noise in speech, like /f/, /s/, /t[/, which are characterized
by turbulent airflow.

e. The intensity of sound generated by the movement and obstruction of airflow in consonants.
f. Consonants that involve complete closure of the vocal tract, after which the air is released
suddenly, such as /p/, /b, It/, Id/.

Task 2: Short Answer Questions

1. What does the degree of noise refer to in consonant sounds, and how does it vary?

2. How is the manner of articulation different from the place of articulation? Provide
examples.

3. What are noise consonants, and how do they differ from other consonant types?

4. Describe the difference between constrictive fricative consonants and occlusive
consonants with examples.

5. Why is understanding the classification of consonants important for correct pronunciation
in English?

Task 3: Fill-in-the-Blanks

Fill in the blanks with the correct terms:

1. The manner of articulation refers to how the airflow is to create a consonant
sound.

2. Asound such as /p/ or /k/ is an example of an consonant.

3. [t/ and v/ are examples of consonants, where air is forced through a narrow
constriction.
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4. The place of articulation determines where in the vocal tract the IS obstructed to
produce a consonant sound.

5. The degree of noise in consonants can be loud or soft, depending on how the air is
during articulation.

Task 4: Consonant Classification Chart

Create a table to classify the following consonants according to their degree of noise, manner of
articulation, and place of articulation: /17, /b/, /[/, tf1, /p/, /d/.

Columns:
e Sound
o Degree of Noise (e.g., noisy, less noisy)
o Manner of Articulation (e.g., plosive, fricative, affricate)
o Place of Articulation (e.g., bilabial, alveolar, palatal)

Task 5: Pronunciation Practice
Choose five consonant sounds from the following: /17, /s/, /p/, /k/, /f/, /tJ/. For each sound:

1. Identify its degree of noise (loud, soft, or medium).
2. Classify the sound by its manner of articulation (e.g., fricative, plosive, affricate).
3. State the place of articulation (e.qg., bilabial, dental, velar).

Practice pronouncing the sounds and then describe the articulation process for each.

Task 6: Listening and Analysis
Listen to the following words: shop, chat, bat, sip.

« Identify the manner of articulation for each consonant (plosive, fricative, or affricate).
o Determine the degree of noise for each consonant (is it loud, medium, or soft?).
o Describe how the place of articulation changes between the sounds in these words.

Task 7: Research and Reflect

Research the classification of consonants in languages other than English. Compare and contrast
the English consonant system with the system of consonants in another language (e.g., Spanish,
Russian, or French). Write a 200-word reflection on the similarities and differences you
discovered.

Task 8: Consonant Articulation Exercises
For the following consonants: /p/, /bl, I/, IvI, It/, [d/, IKl, g/, practice the following:

Pronounce each consonant sound in isolation.

Pronounce the sound in a word (e.g., pat, bat, fish, vase, cat, gap).

Identify whether the consonant is voiced or voiceless.

Classify each sound based on its manner of articulation (e.qg., fricative, plosive, etc.).

i NS =
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Task 9: Consonant Sound Differentiation
For each of the following pairs of consonants, explain the key differences in their articulation:

[fl and v/
/s/ and /[/
/t[/ and /d3/
Ip/ and /b/
/k/ and /g/

ko

Provide examples of words that contain each consonant in the pair.

Task 10: Critical Thinking

Why is it important to be aware of the classification of consonants when learning pronunciation
in English? Discuss how knowledge of the manner, place, and degree of noise of consonants can
improve clarity and understanding in spoken English. Write a reflective paragraph (150-200
words).

Tema 7. Modification of consonants in connected speech.

Combinative positional changes
Plan
1. Assimilation.
2. Type of assimilation: Direction of assimilation. Degree of completeness. Degree
of stability. Quality of adjacent sounds.
3.The features of the articulation of a consonant that may be affected by assimilation

Task 1: Matching Terms and Definitions
Match the following terms with their correct definitions:

Assimilation

Direction of assimilation

Degree of completeness

Degree of stability

Quality of adjacent sounds

Articulation features affected by assimilation

ocoukrwdpE

Definitions:

a. The process in connected speech where a consonant sound changes to become more like a
neighboring sound.

b. Describes how much a sound changes during assimilation: complete or partial.

c. The level of permanence of the change, which can be either stable (consistent) or unstable
(temporary).

d. Describes how adjacent sounds influence one another and cause changes in their articulation.
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e. The impact on the production of a consonant sound when adjacent sounds affect its place,
manner, or voicing.

f. Describes whether the assimilation occurs towards the preceding sound (regressive) or towards
the following sound (progressive).

Task 2: Short Answer Questions

1. What is assimilation in phonetics, and why is it important in connected speech?

2. How do the direction and degree of assimilation affect the pronunciation of words in
connected speech?

3. Explain the differences between complete and partial assimilation with examples.

4. What are the factors that determine the degree of stability of an assimilated consonant?

5. Describe the role of adjacent sounds in influencing the articulation of a consonant during
assimilation.

Task 3: Fill-in-the-Blanks
Fill in the blanks with the correct terms:

1. Assimilation in connected speech occurs when a consonant sound changes to resemble an

adjacent sound in terms of : , or (place of articulation, manner, or
voicing).

2. If the consonant is influenced by the following sound, it is called assimilation.

3. The of assimilation refers to how much the consonant changes, with complete
assimilation meaning full change, and partial assimilation meaning some features are
preserved.

4. The of assimilation indicates whether the change is permanent or temporary in
nature.

5. The of adjacent sounds can determine the nature and extent of assimilation, as

some combinations are more likely to cause assimilation than others.
Task 4: Assimilation Analysis

Analyze the following sentences and identify the type of assimilation (progressive or regressive)
that occurs in the underlined words.

1. The cat sat on the mat.
2. He put them on the table.
3. Ican’t speak Spanish.
4. A cup of tea.
For each example, describe what changes occur in the consonants during assimilation.
Task 5: Consonant Assimilation Chart
Create a chart that classifies examples of consonant assimilation based on the direction, degree

of completeness, and stability. Include examples for each type.
Columns:
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e Sound before assimilation

e Sound after assimilation

o Direction of assimilation (progressive or regressive)
o Degree of completeness (complete or partial)

o Stability (stable or unstable)

Task 6: Assimilation Exercise

Write five sentences that include common assimilatory processes in connected speech (e.g.,
progressive assimilation, regressive assimilation, coalescent assimilation).

1. Circle or underline the words where assimilation occurs.

2. ldentify the sounds involved in assimilation and explain how they change (e.g., voicing,
place of articulation).

3. Provide a phonetic transcription of each sentence.

Task 7: Research on Assimilation in Other Languages

Research assimilation in a language other than English (e.g., Spanish, Russian, French). Identify
the types of assimilation that occur in that language. Compare these findings with English and
describe any similarities or differences. Write a 200-word reflection on how understanding
assimilation in one language can help with learning another language.

Task 8: Articulation Features Affected by Assimilation
Select three examples of consonant assimilation from the following:

K/ — /g/
Nt/ — /d/
/sl — [/
/n/ — /y/
tf] — /ds/

AR

For each example, describe the articulation features that change due to assimilation. Consider the
place of articulation, manner of articulation, and voicing.

Task 9: Listening Exercise

Listen to a conversation (e.g., a podcast, TV show, or interview) and identify at least five
instances where assimilation occurs. For each instance, describe:

1. The direction of assimilation (progressive or regressive).
2. Whether the assimilation is complete or partial.
3. The quality of the adjacent sounds involved in the assimilation.

Task 10: Critical Thinking

Why is it important to study assimilation in connected speech for both native and non-native
speakers of English? Discuss how knowledge of assimilation can improve pronunciation,
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fluency, and listening comprehension in connected speech. Write a reflective paragraph (150-200
words).

Tema 8. Linguistic function of word stress.
Plan
1.Stress in compound words.
2.Pitch component that is manifested in English word stress.
3.The degree and position of word stress.
4.Rhythmic tendency.
5.Strong and weak forms. Content(notional) words; form(strong) words.

Task 1: Word Stress in Compound Words

1. Write five compound words in English and mark the stressed syllable in each.

2. For each compound word, decide whether the stress is on the first or second part of the
compound (e.g., 'blackboard’ vs. ‘greenhouse’).

3. Explain why word stress changes in some compound words (e.g., 'record’ as a noun vs.
'record’ as a verb).

Task 2: Pitch Component in English Word Stress

=

Define the role of pitch in English word stress.

2. Listen to a recording of a sentence in English (or use an online resource) and identify
how pitch changes with stress.

3. Provide an example sentence where the stressed words are marked in bold and describe
how the pitch varies on stressed and unstressed words.

4. Explain why pitch changes in stressed syllables and how it contributes to the meaning or

emphasis in speech.

Task 3: Degree and Position of Word Stress

1. Write down three English words with varying degrees of stress (e.g., primary, secondary
stress).

2. For each word, mark the primary and secondary stress and describe the position of stress
in multi-syllable words (e.g., 'photographer’ vs. 'photography’).

3. Discuss how stress position can affect the part of speech of a word (e.g., record’ as a
noun vs. 'record’ as a verb).

4. Create a list of common English words where stress changes depending on the word’s
function (e.g., 'permit’ vs. 'permit’).

Task 4: Rhythmic Tendency in English

1. Explain the concept of rhythmic tendency in English and how it affects word stress.

Write a paragraph in English and mark the stressed and unstressed syllables.

3. ldentify how rhythm in speech leads to the natural alternation of stressed and unstressed
syllables.

N
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4.

Provide examples of English sentences where rhythmic tendency influences the flow of
speech. Explain how the rhythm makes the speech sound more natural.

Task 5: Strong and Weak Forms in English

1.

w

Define strong and weak forms in English and give examples of common words that have
both forms.

Write five sentences and replace the content words (notional words) with their strong
forms and the function words (form words) with their weak forms.

Explain how strong and weak forms contribute to the rhythm of English speech.

Create a dialogue between two people and mark the strong and weak forms in the
conversation. Explain why the weak forms are used in the conversation.

Task 6: Notional vs. Form Words

Classify the following words into notional and form words: ‘can’, ‘book’, ‘and', 'quickly’,
‘under’, 'happiness’, ‘the’, 'swimming'.

Discuss the role of notional and form words in English sentence structure.

Write a short story or dialogue and highlight the notional and form words in different
colors.

Explain why notional words tend to carry the main stress in a sentence, while form words
typically receive less stress.

Task 7: Stress and Meaning

1.

2.
3.

Write a pair of sentences where the placement of stress changes the meaning of the
sentence (e.g., "I didn’t say she stole the money" with different stress placements).
Identify how stress changes the interpretation of the sentence.

Create five similar sentences where stress plays a crucial role in changing meaning and
mark the stressed words in bold.

Task 8: Stress Patterns in Multisyllabic Words

Choose five multisyllabic words and indicate their stress patterns.

Analyze how stress shifts in different forms of the same word (e.qg., ‘produce’ as a noun
vs. ‘produce’ as a verb).

Discuss the general rule for stress placement in different types of words (e.g., nouns vs.
verbs) and provide examples.

Task 9: Identifying Word Stress in Listening

1.

2.
3.

Listen to a native English speaker or watch a video in English and note down the stressed
and unstressed words in a short passage.

Identify the compound words and describe where the stress falls.

Mark the content and form words in the passage and explain how stress helps to
distinguish between them in connected speech.

Task 10: Research on Word Stress in English and Other Languages
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=

Research how word stress works in a language other than English (e.g., Spanish, French).
Compare and contrast the rules of word stress in English with those in the chosen
language.

Write a short comparison (150-200 words) on how stress in English differs from stress in
the other language, focusing on compound words, pitch, and the rhythmic tendency.

Task 11: Practical Application of Stress

1.

2.
3.

Record yourself reading a passage in English, ensuring to apply the correct stress on
compound words, content words, and function words.

Listen to the recording and identify areas where the stress could be improved.
Re-record the passage, adjusting your stress placement, and reflect on how the sentence
meaning changes when stress is placed correctly.

Tema 9. Intonation.
Plan

1.Graphical representation of intonation.
2.Constitutive and distinctive functions of intonation.
3. Intonation group.

4.Anatomy of intonation patterns

Task 1: Graphical Representation of Intonation

=

Research how intonation is represented graphically in linguistic studies.

Draw or find an example of the graphical representation of intonation in a short English
sentence. Mark the rising and falling tones.

Listen to a sentence in English and try to reproduce the intonation pattern using a visual
representation. Describe how pitch changes throughout the sentence.

Choose a sentence and illustrate its intonation pattern with pitch contours (rising, falling,
or flat) using a graph. Explain why the specific pattern is used.

Task 2: Constitutive and Distinctive Functions of Intonation

1.

2.

Define the constitutive function of intonation and provide an example sentence where
intonation helps form the grammatical structure of the sentence.

Define the distinctive function of intonation and provide an example where intonation
helps distinguish between different meanings or emotions (e.g., a question vs. a
statement).

Create five sentences with different intonation patterns that distinguish between
statements, questions, exclamations, and requests. Explain how intonation makes the
meaning clear in each case.

Analyze a piece of dialogue from a movie or TV show. Identify how intonation is used

for both constitutive and distinctive functions.

Task 3: Intonation Group
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=

Define what an intonation group is in the context of English language speech.

Divide a paragraph into several intonation groups. Mark the points where the intonation
naturally rises or falls.

Write a sentence with multiple ideas and break it down into appropriate intonation
groups. Describe how each group functions within the sentence.

Record yourself reading a passage, emphasizing the natural intonation groups. Reflect on
how dividing speech into intonation groups helps improve clarity.

Task 4: Anatomy of Intonation Patterns

1.

2.

3.

Research the different components of intonation, such as pitch, stress, rhythm, and
pause.

Write a description of the anatomy of an intonation pattern, breaking down how each
component contributes to the overall tone of a sentence.

Choose an English sentence (e.g., "Can you pass me the salt?") and identify its intonation
components (pitch, stress, rhythm). Draw a diagram to represent the pitch changes, stress,
and rhythm.

Choose a piece of speech (from a film, interview, or public speech) and analyze its
intonation patterns. Break it down into components, noting any pauses, pitch changes, or
stresses that contribute to the overall meaning.

Task 5: Intonation and Meaning

1.

Write five sentences that change meaning depending on intonation (e.g., "You’re
coming?" with rising intonation can indicate surprise, while falling intonation indicates a
statement).

Record the five sentences with the correct intonation, demonstrating how different
intonation patterns change the meaning of the sentences.

Analyze a conversation between two people, identifying how intonation affects the
understanding of the message. Discuss how tone can show politeness, surprise,
questioning, or certainty.

Task 6: Intonation in Question Types

1.

2.

Explain how intonation differentiates between yes/no questions, wh-questions, and tag
questions.

Write examples of each type of question, marking the intonation pattern (rising or falling)
for each.

Record yourself reading each type of question with the appropriate intonation. Listen to
the recordings and note the differences in pitch patterns.

Watch a video of an interview or news segment and identify different types of questions
asked, analyzing how intonation is used in each case.

Task 7: Intonation in Expressing Emotion

1.

2.
3.

Choose three sentences that express different emotions (e.g., happiness, surprise,
sadness).
Record yourself reading these sentences, adjusting the intonation to match the emotion.
Explain how the intonation helps convey the emotion in each case (e.g., a rising
intonation to show excitement, a falling intonation to show sadness).
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4. Write a short paragraph or dialogue where the intonation of the speaker conveys their
emotional state. Indicate where pitch changes, pauses, or stress patterns are used to
enhance the emotion.

Task 8: Intonation in Narrative vs. Expository Speech

1. Compare the intonation patterns used in narrative speech (telling a story) and expository
speech (explaining something).

2. Listen to a narrative speech and identify how intonation is used to indicate emphasis,
pauses, and rising/falling pitch.

3. Similarly, listen to an expository speech and analyze how intonation differs from the
narrative style.

4. Write a short narrative passage and an expository passage, marking the intonation
patterns (e.g., rising pitch for questions, falling for statements) and explaining the
choices.

Task 9: Recording and Analyzing Intonation

=

Select a short English text (e.g., a dialogue, monologue, or excerpt from a story).

Read the text aloud, paying attention to the intonation.

3. Record your reading and analyze the intonation used in the recording. Pay attention to the
pitch, stress, rhythm, and pauses.

4. Compare your intonation with that of a native speaker (if available) and identify any

differences. Try to adjust your intonation accordingly and re-record.

N

Task 10: Intonation in Public Speaking

1. Listen to a public speech (e.g., a TED Talk, presidential address, etc.).

2. Identify how the speaker uses intonation to emphasize key points, convey emotion, and
keep the audience engaged.

3. Write a summary of the intonation features you observed and how they contributed to the
effectiveness of the speech.

4. Record a short speech or presentation, consciously applying the intonation features
you’ve identified to emphasize your main points and keep the speech engaging.

Tema 10. Intonation of different kinds of simple sentences.
Plan

Declarative sentences.

interrogative sentences.

exclamatory sentences.

Imperative sentences.

el NS

Task 1: Intonation of Declarative Sentences

1. Define declarative sentences and explain the typical intonation pattern used in them.
2. Write 5 declarative sentences and mark their intonation pattern (falling intonation).
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Record yourself reading the declarative sentences, paying attention to the falling
intonation at the end of the sentence.

Listen to a short passage of a conversation or news broadcast, identify declarative
sentences, and explain their intonation pattern.

Task 2: Intonation of Interrogative Sentences

=

Explain the intonation patterns for yes/no questions and wh-questions.

Write 5 yes/no questions and 5 wh-questions, marking the appropriate intonation patterns
(rising for yes/no, falling or rising for wh-questions).

Record yourself reading these questions and adjust your intonation based on the type of
question.

Watch a video interview and identify the type of questions asked. Discuss how intonation
changes between yes/no questions and wh-questions.

Task 3: Intonation of Exclamatory Sentences

1.

2.

Define exclamatory sentences and describe how their intonation differs from declarative
and interrogative sentences.

Write 5 exclamatory sentences and mark the intonation pattern (generally rising or falling
intonation with emphasis).

Record yourself reading the exclamatory sentences and try to emphasize the emotional
content of each sentence.

Listen to a speech or song with exclamatory expressions. Identify how intonation reflects
the emotional state of the speaker or singer.

Task 4: Intonation of Imperative Sentences

1.

2.

3.

4.

Define imperative sentences and explain their typical intonation patterns (generally
falling intonation, but can vary depending on politeness).

Write 5 imperative sentences and mark their intonation (falling or sometimes rising for
politeness or requests).

Record yourself reading the imperative sentences, adjusting your tone to match the
imperative nature (commanding, requesting, or offering).

Analyze the intonation of a speech or dialogue with commands (e.g., an instructional
video or advice from a teacher). Identify how intonation is used to indicate authority or
politeness.

Task 5: Comparison of Intonation in Different Sentence Types

1.

2.

Write a paragraph containing examples of declarative, interrogative, exclamatory, and
imperative sentences.

Record yourself reading the paragraph, focusing on the differences in intonation between
the four sentence types.

Compare your recording to a native speaker's recording of the same types of sentences.
Identify any differences in pitch, rhythm, and stress.

Explain how intonation influences the meaning and emotion conveyed in the different
sentence types.
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Task 6: Intonation Practice in Real-Life Situations

1. Choose a scene from a movie or TV show where different types of simple sentences are

used (e.g., declarative, interrogative, exclamatory, and imperative).

Transcribe the dialogue and mark the intonation patterns for each type of sentence.

3. Record yourself reading the same dialogue, applying the appropriate intonation for each
sentence type.

4. Listen to your recording and reflect on how the intonation patterns change the meaning of
each sentence.

N

Task 7: Intonation in Context: Emphasis and Focus

1. Write 5 sentences that can change their meaning based on the emphasis of certain words

(e.g., "I didn’t say she stole the money" can have different meanings based on which

word is emphasized).

Record yourself reading these sentences, emphasizing the key word in each case.

Explain how intonation helps to highlight the focus or emphasis in each sentence.

4. Listen to a podcast or interview, and identify how intonation is used to emphasize key
points. Discuss how this affects the overall understanding of the content.

wmn

Task 8: Questions and Answers: Intonation in Conversation

1. Write a short conversation that includes declarative, interrogative, exclamatory, and

imperative sentences.

Record the conversation with the correct intonation for each sentence type.

3. Listen to your recording and adjust any sentences where the intonation doesn’t fit
naturally.

4. Observe a conversation in a film or video, noting the intonation of different types of
sentences. Compare this with your own recording and discuss any similarities or
differences.

N

Task 9: Practice with Dialogue and Emotion

1. Write a dialogue that uses different types of simple sentences (declarative, interrogative,
exclamatory, imperative) in an emotional context (e.g., a happy, surprised, angry, or
upset conversation).

2. Record yourself reading the dialogue, making sure your intonation matches the emotion
of the conversation.

3. Listen to your recording and evaluate whether the intonation accurately reflects the
emotions conveyed. Adjust the pitch or rhythm if necessary.

4. Compare your recording to a professional or native speaker’s recording of a similar
dialogue and discuss how intonation enhances the emotional impact.

Task 10: Creating a Short Story with Varied Sentence Types
1. Write a short story or narrative that includes a mix of declarative, interrogative,

exclamatory, and imperative sentences.
2. Read the story aloud, focusing on the appropriate intonation for each sentence type.
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3. Record your reading and analyze how the intonation shapes the delivery and meaning of
the story.

4. Share your recording with a peer or instructor and ask for feedback on how well the
intonation reflects the sentence types and emotions.

Tema 11. Intonation of compound sentences. Intonation of complex
sentences

Task 1: Intonation of Compound Sentences

1. Define compound sentences and explain their typical intonation pattern (rising or falling
pitch between clauses depending on conjunctions).

2. Write 5 compound sentences, using different conjunctions (e.g., "and,” "but,” "so," "or"),
and mark the intonation pattern for each (falling or rising pitch).

3. Record yourself reading the compound sentences, paying attention to the change in pitch
between clauses.

4. Watch a video where compound sentences are used (e.g., in conversations or speeches)
and identify how intonation helps to differentiate between clauses.

Task 2: Intonation of Complex Sentences

1. Explain complex sentences and describe how intonation differs from compound
sentences (rising intonation for dependent clauses and falling for independent).

2. Write 5 complex sentences, with different dependent clauses (e.g., relative, adverbial,
noun clauses), and mark the intonation pattern for each.

3. Record yourself reading the complex sentences, adjusting the intonation for the
dependent and independent clauses.

4. Listen to a short story or speech that uses complex sentences. Identify how the intonation
patterns indicate the relationship between clauses.

Task 3: Comparison of Intonation in Compound and Complex Sentences

=

Write a paragraph that includes both compound and complex sentences.

Mark the intonation pattern for each sentence (e.qg., falling or rising).

3. Record yourself reading the paragraph, ensuring correct intonation for both types of
sentences.

4. Compare your recording to a native speaker’s recording of similar sentences, noting

differences in intonation and pitch.

N

Task 4: Effect of Intonation on Meaning in Complex Sentences

1. Write 5 complex sentences where the intonation could change the meaning of the
sentence.

2. Record yourself reading each sentence with different intonation patterns (e.g., rising vs.
falling).
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3.
4.

Reflect on how changing the intonation influences the interpretation of the sentence.
Watch a short interview or discussion and analyze how intonation affects the meaning of
complex sentences in real conversations.

Task 5: Intonation and Sentence Structure in Connected Speech

1.

wn

Write 5 connected sentences (combining compound and complex sentences) in natural
speech.

Mark where the intonation rises and falls.

Record your voice, applying the correct intonation to the different sentence types.
Listen to a conversation or a piece of narration in English and identify how intonation
patterns vary across compound and complex sentences.

Tema 12. Phonostylistics.
Plan

1.The phonetic norm and Deviation.
2.Phonetic synonyms. Euphonology.
3.Sound symbolism.

4.Genres of speech.

5.Phonetic functional styles.

Task 1: The Phonetic Norm and Deviation

Define phonetic norm and phonetic deviation, and give examples of each from English
pronunciation.

Write 5 sentences where the phonetic norm is followed and 5 where there is phonetic
deviation.

Record yourself reading both sets of sentences, paying attention to whether you follow
the phonetic norms or use deviations.

Listen to a speech or conversation and identify any examples of phonetic deviation.
Discuss how this impacts the overall communication.

Task 2: Phonetic Synonyms and Euphonology

=

Define phonetic synonyms and euphonology. Give examples of both in English.

Write 5 pairs of phonetic synonyms and discuss how their pronunciation affects the
aesthetic quality of speech.

Record yourself reading these pairs and reflect on how the pronunciation of each affects
the overall sound of the sentence.

Watch a public speech or presentation and note examples of euphonology. How does the
choice of sounds affect the listener’s perception of the speaker?

Task 3: Sound Symbolism
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Define sound symbolism and explain its role in language. Give examples of words that
demonstrate sound symbolism (e.g., onomatopoeia or sounds representing feelings).
Write 5 sentences containing examples of sound symbolism and explain the connection
between the sounds and their meanings.

Record yourself reading the sentences with emphasis on the sounds that create
symbolism.

Watch a video or listen to a podcast and identify any use of sound symbolism. Discuss its
role in enhancing the message.

Task 4: Genres of Speech

1.

2.

Define the different genres of speech (e.g., formal, informal, scientific, poetic, etc.) and
explain how phonostylistics varies across these genres.

Write 5 sentences in different genres of speech (formal, informal, academic, etc.) and
analyze the phonetic features typical for each genre.

Record yourself reading the sentences in the respective styles. Pay attention to intonation,
pitch, rhythm, and stress.

Watch or listen to different types of speeches (formal lectures, casual conversations, etc.)
and analyze how phonostylistics varies according to the genre.

Task 5: Phonetic Functional Styles

1.

2.

Define phonetic functional styles and give examples of how intonation, stress, and
rhythm change depending on the functional style.

Write 5 short passages in different functional styles (e.g., scientific, colloquial, public
speaking, and literary).

Record yourself reading each passage, applying the appropriate phonetic style for each
one.

Listen to a lecture or a professional presentation and identify how phonetic features are
adapted to fit the functional style of the speaker.

Task 6: Phonostylistics and Speech Intelligibility

Define the role of phonostylistics in speech intelligibility.

Write a short passage in a formal style and then transform it into an informal style.
Discuss how the phonetic choices affect the clarity and ease of understanding.

Record both versions of the passage and compare them in terms of their clarity and
overall delivery.

Watch a video of a professional speaker or actor and identify how phonostylistic choices
enhance or reduce speech intelligibility in different contexts.

Task 7: Analysis of Phonetic Deviation in Different Speech Genres

1.

2.

Choose a text or speech from a specific genre (e.g., poetry, news broadcast, formal

lecture, or casual conversation).

Identify any instances of phonetic deviation and explain why they occur within that

genre.

Record yourself reading a passage from the chosen text, focusing on any phonetic

deviations.

Reflect on how phonetic deviation affects the style and reception of the speech or text.
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Task 8: Impact of Phonostylistics on Public Speaking

=

Analyze a speech by a well-known public figure (e.g., a political speech or TED talk).

2. Discuss the phonostylistic elements (e.g., intonation, pitch, rhythm, stress) used to
enhance the speaker’s message.

3. Record a similar speech on a different topic, applying the phonostylistic strategies used in
the original speech.

4. Compare your recording with the original speech and evaluate how well the

phonostylistic choices convey the speaker’s intended message.

Tema 13. Intonational styles and modification of sounds.
Plan
1.Informational style.
2.Characteristic features of informational(formal) style

Task 1: Defining Informational Style

1. Define the term "informational style' in speech and writing. Discuss how it differs
from other speech styles (e.g., poetic, colloquial, scientific).

2. Write a short paragraph in informational style (e.g., a news report, formal business
communication, or a scientific report).

3. Analyze the features of the informational style in the paragraph, including tone,
formality, and word choice.

4. Record yourself reading the paragraph, paying attention to the appropriate intonation
(e.g., neutral tone, emphasis on facts, steady pace).

Task 2: Intonational Features of Informational Style

1. Explain the intonational characteristics of informational style. Focus on aspects such
as:
o Pitch: steady or slightly varied.
o Tone: neutral, factual.
o Rhythm and pace: measured, without emotional fluctuation.
2. Write a paragraph of your own in informational style (e.g., a description of a scientific
finding or a formal announcement).
3. ldentify key features of intonation (pitch, stress, rhythm) in your paragraph and highlight
where they are applied.
4. Record the paragraph and adjust the intonation to match the informational style,
keeping it factual and neutral. Compare your recording with a sample of informational
speech (e.g., a news anchor or a professional presenter) to check accuracy.

Task 3: Informational (Formal) Style in Context
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Define the term "formal style’ and explain how it fits into informational style.
Discuss its use in professional settings like business meetings, academic presentations, or
news reporting.

Write a formal speech or a business letter that employs informational style. Make sure
to use precise language, clear sentence structure, and neutral tone.

Identify intonation patterns that convey a formal, neutral tone in your writing. How does
intonation influence the clarity and effectiveness of the communication?

Record yourself reading the speech or letter, ensuring you follow the intonation and
rhythm suitable for formal speech (neutral, authoritative).

Task 4: Analyzing Speech Samples in Informational Style

1.

2.

Listen to a professional speaker (e.g., news presenter, business executive, academic
lecturer) and analyze the intonation used in their speech.

Focus on how the speaker uses intonation to emphasize important points without
emotional fluctuation, maintaining a factual and neutral tone.

Take notes on how the speaker maintains a steady rhythm, uses rising and falling pitch,
and keeps a formal tone throughout the speech.

Record yourself delivering a brief informational speech (e.g., an introduction to a topic
or an announcement). Pay attention to modulation of sounds, ensuring the intonation
aligns with the neutral and formal style.

Task 5: Modification of Sounds in Informational Style

1.

2.

Describe how sounds are modified in the informational style compared to other styles
(e.g., poetic or conversational).

Focus on how articulation and vowel reduction play a role in the clarity of
informational style.

Write a short paragraph in informational style, ensuring you use clear articulation and
avoid excessive emphasis on emotional or expressive sounds.

Record yourself reading the paragraph and adjust your articulation to suit an
informational tone (e.g., avoid overemphasizing or drawing out sounds excessively).
Compare your recording to a professional speech sample to evaluate the effectiveness of
your sound modifications.

Task 6: Practical Exercise in Informational Style and Modification of Sounds

1.

2.

Write a formal informational email or business memo that incorporates appropriate
sound modification techniques (clear enunciation, controlled rhythm, neutral tone).
Identify any instances of sound modification in your email (e.g., reduced vowels,
careful articulation of consonants).

Record yourself reading the email aloud, paying attention to the clarity of each word and
maintaining an even rhythm.

Reflect on how you modified your speech sounds to fit the informational style. How do
these modifications help to convey a professional, neutral message?

Task 7: Informational Style in Public Speaking

1.

Analyze a public speech (e.g., a TED talk, conference presentation, or political address)
that is delivered in an informational style.
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2. Pay attention to how the speaker uses intonation and modification of sounds to
maintain a formal, neutral tone while conveying factual information.

3. Write a summary of the speaker’s use of intonation and sound modification to enhance
clarity and authority.

4. Record a short segment of a presentation, maintaining an informational style, and
ensure your intonation follows a neutral, formal tone. Compare your delivery with the
professional speaker's style for accuracy.

Task 8: Intonation Patterns in Informational vs. Conversational Styles

1. Compare and contrast the intonational patterns of informational style and
conversational style.
o How does the intonation differ between the two (e.g., tone, pitch variation,
rhythm)?
o How does the use of intonation reflect the function of the speech (factual
reporting vs. personal exchange)?
2. Write two short passages: one in informational style and the other in conversational
style.
Identify the differences in intonation and sound modification.
4. Record both passages, ensuring that the intonation of each passage is appropriate to its
style. Compare your recordings, paying attention to the contrast in tone and rhythm.

w

Task 9: Role of Intonation in Clarity of Informational Speech

1. Explain the role of intonation in ensuring clarity and understanding in informational
speech.

2. Write a brief informational text (e.g., a description of a scientific process, a formal
announcement) and read it aloud.

3. Focus on intonation, ensuring that the pitch remains steady and clear to convey
information effectively.

4. Record your reading and listen for any intonation changes that may confuse the listener.
Reflect on how your intonation could be adjusted to improve clarity.

Tema 14. Scientific style. Reading of scientific prose.

Task 1: Defining Scientific Style

1. Define "'scientific style' in the context of academic and professional communication.

2. List key features that characterize scientific writing (e.g., clarity, objectivity, precision,
use of evidence, technical terminology).

3. Write a brief description of a scientific phenomenon or concept (e.g., the process of
photosynthesis, the law of gravity) using scientific style.

4. Review your writing: Does it reflect the characteristics of scientific style? Make any
necessary adjustments for clarity, formality, and precision.

Task 2: Features of Scientific Prose
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1. Identify the major features of scientific prose such as objectivity, formal language, use
of third-person perspective, and the emphasis on facts and data.

2. Read a passage from a scientific article or textbook. Identify the features of scientific

prose in the text.

Write a summary of the passage, maintaining the scientific style.

4. Record yourself reading the summary and analyze whether your intonation and delivery
reflect the objective, formal tone typical of scientific prose.

w

Task 3: Language and Structure of Scientific Writing

1. Study the structure of a scientific paper (e.g., introduction, methodology, results,
discussion).

2. Summarize the purpose of each section in a typical scientific paper and the kind of
language used in each part.

3. Write a brief abstract summarizing the key points of a scientific study or experiment
you are familiar with. Focus on precision, clarity, and the use of formal language.

4. Compare your abstract to one found in a scientific journal or article. What similarities
and differences do you notice in terms of structure and tone?

Task 4: Reading and Analyzing Scientific Prose

1. Read a passage from a scientific journal article in your field of study.
2. Analyze the text by focusing on the following aspects:
o Use of technical vocabulary.
o Sentence structure (short, clear, precise).
o Tone and level of formality.
3. Highlight any parts of the text that are particularly challenging or complex and reflect on
how the writer maintains clarity despite this complexity.
4. Write a summary of the passage, using the principles of scientific writing.

Task 5: Academic Vocabulary in Scientific Prose

1. Identify academic vocabulary used in scientific texts (e.g., technical terms, formal
phrases).

2. Make a list of key terms that are commonly found in scientific prose. Provide definitions
for each term.

3. Use the vocabulary in context by writing a short scientific report or description of a
process in your field of study, incorporating these terms.

4. Record your reading of the passage to analyze the clarity and formality of your tone.

Task 6: Paraphrasing Scientific Prose

=

Select a passage from a scientific article or textbook.
2. Paraphrase the passage in your own words while maintaining the scientific style. Focus
on preserving the factual content while using simpler language if needed.

3. Compare your paraphrasing to the original text:

o Does it maintain the formality and objectivity of scientific style?

o Are all important details preserved?
4. Read aloud your paraphrased passage and analyze whether the tone is appropriate for
scientific writing.
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Task 7: Intonation in Scientific Prose Reading

1. Read a scientific passage aloud. Pay attention to the intonation as you read.
2. Focus on key elements of the scientific style, such as:
o Maintaining a neutral, factual tone.
o Using appropriate pauses to separate ideas.
o Emphasizing key information or findings.
3. Record your reading and analyze the intonation: Does it sound objective and
professional? Does it convey the information clearly?
4. Compare your recording with a professional reading of scientific prose (e.g., a scientific
lecture or a professional researcher reading their paper). Identify any differences.

Task 8: Reading for Understanding in Scientific Prose

=

Read a complex scientific article related to your field of study.

2. Summarize the main points of the article in your own words, highlighting key findings,
methods, and conclusions.

3. Analyze the structure of the article: How does the author organize the information for
clarity and understanding?

4. Reflect on any challenges you faced while reading. How can you improve your

comprehension of scientific prose?

Task 9: Scientific Writing in Different Disciplines

1. Research examples of scientific writing from different fields (e.g., physics, biology,
economics, social sciences).
2. Compare the language and style of scientific writing across these fields.
o What similarities do you notice in terms of formality and structure?
o Are there any differences in the way technical terms are used?
3. Write a short description of a scientific topic or process in a style typical for one of
these disciplines.
4. Review and revise your writing to ensure it adheres to the conventions of scientific prose
for that field.

Task 10: Scientific Writing and Clarity

1. Analyze a scientific text for clarity and precision. Identify any areas where the language
could be made clearer or more concise.

2. Rewrite the identified sections, aiming to improve clarity without changing the
meaning.

3. Write a brief commentary on how the clarity of scientific writing impacts
understanding, especially for non-specialist readers.

4. Read your revised text aloud and evaluate the flow and accessibility of the content.
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Tema 15. Familiar (conversational) style. Characteristic features of
familiar style.

Task 1: Defining Familiar (Conversational) Style

=

Define ""familiar style™ in the context of spoken language.

2. Describe the primary characteristics of the familiar (conversational) style. Focus on
informal language, use of slang, colloquialisms, contractions, and the tone of voice.

3. Write a short dialogue between two people (e.g., friends or family) where they use
familiar language. Pay attention to the informal expressions and the structure of the
conversation.

4. Analyze your dialogue: Does it reflect the characteristics of familiar style (e.g., casual

tone, informal vocabulary, use of contractions)?

Task 2: Comparing Familiar Style and Formal Style

1. Compare and contrast familiar (conversational) style with formal writing or speaking
style. List the differences in terms of vocabulary, tone, structure, and level of formality.

2. Choose a formal passage (e.g., an excerpt from a news article or a formal speech) and
convert it into a familiar style. Focus on making the language more informal and
conversational.

3. Explain the changes you made in vocabulary, structure, and tone to suit the familiar
style.

4. Compare your rewritten text with the original passage and identify which elements were
most affected by the change in style.

Task 3: Features of Familiar Style in Dialogues

1. Study a conversation in a movie or TV show (or read a fictional dialogue) that reflects
familiar style.
2. Analyze the conversation by identifying the following features:
o Use of contractions (e.g., “don’t,” “can’t,” “I’11”).
o Informal vocabulary or slang.
o Tone of voice (e.g., friendly, relaxed).
o Use of fillers (e.g., "uh,” "well,” "you know").
3. Summarize the conversation, identifying the key features that make it conversational
and informal.

Task 4: Informal Expressions and Slang

1. List common informal expressions or slang used in everyday conversations (e.g.,

“What’s up?”, “Gimme a break,” “Hang on a second”).

Use these expressions in short dialogues to demonstrate how they are used in context.

3. Analyze the impact of using these expressions on the tone of the conversation. How do
they make the conversation more relaxed or friendly?

4. Write a conversation between two people using informal language and slang. Focus on
the flow of the conversation and the tone.

N

Task 5: Tone and Body Language in Familiar Style
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1. Read a passage of familiar style dialogue (from a book or a transcript) and pay
attention to the tone of the conversation. How does the tone affect the overall meaning
and atmosphere?

2. Write a brief conversation where the tone shifts from formal to familiar (e.g., a business
conversation becoming more relaxed as the two people start to know each other better).

3. Analyze the role of body language in a conversation. Write a short description of how
body language (e.g., smiling, posture, eye contact) might influence the familiar style of
the conversation.

Task 6: Informality in Written and Spoken Communication

1. Write a formal email and then rewrite it in a more familiar, conversational style. Focus
on the language you would use when writing to a close friend or colleague.

2. Compare the tone, structure, and vocabulary between the formal email and the familiar
one. What elements are most affected by the change in style?

3. Discuss the impact of tone in communication. When would it be appropriate to use a
familiar style instead of a formal style? Provide examples.

Task 7: Impact of Familiar Style on Communication

1. Write a dialogue between two friends discussing a recent event (e.g., a concert, a trip).
Use casual language, slang, and contractions.

2. Analyze the role of familiar style in building relationships. How does using informal
language make the conversation more personal and engaging?

3. Record yourself reading the dialogue aloud. Pay attention to your intonation and pace.
How does the way you speak contribute to the informal tone of the conversation?

Task 8: Using Familiar Style in Storytelling

1. Write a short story in a familiar, conversational style. Imagine you're telling a story to a
friend about an interesting experience or event.
2. Focus on the following:
o Use of informal expressions and slang.
o Arrelaxed and friendly tone.
o Natural flow of conversation in the narrative.
3. Read the story aloud and assess whether your tone and language sound conversational
and engaging.

Task 9: Cultural Influence on Familiar Style

1. Research how familiar style varies across different cultures (e.g., American vs. British
English, informal styles in different countries).

2. Write a short conversation between two people from different cultures. Use familiar
style but consider how the tone or language might differ based on cultural norms.

3. Discuss the impact of cultural differences on the use of familiar language in
conversation. How does familiarity with the other person influence language choices?
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Task 10: Informal Speech in Social Media

1. Study the language used in social media posts (e.g., Twitter, Instagram, Facebook).
What features of familiar style can you identify (e.g., abbreviations, emojis, informal
language)?

2. Write a post in familiar style about an event or personal experience. Use informal
language and slang.

3. Analyze the impact of informal language on engagement with the audience. Does it
make the post more approachable and relatable?

®OPMU TA METOAU KOHTPOJIIO

[Ipu BuBYeHHi kypcy «IIpakTnuHa ¢oHeTHKa aHIJIliCBKOI MOBH» IS
aKTHBI3allli HABYAJIbHO-TI3HABAJIBHOI ISJILHOCTI 3100yBayiB, BUKIa1a4e€M MOXYTh
BUKOPUCTOBYBATHCS TaKi MeTOAM: aHATITUKO-CUHTETHYHI, TPOOIEMHO-TIOLIYKOBI,
JOCIIAHUIBKI, TBOPYI, KeHC-CUTYyallli, TpakTU4Hi, 1H(OpMaIliiiHi, penpoayKTHBHI,
IHTEPaKTUBHI.

3a hopMoro opranizamnii HaBYaJbHO-MI3HABAIBHOI [ISUIBHOCTI 3700yBadiB
nepeBipka Moxke OyTH: 1HIUBIAYyaIbHOIO, TAPHOIO, TPYIIOBOIO, (POHTAIIBHOIO.

3a ¢popmamMu KOHTPOIIO (OIIHIOBAHHA) TA METOJAMH J€MOHCTPYBAHHS
pe3yJibTaTiB HABYAHHS MOXYTh OYyTH: 3alllK, yCHE Ta MHCbMOBE OMUTYBAaHHS,
¢dpoHTaIbHE OMUTYBaHHS, TECTOBUI KOHTPOJIb, KOMIT IOTEPHI TECTOBI 3aBJIaHHA,
npe3eHTalliss HayKOBOi POOOTH, 3aXUCT IHAMBIAYyaJIbHUX 3aBJIaHb, €CE, MPOEKTH,
JIOTIOBI/l, HAyKOBa JHUCKYCis, aHAJIITUYHE MIPKyBaHHS, EKCIIPEC-OMUTyBaHHSI,
CUTYaTHBHI 3aBJIJaHHS, CAMOKOHTPOJIb.

IloTouHuii KOHTPOAB (ayIUTOPHA, cCaMOCTiiHA (1HIWBITyalbHA) poOoTa Ta
KOHTPOJIBHUHN 3aXi]]) MPOBOJAUTHCS BUKIAJa4eM Ha BCIX BUAAX ayIUTOPHUX 3aHSTh.
[ToTouHunii KOHTPOJb BimOOpa)kae MOTOYHI HaBYaJIbHI JOCITHEHHS 3/100yBada B
OCBOEHHI ITPOTPAMHOT0 MaTepiany JTUCIHUILTIHY.

OcHOBHE 3aBJaHHSI MOTOYHOI'0 KOHTPOJII0 — TEpeBipKa PiBHS MIATOTOBKH
3100yBayiB OCBITH O BAKOHAHHS KOHKPETHOI POOOTH.

OcHOBHa MeTa MOTOYHOI0 KOHTPOJIIO — 3a0€3ME€UEHHS 3BOPOTHOT'O 3B’ SI3KY
MDK BHUKJIaJIadyeM Ta 37100yBadaMu y MpOIeCci HaBYaHHs, 3a0€3MeYCHHS yIPaBIiHHS
HAaBYAIBHOIO MOTHUBAIi€0 3100yBaviB. [HDOpMarlis, oaepkana Mpu MOTOYHOMY
KOHTPOJI1, BAKOPUCTOBYETHCS SIK BUKIIAJa4eM JIJIsi KOPUTYBAHHS METOIB 1 3aCO01B
HaBYaHHS, TaK 1 37100yBavyaMu JJIs TUTAHYBaHHSI CAMOCTIHHOT POOOTH.

[ToTouHUI KOHTPOIIH MOKE MPOBOJAUTHCS Y Pi3HUX (popmax, sSKi € HAHOUTBII
BIIMOBITHUMHU JI0 HaBYAJIBHOTO Marepiajiy, IO OIIHIOEThCS TAaKHMM YHHOM: YCHE
OMUTYBaHHS, TUCHMOBUHN €KCIIPEC-KOHTPOJIh HA MPAKTHYHUX 3aHATTAX Ta JCKITIAX,
BUCTYN 3700yBava i3 JOMOBIAAI0 a00 TMOBIJOMIICHHSM, Y4acTh y OOTOBOPEHHI,
JUCKYCii MUTaHp HA TPAKTUYHUX 3aHATTIX, KOMIT FOTEpHE, OJaHKOBE TECTYBaHHS
TOILIO.
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Buknanau po3poOsisie 4iTKi KpuTepli OLIHIOBaHHS BCiX BHUIB HaBYAJIbHOI
poOOTH y KOMILJIEKCHOMY KOHTPOJI1 3HaHb, JOBOAUTH iX 10 BioMa 3/100yBayiB Ha
MoYaTKy Moayiato. PopMU MPOBENECHHS MOTOYHOIO KOHTPOJIIO Ta KPUTEPIl OLIHKU
piBHSI 3HaHb BU3HAYAIOTHCS Kadeaporo.

Pe3ynpTaTé MOTOYHOrO KOHTPOJIIO (ITOTOYHA YCHINIHICTh) € CKJIaJ0BOIO
BU3HAYEHHS MIJACYMKOBOI OLIIHKM 1 BPaXxOBYIOThCSl BHKJIAJayeM IMpPU BU3HAYECHHI
MIJICYMKOBOT OI[IHKY 3 TaHO1 JUCHHUILIIHY 13 BIIMOBIAHUM KoedimieHToM. [loTounuii
KOHTPOJb ~ OCHOBHOI YaCTUHM  MaTepialy  JUCHUIUIIHM  PEKOMEHIYEThCS
3aBepIIyBaTH HE Mi3HIlIE NEePeOCTAHHBOTO HABYAIBHOTO THXKHS CEMECTPY.

dopMu Ta MOPSAOK OILIHIOBAHHS 3HAaHb AyJUTOPHOI POOOTH 3/100yBayiB
NPOIMOHY€E BUKIIAAaY-JIEKTOP (KEPIBHUK KYpCY) 3a Y4acTIO BUKJIAJAayviB, sIKI BEAYTh
ceMiHapchKi (MpakTU4H1) Ta JabopaTopHi 3aHATTs. [loTouHa ayauTOpHA AISUIBHICTD
3100yBaya OIIHIOETHCS 32 YOTUPUOATHHOIO (HAIIOHAIBHOI)) IIKAJIOH0.

[ToTOYHUI KOHTPOJIb AYAUTOPHOI POOOTH PEKOMEHY€EThCS 3IMCHIOBATH 32
TaKUMU KPUTEPisIMHU:

Tect (TECT  JOCSATHEHb, TEMaTWUYHE  TECTyBaHHs) — 1€  Habip
CTaHJAPTU30BaHUX 3aBJaHb 3 BU3HAUYCHOT'O MaTepialy, KMl BCTAHOBIIOE CTYIIHb
3aCBOEHHSI Horo 3m00yBauamu. llepeBara TecTiB y ix 0O0'€KTHBHOCTi, TOOTO
HE3JIC)KHOCTI TIEPEBIPKM Ta OIIHKK 3HaHb Bia BukiIagada. dopma mojaHHs
TECTOBUX 3aBJaHb BU3HAYAETHCS BUKIIAIAUEM.

Kpumepii oyinrosanns mecmogux 3a60amusb:

«Bigminno» - 100% - 90% BipHuUX BiamnoBiaei
«Jloope» - 89% - 75% BipHUX BinnoBiaen

«3an0BiIbHO» - 74% - 60% BipHUX BiATOBINEH
«He3anoBijibHO» - 10 60% BipHUX BiAIOBiACH

MeToau_NHCHLMOBOI0 KOHTPOJIIO - 3a0€3MeUy0Th TJIMOOKY 1 BCEOIUHY
MepeBipKy  3acBOE€HHSI. Y  MHCBMOBIH  poOoTi  3m00yBauy  HEOOXiTHO
MPOJICMOHCTPYBATH TEOPETUYHI 3HAHHSA Ta BMIHHSA 3aCTOCOBYBAaTH 1X JUJIS
PO3B'sI3yBaHHS KOHKPETHUX 3aJ1a4, TPAKTUYHUX CUTYaTHUBHHUX MPOOIIEM.

Kpumepii oyinrosanmnsa nucomogoi pooomu 3000y8auia:

«BiOMiHHO» - BHUCTaBISIETBCA 3a TOBHY, MPaBUWIBHY 1 OOIPYHTOBaHY
BIJIMTOBIZIb B MUCHMOBIH (hopmi. 3100yBad OBOJNO/IB MOHATIHHUM amapaToM, yMie
KOHKPETHU3YBaTH TEOPETHUYHI TIOJNOKCHHS, BUIULIE CYTTEBE B HABYAIBHOMY
Marepiami, BIAMOBIA€ JIOT1YHO, TOCIIJOBHO, YMi€ BIIEBHEHO BHUKOPHUCTOBYBATH
3aCBO€HI crmocoOW ik B HOBHX CHUTyallisiX, THIIOBHX, BaplaTUBHUX YU
HECTaHJIAPTHUX.

«Jlo0pe» - MOoKa3HUK XOPOUIO1 YCHIIIHOCTI, 1l BUCTABIISIIOTH 32 MPABUIIbHY
OOTpyHTOBaHY NMCHBMOBY BIANOBIAb, 3 SKOi BUJHO, IO 3100yBad pO3yMie
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TEOPETUYHUI MaTepiall 1 BOJIOAIE HABUYKAMH 1 yMIHHSAMHU CaMOCTIHHOT HaBYaJIbHO-
MI3HABAJIBHOI ISUTBHOCTI, JOMYCKAIOUU MPU IIbOMY JIE€SKI HECYTTEB1 MMOMUJIKH 1]
yac BUKOHAHHS MMCbMOBOI POOOTH.

«3a10BiJIBHO» - TTOKA3HUK 3aJJOBUILHOI YCIIIIHOCTI, SIKa CBIAYUTH MPO TE,
10 3HaHHS MaIOTh PO3pPI3HEHUH, (hparMeHTapHUI Xapakrep, o 3700yBay 37aTHUN
BIJITBOPUTH MEBHY CyMy (DaKTUUYHMX 3HaHb (1HOJ1 HE YCBIAOMIIIOIOYM B LIJIOMY iX
INIMOWHU, y3arajJbHEHOCT]) 1 BUKOPUCTOBYE 3aCBO€EH1 CITOCOOU /11 B HECTaHIAPTHUX
YMOBax 3a 3pa3KoM.

«He3ag0Bi1bHO» - BUCTABISAETHCA 33 HENPABWIbHY BIANOBIAb, SKa HE
BIJMOBIZA€ 3MICTYy BHMBYEHOI'O Marepiajy 1 CBIIYUTh MPO HEPO3YMIHHA HOro
OCHOBHUX MOJIOXKEHb. B MUCEMOBUX BIATIOBIISX MAIOTh MicIle TPyO1 MOMUIIKH.

MeToau YyCHOrO0 KOHTPOJII — Oecina, J0moBiab 3700yBaua, po3’sCHEHHS,
BIANOBIAI Ha 3anuTaHHa. OCHOBOIO YCHOTO KOHTPOJIO CIYrye MOHOJIOTTYHMM
HapaTuB 3700yBada (y MIJICYMKOBOMY KOHTPOJiI — OLIbII TMOBHHH, CUCTEMHUUN
BUKJIAJ] MaTepiany) ado 3anmuTaibHO-BIANOBIIHA (popma — Oecifa, JUCKYyCIs, Y SK1i
BUKJIaJ]a4 CTAaBUTh 3alIUTAHHS 1 OYIKYE€ HAa apryMEHTOBaHY BIANOBi/lb, MIPKYBaHHS
3100yBaya. YCHUI KOHTPOJIb MPOBOJAUTHCS HA KOKHOMY 3aHSTTI B IHAUBITyaJIbHIH,
¢dpoHTanbHIN 00 KOMOIHOBaH1M (Popmi.

BukoHaHHs TpakTUYHUX poOIT BU3HA4ya€e piBeHb 3HAHb, YMIHb 3/700yBaya 3
npeIMeTy, HOro CTaBJ€HHS 1O HaBYAaHHS, CTYIIHb I13HABAJIbHOI aKTHUBHOCTI,
CB1JIOMOCTI; BMIHHS MHCIIUTH, PO3B'SI3yBaTH CAaMOCTIHO pPi3HOMAaHITHI 3aBJIaHHS.
JI1st MpakKTUYHUX 3aHATH 3aJICKHO Bl OOCATY TUCHMIUIIHY, KUTBKOCTI ayIUTOPHUX
TOJIMH, BiJIBEJICHUX HAa 1Ied BUJ pOOOTH, KUIBKOCTI MUTaHb 3 TEM 3aHATh, BUXOISUH
3 00rpyHTOBaHMX ()i310JIOTTYHUX HOPM HABUAJILHOT'O HaBaHTaXXEHHs 3/100yBauya,
BUKJIQJIa4eM JUISI KOXKHOTO 3/J00yBada BCTAHOBIIOETHCS OOOB’S3KOBUH MIHIMYM
BHCTYITIB HA CEMIHAPCHKUX 3aHATTIX Y CEMECTPI 1 MiHIMaIbHa KUIBKICTh BUCTYIIIB 3
0OrOBOPEHHSIMU MIOCTABIICHUX MUTAHb (Y4aCTh y IUCKYCISX); BAKOHAHHS B IOBHOMY
00cs131 ayauTopHOi poboTH, 000B’13K0BUX 3aBaaHb CP3.

3araJlbHIMH KpPUTEpPisiIMH OUIHIOBAHHSI YCHHUX BilNOBigell BUKOHAHHS
TBOPYHUX, MPOOJEMHO-NIOMIYKOBUX Ta JOCAiIHMUBKUX 3aBJaHb €: TOBHOTA
PO3KPUTTSI MUTAHHS; CAMOCTIMHICTh MHUCJICHHS, 3JaTHICTh O TBOPYOTO IMOIIYKY,
aHai3y, TeHepyBaHHS 1/1ei, JIOT1Ka BUKJIAAy, KyJbTypa MOBIICHHS; EMOIIHHICTD Ta
MEePEKOHJIUBICTh; BUKOPUCTAHHS OCHOBHOI Ta JOMATKOBOI JITEpaTypH; YMIiHHS
pOOUTH TTOPIBHSIHHS Ta BUCHOBKH.

Kpumepii oyinosanus 3006ysaua na npakmudHux 3aHAmMmsIx:
«BigMiHHO» - TIPOSB JMEKUTBKOX BHIIB aKTHBHOCTI HA 3aHATTI: BHUCTYIN i3
MOBIJOMJICHHSIM, BIJMOBi/II HA 3alWTaHHS BHUKJIAaJada, y49acTh Yy KOJICKTHBHUX
JTUCKYCISIX, TACITyTaX Ta 00rOBOPEHHI MaTepiaty TOIIO.
«/lodpe» - TposIB MEHIIOI AaKTUBHOCTI Ha 3aHATTI: BHUCTyN 13
MOBIIOMJICHHSIM, BIANOBIAl Ha 3amWTaHHA BUKJIajaya, cjlabka y4dacTb ¥y
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KOJEKTUBHUX IUCKYCISX, JMCIyTaX Ta OOTOBOPEHHI Marepiaiay 3 AOMYLIEHHSIM
MEBHUX HEJOJIKIB YU HETOYHOCTEH.

«3a10BIJILHO» - TIPOSIB OJTHOTO BHY aKTUBHOCTI Ha 3aHSATTI: BIAMOBIAL HA
3aMyTaHHS BUKIaJada, sKa € HEMOBHOIO Ta HE YITKOIO, y4acTh y KOJEKTHBHHX
JUCKYCISIX, JUCIYTaxX Ta OOrOBOPEHHI Marepiaily € MaJOaKTHUBHOIO, 37€0UIbLIOro
HI1HOBaHA BUKJIAIauEM.

[lacuBHA MPUCYTHICTH HA 3aHATTI HE OLIIHIOETHCSI.

3n0o0yBau, sKH HE 3 ABISABCA Ha 3aHATTA (3 TOBWXHUX MNPUYHH,
MIATBEPIKEHUX JIOKYMEHTANIbHO), @ OT)KE, HE MaB MOTOYHUX OLIHOK, MA€ IMPaBoO
TIOBTOPHO MPOWTH TOTOYHUN KOHTPOIB IMiJI Yac KOHCYyIbTallii. Ha koHCymbTaIisx
3m00yBad MOXK€ BiIMpamioBaTH TPOMYIICHI MPaKTUYHI 3aHATTA, a TaKOX
JIKBIAYBAaTH 3a00prOBAaHOCTI 3 IHIIMX BU/IB HABYAJIBbHOI poOOTH (B TOMY 4MCII
IHAMBIAYaJIbHI 3aBJaHHS TPOOIEMHO-TIONIYKOBOTO Ta JOCIIHUIIBKOIO XapaKTepy).
Cawmocriitna (iHauBiTyanbHa) podoTta 3100yBaviB, ska nependadyeHa B TeMi opsi 3
ayJUTOPHOIO, OLIHIOETHCS IMiJ] YaC MOTOYHOTO KOHTPOJIIO TEMHU Ha BiJMOBITHOMY
3aHSTTI.

KoHnTponb, oriHioBaHHS 1 OOJIIK MOTOYHOI YCHIIIHOCTI Ha ayAHUTOPHUX
(MpakTUYHUX) 3aHATTAX, CAMOCTIHHOT (1HAMBIAyaJbHOI) POOOTH 3IIHCHIOETHCS
IUIIXOM BHUCTaBJICHHS B JKypHaJl oO0OJiKy poOOTM BHKIajaya OIIHOK 3a
4OTUPUOATILHOIO (HAIOHAJBLHOIO) IITKAJIOK («BIAMIHHOY, «J100PE», «3aI0BUIHHOY,
«HE33/I0BUIbHOY»). SIKIIIO OI[IHIOETbCA KUIbKA CKJIAJOBHX, TO PE3YJIbTAaTOM €
cepenHboapugmMeTHYHA OLMIHKA.

CamocrTiiina poboTa 3100yBauviB (B TOMY 4YHCJI IHIUBiAyallbHa poOOTa
3100yBaviB), K CKJIaJ0Ba TTOTOYHOTO KOHTPOJIIO 1y CKJIAAi ayAUTOPHOI po0doTH,
OIIIHIOETHCS 1] YaC MOTOYHOT'O KOHTPOJIIO MEBHOT TEMHU Ha BIATIOBITHOMY 3aHSITTI.

Kpumepii oyinrosanus camocmitinoi pobomu:

«BigminHO» - 3100yBayd MIIHO 3aCBOIB TEOPETUUHUIN MaTepiai; rIHMOOKO i
BCEOIYHO 3HA€ 3MICT JUCHMIUIIHU; apryMEHTOBAHO IPEACTAaBJIsSE€ HOro B PI3HUX
BHJIaX CaMOCTIMHOT poOOTH; BUCTIOBIIIOE CBOE CTABJICHHS JIO TUX UM 1HIITUX MTPOOJIEeM;
JIOTIYHO MHCIIUTh, JEMOHCTPYE BUCOKUHN PIBEHb 3aCBOEHHS MPAKTUYHUX HABUYOK.

«/loope» - 3700yBay 100pe 3acBOIB TEOPETUYHHI MaTepiall 3 TeMHU abo
Kypcy; JEMOHCTPYE YyMIHHS WOro TPAKTUYHOTO 3aCTOCYBAHHS; BHUCIIOBIIOE
MIpKYBaHHS 3 TPHUBOJY THUX UM I1HIIMX MPOOJIeM; OMpaIlOBaB PEKOMEHIIOBaHY
JTEpaTypy; apryMEHTOBAaHO BHKIAJa€ HOTO B CaMOCTIHIA poOOTi, MpOTe
MPUITYCKAETHCS TIEBHUX HETOYHOCTEH 1 MOXMUOOK y JIOTIII BUKJIAy TEOPETUUHOTO
3MICTy a0 Mpu aHaTi31 TPAKTUIHOTO B CAMOCTIHHIN pOOOTI.

«3anoBiibHO» - 3700yBad B OCHOBHOMY OTAaHYBaB TCOPETUYHI 3HAHHS
HABYAIBHOI JWCIUILIIHU, OMpAIIOBaB PEKOMEHIOBAaHY JITEpaTypy, aje IMpu
BUKOHAHHI 3aBJaHb IUTYTa€ TIOHATTSA, TPAKTAYHI 3aBJIaHHA BHKJIHKAIOThH
HEBMEBHEHICTh a00 BIJICYTHICTh CTAOUILHUX 3HAHB; HE BMIE OI[IHIOBATU (pAaKTH Ta
SIBUIIA, TTOB’I3yBATH iX 13 MallOYTHBHOIO AISTIBHICTIO.
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«He3agoBiibHO» - 37100yBay HE ONaHyBaB HaBYaJIbHHUI Martepian
JUCUUIUTIHK, HE BigoOpaxkae B pPOOOTI NpaBWIIbHI pPE3yJIbTaTH, BH3HAUYEHHS,
BHCHOBKHM B po0OTI He c()OPMOBAHI 3 OMOPOI0 HA TEOPETUYHI 3HAHHSA, Maibke He
OpIEHTYETBbCSI Yy PEKOMEHAOBAHIM JiTeparypl, BIACYTHI HAyKOBE MUCICHHS,
MPaKTUYH1 HABUYKU HE BUSABIISIIOTHCS.

Pedepar — BuI nuCbMOBOI poOOTH, KMl MepeBips€ PIBEHb 3aCBOEHHS
3100yBayaMy OCHOBHHX IOJOKE€Hb 3 MEBHOI TeMH YH Kypcy, C(OPMOBAHICTb
KaTeraplaJibHO-OHATIHHOTO amnapary, yMIHHS aHajli3yBaTH Marepiaj, poOUTH
y3arajbHEHHsI Ta CAaMOCTIHHI BUCHOBKH.

Kpurepii oninroBanus pedepary i iforo 3axucry :

- CaMOCTIHHICTh y po3poOui npodiieMu (TBOPUMM XapakTep, BMIHHS
aHali3yBaTH TEOPETUYHUM  Marepian, OOIPYHTOBaHICTh CGHOPMYITHOBAHUX
peKoOMeHIaIii);

- SIKICTb 0(hOpMIIEHHSI POOOTH (CTUIIB BUKJIAAY, FPAMOTHICTb, Oi0miorpadis,
UTIOCTpaTUBHUIN MaTepian);

- MOBHOTA Mpe3eHTalii (YITKICTh Y (OPMYIIIOBaHHI aKTyaldbHOCTi, METH 1
3aB/1aHb pOOOTH, BMIHHS 3pDOOMTH MPABUIIbHI BUCHOBKH, KYJIbTYypa MOBJICHHS).

«BiaMiHHO» BUCTaBISETHCS, SKIO: OOTPYHTOBAaHA aKTYaIbHICTh TEMHU, TEMa
PO3KpHTa TIOBHICTIO; OJIEpXaHi pe3yJbTaTH CHCTEMaTU30BaHi, BWCHOBKH €
NEePEeKOHJIMBUMH;, TPOJEMOHCTPOBAHO BLTHHE BOJIOAIHHS MarepialioM TEeMH YH
Kypcy; opopMIIeHHs] pOOOTH BIJIOBi1a€ BCTAHOBJICHUM BUMOTaM.

«/loOpe» BUCTABIAETHCSA, SKIIO: OOIPYHTOBaHA aKTyaJIbHICTh TEMH, TEMa
pPO3KpHUTa  TOBHICTIO, JOCII/DKCHHs  BUKOHAaHE;  OJIepXkKaHI  Pe3yibTaTH
CUCTEMAaTH30BaHi, aJic¢ BACHOBKH HE € IEPCKOHIIUBUMHU, € HE CYTTEBI 3ayBayKEHHS 10
odopMIICHHS POOOTH.

«3a/10BiJILHO» BHCTaBISETHCS, SIKIIO: TeMa HE pPO3KpUTA IOBHICTIO;
oJIep)KaHI pe3yJbTaTH CHUCTEMAaTH30BaHI HEJIOCTaTHhO, BHCHOBKH 3pOOJICHI
HEMEPEKOHJIMBO;, TiJ] Yac 3aXWUCTy MPOJEMOHCTPOBAHO HEIOCTaTHIA pIBEHb
BOJIOJIIHHS MaTepiajioM JOCIIiIKCHHS.

«He3an0BiJIbHO» BUCTaBIAETHCS, AKIIO: TEMa MPAKTUYHO HE PO3KPUTA;
BUCHOBKHM HETIEPEKOHJIMBI; TOTAHO BOJIOJIE€ MaTepiaioM TOCHIIKEHHS, HECIPO
MOXXHHUU BiATIOBICTH HA 3alIUTAHHS, € CYTTEBI 3ayBOXKCHHS 10 O(OPMIICHHS CITHCKY
JTEpATypH.

Komm’iotepHa mnpe3eHTamis - mnyOJdidyHE TOMAaHHS TEBHUX 3700yBadem
BIIOMOCTEH, Martepiaqy y 3py4HOMY Il CHOPUHHATTS (opmaTh, y BUTISAII
KOJIbOPOBUX KapTOK-CAAUIIB 10 MEBHOI TEMHU, HA SKUX PO3MINIYIOTh TEKCTOBY 1
rpadgiuny iHdOpMalliio.
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Kpurepii oniHloBaHHA npe3eHTalii:

- IOBHOTA PO3KPUTTS TEMHU;

- CTpYKTypu3allis iHpopMarii;

- HasBHICTb 1 3py4YHICTh HaBIrallii;

- BIICYTHICTbh T'paMaTUYHUX, opporpadiyHuX 1 MOBHUX MTOMUIIOK;

- BIICYTHICTh ()aKTUYHHUX TOMUJIOK, TOCTOBIPHICTH MOAAHOI iHPOopMallii;

- HasIBHICTD 1 IPABUWIBHICTh 0QOPMIIEHHSI 000B’ I3KOBUX CJIAN/IB (TUTYJIBHHM,
3MICT, PO MPOEKT, CHUCOK JKEPEN);

- OPUT1HAJBHICTh 0(OPMIICHHS MPE3CHTALlI];

- OOIPYHTOBAHICTh 1 PaIllOHAJILHICT, BUKOPUCTAHHS 3aC001B MyJIbTUME/I1a Ta
aHIMalIHHUX €(EeKTiB;

- FPAMOTHICTh BUKOPUCTAHHS KOJILOPOBOTO O(POPMIICHHS;

- BUKOPHUCTaHHS  aBTOPCBKHUX  UIOcTpamidi, (¢oHiB, Qororpadiii,
BiJleoMaTepialis;

- PO3MIIICHHS 1 KOMIUIEKTYBaHHS 00’ €KTiB; €IMHUIN CTHJIb CJIAMIIB.

«BigMiHHO» BUCTaBISETHCS 32 YMOBHU: BIAMOBIIHOCTI 3MICTY Mpe3eHTaIlll
TEM1; HAsSBHOCTI MPAaBUIBHOTO O(GOPMIICHHS NpE3eHTAallil; SKICHO MiATOTOBJIEHOT
NPaKTUYHOI pO3pOOKH; JOTPUMAHHS BCIX BUMOT MIOJO TEXHIYHOTO i €CTETUYHOTO
odopmiIeHHST poOOTH 1 opdorpadidHOro cTaHAAPTY; OPUTTHAIBHOCTI O(DOPMIICHHS
Ipe3eHTarlli.

«/1oOpe» BUCTABISIETHCS PU HAIBHOCT1 HE3HAYHUX HEJIOJIKIB Y BUKOHAHHI
npe3eHTarlii Ta ii 0ohopMIICHHI.

«3a10BiIbHO» BUCTABISETHCA TMPU  HASBHOCTI CYTTEBUX HEAONIKIB Y
BUKOHAHHI MPe3eHTaIlli, OKpeMHX HEIOIIKIB y 11 oOopMIICHHI.

«He3a10BijIbHO» BUCTABIISETHCS MMPU OBHIN HEBIAMOBIIHOCTI BUMOTaM IIIOJI0
o0csry, ohopMIICHHS Ta BUKJIAAy 3MICTY MTpE3eHTAITI.

IIpoMixkHUIT KOHTPOJIb — KOHTPOJIb, SIKUM TPOBOJIUTHCS 3 METOIO aHAII3y
MOTOYHOI YCHIITHOCTI 3/100yBayiB Ta IOMEPEIHHOTO BHBICHHS 1 MOXKJIHUBOTO
MOTIEPE/IKEHHST HEYCIIITHOCTI 3100yBadiB. [IpoBeneHHs MPOMIKHOTO KOHTPOJIO
IHIIIIOETBCSI  TIPOPEKTOPOM 3 HAyKOBO-TIEAArOTiYHOiI POOOTH YHM  JIEKAHOM
BIIMOBIAHOTO (akynbTeTy. [IpOMIKHHI KOHTPOJIb BHCTABISIETHCS HA TIACTaBI
MOTOYHOI YCITIIITHOCTI 3a HaIlOHAJIHHOIO IIKAIOK Yy (OpPMi YCHOTO OMUTYBAaHHS.
Pe3ynpTaTé MpPOMDKXHOTO KOHTPOJIIO BHUCTABISIIOTHCA BUKIanadeM y <«OKypHami
o0miky poOoTHu Bukiagaday ta 'y «XKypHami 001Ky poOOTH akaJaeMidHOi TPpymny,
aJie HE BPAxXOBYIOThCS Y 3arajlbHOMY pO3MOAUIi OamiB 1 HE BKIIOYAIOTHCS 0
KOJTHOTO BUAY POOIT 13 KoedimienTom. Dopma mpoBeAeHHS TPOMIKHOTO KOHTPOJITIO
BU3HAYAETHCS BUKIIATAUYCM.

Kpumepii oyintosanns npomiscrno2o KOHmMpoio:
«BigMiHHO» - TIOBHICTIO PO3KPHUB 3MICT IOCTaBJICHOTO 3aBJaHHS YU
npoOjieMH; YITKO 3pO3YyMIB 3MICT, 0pU I1[bOMY BOJIOJIE€ CIELIAIbHOIO
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TEPMIHOJIOT1€10; MOCIIJOBHO 1 JIOTIYHO BUKJIagae matepian. Jlomyckaerbest 1-2
HETOYHOCTI Y BUKJIaIaHH1 MaTepiany, skl He IPUBOAATH 10 TOMUJIKOBUX BUCHOBKIB.

«/do0pe» - npaBUIBLHO PO3KPUB OCHOBHHI 3MICT MaTepialy; BUIBHO OINEpYE
TEPMIHOJIOT1€10. Y BIAMOBII1 MOXIIMBI 2-3 HETOUHOCTI Y BUKOPUCTAHHI CIIE1aIbHOT
TEPMIHOJIOT1i, HECYTTEBI BUCHOBKM Ta y3araJlbHEHHs, HEe IpyOl MOMUIIKH, SIKI HE
BIJIMBAIOTh HA KOHKPETHUH 3MICT.

«3a10BIIBHO» - 3MICT MNUTAaHHA BHKJIAJICHO IOBEPXHEBO, HE 3aBXKIU
MOC/IZIOBHO; BIAMOBIAL HEMOBHA, aj€ CyTh 3aBJaHHS B IUJIOMY pO3KpHUTa; Yy
BUKOPUCTaHHI TEPMIHOJIOT1] € HETOYHOCTI.

«He3a10BiIbHOY - HE PO3KPUTO OCHOBHUH 3MICT 3aBJIaHHSI; IONYIIEH] IPy0i
NOMUJIKA B KIHIIEBUX BHUCHOBKAaxX; 3700yBad ciabo BOJIOJIE CHEIIATbHOIO
TEPMIHOJIOTI€IO.

KonTpoabHnii 3axin € 000B’I3KOBOI0 CKJIaJI0BOIO ITOTOYHOTO KOHTPOJIO 3
HaBYAJIBHOI JTUCIUILIIHU, TTPOBOJUTHCS OJWH pa3 Ha CEMECTp, 3a BCiMa TEMaMH
3MICTOBHUX MOJAYIIB y (HOpMi MOAYJBbHOI KOHTPOJbHOI po6oTu. OIliHIOBaHHS
KOHTPOJIBHOTO 3aX0Jy IPOBOJUTHCS 3a HAIlIOHAIBHOK IINKAIOK («BIIMIHHOY,
«100pe», «3aI0BUTLHOY, «HE3aJ0BLILHO»). BiampalitoBaHHs KOHTPOJIBHOTO 3aX01y
€ 000B’I3KOBHUM JIJIsI BCIX 3/100yBayiB.

J10 KOHTPOJBHOTO 3aX0/ly (MOIYJIBHOI KOHTPOJIBHOT pOOOTH) JAOMYCKAIOTHCS
BC1 3/100yBayi HE3aJICIKHO BiJ pe3yJIbTATiB IOTOYHOTO KOHTPOITI0. BHKIIamau-iekTop
(KepiBHMK KYypCY) 3a y4acTIO BHMKJIaJadiB, SKi BEIyTh CEMIHAPCHKI (MPaKTHYHI)
PO3pOOIIAIOTH KOHTPOJIBHI 3aBJIaHHs (BapiaHTH, TECTH TOIIO); BPAaXOBYIOTh 00CHT 1
NPaBWIbHICTh BUKOHAHUX 3aBJIaHb.

Kpumepii oyintosanus mooyivHoi KoumpoabHoi pobomu:

«BigMiHHO» - CTaBUTHCS 32 MPaBWIbHE BUKOHAHHS BCiX 3aBJIaHb;

«Jlodpe» - cTaBUTHCS 32 BUKOHAHHS 75 % BiJ yCIX 3aB/IaHb;

«3a10BUJIBHO» - CTaBUTHCS, SKIINO MPABUJIBHO BUKOHAHO Outbine 60% Bif
3aIpOIIOHOBAHMX 3aBJIaHb;

«He3amoBiIbHO» - CTaBUTHLCH, SIKILO 3aBAaHb BUKOHAHO MeHIe 3a 60 % Bin
3aIPOIIOHOBAHMX 3aBJIaHb.

Pe3ynbTaTil KOHTPOJIBHOTO 3aX0y 3700yBayva, sIKMM HE 3’ SIBUBCS Ha HBHOTO,
TaKO)K OIHIOIOTHCS «HE3aJ0BUIRHO» HE3AJICKHO BiJl NMPHYMHH. BimampaimroBaHHs
KOHTPOJIBHOTO 3aX0/y € 000B’I3KOBUM.

ITincymkoBa oniHKa 32 TOTOYHHH KOHTPOJIb BUCTABIISETHCS 32 HAIIIOHAJIBHOIO
IIKAJIOI0 SIK CyMa CepeHbOApU(METHIHUX OIIIHOK BCiX HOro CKJIaJ0BHUX
(aymuTopHoi, camoctiitHoi pobGotu (B T.4. IP3) Ta KOHTpOJIBHOTO 3axomy)),
MMOMHO>KEHUX Ha BIJMOBIIHI BaroBi KOe(MiliEHTH, BUCTABISIETHCS B KypHaJi 00Ky
po0OOTH BHKJIamada, KypHaJIi 0OJKy poOOTH akaJeMidyHOi rpymu Ta OOJIIKOBHUX
JOKYMEHTaX JCKaHaTy.
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IincymkoBuii (ceMecTPpOBUI) KOHTPOJIb — 3AJIiK.

3n100yBay BBaXa€ThCs JOMYIIEHUM JO CEMECTPOBOTO KOHTPOJIIO (3aIIKY) 3
HABYAJIbHOI JUCLMIUIIHYA 32 YMOBU BUKOHaHHS HUM yCiX BUAIB poOiT, nepeadadeHux
po0O0YOI0 TPOTPAMOIO AUCITUTLITIHHU.

[IpucytHicTh 3700yBaya Ha 3allky HE € OOOB’SI3KOBOIO, BIH MOXKeE
BUCTAaBJIATUCH BUKJIa/1au€M aBTOMAaTUYHO 32 YMOBH, SIKILIO:

1. 3g00yBau BUKOHAB yCl BHJM HaBUYaJbHOI poOOTH (32 pe3yjbTaTaMu
MMOTOYHOT'0 KOHTPOJIIO: ayIUTOPHA, caMocTiiiHa (B.4. IP3), koHTponbHUIT 3aXin));

2. Horo cepeaHbO3BAKEHUHN 0ajl 3HaxXoAuThCA y Mexkax 2,51...5,00;

3. 3nmo00yBaua IIJIKOM 33JJ0BOJIbHAE MM1ICYMKOBA OI[IHKA.

[TincymkoBa oOIliHKa 3 AUCHUIUIIHA JTU(DEPEHIII0EThCS 3a HAIIOHATBHOIO
mkasnoro (“3apaxoBaHo”, “HezapaxoBaHo’’), 100-6anbpHOO Ta mKamow ECTS.

V pa3si, sxmio 3700yBada He 3aJI0BOJIbHAE OTpUMaHa MiJCYMKOBA OIIHKA, BIH
NOBUHEH OyTH (P13UUHO MPUCYTHIM 1 CKIaAaTH 3ajiK. Y 1[bOMY BUIAJKY HAKOTTHYEH1
0anu 3a yci CKJIaJIOBI MOTOYHOTO KOHTPOJIIO (ayauTopHa, camocTiiiHa (B T.4. [P3),
KOHTPOJIBHUM 3aX1]])) HE BPAaXOBYIOThCS.

JUiss cKIIagaHHs MiJCYMKOBOTO KOHTPOIIO 37400yBayamMu 3a04HOi (hopMu
HABYaHHA po3po0IIstoThes OuteTH. KoskHe muTaHHs (3aBAaHHs) OUTIETY OIIHIOETHCS
3a  HaIllOHATBHOI  ImKamoro.  IlimcymMKkoBa  OIiHKA  BU3HAYA€TBCA  SK
cepeaHboapruMEeTHUHE BCIX CKIIAIOBUX BIAMOBIAI Ha 3aiiKy. Baropuit koediieHT
OIIIHKM Ha 3aJIIKy CTAaHOBUTH ISl 3/100yBaviB 3a04HOi (hopMu HaBUaHHS — 1.

Kpumepii oyintosanns snanv 3000y68auie npu cK1adauHi 3aniKy 3000yeauis
3a04HOl hopmu Haeuamus ma OeHHOI popmu HaguaHHAa, y Pa3l SAKIIO iX HE
3/I0BOJIbHSIE OTPUMAaHA MiJICYyMKOBA OIIIHKA €

KoxHe TuTaHHS OIIIHIOETHCS 3a HAIIOHAIBHOIO IIKanow. B okxpeMux
BUIIAJIKaX, SIKIIO BUHUKAIOTh CYMHIBH B OIIHIII 3HAaHb 3700yBada abo BiJMOBiIb
3m00yBava HE IOCTaTHBO MTOBHA, 11030aBJICHA JIOTTYHOCTI i BU3HAYCHOCTI, BUKJIA1a4
MOX€E 3aJIaBaTH J0JaTKOBI (YyTOUHIOIOU1) MUTAaHHSA B paMKax OureTy. Biamosimi Ha
JOJTATKOBI 3aIIMTaHHs BIUIMBAIOTH HA OIlIHIOBAHHS 3aBJaHb OLICTY.

«BigmMiHHO» - Y BiAMOBiAI MOBHICTIO PO3KPHUTO 3MICT MUTaHHSA. Martepiai
BUKJIQJICHO JIOT1YHO, apryMEHTOBAaHO; MOBa € TPAaMOTHOI0; BUTPUMAHO HAYKOBHI
CTHJIb TIPECTABICHHS MaTepiany. Y BIAMOBIII MPOIEMOHCTPOBAHO HEMTAOIOHHICTh
MUCJICHHSI, BUIbHE  BOJIOJIHHA TEPMIHOJIOTIYHUM  amapartoM  OCBITHBOTO
KOMITOHEHTA; BUCOKUN PIBEHb BOJIOMIHHS JICKI[IHHUM MaTepiajioM Ta JOJATKOBUM
MaTtepiasioM, BUHECEHUM JIJIs1 CAMOCTIMHOT pOOOTH.

«/lobpe» - BiamoBigb MOCUTH MOBHO PO3KPHBAE 3MICT MHTAHHS a0o
PO3KpUBAaE€ OCHOBHI (HAMBaXJIMBIII) aCMEKTH y 3alHWTaHHI; 3100yBad BOJIOJIE
TEPMIHOJIOTTYHUM anapaToM JUCUHUIUTIHA. Y BHUKIAJIEHOMY MaTepiany 3100yBaya
MPOCTEXKYETHCS TIEBHA CKJIAJIHICTh apryMEHTAIlll BIIMOBIA1, HEOCTATHS JIOTTYHICTh
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Ta TIOCJIIJIOBHICTh BHUKIIQJICHHS MaTepiany. Y BIANOBIAL 3100yBay JI€MOHCTPYE
BHUCOKHM pIBEHb BOJIOAIHHS JEKUIHHUM MaTepiajoM Ta CEpeIHIN piBEHb BOJOIIHHA
J0JIaTKOBUM MaTepiajioM.

«3anoBiibHO» - BinmoBinh Ha KOHTPOJBHE NHTAHHS € HETOBHOIO, HE
JOCTaTHbO  OCMHCJIEHOIO. 37100yBau  (pparMEHTapHO PO3KPHUBAE  ACIEKTH
HAaBYAJIBHOTO Marepiany, MPUIYCKAETHCA MOMUIOK Y BUKOPUCTAHHI TEPMIHOJIOT1]
HaBYAJIbHOT TUCIUTIUIIHU. PiBeHb BOJOIIHHS JIEKI[IHHUM MaTepiajoM Ta 10JaTKOBUM
MarepiajioM € OBEPXHEBUM.

«He3agoBiibHO» - Y BIANOBIAI JOMYIIEHO CYTTEBI MOMUIKH, SIKI CBIAYATh
PO HE3HAHHS JIEKI[IHHOTO MaTepiany abo 0O0OB’A3KOBOi JiTepaTypu; 3100yBad
c1a00 BOJIOJIIE TEPMIHOJIOTIEI TUCIUILTIHHY.

BinnmoBine mpakTUYHO BiACYTHS, 3100yBay JIEMOHCTPYE HE3HAHHS
JEKIIHOTO MaTepiany abo 000B’A3KOBOI JIITEpaTypu; HE BOJIOJII€ TEPMIHOJIOTIEIO;
BUSIBJISIE HU3bKUM PIBEHb HAaBUUYOK MOSCHEHHS 1 OOTpYHTYBaHHS (paxoBUX SIBUIIL 1
CUTYyaIli}.

VY miacyMKy BiANOBiA1 Ha OUTET MiAPaXxOBYEThCS CEPEIHbO3BAXKEHUIM Oal (B
JTAHOMY BHWITQJIKy CEpEIHBO3BaKCHUU Oajl JOPIBHIOE CEPEIHbOAPHUPMETUIHOMY),
0 € TMIJICYMKOBOI OI[IHKOK 3a €K3aMeH JUId 3/100yBadiB 3a04HOi (opmu
HaABYaHHS.
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