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Pexomenoosarno 0o nowupenns uepesz mepesicy lnmeprem
HAYKOBO-MEXHIUHOI0 padoio MyKkauiecbKko2o 0epicagHo20 YHigepcumeny
(npomoxkon Ne 4 gio «12» mpasns 2021 p.)

Coal
CyuvacHi TeHJeHLii PO3BMUTKY HayKM H OCBiTM B yMOBax HNOIJIHOJIEeHHS
€BpOiHTerpamiiiHux mpomeciB : 30ipHUK Te3 JOMOBIAEH 3a MaTepiasamu

VI Beeykpaincbkoi HaykoBO-pakTUyHOi KoH(pepenuii, 13-14 TpaBusa 2021 p.,
MyxkaueBo / Pea.xoun. : T.J[.Illepban (ron.pen.) Ta iH. — MykadeBo : Bua-so M1V,
2021. - 572 c.

VY 301pHUKY TIPEACTABJICHO Te€3W JIONOBieH 3a Matepiagamu VI Beeykpaincbkoi
HAyKOBO-TIPAaKTHUYHO1 KOoH(pepeHIii «CyyacHi TeHJIEHIli pO3BUTKY HAyKH W OCBITH B
yMOBaxX MOTJIMOJIEHHSI €BPOIHTETPAIlIMHUX MPOIIECIBY. YUYacHUKaMu KOHdepeHIii
PO3IMIIIHYTO MPOOJIeMH Ta MEPCIEKTUBU PO3BUTKY MEAAroriyHOi OCBITH, TICUXOJIOTO-
NeJaroriydi  achekTd 1HAUBIAYaJbHOI TpaekTopii NpodeciitHOro CTaHOBJICHHS
0COOHMCTOCTI, Cy4yacHI OpPIEHTUPU PO3BUTKY EKOHOMIKH, YNPABIIHHS Ta 1H)XXEHepIi,
aKTyalbHl MpoOJEeMU PO3BUTKY cepu 0O0CIyroByBaHHS, TYpU3MY Ta 30€pe’KEHHs
ICTOPUKO-KYJIBTYPHOI ~CITAIIIAHU, TEHACHII PO3BHTKY CY4YacCHOTO CYCHIJIbHO-
MOJITHYHOTO Ta KYJIBTYPHO-MHCTEIIHKOTO TIPOCTOPY.

Bunanus pospaxoBaHe Ha HAyKOBIIIB, MEAaroriB, BUKJIAJIayiB, acHipaHTIB Ta
CTYJICHTIB, Kl 3aiiMalOThCsI HAYKOBO-/IOCI1THOIO POOOTOIO.

Penakuiiina xoJierisi:

lepoan T./. — n1-p ncuxoi. Hayk, nmpodecop (royiosa);

I'o6aux B.B. — 1-p exoH. Hayk, mpodecop;

Kobans B.1. — kanj. nej. HayK, IOLIEHT;

Iirom B.A. — xaHj. €KOH. HayK, AOLICHT;

MakcroroBa O.B. — poBignuii paxisenr BHT/I.

BianoBiganeHICTE 3a JOCTOBIPHICTH (DaKTIB, BJIACHUX IMEH, IUTAT, Up Ta
1HIIIKX BIJIOMOCTEN HECYTh aBTOPHU ITyOIiKaIlii.
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Myka4iBChKUH IepKaBHUN YHIBEPCUTET

THE ROLE OF SPEAKING ACTIVITIES IN DEVELOPING COMMUNICATIVE
COMPETENCE

Many language learners regard speaking ability as the measure of knowing a
language. These learners define fluency as the ability to converse with others, much
more than the ability to read, write, or comprehend oral language. They regard
speaking as the most important skill they can acquire, and they assess their progress
in terms of their accomplishments in spoken communication.

Many language learners regard speaking ability as the measure of knowing a
language. These learners define fluency as the ability to converse with others, much
more than the ability to read, write, or comprehend oral language. They regard
speaking as the most important skill they can acquire, and they assess their progress
in terms of their accomplishments in spoken communication.

The contemporary methodology pays much attention to the problems of the
development of speech skills. The problems of teaching dialogical speech, its features
and types, typologies of exercises for the development of dialogical speech of
schoolchildren, and the selection of tasks have been investigated Z.V.Malylyk, S.Yu.
Nikolaeva, R.P.Milroyuda, G. V. Rogovoy, V. L. Skalkin, N. K. Sklyarenko, V. L.
Starkov, M. Lifts and other methodologists.

In the communicative model of language teaching, instructors help their
students develop this body of knowledge by providing authentic practice that
prepares students for real-life communication situations. They help their students
develop the ability to produce grammatically correct, logically connected sentences
that are appropriate to specific contexts, and to do so using acceptable (that is,
comprehensible) pronunciation [3, p.37].

The goal of teaching speaking skills is communicative efficiency. Learners
should be able to make themselves understood, using their current proficiency to the
fullest. They should try to avoid confusion in the message due to faulty
pronunciation, grammar, or vocabulary, and to observe the social and cultural rules
that apply in each communication situation [3].

To help students develop communicative efficiency in speaking, instructors can
use a balanced activities approach that combines language input, structured output,
and communicative output.

Language input comes in the form of teacher talk, listening activities, reading
passages, and the language heard and read outside of class. It gives learners the
material they need to begin producing language themselves [1, p.82].

Language input may be content oriented or form oriented. Content-oriented
input focuses on information, whether it is a simple weather report or an extended
lecture on an academic topic. Form-oriented input focuses on ways of using the
language: guidance from the teacher or another source on vocabulary, pronunciation,
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and grammar (linguistic competence); appropriate things to say in specific contexts
(discourse competence); expectations for rate of speech, pause length, turn-taking,
and other social aspects of language use (sociolinguistic competence); and explicit
instruction in phrases to use to ask for clarification and repair miscommunication
(strategic competence).

Traditional classroom speaking practice often takes the form of drills in which
one person asks a question and another gives an answer. The question and the answer
are structured and predictable, and often there is only one correct, predetermined
answer. The purpose of asking and answering the question is to demonstrate the
ability to ask and answer the question [2, p.40].

In communicative output, the learners' main purpose is to complete a task, such
as obtaining information, developing a travel plan, or creating a video. To complete
the task, they may use the language that the instructor has just presented, but they
also may draw on any other vocabulary, grammar, and communication strategies that
they know. In communicative output activities, the criterion of success is whether the
learner gets the message across. Accuracy is not a consideration unless the lack of it
interferes with the message.

In everyday communication, spoken exchanges take place because there is
some sort of information gap between the participants. Communicative output
activities involve a similar real information gap. Language learners who lack
confidence in their ability to participate successfully in oral interaction often listen in
silence while others do the talking. One way to encourage such learners to begin to
participate is to help them build up a stock of minimal responses that they can use in
different types of exchanges. Such responses can be especially useful for beginners.

Some communication situations are associated with a predictable set of spoken
exchanges a script. Greetings, apologies, compliments, invitations, and other
functions that are influenced by social and cultural norms often follow patterns or
scripts. Instructors can help students develop speaking ability by making them aware
of the scripts for different situations so that they can predict what they will hear and
what they will need to say in response. Through interactive activities, instructors can
give students practice in managing and varying the language that different scripts

contain.
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