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HNEPEIMOBA

VYuurens y XXI cTomiTTi CTa€ MEHTPaIbHOK (Irypor0 CYCHUIbBHUX
nepeTBopeHs. Bin iloro o6pasy, coliaibHOI MO3UIIi1, [IHHICHO-IIUTLOBUX YCTAHOBOK
3aJIe’aTh Pe3yJIbTaTH MPOQEeCiHHOI CIIPOMOKHOCTI KOXKHOI JIFOJUHU. «Y HIKaJIbHICTh
neJaroriyHoi mpodecii mosArae me Wy TOMY, 110, CTBOPIOOYM YMOBU IS
CTUMYJIIOBAaHHS aKTHUBHOCTI CBOiX BHUXOBAaHIIB, MPOAYMYIOUM ¥ aHai3ylouu
KOMILJIEKC PI3HOPIIHKUX 3aB/IaHb, MEAror TBOPYO AKTYaI3YETHCS, BUKOPUCTOBYIOUH
BJacH1 TBopul pecypcu» (1.3s1310H).

BiTyu3zHsHa cucreMa MIATOTOBKM MaMOYTHIX YUYMTENIB CIpsSMOBaHA Ha
dbopMyBaHHS TyXOBHUX (DEHOMEHIB, 1110 MalOTh OCOOMCTICHUN CMUCI 1 BUCTYIAIOTh
OpIEHTHpPAMH JIHOJICBKOT TOBEIIHKA Ta (OPMYBAHHS KUTTEBUX 1 MpodeciiHuX
yctaHoBoK. CucTema IIHHOCTEW meaarora - WOro BHYTPIIIHIA CBIT, 110 BHHHUKAE
MEPEBAKHO SK pe3yJbTaT Mpolecy Horo npodeciifHO-eNaroriyHoi miAroToBKU Y
BH3. JlyxoBHUI pO3BUTOK OCOOMCTOCTI BUMTENS 3IINCHIOETHCA SKICHIIIE 1
TPYHTOBHIIIE B YMOBaX, KOJIM IMPIOPUTETHHUM Yy 3MICTI MHpo¢eCciiHO-TIeqaroriynoi
MIJTOTOBKU € aKCIOJOTIYHUN KOMIIOHEHT, 10 YOCOOJI0€ HEOOXIAHICTh MPUITYYCHHS
BUUTENS 10 METOAOJOTTYHUX, TEOPETUYHUX 1 MPUKIAHUX 3HAHb MPO LIHHOCTI, PO
iXHIO TPUPOJY, MEXaHI3MU PO3BUTKY 1 CrOCOOM (DYHKI[IOHYBAaHHSA, a TaKOX IPO
npodeciiftHO-eAaroriyHi iHHOCTI, 110 XapaKTepUu3yroTh NpodeciiiHe CTAaHOBIEHHS 1
CaMOBJIOCKOHAJICHHSI OCOOMCTOCTI Cy4aCHOTO BUUTEIIS.

Boanouac Ha ¢dopMyBaHHS OCOOMCTOCTI Mearora, Ha BA3HAY€HHs HOro poiii B
CYCIIUTLCTBI HEAOWSIKWN BIUIMB MAa€ CHCTEMa CYCIUIbHO-EKOHOMIYHUX BITHOCHH,
OpUYOMy HE TUIbKM B YKpaiHi, a 1 Ha MDKHApOJHOMY DiBHI. 3a JaHUMH
CHUCTEMaTUYHUX MDKHApPOAHHUX JOCHIIKEHb, 30Kpema Opranizaiii eKOHOMIYHOTO
CHIBPOOITHHUIITBA 1 PO3BUTKY, B MpOrpami 3 OLIHKH OCBITHIX JOCATHEHb y4HIB PISA
(Programme for International Student Assessment); Mi>kaapoHOT acoriaiii 3 OIiHKA
HAaBUAJIbHUX JOCSTHEHb 1 MOHITOPUHTOBOIO JOCHIIKEHHS «BHBUEHHS SIKOCTI
yutaHHsa 1 po3yminHs Tekcty» PIRLS (Progress in International Reading Literacy
Study) mo cmmcky KkpaiH - JIiJiepiB INKUIBHOI OCBITH, B SIKAX OCOOJHMBa yBara

MPUAUIAETHCS BIIOOPOB1 1 MIATOTOBIII BYWTENIB, BimHeceH! Kanama, rpyma kpaiH
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[TiBnenno-CxigHoi A3ii Ta Tuxookeancbkoro periony (Cinramyp, Pecniy0miika Kopes,
TaitBanb, I 'oHkOHT, SINOHIs), 3 €BpornechkuX - DIHIAHIA Ta benbris.

[ligroToBKa BUMTENS Ta WOrO POJib y CTAHOBIEHHI €BPOIEHCHKOrO CYCILIbCTBA
posrisiganacs 1 BITYM3HSHUMH, 1 3apyOlKHUMH JOCTHiAHUKaMU 3 (110codChKO-
ocBiTHiX  (B. Amnapymenko, B. buxos, [bex, B. Kpemens, JI. JIlyk’saHoBa,
H. Huukano, H. IIporacoBa, JI. Ciraesa, O.CmiBakOBCbKHI), Ta TICHXOJIOTO-
negaroriyanx (O. Amnimenko, O. AwntoHoBa, P. bepnaroBa, A. Bacwiok,
I.Bumnercerka, Jl.I'appicon, C.I'omuapenko, T.JImurpenko, 1.3s3t0H, b.Kacadosa,
A.Kpymescbka, E.Jlemanceka-JleBangoBcbka,  A.Muxanscbkuii, .  Jlecsk,
JL.JIyx’ssHoBa, M. Marna-AnamoBuy, €. Hemin, H. Huukano, JI. Hoc, JI. ITyxoBchKka,
O. Pubanka, A.CoOpyeBa, T. Copouan, I'. Corcbka, I'. ToBkanerns, JI. Xomuu, 3.
Yemap, O. SIlHkoBHUY Ta 1HIII) ACTIEKTIB.

B monorpadii npeacraBieHo Marepiaii HAyKOBUX JOCIHIDKCHb BHKJIaJadiB
kadenpu Teopii Ta METOJUKH TMOYATKOBOI OCBITM MyKa4yiBChKOTO JEpKAaBHOTO
YHIBEpPCUTETY, W0 TMPOBOAMIHNCS B pamkax HaykoBoi Temu 0115U001797
«IIpodeciiina miaroroBKa Imegarora B yMOBaX €BPOIHTETPAIliMHUX MPOIECIBY Ta
pe3yibTaTh HAyKOBUX JOPOOOK HAYKOBHUX CIIBPOOITHHMKIB, acCIHipaHTIB Ta
JIOKTOpaHTIB 3a HaykoBow mpobsemoro PK Ne 0117U001070 «TenaeHrtiii po3BUTKY
OCBITH JOPOCIUX y PO3BMHEHMX KpaiHaX CBITY» IHCTUTYTY nemaroriyHoi OCBITH 1
ocBiTH aopociux iMmeHi IBana 3s3tona HAIIH VYkpainu (M. Kui), IlpsmriBcbkoro
yHiBepcutery (Cnoarpka PecniyOiika), YHiBepcutety M. UenctoxoBa (Ilonsia), 3
SKUMH YKJIaJIEHO YTOJY MPO CHIBPOOITHUITBO y c(hepl OCBITH 1 HAYKH.

Mema monoepaghii: oOTrpyHTYBaHHS pOJl Y4UTelIsl Ta Horo mpodeciiHoro
CTaHOBJICHHS B YyMOBaX COLIaJbHO-€KOHOMIYHOI MOJIEpHi3alii €BPOMEHCHKOro 1
MDKHApPOJITHOTO CHIBTOBapHCTBA.

Y nepmiomy po3aun npencraBieHoi MoHorpadii «IIpodecis BuuTens y
CBITOBOMY OCBITHBOMY MPOCTOPI» pPO3IJIAJAIOTHCS MNUTAaHHS WIOAO YUMTENs K
1HHOBaTOpa 1 1HTErparopa Ta MOro poji y BU3HAYEHHI 1 peajizallii CTpaTeriuHux
3aB/iaHb PO3BUTKY €BPOIMEUCHLKOTO CYCMUIbCTBA. AIICHTYETHCSI yBara Ha IiJrOTOBIII

BUUTENSI I HAIIOHAJTBHOI CHUCTEMH OCBITH B €BPONEHCHKOMY OCBITHBOMY
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CEpENIOBHINI  SK OCOOJIMBOTO 3aBJaHHS, OCKUIBKM CaMe€ Yy4YWTeNb BIANOBITAE 3a
dbopMyBaHHS BIJIbHOI OCOOMCTOCTI, SIKa& HE TIUIbKHM TIOBMHHA BOJIOJITH II€BHUM
3amacoM 3HaHb 1 MNpodeciiHOI  KOMIETEHTHICTIO, aje 1 MO€JHyBaTU
IHTEJCKTYIbHUM  TOTEHIlIal 3 MOPAJbHOK CBIJIOMICTIO 1 T'POMAJSIHCHKOIO
BIJIMOBIIAJIbHICTIO. BHOKpPEMJICHO OCHOBHI TEHJIEHIII y TIJATOTOBIII BYUTENS B
€BPOMNEHCHKOMY KOHTEKCTI, IO TMOJSITal0Th y: BpaxXyBaHHI Cy4YaCHUX TEHICHIT
PO3BUTKY HAYKH 1 €KOHOMIKH y 3MICT1 MiATOTOBKK BUUTENSA Ta YMOB Ipalli BUUTEIs
(memorpadiuna i reHepHa MOJITUKA, 3apO0ITHA TUTaTa TOIIO); aKTyali3ailii HaBYaHHS
BIIPOJIOBK JKUTTA Ta MIABUINCHHS KBamidikalii; akTUBi3alii MIDKHAPOIHOT
MOOITBHOCTI; PO3BUTKY IMIKY BUMTENbChbKOI mpodecii. IlpencraBineno moneni i
NPUHIUNK TPOdECITHOTO PO3BUTKY BUMUTENIB B ABCTpaiii, MIJATOTOBKH BYUTENS
noyatkoBoi mkonu y CroBanpkid PecmyOumimi Ta HaromomeHo Ha OCOOJUBOCTSAX
dbopmyBaHH MpodecitHUX KOMITETSHITIH BUnTemB y [lombIi.

Hpyruii po3min «I[ligroroBka BUMTENsT B YMOBaX €BpPOMNEHCHKOI I1HTETparii»
MPUCBIYEHO BHUCBITIEHHIO OCOOJIMBOCTEN NpO(deciiiHOi MiArOTOBKM BYHUTENIB Yy
kpainax [liBnennoi €Bponu y XXI cTOMITTI, MATOTOBI MEAAroriYHOTO MEPCOHATY
1t cucteMu ocBiTH Aopociux y CIIIA, MailOyTHIX ydHTeNliB MOYAaTKOBUX KJACIB Y
KOJIeDKaX Ta YHIBEpCHUTETaX YTOPIIMHU, poiii TpodeciitHO-menarorivHoi OCBITH B
HalllOHAJIbHIN cTparterii po3BuUTKy CrnoBeHii. IlimkpectoeTbes, mo 3 modatky XX
CTOJITTSI CHCTEMHU OCBITH OUTBIIIOCTI €BPONMEHCHKUX KPaiH PO3BUBAIOTHCS B PYCIIi, 1110
CTaJI0 MTOBOPOTHUM MOMEHTOM Yy BH3HAUYEHHI MOJIITUKU 1 TPAKTUKU (YHKI1IOHYBaHHS
€pporericekoro Coro3y 3aranoM 1 GopMyBaHHSI CTpaTeriii po3BUTKY OCBITH, TOOTO
JlicaGoHCBKOI cTparerii, MOJOXKEHHSI SKUX CIPSAMOBaHI Ha TOJIIMIICHHS SKOCTI Ta
e(EeKTUBHOCTI CHUCTEM OCBITH 3 YypaxXyBaHHSIM HOBHUX 3aBIaHb, IO CTOSATH MEpe.
«CYCHUIBCTBOM 3HaHbY», Ha (hOPMYBaHHS MOBHOLIIHHOI 0COOMCTOCTI Ta 1i podeciitHoi
NIATOTOBKA 3 YypaxyBaHHSAM 3[aTHOCTI aKTUBHO OpaTH y4dacTb B CYCHUIBHUX
npolecax, aganTyBaTUCS A0 KYJIbTYPHOI, €THIYHOI Ta MOBHOI PI3HOMAHITHOCTI, SIKa
ICHY€ B CKJIQJHOMY COIIQJIbHO- MOJITUYHOMY CEPeIOBHUIII €BPOMU 1 MI>KHAPOIHOTO
criBroBapucTBa. OCHOBHUMH IUISIMH €BPOMEMCHKOrO MPOCTOPY BHIIOI OCBITH Ta

MIATOTOBKM BUMTENss Ha MaOytHe pgecatumitrs XXI cromtrs € sKicTh 1
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3a0e3nedyeHHs IepeBar Ha OCHOBI YpI3HOMAHITHEHHS Ta MOJIEpHI3aIlli OCBITHIX
mporpaM, MPUHIMINB  JOCTYIMHOCTI,  IHTEpHAIllOHami3alii, JauBepcudikaiii,
(1HaHCYBaHHS BHILIO1 OCBITH.

Y Tperbomy po3aini «OcobucticHO-podeciiHuil PO3BUTOK MalOyTHHOTO
MeIarora) MPE3eHTOBAHO pe3ylbTaTH HAYKOBUX JOCHTIDKEHb IOA0 MPaKTHKO-
OpPIEHTOBAHOI'O0 MiAXOAY y (opMyBaHHI TEAAroriyHOi MalCTEpHOCTI MarOyTHIX
YUUTEIIB MOYATKOBUX KJIACIB, MIArOTOBKAa MaWOyTHIX yYWUTEIIB MOYATKOBHX KJIaciB
10 mpodeciiHol TISITLHOCTI B YMOBaX 1HKJIIO3MBHOTO OCBITHBOTO CEPEIOBHUINA, [0
BUKOPUCTaHHS 1H(OpMALITHUX TEXHOJOrd Ha YpoKax HpPHUPOJAO3HABCTBA, [0
BUKOPUCTAHHS TUIAKTUYHUX EICKTPOHHUX PECYPCiB HA YpOKaX YKpaiHCHKOI MOBH Ta
JITEpaTypHOI'0 YWTAHHS B IIOYATKOBIM IIKOJI Ta OCOOJMBOCTEH IMpodeciitHOro
CTAHOBJICHHS E€J]arora B yMOBax Cy4acHOT'O OCBITHHOT'O IIPOCTOPY.

BpaxoBytoun mNonoxkeHHs «3a2anbHOEBPONEUCLKUX pPEKOMEHOayiti 3 MOBHOI
ocgimuy 1O/0 MATPUMKH €BPONEHCHKOT MOOLIBHOCTI, B3aEMOPO3YMIHHS 1 CITIBIIpaIli
Ta TOAOJAHHSA YIEpPEeKEHHS 1 JUCKPUMIHAINI IUIIXOM Kpaloro BOJOJIHHS
Cy4aCHMMH €BPOIECHCHKUMHU MOBAMHU JIJIS TTOJICTIICHHS CIIUIKYBAHHS W B3a€MOIIT MIXK
€BPONEHISAMHU 3 PIZHUMHM PIAHUMH MOBaMH, pO3AUIM MOHOrpadii mnpeacTaBieH]
YKpaTHCHKOIO, aHTJIIMCHKOIO, CIIOBAIlBKOIO 1 TMOJBCHKOIO MOBAaMH, IO BiJIMOBIAA€E
NPUHITUIIAM ~ PO3IIUPECHHS  KOMYHIKATMBHUX  MOXJIMBOCTEH  OCOOMCTOCTI Yy
€BPOMNEHCHKOMY CYCIUIBCTBI Ta CTaHOBIEHHIO €()EKTUBHOI €BPOMEHCHKOI CHUCTEMU
oOMiHy 1HpOpMaITi€TO.

ABTOpPCHKHI KOJEKTHB BHCIOBIIOE INHUPY BASYHICTH 3a I[IHHI Ta TOJEpPaHTHI
peKoMeHaarii peuien3entaM Ipuni  BacumiBHi Ko3y0oBchKii, JIOKTOPY
NeIaroriyHuX Hayk, mpodecopy, 3aBiayBauy Kadenpu 3arajbHOI MEAAaroriku Ta
negaroriku Bumoi mkoan JIBH3 «Yxkropoacekuit HailioHalbHHUM YHIBEPCUTETY,
Haranii BanentuniBai [1a3topi, TOKTOpY MenaroriyHux Hayk, JOIEHTY, 3aBilyBauy
Kadeapu anriiiicbkoi MoBu HarioHanbHOro aiamiitHoro yHiBepcuteTy (M. Kuis),
Penari Opocosiii, 1okTopy ¢inocodii B ramysi neaaroriku, npodecopy, 3aBiayBady
kadenpu nenaroriku Yuisepcurery imeni 11U ITadapuxa B Kommue (CloBaupka

Pecniy6oika).
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Agnpecyerbcsi  (axiBlsIM, K1 3aliMalOThCsAd HAyKOBOWO 1  mpodeciiiHo-
MEeJaroriyHo AiSUTHHICTIO 3 O3HAYEHOI MPOOJIeMH y BUIIIN IIKOJII, JOKTOpPAHTaM,
acmipaHTaM Ta CTYJIGHTaM IMEJaroriyHuX CIHelialbHOCTEH, YCIM, XTO IIKABUThCS

Cy4aCHUMH MPoOJIeMaMu PO3BUTKY MEAAroriuHOi OCBITH 1 TPOdeCiitHOT MiATOTOBKH.
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PREFACE

In the 21st century, the teacher became the central figure of social
transformation. From his image, social position, value-based attitudes depend on the
results of each person's professional ability. The uniqueness of the teaching
profession also lies in the fact that, by creating the conditions for stimulating the
activity of their pupils, thinking and analyzing a complex of heterogeneous tasks, the
teacher is creatively actualized, using his own creative resources (l. Ziaziun).

The domestic system of training future teachers is aimed at the formation of
spiritual phenomena that have a personal meaning and serve as guidelines for human
behavior and the formation of life and professional attitudes. The system of values of
the teacher - his inner world, which arises mainly as a result of the process of his
professional and pedagogical training in higher education institutions. The spiritual
development of the teacher's personality is carried out more qualitatively and
thoroughly in conditions where the axiological component is a priority in the content
of vocational training, which implies the necessity of involving the teacher in
methodological, theoretical and applied knowledge about values, their nature,
mechanisms and development mechanisms, about professional and pedagogical
values that characterize the professional formation and self-improvement of the
personality of a modern teacher.

At the same time, the system of socio-economic relations, not only in Ukraine
but also at the international level, has a considerable influence on the formation of the
personality of the teacher, on determining his role in society. According to systematic
international research, in particular the Organization for Economic Cooperation and
Development, in the PISA (Program for International Student Assessment); The
PIRLS (Progress in International Reading Literacy Study) International Association
for the Evaluation of Academic Achievement and Monitoring Study, is listed as a
leader in school education, with particular emphasis on the selection and training of

teachers, Canada, a group of countries of Southeast Asian and Pacific countries
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(Singapore, Republic of Korea, Taiwan, Hong Kong, Japan), from Europe - Finland
and Belgium.

Teacher training and its role in the formation of European society were
considered by both domestic and foreign researchers in philosophical and educational
aspect (V. Andrushchenko, V. Bykov, |. Bekh, V. Kremen, L. Lukyanova, N.
Nichkalo, N. Protasova , L. Sigaeva, O. Spivakovsky), and psychological and
pedagogical aspect (O. Anishchenko, O. Antonova, R. Bernatova, A. Vasilyuk, I.
Vyshnevskaya, D. Garrison, S. Goncharenko, T. Dmytrenko, I. Ziaziun
B.Kasachova, = A.Krushevskaya, = E.Lemanska-Levandovskaya, Y.Mikhalsky,
D.Lesyak, L.Lukyanova, M. Magda-Adamovich, E. Nelin, N.Nichkalo, L. Nos, L.
Pukhovska , O. Ribalka, A.Sbrueva, T. Sorochan, G. Sotska, G. Tovkanets, L.
Khomich, Z. Chepar, O. Yankovich and others) .

The monograph presents the materials of scientific research of teachers of the
Department of Theory and Methodology of Elementary Education of the Mukachevo
State University, conducted within the framework of the scientific theme
01150001797 "Professional teacher training in the context of European integration
processes™ and the results of scientific achievements of researchers, graduate students
and doctoral students on the scientific problem of the RK Ne0117U001070 “Trends in
the Development of Adult Education in Developed Countries of the World” Institute
for Teacher Education and Adult Education of the National Academy of Pedagogical
Sciences of Ukraine (Kyiv) named after Ivan Ziaziun, PreSov University (Slovak
Republic), Czestochowa University (Poland), with which agreements on cooperation
in the field of education and science have been concluded.

The purpose of the monograph is to substantiate the role of the teacher and his
professional development in the context of socio-economic modernization of the
European and international community.

The first section of the presented monograph, “The Teacher's Profession in the
World Educational Space,” addresses the issue of the teacher as an innovator and
integrator and his role in defining and implementing the strategic goalsof

development of European society. The emphasis is placed on preparing the teacher
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for the national education system in the European educational environment as a
specific task, since it is the teacher responsible for the formation of a free personality,
which not only must possess a certain stock of knowledge and professional
competence, but also combine intellectual potential with moral awareness and civil
liability. The main tendencies in teacher training in the European context are
distinguished, which are: taking into account the current tendencies of development
of science and economy in the content of teacher training and teacher working
conditions (demographic and gender policy, wages, etc.); actualization of lifelong
learning and advanced training; enhancing international mobility; developing the
image of the teaching profession. The models and principles of professional
development of teachers in Australia, the training of elementary school teachers in
the Slovak Republic and the peculiarities of the formation of professional
competences of teachers in Poland are presented.

The second section, “Teacher Training in European Integration,” focuses on the
specificities of teacher training in Southern Europe in the 21st century, training
teaching staff for the adult education system in the United States, future elementary
school teachers in Hungarian colleges and universities, the role of professional and
pedagogical education in Slovenia's national development strategy. It is emphasized
that since the beginning of the 21st century, education systems in most European
countries have evolved, which has been a turning point in defining policies and
practices for the functioning of the European Union as a whole and formulating
education development strategies, ie the Lisbon Strategy, whose provisions are aimed
at improving the quality and efficiency of education systems taking into account the
new challenges facing the "knowledge society”, the formation of a full-fledged
personality and his professional training, taking into account the ability to actively
participate in social processes, to adapt to the cultural, ethnic and linguistic diversity
that exists in the complex socio-political environment of Europe and the international
community.The main goals of the European Higher Education Area and teacher

training for the coming decade of the 21st century are quality and benefits through
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the diversification and modernization of educational programs, the principles of
accessibility, internationalization, diversification, higher education funding.

The third section "Personal-professional development of the future teacher"
presents the results of scientific researches on the practice-oriented approach in the
formation of pedagogical skills of future primary school teachers, preparation of
future primary school teachers for professional activity in the context of inclusive
education, to the use of information technologies in science lessons, to the use of
didactic electronic resources in Ukrainian language lessons and literary reading in
elementary school, and the peculiarities of teacher's professional development in the
conditions of modern educational environment.

Having regard to the provisions of the '‘Common European Guidelines on
Language Education' in support of European mobility, mutual understanding and
cooperation and the elimination of prejudice and discrimination through better
command of modern European languages to facilitate communication and interaction
between Europeans with different mother tongues, sections of the monograph are
presented in Ukrainian, English, Slovak and Polish, which is in line with the
principles of enhancing the communicative capacity of the individual in European
society and establishing an effective European information exchange system.

he author's team expresses sincere gratitude for valuable and tolerant
recommendations to the reviewers of Irina Vasylivna Kozubovskaya, Doctor of
Pedagogical Sciences, Professor, Head of the Department of General Pedagogy and
Pedagogy of the Higher School of Higher Education of Uzhgorod National
University, Natalia Valentinovna Paziuri, Doctor of Pedagogical Sciences, Associate
Professor, Head of the Department of English at the National Aviation University
(Kyiv),Renata Orosova, Doctor of Philosophy in Pedagogy, Professor, Head of the
Pedagogy Department of the University named after P.Y. Safarika in Kosice (Slovak
Republic).

It is addressed to specialists who are engaged in scientific and professional-
pedagogical activity on a particular problem in higher education, doctoral students,

graduate students and students of pedagogical specialties, to anyone who is interested
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in contemporary problems of development of pedagogical education and vocational

training.
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PO31LT I
MPO®ECISI BUMTEJSI Y CBITOBOMY OCBITHHBOMY IMPOCTOPI

1.1. TEACHER IN THE STRATEGY OF DEVELOPMENT
EUROPEAN SOCIETY
Anna Tovkanets

The dynamics of globalization processes cause significant changes in socio-
cultural realities, including education. However, in modern conditions, education is
the most important factor in the steady progressive development of society, because,
on the one hand, it guarantees the preservation and translation of the accumulated
cultural experience, and, on the other hand, relying on it, provides the output of
society to new levels of knowledge. In a globalized world, where competition is
largely based on the ability to maintain and develop knowledge and science,
education has become one of the dominant components of social development.

Teacher training for the national education system in the European educational
environment is a special aspect, because it is the teacher who is responsible for the
formation of a free personality, which not only must have a certain amount of
knowledge and professional competence, but also combine intellectual potential with
moral consciousness and civic responsibility. A distinctive feature of pedagogical
education is its system-forming nature, a kind of «locking the system on itself»,
because the specialist, following the logic chain «school-qualification-production»,
actually returns to the starting point, but in a new quality, providing reproduction and
further development of the educational system. In this regard, the process of
harmonization of European education to train highly qualified teaching staff requires
special attention.

The «Europe 2020» strategy identifies common EU objectives to solve problems
of education and training systems: providing lifelong learning and mobility,
improving the quality and effectiveness of education and training, promoting equity,
social cohesion and active civic position, enhancing creativity and innovation,

including entrepreneurship, at all levels of education and training.
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For education were established the following targets by 2020: to provide
secondary education for young people 18-24 years of not lower than 10 percent, at
least 40% of people aged 30-34 years should receive higher education, at least 15%
of adults have to take part in lifelong learning, at least 20% of graduates of higher
education institutions and 6% of thoseaged 18-34 years with initial professional
qualification have to upgrade their qualification abroad, and the share of graduates
must be at least 80%.

Active efforts of the European scientific and pedagogical community to
modernize pedagogical education, political support of this process at the national and
regional levels contributes to the creation of a European education space. To the basis
of a unified structure of the European quality of pedagogical education is laid down
and approved by the European Commission«Unified European principles for the
definition of pedagogical competencies and qualifications» (2004)".

They stipulate the following requirements for the educational and professional
development of teachers:

a) the availability of higher university or equivalent vocational education as a
condition for professional teaching;

b) the formation of professional competencies in the context of the prospect of
continuing education and development;

c) the process of continuous professional development is a shared responsibility
of individuals and institutions within the framework of the partnership of teachers,
schools, employers, parental associations, students and administrations of educational
institutions;

d) mobility of teachers as an integral part of their vocational education and
development at all its stages, which is considered as a factor contributing to the
development of an optimal educational environment;

e) formation of the European dimension as an important component of the

content of pedagogical education;

'Implementationof «EducationandTraining 2010» workprogramme. Workinggroup A
«Improvingtheeducationofteachersandtrainers». Progressreport. — Brussels: EuropeanCommission. Directorate —
Generalforeducationandculture, September, 2004. — 74 p, c. 2-3
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) providing appropriate professional support to those who provide pedagogical
education;

g) effective support for the development of new academic research in the field
of education by the structures of the European level?,

In the context of this action guide is the strategic framework «Education and
Training 2020» approved by the Council of the European Union.

Analysis of scientific research®, statistical data* and strategic guidelines® give
grounds to identify the main trends in teacher training in the European context, which
we believe are: taking into account the current trends in the development of science
and economics in the content of teacher training and working conditions of the
teacher (demographic and gender policies, wages, etc.); updating of studies during
life and advanced training;activation of international mobility; developing the image
of the teaching profession®.

The consideration of modern trends in the development of science and
economics in the content of teacher training and the provision of working conditions
for the teacher is one of the areas of pedagogical education. In the training of
teaching staff on a European scale, a number of issues are identified, including
gender policy, age characteristics, working conditions, labor market.

The analysis of scientific and statistical sources testifies to the tense situation in
the context of gender policy in the pedagogical environment. For example, in the
general secondary education system in the countries of the European Union, the
majority of teachers are women, only about one third — men. Moreover, the trend is to

reduce the percentage of men in the profession of teacher: if among those over 60

2Implementationof «EducationandTraining 2010» workprogramme. Workinggroup A
«Improvingtheeducationofteachersandtrainers». Progressreport. — Brussels: EuropeanCommission. Directorate —
Generalforeducationandculture, September, 2004. — 74 p.

SKpemen» B.I. «CycHinbCcTBO 3HaHb» y BUMipax CydacHUX UuBimizauiiinmx suxmukis. Edukacijazawodova i
ustawniczna. 2016. Nel. C. 45 —16.

“Xanoneu T. CrpaBemmuBasriiodann3anus: CO3JaHUEBO3MOXXHOCTEH IS BceX: Mokian BceMupHOMKOMUCCHH TIO
COLMANBHBIM acriekTaM riobamu3arym / T. Xanonen, b. YunesmMrkamna. XKenesa: bropo MOT, 2004. C. 120.
SHanioHanbHa cTpareris po3BUTKY OCBiTH B YKpaiHi Ha nepioz 10 2021 poky (cxBaneno Ykaszom IIpesunenta Ykpainu
Bix 25 uepsrst 2013 p. Ne344/2013 / URL: :http://www.president.gov.ua

®Huukano H. T'. Po3BuTOK mpodeciiiHoi OCBiTH i HaBYaHHsS B KOHTEKCTI eBponeiichkoi inTerpamii / H. I'. Huuxao //
[Tenarorika i ncuxosoris. 2008. Ne 1(58). C. 57 — 69.

19



years old, the percentage of men was 42%, then the following age categories declare
decline: 50-59y. 0. — 32%, 40-49 y. 0. — 31%, before 30 y. 0. — 29% .

The average age of the teaching staff in the European Union is as follows:
before 30 y. 0.— 9%, 31-39 y. 0. — 24%; 40-49 y. 0. — 29%, 50-59 y. 0. — 30 %; over
60 years - 9%?® (Figure 1), which also shows a not very positive trend towards gender

equalization in the field of the teaching profession

120 -/

100 /
80 -
1 7 m Women
60 -
B Men
40 A
20 -

until 30y.o. 31-39y.o0. 40-49vy.o0. 50-59y.0. over 60 y.0.

Fig. 1.Percentage of men and women among teachers of general secondary
education in the countries of the European Union.

One of the many key determinants of the educational environment is the wage
level of teachers, which, as statistics show, are not sustainable in European countries.
In particular, the salary of a teacher in the system of general secondary education per
day varies from 47.1 euros (Romania) to 206.2 euros (Spain) (Fig. 2)

7Zdroj: Eurydice. Profese ucitele v EvropéZpravaEurydicepraxe, nazorya piistupy c. 22.
8Eurydice, nazékladéudajtiEurostatu/UOE [duben 2015]
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Fig. 2.Maximum and minimum wages of teachers in European countries®.
A comparative analysis suggests that the salary of the Ukrainian teacher is
extremely low, since in Ukraine the minimum wage is roughly 7 euros per day, the

maximum is 15 euros per day™.

gEvropskékorpise/EACEA/Eurydice, 2015. Profeseucitele v Evropé: praxe, nazory a pfistupy.ZpravaEurydice.
Lucemburk: UtadpropublikaceEvropskéunie., s. 27
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Regarding the professional training of teachers, future teachers in European
countries must have a bachelor's or master's degree of higher pedagogical education.
The minimum period of teacher training is from four to six years. The peculiarity of
the training of subject teachers for the middle level of education is that, in addition to
knowledge of the subject, future teachers must acquire professional pedagogical
skills. Their professional pedagogical training must include both the study of
psychological and pedagogical theory and professional pedagogical practice in
schools.

It should be noted that for the quality of education, the first years of professional
pedagogical activity are decisive. When implemented in practice, newly qualified
teachers perform all or many tasks for experienced teachers that require intensive
work of the teacher and requires constant supervision of his work. In the EU
countries, there is a practice of providing methodological assistance to the teacher on
practical work in the first years of professional activity through mentoring, individual
interviews and consultations with guidance or colleagues, participation in thematic
seminars, trainings (team training), network learning (ICT), studying the experience
of senior colleagues, participation in cooperation with other schools, pedagogical
observation with the obligatory conduct of diaries and analysis of types of
educational activities, etc."There are countries where introduced at acquiring
practical experience like pedagogicalinternship, that is, the system of initial
qualification improvement for graduates of higher educational institutions, regardless
of the subordination and form of ownership, after which they are awarded a
pedagogical qualification — specialist of certain profession(partly in Belgium, UK,

Greece, Poland, etc.)*.

Crapka daxisus Buntens B 2018 poui B Ykpainihttp://2018.pp.ua/novini-2018/2813-stavka-fahvcya-vchitelya-v-2018-
roc-v-ukrayin-tarifna-stka.html

UEurydice, nazaklad&udajti TALIS 2013 (viztabulka 2.11 v Piiloze).

2Evropskakomise/EACEA/Eurydice, 2015.  ProfeseucitelevEvrops:  praxe,  nazoryapiistupy.ZpravaEurydice.
Lucemburk: UtadpropublikaceEvropskéunie., s. 49
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management or colleagues
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100.00%

Fig. 3.Types of methodical training of young teachers of secondary education
institutions in European countries.

In some countries, the implementation phase is limited by mentoring. The
participation of mentors in the program at the beginning of the pedagogical career of
a young specialist increases the quality of pedagogical education and pedagogical
practice.

Further training of teachers in European educational space,certification
trainingacquirenew qualities. Formal and traditional types of training, such as
courses, seminars, conferences, are largely represented in almost all education
systems. However, there are other forms of certification training with activities based
on partnership and cooperation, less structured and focused on direct participation.

There are also types of further training and certification training that uses digital
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technology. The forms or schemes of participation in continuing education are not the
same for all European countries and have significant differences, depending on the
educational policy of the country and the peculiarities of social, political and
economic development.

In some countries (the Netherlands, Sweden)® certification training and further
training are not considered to be professional duties, there is no need for a career,
there are no clearly defined terms and the number of topics that are required for
enrollment of the relevant education. And, as a rule, the statistical indicators of the
quality of school education in these countries are lower than the average in the EU.
On the other hand, if further training is considered to be a professional duty, a
prerequisite for promotion, there is a tendency to exceed these EU average indicators.

Needs to further education of teachers (Figure 4) aimed at improving ICT skills
(38.9%), the study features educational work with children with special needs
(37.5%), the application of innovative technologies in educational process regardless
of the subject, which a teacher teaches (36.6%). The topics of school administration
(19.1%) are the least in demand.*,

In the process of theoretical and methodological training of teachers, the
following is relevant: using of experience in learning practice; forming skills to work
in teams, developing projects and participating in international cooperation; the
ability to carry out pedagogical and educational activities in the conditions of cultural
pluralism; the expansion of knowledge about different European educational systems,
in particular, how they solve today's problems in school education and pedagogical

preparation.®.

BEvropskdkomise/EACEA/Eurydice, 2015. Profeseucitele v Evrop&: praxe, nazory a piistupy.ZpravaEurydice.
Lucemburk: UtadpropublikaceEvropskéunie., s. 65
14Evropskakomise/EACEA/Eurydice, 2015. Profeseucitele v Evropé: praxe, ndzory a piistupy. ZpravaEurydice.
Lucemburk: UtadpropublikaceEvropskéunie.s. 67
Bpekomennanis NR (99) 2 Kowmirtery minictpis Pamu €Bpormn «Ilpo cepemnio ocsity» [Enextponnuii pecype]. —
Pexxum moctymy: http://uazakon.com/document/spart63/inx63174.ht

24



Educational needs of teachers in the system of professional
development
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Fig. 4. Educational needs of teachers in European countries in the system of
professional development.

International mobility of teachers. International mobility of teachers is
important for several reasons: it provides direct contact with another education
system, which may differ in approaches to learning, methods of organization of
educational activities, which leads to a critical analysis of their own teaching
methods, creative exchange of ideas and experience with foreign colleagues; helping
to overcome the doubts about other teaching methods they offer, the ability to
directly monitor their using and the impact on students that can motivate teachers to
acquire new skills and apply their own innovative approaches, initiate discussion
about their own approaches with educators in another educational institution, and

thus developing with a sense of greater self-confidence and professional recognition;

25



realization working visits of foreign language teachers, which will promote the
development of language skills that are especially important for those who teach
contemporary foreign languages; promoting the dissemination of best practices,
encouraging colleagues to share information, ideas and experiences in order to attract
and support the entire school community to virtual or physical mobility (for example
through European cooperation projects).*.

The purpose of international internships for teachers is different. improving the
knowledge of foreign languages, most often English, studying educational and socio-
economic phenomena and processes, studying the literary process and improving the
skills of reading and writing, deepening knowledge of the natural sciences, deepening
knowledge of mathematics, etc.

At the same time, it should be noted that the positive factor of international
mobility of teachers within the EU framework is the inclusion of students into
international mobility (student support on international travel (44.2%) and conducting
scientific research (20%) (Fig.5). In the EU countries, with the exception of Iceland,
in particular, teachers of foreign languages take part in mobility programs. Teachers
of natural sciences and mathematics in the European Union least frequently use
international travel for professional reasons. Their share of international mobility is
less than 20%. Based on these trends, Iceland is a significant exception because it has
the largest share of teachers, which take part in international mobility, whose
involvement in professional activities abroad is constantly high regardless of the

subject they are teaching.

16Evropsk.élko,mise/EACEA/Eurydice, 2015. Profeseucitele v Evropé: praxe, nazory a pfistupy. ZpravaEurydice.
Lucemburk: UtadpropublikaceEvropskéunie. 138 / C. 85.
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The purpose of international mobility of teachers, the average of
the EU
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Fig. 5.The share of teachers by definition of the goal of international mobility in
the European Union*,

The most important source of mobility financing is the European program
Erasmus +.

Documentary sources indicate that almost a quarter of teachers traveled abroad
for professional reasons within this European program, compared with 10% of those
teachers who was financed by national or regional programs. Note that the
availability of a national program (at the highest level) optionally leads to an increase

in the share of funding for the participation of teachers in international mobility.

YEvropskakomise/EACEA/Eurydice, 2015. Profeseucitele v Evropé: praxe, nazory a piistupy. ZpravaEurydice.
Lucemburk: UfadpropublikaceEvropskéunie
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The share of funding for international mobility of teachersin the EU
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Fig. 6.The share of teachers of lower secondary education (ISQED 2) that

participated in international mobility, 2013.

According to TALIS, 2013, only one country — Hungary — provides funding for
national programs for international mobility of teachers (21%) higher than Erasmus +
(17.0%) .

For Ukrainian education and science, in order to ensure the country's labor
potential and increasing the competitiveness of higher pedagogical education, now it
IS very important to promote: the organization of branches of foreign pedagogical
institutions of higher education that can carry out educational activities on conditions
of franchising (foreign institution of higher education gives permission to the local
educational institution for the use of educational programs and the issuance of their
diplomas); programs — «twins» (in both institutions of higher education students of
the same courses training with the same textbooks and take the same exams, while, as
a rule, local teachers teach them); mutual recognition of programs, etc.”; export of
educational services, which is understood as the complex of organizational measures

of the subjects of the national education system for realization on a commercial basis

BEurydice, nazakladéudaji TALIS 2013 Evropskakomise/EACEA/Eurydice, 2015. Profeseuditele v Evropé: praxe,
nazory a piistupy.ZpravaEurydice. Lucemburk: UtadpropublikaceEvropskéunie. C. 94.

¥Carunosa O.B. MHTepHamuoHantM3anms — NPUMEHHTENBHO K cdepesbicieroodpazosanus / O. B. Carunosa
[EnexTponnuii pecypc]. - Pexxum nocryny : http://www.lib.kture.kharkov.ua/ua/elexh28/4.php
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educational services to the consumer both on the territory of the country and abroad
in order to fulfilling of needs of the foreign consumer of services; to raise the
international reputation and competitiveness of pedagogical universities, which
distinguish the educational institution's ability to provide the appropriate quality of
training of specialists of the corresponding direction and specialty; the ability of
students of this educational institution to acquire the necessary professional
knowledge and skills; the ability of employers to really evaluate the readiness of
graduates of higher education institutions for their respective professional activities;
realization of programs of distance education, which enables to provide transfer and
assimilation of knowledge, promotes formation of skills and methods of cognitive
activity of the person, which occur with the indirect interaction of remote from each
other participants of training in a specialized environment, which is created on the
basis of modern psycho-pedagogical and informational-communication
technologies®.

Ensuring theattractiveness of the pedagogical profession. The need to attract
more qualified staff to the teaching profession is becoming increasingly important in
Europe. Almost all European countries or regions are informed about the steps that
should help to anticipate the prospects for the labor market and providing the
education industry with skilled pedagogical staff,? in particular at the level of general
secondary education®.

Among the indicators that directly affect the attractiveness of the teaching
profession, is, firstly, the perception of the pedagogical profession itself by teachers,
and secondly, the assessment of its by society and the state.

In the countries of the European Union, at the beginning of the 21st century,

measures are being taken to increase the social prestige of the teaching profession,

OTopkanenp I'.B. Exonomiuna ocsita y Bumiif mxoni Yexii i Crnosayunnu y XX cromitti : [MoHorpadis] / 3a pen.
H.I".Huukano.K.: Kongop, 2013.C. 30

2IMichalskiJaroslaw. Pedeutolohicznekontekstyedukacijiustawnicznej. Edukacijazawodova | ustawniczna. 2018. Ne 3.
C.192.

2Topkanenp 1.B. Tennenuii PO3BUTKY €BPOMEHCHKOI BUMIOI OCBiTH Ha mo4atky XXI cromitrs // HaykoBuii BicHHK
MykauiBcbkoro JepkaBHoro yHiBepeurery, 2015 Cepist «Ileaarorika Ta neuxomnorisi». Bunyck 1 (1). C. 31.
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the improvement its image, the material conditions of the educational sector,
providing a favorable contemporary educational environment.

The attractiveness of the teacher's profession is influenced by the culture of
interaction in the educational environment: giving teachers the opportunity to take an
active part in decision-making in the school; providing parents and community
representatives with the opportunity to participate actively in decision-making on
school issues or to provide qualified legal or financial advice; providing opportunities
for students to take active part in decision-making on school problems; application of
the principle of joint responsibility for the functioning of an educational institution;
creation of atmosphere of mutual support and cooperation in school, etc.=.

Job satisfaction and perception of profession-specific values are good indicators
for assessing the attractiveness of the profession for those, who practicing it. The
satisfaction of a teacher's work, as a rule, does not depend on age, sex, or length of
service. Teachers who are satisfied with their school environment are also happy with
their vocation and vice versa. Some internal factors, such as the assessment of the
teacher's work, the atmosphere of mutual cooperation and the good relations between
teachers and students, are positively correlated with a higher level job satisfaction.
With regard to these factors, it is really important for teachers to believe that their
work is not only an administrative task, but that it actually contributes to their
professional development, as well as ensuring the decentralization of school
management, when they can express their views on school leaders, parents and
students, and when everyone also has their share of responsibility. The variable that
greatly affects the job satisfaction is the relationship between teachers and students
and the feeling that teachers and students are working well.

The current global socio-economic and technological context has put education
at the heart of the European strategy of sustainable competitiveness and development.
Efforts should focus on the ability of teachers to meet new challenges due the need to

expand and improve their professional competencies. Changes in technology, society

Evropskakomise/EACEA/Eurydice,  2015.ProfeseucitelevEvropé: — praxe, — néazoryapristupy. — ZpravaEurydice.
Lucemburk: UfadpropublikaceEvropskéuniec/ 113.]
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and models of responsibility require that teachers constantly evaluate their skills and
work more effectively.

Aiming at ensuring the quality of pedagogical education and pedagogical
activity, creating the appropriate conditions for pedagogical activity.

Strategic framework «The education and training 2020» (ET 2020), endorsed by
the Council of the European Union, now is a benchmark for action in these areas. The
quality of education and training is one of the four strategic goals and testifies about
«the need for quality education, the provision of proper vocational education for
teachers, and making the teaching profession attractive»® thus providing investment
in human resources that will be a key factor in economic development.

Pedagogical education is only one aspect of a broader political goal — to increase
the attractiveness and quality of the profession, as well as the corresponding policies
of recruitment and retention of teachers, effective teacher training. Countries should
provide teachers with the opportunity to regularly update their knowledge and receive
training support in order to introduce into the educational process effective and
innovative teaching methods, including on the basis of new technologies.

This can be implemented on the basis of:

1. Determination of the professional profile of the teacher (educational
professional program), which providescompliance of professional competences of a
specialist with modern requirements and introduction of result-centered criteria for
determining the content of educational programs.A. Sbrueva points out that the
standards of activity of educational pedagogical institutions are directed, as a rule, to
assessing the quality of educational programs and measuring the achieved result
(formed professional competencies), and not the control of why, how and how to
teach.*The establishment of curricula and programs remains a priority right of an

autonomous educational institution;

20 strategickémramcievropskéspoluprace v oblastivzdélavani a odbornéptipravy (ET 2020). ZavéryRadyzedne 12.
kvétna 2009 UF. vést. C 119, 28. 5. 2009, s. 4.

BCopyesa A.A. Tlopsmok nennmit €C y cdepi Bumoi ocsiTn: mnpioputern mporpamu «OcBiTa Ta mpodeciiina
niaroroska 2020» [lenaroriuni Hayku: Teopisi, icTopis, iHHOBauiiHI TexHounorii, 2016, Ne 10 (64). C. 11.
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2. Introduction of external standardized assessment of the quality of academic
achievements, which is conditioned by increasing the social responsibility of
pedagogical institutions of higher education for the results of its activities. The
assessment of the quality of vocational training is of a lifelong nature, that is, carried
out both at the stage of entering the professional activity, and systematically in its
process. Quality control involves the introduction of new forms of public control over
the quality of educational programs of higher educational institutions and
professional competences of their graduates, in particular. a) accreditation of
educational programs and educational institutions; b) national (state) exams, the
results of which provide a teacher's qualification; c) probation period of professional
activity, the results of which are granted a license for professional activities.

By the priority in the development of teacher education and teacher training in
European countries by 2020, the following is determined:

1. Relevant and high-quality knowledge, skills and competences developed
throughout lifelong learning with an emphasis on learning outcomes for
employment, innovation, active citizenship and well-being, that is strengthening
of targeted political actionsin order to prevent the decline of basic skills in Europe,
including language, literacy, math, natural sciences and digital literacy; strengthening
the development of interpersonal skills and key competences, in particular digital,
entrepreneurial and linguistic competencies; restarting and continuing lifelong
learning strategies and considering transitional stages in the field of education and
training, activating learning in the context of non-formal education, promoting
universal, equitable access to inexpensive high-quality pre-school education,
preventing the early termination of school education by supporting strategies aimed at
supporting the student and providing opportunities for a «second chance»;increasing
relevance of higher education for the labor market and society, including by
improving intelligence and forecasting needs and the results of the labor market, for
example, tracking graduate career, encouraging the development of curricula, training

in the workplace and expanding cooperation between institutions and employers.
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2. Inclusive education, equality of opportunity, denial of discrimination and
development of civic competences, which provide for the expansion of access to
quality and inclusive general education for all students, including disadvantaged
groups (students with special needs, newly arrived migrants, people with migrant
backgrounds and Gypsies), the fight against discrimination, racism, segregation,
bullying (including cyber bullying ), violence and negative stereotypes (solving the
problem of gender gaps in education and professional education and equal
opportunities for women and men as well as the promotion of a more gender-
balanced educational choice; promoting the effective acquisition of the language (s)
of training and employment of migrants through formal and non-formal learning;
promoting civic, intercultural and social competence, understanding and respect, as
well as the acquisition of democratic values and fundamental rights at all levels of
education and training; increasing critical thinking, as well as the cyber and media
literacy).

3. Open innovation education and learning, that is the further studying of the
potential of innovative and active pedagogical tools such as interdisciplinary learning
and collaborative methods for increase the level of development of relevant skills and
competences at the high level while promoting inclusive education, including for
disadvantaged and students with disabilities (promoting cooperation by encouraging
participation in the educational process of students, teachers, instructors, school
leaders and other members of the teaching staff, parents and larger local community
such as civil society groups, social partners and business partners; strengthen
synergies between educational, research and innovation activities in terms of
sustainable development, based on achievements in higher education with a new
emphasis on vocational education and training and school: promoting the using of
ICTs to improve the quality and relevance of education at all levels; improving the
accessibility and quality of open and digital educational resources and pedagogy at all
levels of education in cooperation with theEuropean communities; solving the
problem of developing digital competencies at all levels of education, including

formal and informal education.
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4. Support for teachers, instructors, school leaders and other education
providers, increasing of recruitment, selecting and attracting the best and most
suitable candidates for the teaching profession (increasing the attractiveness of both
sexes and the status of the teaching profession; support for elementary education and
continuous professional development at all levels, especially for addressing
multicultural environment, early graduation, workplace learning, digital competences
and innovative pedagogy, including by such EU instruments, as eTwinning, E-
learning platform for adult learners in Europe(EPALE); support the advancement of
best practices in teaching at all levels, in the development of pedagogical education
programs, in finding new ways to assess the quality of teacher training.

5. Recognition of skills and qualifications to facilitate training and labor
mobility (promoting transparency, quality assurance, validation and, consequently,
recognition of skills and/or qualifications, including those acquired through digital,
online and open source learning resources, as well as formal and non-formal learning;
simplification and rationalization of the instruments of transparency, documentation,
approval and recognition, which involve the direct involvement of students, workers
and employers, as well as further implementation of EQF and NQF; support for the
mobility of pupils, students, teachers, educators and researchers; the development of
strategic partnership and joint courses, in particular through the expansion of
internationalization of higher education, vocational education and training).

6. Sustainable investment, quality and effectiveness of education and training
systems (studying the potential of the European investment plan in education and
professional training®, including through promotion of financing models, with the
involvement of private capital; encouraging states-members to use evidence-based
policies, including assessment of education and professw3ional training systems,
monitoring policy and development of reforms that provide more effective delivery
of quality education; encouraging innovative ways to ensure sustainable investment

into education and professional training.

%]ointReportoftheCouncilandtheCommissionontheimplementationofthestrategicframeworkforEuropeancooperationined
ucationandtraining (ET 2020) OfficialJournaloftheEuropeanUnion. 2015. C 417/25/ URL:ttps://eur-lex.europa.eu/legal-
content/EN/TXT/?uri=celex:52015 XG1215(02).
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Conclusions

Teacher training in European society is aimed at creating a system of maximum
favorable conditions for the intellectual, spiritual, moral and ethical, aesthetic,
physical development of graduates at different stages of personality development,
critical thinking, creative potential, ability to make decisions on their own and solve
various problems, engagement the teacher to the methodological, theoretical and
applied knowledge about the priority values that manifested in the achievements of
national and European culture, art, science and technology.

In Europe, ever more urgent is the need for scientists to prepare the scientific
basis for the future economic development and, thanks to investment into science, to
ensure the growth of gross domestic product in the EU. Therefore, in the European
and Ukrainian society, it is important to prepare a teacher-researcher, development of
individual strategies for personal and professional development of teachers and
adequate models and technologies of professional training.

The issue of social partnership is emerging, which will create the best conditions
(financial, humanitarian, legal) for investments in scientific research, in order to
guarantee the using of innovative ideas in goods and services, which will promote
economic growth and creation of new workplaces. In particular, in the context of our
research, we emphasize on innovations in methods of teaching and learning and
improving the content of training, life-long education, becausein an era of knowledge
understanding learning is changing, and it requires both the improvement of existing
methods and the development of new methods based on information technologies that
will form an innovative teacher, who definitely will direct professional activity on the
formation of «a person with an innovative type of thinking, an innovative type of
culture, with readiness for an innovative type of activity that will become an adequate

response to the transition of civilization»#to effective sustainable development.

2B, Kpemens SxicHa OCBiTa: BHMOTU XXI CTOJITTA URL:
https://dt.ua/education/yakisna_osvita vimogi_hhi_stolittya.html
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1.2. UCITEL PRIMARNEHO VZDELAVANIA V SLOVENSKEJ
REPUBLIKE
Renata Bernatova
1 Primarne vzdelavanie — 1. stupen zakladnej Skoly
Primarne vzdelavanie — vzdelavanie v primarnom stupni (1. stupen zakladnej
Skoly) tvoria v Slovenskej republike Styri ro¢niky —1. az 4. ro¢nik zakladnej Skoly.
Nadvézuje na predprimarne vzdelavanie, ktoré sa realizuje v materskych Skolach.
Vzdelavanie na 1. stupni je organizovanétematicky sprirodzenym zaclenenim
integrativnych predmetovych prvkov, ¢im sa vytvara zaklad pre niZSie sekundarne
vzdelavanie (ktoré uz uplatiujespecifickejsi predmetovo—disciplinarny pristup)®.
Vzdelavanie na 1. stupni zdkladnej $koly sa riadi zaviznym dokumentom s nazvom
Statny vzdelavaci program pre primarne vzdelavanie — 1. stupeit zakladnej $koly
(dalej SVP). SVP reprezentuje prvii trovent dvojuroviiového modelu vzdelavania
Vv Slovenskej republike. Druhu Groven tvoria Skolské vzdelavacie programy, ktoré si
vytvéraju jednotlivé $koly. SVP pre primarne vzdelavanie — 1. stupeti zdkladnej $koly
je napisany na 27 stranach a jeho obsah je struktarovany do 12 tematickych celkov: 1
Vseobecné ciele vychovy a vzdelavania, 2 Stupent vzdelavania, 3 Profil absolventa, 4
Vzdel&vacie oblasti a prierezové témy, 5 Vzdelavacie Standardy, 6 Ramcové ucebné
plany, 7 Osobitosti a podmienky na vychovu a vzdelavanie Ziakov so Specialnymi
vychovno—vzdeldvacimi potrebami, 8 Organizatné podmienky na vychovu
a vzdelavanie, 9 Povinné personélne zabezpecenie, 10 Povinné materidlno—technické
a priestorové zabezpecenie, 11 Podmienky na zaistenie bezpecnosti a ochrany
zdravia, 12 Zasady apodmienky na vypracovanie Skolskych vzdelavacich
programov®.
Vyudovacie predmety vyucované na 1. stupni st v SVP rozélenené do dsmich

vzdelavacich oblasti (pozri tabulku 1): Jazyk a komunikécia, Matematika a praca

BStatny vzdeldavaci program pre 1. stupeit zdakladnej $koly v Slovenskej republike, ISCED 1 — primarne vzdelavanie.
2011. URL: http://www.statpedu.sk/files/articles/dokumenty/statny-vzdelavaci-program/isced1_spu_uprava.pdf

B8tatny  vzdelavaci  program pre primdrne vzdeldvanie — 1. stupen zdakladnej Skoly, 2015. URL:
http://wwwv.statpedu.sk/files/documents/inovovany statny vzdelavaci program/zs/1_stupen/svp _pv__ 2015.pdf
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s informéciami, Clovek a priroda, Clovek a svet prace, Clovek a spolo¢nost’, Umenie

a kultura, Zdravie a pohyb a Clovek a hodnoty?.

Tabul’ka 1 Vzdeldvacie oblasti, vyucovacie predmety a pocty vyucovacich hodin na 1. stupni

Pocet
Vzdelavacia oblast’ Vyucovaci predmet ’
hodin
- slovensky jazyk a
Jazyk a komunikacia _ 31
literatura
anglicky jazyk 6
Clovek a priroda prvouka 3
prirodoveda 3
. nabozenska/eticka
Clovek a hodnoty ’ 4
vychova
Matematika a praca s _
_ L matematika 16
informaciami
informatika 2
Clovek a svet prace pracovné vyucovanie 2
Umenie a kultdra hudobné vychova 4
vytvarna vychova 6
Zdravie a pohyb telesna vychova 8
Clovek a spolo¢nost’ vlastiveda 3
VoliteI'né hodiny 8

Zdroj: Ramcovy uéebny plan pre zakladné skoly s vyu€ovacim jazykom slovenskym3Vlastné

spracovanie.

Informécie o sumarnom pocte hodin jednotlivych vyucovacich predmetov st

prezentované v tabulke 1. Vyucovaci predmet slovensky jazyk a literatira ma

najvyssiu dotaciu vyucovacich hodin, a to 31 hodin pre prvé styri ro¢niky zakladnej




Skoly. Ramcovy ucebny plan pre zdkladnu Skolu s vyucovacim jazykom slovenskym
uvadza aj poCty hodin vyu€ovacich predmetov v jednotlivych ro¢nikoch:

1. rocnik: 9 vyulovacich hodin slovenského jazyka a literatury, 4
vyucovacie hodiny matematiky, 2 vyucovacie hodiny telesnej a Sportovej pripravy, 1
vyuc€ovacia hodina prvouky, 1 vyucovaciahodina ndbozZenskej alebo etickej vychovy,
1 vyucovaciahodina hudobnej vychovy a 2 vyu€ovacie hodiny vytvarnej vychovy.
Spolu je to 20 vyucovacich hodin a pre 1. ro¢nik su uréené¢ este 2 voliteI'né hodiny.

2. rocnik: 8 vyulovacich hodin slovenského jazyka a literatury, 4
vyuCovacie hodiny matematiky, 2 vyucCovacie hodiny telesnej a Sportovej pripravy, 2
vyucovacie hodiny prvouky, 1 vyucovacia hodina nabozenskej alebo etickej vychovy,
1 vyu€ovaciahodina hudobnej a 2 vyucovaciehodiny vytvarnej vychovy. Spolu je to
20 vyucovacich hodin a pre 2. ro¢nik st urcené este 3 volite'né hodiny.

3. ro¢nik:7 vyuCovacich hodin slovenského jazyka a literatdry, 4
vyuCovacie hodiny matematiky, 3 vyucovacie hodiny anglického jazyka, 2
vyuCovaciehodiny telesnej a Sportovej pripravy, 1 vyucovaciahodina prirodovedy, 1
vyucovaciahodina vlastivedy, 1 vyu€ovaciahodina néabozenskej alebo etickej
vychovy, 1 vyucovacia hodina hudobnej vychovy, 1 vyu¢ovaciahodina informatiky, 1
vyucovaciahodina pracovnej vychovy a1l vyucovaciahodina vytvarnej vychovy.
Spolu je to 23 vyucovacich hodin a pre 3. ro¢nik st uréené¢ este 2 volite'né hodiny.

4. ro¢nik:7 vyulovacich hodin slovenského jazyka a literatary, 4
vyuCovacie hodiny matematiky, 3 vyucCovaciehodiny anglického jazyka, 2
vyucovaciehodiny telesnej a Sportovej pripravy, 2vyucovaciehodiny prirodovedy,
2vyucovacie hodiny vlastivedy, 1 vyucovaciahodina né&boZenskej alebo -eticke;j
vychovy, 1 vyucovaciahodina hudobnej vychovy, 1 vyu€ovaciahodina informatiky, 1
vyucovacia hodina pracovnej vychovy a1l vyuCovaciahodina vytvarnej vychovy.

Spolu je to 25 vyucovacich hodin a pre 4. ro¢nik je ur€ena este 1 volite'na hodina®.

VRamcovy  udebny  plan  pre  ZS s vyucovacim  jazykom  slovenskym, 2015. URL:
http://www.statpedu.sk/files/articles/dokumenty/inovovany-statny-vzdelavaci-program/rup_zs_pre-z-s-vyu_ovac_m-
jazykom-slovensk_m.pdf
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1. stupen zakladnej Skoly ma k dispozicii celkovo 8 voliteInych vyuéovacich
hodin, ktorymi moZeSkola posilnit c¢asovii dotdciu vyucovacich predmetov
uvedenych vtabulke 1 alebo vytvorit' aj novy vyuCovaci predmet, ktory moze
reSpektovat’ Specifikd danej zékladnej Skoly.

Po absolvovani primarneho vzdelavania ziaci pokracujuv Stadiu na 2. stupni
zakladnej Skoly, ktory zahfna 6. az 9. ro¢nik.

Vzdelavanie v zakladnej Skole v Skolskom roku 2018/2019 zabezpecuje
Vv Slovenskej republike 1 468plnoorganizovanych zakladnych $kol (t.j. zdkladnych
§kol s 1. az 9. ro¢nikom), ztohto poctu je 1311 Statnych, 53 sukromnych a 104
cirkevnychzakladnych 8§kol. Zakladnych $kél len sroénikmi 1. — 4. (t).
neplnoorganizovanych zékladnych $kol) je 617 (z tohto poctu je 597 Statnych, 8
sukromnych a 12 cirkevnych).Dve S$tatne zakladné skoly su iba s ro¢nikmi 5. —
9%.Zakladnta Skolu v Skolskom roku 2018/2019 navstevuje v Slovenskej republike
447 092 ziakov. 1. stupent zékladnej Skoly navstevuje v danom Skolskom roku
223 777 ziakov*,

Povinné Skolskd dochddzka v Slovenskej republike je desatrocnd, t. j. devat
rokov zakladnej Skoly a minimalne jeden rok strednej Skoly.

2 Ucitel’ primarneho vzdelavania (ucitel’ na 1. stupni zakladnej Skoly)

Kvalifikaénym predpokladom pre pracu ucitela primarneho vzdelavania je
v Slovenskej republike ukoncené vysokoskolské vzdelanie druhého stupna v odbore
ucitel’stvo pre 1. az 4. ro¢nik zakladnej Skoly (resp. v Studijnom programe ucitel'stvo
pre primarne vzdelavanie v odbore 1. 1. 5 predskolska a elementarna pedagogika).

Do 1. ro¢nika zékladnej Skoly nastupuju deti po dosiahnuti Siesteho roka Zivota.
Pocet Ziakov 1. ro¢nika sa od roku 2000 do roku 2018 znizil o 13 803. Do 1. ro¢nika
zakladnej Skoly bolo v roku 2000 prijatych 67 829 deti, v roku 2018 54 023 deti.

3Statisticka roenka. Zéakladné gkoly. Skolsky rok 2018/2019. URL: http://www.cvtisr.sk/cvti-sr-vedecka-
kniznica/informacie-o-skolstve/statistiky/statisticka-rocenka-publikacia/statisticka-rocenka-zakladne-
skoly.html?page_id=9601
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Pocet 6 rocnych deti od roku 2000 do roku 2008 postupne klesal, od roku 2009 opit
stupa®.

V roku 2000 studovalo na 1. stupni zakladnej Skoly 291 740 ziakov, v roku 2010
poklesol pocet Ziakov 1. stupnia oproti roku 2000 o 92 287 ziakov, od roku 2011 sa

pocetzacal postupne zvySovat’ na sicasnych 223 777 ziakov®.

Tabulka 2Vyvoj poctu ziakov v ro¢nikoch 1. — 4. v rokoch 2000 — 2018

pocet Ziakov v ro¢nikoch 1. -
rok 4.
2000 291 740
2005 226 964
2010 199 464
2015 210776
2018 223777

Zdroj udajov: Kovag, Herich 2019, tab. ZS25Vlastné spracovanie

V statnych zakladnych Skolach je v Skolskom roku 2018/2019 na 1. stupni
zamestnanych na ustanoveny pracovny ¢as 12 263 ucitelov, z toho poctu je 11 697

zien®. (Pozri graf 1).

Graf 1 Pocet ucitel'ov podl'a pohlavia na ustanoveny pracovny ¢as na 1. stupni v Statnych

zékladnych skolach v Slovenskej republike v skolskom roku 2018/2019

4 Statistickd roenka. Zakladné $koly. Skolsky rok 2018/2019. URL: http://www.cvtisr.sk/cvti-sr-vedecka-
kniznica/informacie-o-skolstve/statistiky/statisticka-rocenka-publikacia/statisticka-rocenka-zakladne-
skoly.html?page_id=9601

$2Herich, J. a M. Kovag, 2019. Vyvojové tendencie ukazovatelov materskych, zdkladnych a strednych $kol. Trendova
analyza 2000 — 2018. URL.: http://www.cvtisr.sk/skolstvo/regionalne-skolstvo.html?page_id=10267
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Zdroj tdajov: Statistickd roenka. Zakladné skoly. Skolsky rok 2018/2019%Vlastné

spracovanie.

V statnych zakladnych Skolach na krat$i pracovny cas pracuje na 1. stupni
dralSich 1 792 ugitelov*.

Pocet ucitel'ov, vychovavatel'ov, vychovnych poradcov, skolskych psychologov,
Skolskych Specialnych pedagogov a asistentov ucitel'a v Statnych zakladnych Skolach
v §kolskom roku 2018/2019 v Slovenskej republike zobrazuje tabul’ka 3.

Tabul’ka 3Pocet ucitelov, vychovavatelov a d’alSich pedagogickych zamestnancov

v §tatnych zakladnych Skolach v skolskom roku 2018/2019

Zikladna Skola n
27
ucitelia na ustanoveny cas 989
4
ucitelia na kratsi pracovny Cas 705
5
vychovavatelia 319
1
vychovni poradcovia 272
Skolski psychol6govia 262
Skolski Specialni pedagogovia 661
2
asistenti ucitel'a 843
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Zdroj udajov: Statisticka ro¢enka. Zakladné $koly. Skolsky rok 2018/20194Vlastné

spracovanie.

2. 1 Pregradualna priprava ucitel’ov primarneho vzdelavania (ucitel’ov na
1. stupni ziakladnej Skoly)

Vysokoskolska priprava ucitelov primdrneho vzdeldvania sa realizuje
v Slovenskej republike v dvoch na seba nadvizujucich stupiioch, a to v bakalarskom
a magisterskom, konkrétne v bakalarskom S$tudijnom programe predskolska
a elementarna pedagogika a magisterskom S$tudijnom programe ucitel'stvo pre
primarne vzdeldvanie. Vysokoskolské vzdelavanie ucitelov primarneho vzdeldvania
poskytuje v Slovenskej republike sedem pedagogickych fakult:

ePedagogicka fakulta Univerzity Komenského v Bratislave,

ePedagogicka fakulta PreSovskej univerzity v PreSove,

ePedagogicka fakulta Katolickej univerzity v Ruzomberku,

ePedagogicka fakulta Univerzity Konstantina Filozofa v Nitre,

ePedagogicka fakulta Univerzity Mateja Bela v Ruzomberku,

ePedagogicka fakulta J. Selyeho v Komarne,

ePedagogicka fakulta Trnavskej univerzity V Trnave.

V akademickom roku 2018/2019 S$tuduje Studijny program ucitel'stvo pre
primarne vzdeldvanie na pedagogickych fakultach v Slovenskej republike 1 267
Studentov (z tohto poCtu je 1 260 Zien) v dennej a externej forme §ttdia. Z tohto poctu
29 studentov dennej formy Studuje uéitel’stvo pre primarne vzdelavanie v kombinacii
s vyu€ovacim jazykom mad’arskym na Fakulte stredoeuropskych §tadii Univerzity
Konstantina Filozofa v Nitre, 72 S$tudentov Studuje ucitel'stvo pre primarne
vzdelavanie a pedagogiku psychosocidlne naruSenych v dennej i externej forme na
Pedagogickej fakulte PU v Presove®.

Pedagogicka fakulta PreSovskej univerzity v PreSove sa ako jedina pedagogicka

fakulta Specializuje len na pregradualnu pripravu ucitelov pre materské skoly, 1.

3Statisticka rotenka. Vysoké $koly. Akademicky rok 2018/2019. URL: http://www.cvtisr.sk/cvti-sr-vedecka-
kniznica/informacie-o-skolstve/statistiky/statisticka-rocenka-publikacia/statisticka-rocenka-vysoke-
skoly.html?page_id=9596
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stupenn zakladnej Skoly a Specialne Skoly. Ostatné slovenské pedagogické fakulty
ponukaju Studentom aj Studium ucitel'stva akademickych predmetov, ucitel'stva
umelecko—vychovnych a vychovnych predmetov a ucitel'stva profesijnych predmetov
a praktickej pripravy.

Stadium uditel'stva pre 1. stupeit zakladnej $koly (d’alej 1. stupeti ZS) bolo do
akademického roka 2004/2005 realizované v stvorroénom dennom a patrocnom
externom Studiu. V danomakademickom roku Studijny odbor ucitel’'stvo pre 1. stupen
Studovalo na Pedagogickej fakulte PU v PreSove 538 S$tudentov v dennej a 234
Studentov V externej forme. Fakulta pontikala aj $tadium uditel'stva pre 1. stupent ZS
a predskolskej pedagogiky, ktoré bolo patroéné a v danom akademickom roku ho
Studovalo 108 Studentov v dennej a 131 studentov v externej forme $tadia. V ramci
odboru uéitel'stvo pre 1. stupeit ZS fakulta pontikala niekol’ko $tudijnych programov:

eugitel'stvo pre 1. stupen ZS

eutitel’stvo pre 1. stupent ZS — anglicky jazyk

eutitel’stvo pre 1. stupeit ZS— hudobna vychova

eutitel'stvo pre 1. stupeit ZS — rusinsky jazyk

eucitel’stvo pre 1. stupent ZS — telesna vychova

eucitel'stvo pre 1. stupen ZS — ukrajinsky jazyk

eucitel’stvo pre 1. stupen ZS —vytvarna vychova

eutitel’stvo pre 1. stupeit ZS a pedagogika socialne a emocionalne narusenych

eucitel’stvo pre 1. stupei ZS a predskolska pedagogika®

Studenti denného §tidia v ramci §tvorroéného §tidia absolvovali sedem
pedagogickych praxi: v 1. ro¢niku Gvodni pedagogicku prax, v 2. roéniku prax
v §kolskom klube deti, v 3. roéniku v zimnom semestri prax v 1. roéniku ZS a prv(
priebeznt prax, v lethom semestri druhu priebeznt prax, v 4. ro¢niku tretiu priebeznu
prax v zimnom semestri a v letnom semestri stvisli pedagogickd prax’.

Jednotlivé predmety Studia boli ukoncené zapoctom alebo zdpoctom so skuskou.

Nosnou c¢ast'ou $tadia boli povinné predmety, napr. Biologia dietata, Zaklady

3Studijny program 2004 — 2005. Presovska univerzita v Presove, Pedagogicka fakulta, 179 s.
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pedagogiky, VSeobecna psychologia, Aritmetika I all., Vytvarna kultdra
a interpretacia vytvarného diela, Slovensky jazyk 1. az IV., Uvod do $tadia literatiry,
Hudobna teoria, intonacia a rytmus I. a II., Atletika, Plavanie, Zaklady predskolske;j
pedagogiky, Nastrojova interpretacia I. all., Kresba a malba I all., Vyvinova
psycholdgia, Zaklady politologie, Dejiny pedagogiky, Pestovatel'ské prace
s didaktikou, Technické prace s didaktikou, Didaktika, Algebra, Prvouka
s didaktikou, Z&klady informatiky 1. all.,, Antropomotorika, Prirodoveda
s didaktikou, Gymnastika, Pohybové a sportové hry 1. a ll., Priestorova tvorba,
Geometria, Socidlna psychologia, Pedagogicka komunikacia, Didaktika matematiky
I. a ll., Metodoldgia pedagogického vyskumu, Didaktika slovenského jazyka, Teoria
a metodika zazitkovej vyucby, Didaktika telesnej vychovy I a ll., Didaktika
vytvarnej vychovy, Didaktika hudobnej vychovy 1. az Ill., Vlastiveda s didaktikou,
Komunika¢na a slohova vychova, Didaktika prvopociatoéného ¢itania a pisania I.
a Il., Diplomovy seminar, Organizacia a riadenie Skoly’.

Povinné predmety dopifiali povinne volitelrné predmety ako napr.
Muzikoterapia, Hudba pre deti a hudobny folklér, Kurz zdravotnej telesnej vychovy,
Multikultrna edukéacia, Prirodovedna zaujmova ¢innost’, Kultara reci’,

Vyucba v kazdom semestri trvala 12 tyzdiov, v lethom semestri na prelome
marca a aprila bol tyZzden prazdnin. Skuskové obdobie bolo Sest'tyzdnove.

Pedagogicka fakulta PU v PreSove od akademického roka 2005/2006 realizuje
kreditovy systém vysokoSkolského stadia v bakalarskom a magisterskom stupni.
Bakalarske stadium v dennej i externej forme bolo trojrocné, magisterské stadium
bolo dvojroéné. Pocet rokov vysokoskolského $tadia sa zmenil az v akademickom
roku 2016/2017, od ktorého bolo externé $tadium v oboch stuptioch predizené
0 jeden akademicky rok.

Zaujemcovia o0 povolanie uéitela na 1. stupni ZS od akademického roka
2005/2006 musia absolvovat’ bakalarsky $tudijny program predskolska a elementarna
pedagogika v odbore 1. 1. 5 predskolska a elementarna pedagogika a pokracovat
Stadiom magisterského Studijného programu ucitel'stvo pre primarne vzdelavanie

v odbore 1. 1. 5 predskolska a elementarna pedagogika.
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V akademickom roku 2018/2019 Pedagogickd fakulta PU v PreSove ponuka
Studium v Studijnych programoch:

epredskolska a elementarna pedagogika — bakalarsky studijny program,

epredskolska a elementarna pedagogika socialne znevyhodnenych skupin —
bakalarsky studijny program,

epredskolska  aelementarna  pedagogika a pedagogika psychosocialne
naruSenych — bakalarsky Studijny program,

eSpecialna pedagogika — bakalarsky i magistersky Studijny program,

eucitel’stvo pre primarne vzdelavanie — magistersky Studijny program,

eucitel’'stvo pre primarne vzdeldvanie a pedagogika psychosocidlne naruSenych
— magistersky Studijny program,

epredskolska pedagogika — magistersky Studijny program.

Odporucany Studijny plan bakalarskeho Studijného programu predskolska
a elementarna pedagogika obsahuje povinné, povinne volitelné a odportcané
vyberové predmety v pomere cca 70 % : 25 % : 5 %. Povinné predmety st ukoncéené
priebeznym hodnotenim alebo skuskou. Kazdy predmet ma urcent kreditova dotaciu,
ktora sa pri povinnych predmetoch pohybuje v rozsahu od dvoch do Styroch kreditov.
Predmety Statnej skusSky maji dotaciu Sest’ kreditov. Pre riadne skoncenie
bakalarskeho $tadia musi $tudent ziskat 180 kreditov.  Student ziska za uspe$ne
absolvované povinné, povinne voliteI'né a vyberove predmety 168 kreditov, za dva
Statnicové predmety dalSich 12 kreditov. Povinnymi predmetmi v bakalarskom
Studijnom programe su: Filozofické, socidlne a psychodidaktické vychodiska
edukacie, Zaklady psychologie, Matematickd gramotnost’, Slovensky jazyk 1. a Il.,
Biologia dietata, skolska hygiena, drogova prevencia, Prirodovedné vzdelavanie,
Hudobna tedria, intonacia a rytmus, Rozvoj vytvarnej expresie, Vyvinova a socialna
psycholdgia, PredSkolska pedagogika, Matematicka priprava v predSkolskej edukacii,
IKT v predskolskej avolnocasovej edukécii, Pracovno—technické vzdeldvanie,
Hudobna expresia v predskolskej edukacii, Rozvoj pohybovych kompetencii diet'at’a,

Teodria a metodika vo vol’nom cCase, PredSkolska didaktika a diagnostika, Uvod do
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Stadia literatury, Matematické aktivity v edukacii mimo vyucovania, Pohybové hry,
Sociokulturne aspekty wvychovy a vzdelavania, Metodika hudobnej vychovy
v predskolskej a vol'no€asovej edukacii, Metodika vytvarnej vychovy v predSkolske;j
a vol'nocasovej edukacii, Edukologia predskolskej a vol'nocasovej telesnej vychovy,
Seminar k bakalarskej praci 1 a 2, Didaktika jazykovej a literarnej vychovy, Zaklady
matematiky pre primarnu edukaciu, Spolo¢enskovednéa vlastivedné vzdelavanie,
Zaklady $pecidlnej pedagogiky. Student v bakalarskom stupni absolvuje Styri
priebezné dvojtyzdnové pedagogické praxe v Skolskom klube deti a v materskej
Skole. V poslednom roku S§tadia v lethnom semestri absolvuje piatu suvislu
Stvortyzdnovu pedagogicka prax®.

Student si vybera vramci §tidia aj povinne volitelné predmety, ktoré maju
dvojkreditovu alebo trojkreditovi dotaciu, ako napr. Psychohygienu, Pravopisny
seminar, Volny ¢as a zdravie, Zaklady patopsycholdgie, Hru na hudobnom nastroji,
Zdravotna telesnad vychovu, Matematiku a pocita¢, Rétoriku, Graficky dizajn,
Vychovi deti s ADHD, ADD aso syndromom CAN, Rozvoj komunikac¢nych
zrucnosti, Digitdlne technologie a dieta predskolského veku, Kooperdciu Skoly
s institiciami, Kapitoly =z literatdry pre deti amladez, Zabavnu matematiku,
Prirodovednu a technickt zaujmova ¢innost, Vychovu k prosocialnosti, Vlastivednu
zaujmova ¢innost, Kniznt ilustraciu a obrdzkové pribehy, Zaujmovi a rekreac¢nu
telesn vychovu, Netradiéné pohybové hry®.Ponuku vyberovych predmetov tvoria
jednokreditovépredmety, ako napr. Tvorivé pisanie, Prirodovedno—vlastivedna
exkurzia, Hudba pre deti, Kombinované vytvarné techniky, Praca v suboroch,
LCudové tradicie a remesla, Stratégie rozvijania osobnosti diet’at’a®,

Absolvent bakalarskeho S$tadia v programe predSkolska a elementarna
pedagogika je kvalifikovany pre pracu ucitela v materskej Skole a vychovavatela
Vv Skolskom klube deti.

Nadvizujuci magistersky Studijny program ucitel'stvo pre primarne vzdelavanie

ma podobnu percentualnu skladbu povinnych, povinne volitelnych a vyberovych

%Studijné programy. Verejny portdl MAIS. PreSov: PreSovska univerzita, Pedagogickd fakulta. URL:
https://student.unipo.sk/maisportal/studijneProgramy.mais
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predmetov ako bakalarsky Studijny program predskolska a elementarna
pedagogika.Povinné predmety st tiez ukoncené priebeZznym hodnotenim alebo
skaskou. Kazdy predmet mad urent kreditova doticiu, ktord sa pri povinnych
predmetoch pohybuje vrozsahu od dvoch do Styroch kreditov. Predmety Statnej
skisky maju dotaciu Sest’ kreditov. Student musi pre riadne skonéenie magisterského
Stadia ziskat’ 120 kreditov (108 kreditov ziskaza uspeSne absolvované povinnych,
povinne volitelnych a vyberovychpredmetov, d’alSich 12 kreditov za dva Statnicové
predmety). Povinnymi predmetmi v magisterskom Studijnom programe ucitel'stvo pre
primarne vzdeldvanie na Pedagogickej fakulte PU v PreSove su predmety:
Pedagogickd psycholdgia, Didaktika a diagnostika, Metodoldgia pedagogického
vyskumu, Teoria adejiny literatiry pre deti amladez, Aritmetika a algebra
s metodikou, Didaktika IKT v primarnej edukacii, Didaktika vytvarnej vychovy,
Didaktika hudobnej vychovy, Didaktika telesnej vychovy, Didaktika elementarneho
Citania a pisania, Didaktika slovenského jazyka a literatry 1 a2, Geometria
s metodikou, Prvouka s didaktikou, Prirodoveda s didaktikou, Seminar k diplomovej
praci 1 a2, Didaktika matematiky, Pracovné vyucovanie s didaktikou, Vlastiveda
s didaktikou, ManaZment $koly®.Studenti v magisterskom programe absolvuju dve
priebezné dvojtyzdiiové praxe a V poslednom semestri Stadia tretiu Stvortyzdiova
suvislu pedagogickll prax na 1. stupni zdkladnej Skoly. V poradi druht priebeznu
prax vzimnom semestri v druhom roku Stidia Studenti povinne absolvuji v 1.
roéniku zékladnej $koly. Studenti absolvujt suvisla pedagogick prax v 2., 3. alebo v
4. ro¢niku zakladnej Skoly.

Student si poas magisterského $tudia vybera z ponuky povinne volitelnych
predmetov, ktoré maju dvojkreditova alebo trojkreditovi dotaciu, ako napr.
Didaktiku etickej vychovy, Edukaciu ziakov zo socialne znevyhodneného prostredia,
Regionalnu vychovu, Praktikum z geometrie, Stratégie rieSenia matematickych uloh,
Tvorbu projektov v telesnej vychove, Dejiny vytvarného umenia, UZitkova tvorbu,
Detsky hudobny folkldr, Grafiku, Inkluzivnupedagogiku, Vokalne a instrumentalne
¢innosti, Stratégie rozvijania kritického myslenia, PocitaCova grafiku v primdarnej

edukécii, Dejiny hudby pre deti a mladez, Inovativne a aktivizujice metddy, Ochranu
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¢loveka azdravia, IVP pre ziaka so SVVP, Vytvarné smery 20. storodia,
Multikultdrnu vychovu, Multimédia v hudobnej vychove, Environmentalnu vychovu,
Integrované vyucovanie slovenského jazyka a literatdry, Tvorbu projektov a
prezentacné zruc€nosti, Digitalne technoldogie v matematickej edukécii, Poruchy
detského vyvinu, Hudobné smery 20. storoCia, Interaktivnu tabula vo vzdelavani,
Matematiku a nadany ziak, Didaktiku rekreacnej telesnej vychovy, Medidlnu
vychowvu, Integrativnu hudobnu edukéciu, Tvorbu elektronickych dokumentov,
Vytvarny projekt a alternativne vytvarné formy, Interpretaciu umeleckého textu,
Matematick( edukéciu vo svete, Dopravni vychovu, Pedagogicku intervenciu pre
deti s poruchami reci

Ponuku vyberovych predmetov tvoria jednokreditové predmety, ako napr.
Duchovnd hudba, Matematika pre zivot - rozvijanie matematickej gramotnosti,
Zaklady rieSenia konfliktov, Ilustracia a vytvarnd vychova, Teoria a prax detského
divadla, Muzikoterapia, Umelecka komparatistika, Biblioterapia a dramatoterapia,
Textilné techniky, ManaZment inkluzivne;j triedy, Etika v praci s detmi so SVVP.

Absolvent magisterského Studijného programu je kvalifikovanym ucitel'om

primarneho vzdelavania v Slovenskej republike.

8 Studijné programy. Verejny portal MAIS. Presov: Presovska univerzita, Pedagogicka fakulta. URL:

https://student.unipo.sk/maisportal/studijneProgramy.mais

3Dotaznikovy prieskum

3.1 Ciel a ulohy prieskumu

Cielom dotaznikového prieskumu bolo zistit’ informacie o vybere ucitel'ského
povolania u Studentov denného Dbakalarskeho Studia v Studijnom programe
predskolska a elementarna pedagogika.

Ulohy prieskumu:

1. Zistit, v ktorom Case sa respondent rozhodol pre ucitel'ské povolanie.

2. Zistit, ¢ vblizkej  rodine  respondenta  vykonava  niekto
ucitel'sképovolanie.

3. Zistit, kto najviac ovplyvnil respondenta pri vybere ucitel'ského
povolania.
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4, Zistit, ¢ si respondent podal vysokoSkolskt prihlasku aj na iny Studijny
odbor, resp. Studijny program v akademickom roku, v ktorom bol prijaty na $tudium
predskolskej a elementarnej pedagogiky.

5. Zistit’, aka predstavu ma respondent o svojom zamestnani po skonceni
vysokoskolského Stadia.

6. Zistit’ najvaznejsiu pric¢inu vyberu ucitel'ského povolania.

7. Zistit ndzor respondenta, ¢i1 by sa opidtovne rozhodol pre Studium
predskolskej a elementéarnej pedagogiky.

3.2 Metody prieskumu a prieskumna vzorka

V prieskume sme vyuzili dotaznik vlastnej konStrukcie. Dotaznik pozostaval zo
siedmich poloziek. Jedna z poloziek bola zatvorend, pétbolo polouzatvorenych
a jedna otvorena. Dotaznik bol anonymny, respondenti ho vypiali vo februari 2019.

Prieskumnt vzorku tvorili Studenti 3. roka bakalarskeho stidia Studijného
programu predskolska a elementarna pedagogika na Pedagogickej fakulte PU
v PreSove. Vsetci respondenti boli Zeny. Dotaznik vyplnilo 52 respondentov vo
vSetkych polozkéach a tieto dotazniky boli Statisticky spracované. Vek respondentiek

zobrazuje tabul'ka 4 a ich ukoncené stredoskolské Stadium tabul’ka 5.

Tabulka 4 Vek respondentiek

Vek respondentov n
21 rokov 16
22 rokov 29
23 rokov 5
25 rokov 1
26 rokov 1

Zdroj: Vlastné spracovanie

Tabul’ka 5 Ukoncené stredoskolské stadium respondentiek

Ukoné¢ena stredna Skola n

Pedagogicka 1
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Skola/akadémia 4
Odborna skola 8
Obchodné akadémia 6

2
Gymnéazium 4

Zdroj: Vlastné spracovanie

Prieskumu sa zacastnili respondentky vo veku od 21 do 26 rokov. Priemerny
vek respondentiek bol 21,92 rokov (pozri tabul’ku 4). Najviac respondentiek, t. j. 24
(46,15 %) malo ukoncené stredoSkolské Studium na gymnaziu,14 respondentiek
(26,92 %) malo ukoncCené stredoSkolské Stuidium na pedagogickej skole alebo
pedagogickej akadémii (pozri tabulku 5).

3.3 Vysledky dotaznikového prieskumu

V prvej polozke dotaznika sme chceli zistit’ ¢asové obdobie, v ktorom sa

respondenti rozhodli pre vyber ugitel'ského povolania. Na prvii polozku dotaznika: Ze
budem ucitel’kou som sa rozhodla (oznacte jednu odpoved):

a/ na zékladnej Skole

b/ v prvych troch rokoch stadia strednej Skoly

¢/ v poslednom roku $tudia strednej skoly

A/ N e, , sme ziskalinasledujuci Statistiku

odpovedi (pozri graf 2):

Graf 2 Obdobie rozhodnutia sa respondentiek pre ucitel'ské povolanie
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Zdroj: vlastné spracovanie

Podl'a Kasacovej (2004, s. 22) uditel'ské povolanie je snad’ jedinym povolanim,
sktorym sa vSetky deti poCas svojho detstva a dospievania denne stretavali
a pomerne dobre ho poznaju aj ked’ z druhej strany®*. Odpovede naSich respondentiek
na prva polozku dotaznika ukézali, Ze 25 % z nich sa rozhodlo pre ucitel'skti profesiu
uz na zakladnej Skole. 40,38 % sa rozhodlo az v poslednom ro¢niku strednej Skoly
a 13,46 % v prvych troch ro¢nikoch strednej Skoly. Odpoved’ iné oznacilo 11 (t.].
21,16 %) respondentiek a uviedli nasledujuce odpovede: az po absolvovani strednej
Skoly (4 respondentky), uz v materskej Skole (4 respondentky), poCas prvého
zamestnania (2 respondentky), eSte som sa nerozhodla (1 respondentka) (pozri graf
2). Kasacova (2004, s. 27) zistila vo vyskume (vyskumnt vzorku tvorilo 294
Studentov ucitel'stva pre 1. stupeil), ZenajsilnejSim motivom pre Studium ucitel’stva
bola tuzba stat’ sa ucitelom/ucitel’kou od detstva, tento motiv uviedlo 44,6 %

respondentov®.

%Kasacova, B. 2004. Ucitelska profesia v trendoch tedrie a praxe. Presov: Metodicko— pedagogické centrum. 85 s.
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Na druht polozku dotaznika: V mojej blizkej rodine su (boli) uditelia: ano —
nie. Je (bol) to M3J/MOJa ....ocovvvvivieciicce e, , Sme ziskali nasledujucu

Statistiku odpovedi (pozri graf 3):

Graf 3Povolanie ucitel’/ucitel’ka v blizkej rodine respondenta
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mam v blizkej rodine nemam v blizkej rodine
ucitel’a/ucitel’ku ucitel’a/ucitel’ku

S7,7

Zdroj: vlastné spracovanie

22 respondentiek (t.j. 42,3 %) v druhej polozke dotaznika uviedlo, ze maja
v blizkej rodine Cloveka, ktory vykondva, resp. vykonaval povolanie ucitela(pozri
graf 3). NajcastejSie uvadzanym rodinnym prislusnikom, ktory vykondva ucitel'ské
povolanie je teta/ujo, uviedlo 12 respondentiek, 7 respondentiek uviedlo
babku/dedka, jedna respondentka uviedla mamu, jedna sestru a jedna sesternicu.

Na tretiu polozku dotaznika: Pri vybere mojho ucitel'ského povolania mi najviac
(oznacte jednu odpoved):

a/ poradil niekto z rodiny

b/ poradil kamarat/ka

¢/ poradil vychovny poradca na strednej $kole

d/ rozhodol som sa Uplne sam/sama

€/ TNE eeeviieee e , sme ziskali nasledujicu Statistiku odpovedi

(pozri graf 4):
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Graf 4Najdolezitejsi poradca pri vybere ucitel'ského povolania

100.00% -
90.00% -
80.00% - 69,23
70.00% -
60.00% -
50.00% -
40.00% -
30.00% - 19,23
i 5,76
20.00% , 102 576
10.00% - -
o )
0.00% . . . . .
niekto z kamarat/ka  vychovny  sdm/sama iné
rodiny poradca na
strednej
skole

Zdroj: vlastné spracovanie

69,23 % respondentiek uviedlo, Ze sa pre ulitel'ski profesiu rozhodli samé.
19,23 % respondentkdm poradil niekto z rodiny a vyrazne nizSie percentualne
zastupenie mali odpovede kamarat/ka, vychovny poradca na strednej Skole a moznost’
iné (pozri graf 4).

V dalSej polozke dotaznika sme chceli zistit’, ¢i respondentky mali pri vybere
vysoko$kolského S$tudia vyhraneny zaujem o Stadium predskolskej a elementarnej
pedagogiky alebo si podavali prihlasku aj na iné vysokoskolské odbory. Na Stvrta
polozku dotaznika: Podala som si prihlaS8ku iba na S$tidium predskolskej
a elementarnej pedagogiky. ano — nie

Ak nie, napiSte, na ktory iny Studijny program ste si podali prihlaSku:
.................................................................... , sme ziskali nasledujicu Statistiku

odpovedi (pozri graf 5):

Graf 5 Podanie prihlasky len na $tidium predskolskej a elementarnej pedagogiky
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Zdroj: vlastné spracovanie

61,54 % respondentiek si podalo prihlasSku iba na Studijny program predSkolska
a elementarna pedagogika, teda mali vyhraneny zaujem iba o $tudium tohto
Studijného odboru. Ostatné respondentky si podali prihlasku aj na iné Studijné
programy, prevazne na Studijné programy pribuzné s predskolskou a elementarnou
pedagogikou, napr. na psychologiu, Specidlnu pedagogiku, ucitel'stvo dejepisu
a obCianskej nauky, ucitel'stvo dejepisu a hudobnej vychovy, ucitel'stvo slovenského
jazyka avychovy Kk obcianstvu, ulitel'stvo anglického jazyka a etickej vychovy,
ucitel'stvo hudobného umenia a dejepisu, zurnalistiku, farmaciu, oSetrovatel’'stvo.

V odpovediach na piatu polozku dotaznika nas zaujimalo, ktoré ucitel’ské, resp.
vychovavatel'ské povolanie preferuyjt naSe respondentky po  skonceni
vysokoskolského vzdelavania. Na piatu polozku dotaznika: Po ukoncCeni Studia
chcem pracovat’ (oznacte jednu odpoved):

a/ ako ucitel’ v materskej Skole

b/ ako vychovavatel' v Skolskom klube deti

¢/ ako ucitel’ na 1. stupni zakladnej Skoly

d/ eSte neviem
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€/ INE ceeeeeieiee e , sme ziskali nasledujucu S$tatistiku odpovedi

(pozri graf 6):

Graf 6 Preferované povolanie po skon¢eni vysokoskolského stidia
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Zdroj: vlastné spracovanie

Absolventi bakalarskeho stadia Studijného programu predskolska a elementarna
pedagogika pracuji ako ucitelia v materskych Skolach aako vychovavatelia
Vv Skolskych kluboch deti, ¢i centrach volného casu. Absolventi dvojroéného
magisterského Stidia pracuji ako ucitelia na 1. stupni zdkladnej Skoly. 46,15 %
respondentiek uviedlo, ze by chcelo vykondvat’ povolanie ucitel’ky v materskej Skole,
9,61 % by chcelo vykonavat povolanie vychovavatel’ky v Skolskom klube deti,
30,77 % respondentiek chce pracovat’ ako ucitel’ky na 1. stupni zakladnej Skoly. 9,62
% respondentiek oznacilo odpoved’ este neviem a 3,85 % odpoved’ in€ (pozri graf 6).
V prieskume, ktory realizovala Bernatova (2017) na vzorke Studentov 1. roka
bakaléarskeho $tadia na Pedagogickej fakulte PU v PreSove, 46,29 % respondentov
uviedlo, Ze checu pracovat’ ako ucitelia v materskej Skole a 38,89 % ako ucitelia na 1.

stupni zakladnej Skoly¥. Vysledky oboch prieskumov ukazuji, Ze Studenti

$"Bernatova R. 2017. Ugitel'sk4 profesia a §tudenti 1. roka bakalarskeho $tidia predskolskej a elementarnej pedagogiky.
In Pedagog w kontekstachwspodlczesnosci. NowySacz, s. 13—17.
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bakalarskeho Stadia predskolskej a elementarnej pedagogiky preferuja ako svoje
buduceho povolanie pracu ucitel'a v materskej Skole.

Niekol’korocne Statistické idaje z prijimacieho konania na PreSovskej univerzite
v PreSove, Pedagogickej fakulte ukazuju, Ze vacSina absolventov po skonceni
bakalarskeho Stidia pokracuje v magisterskom Stidiu v Studijnom programe
ucitel'stvo pre primarne vzdeldvanie, menej Studentov sa rozhodne pre Studium
magisterského Studijného programu predskolska pedagogika. V akademickom roku
2017/2018 nastupilo na Pedagogickej fakulte PU v PreSove na magisterské Stadium
ucitel’stva pre primarne vzdelavanie Sestkrat viac Studentov ako na Studijny program
predskolska pedagogika. V akademickom roku 2018/2019 sa pre magisterské
Stadium predsSkolskej pedagogiky rozhodlo uz viac Studentov, na ucitel'stve pre
primarne vzdelavanievsak stale Studuje 3,5 krat viac Studentov ako na predskolske;j
pedagogike.

V Siestej otvorenej polozke dotaznika sme chceli zistit’ hlavny motiv pre vyber
ucitel'ského povolania. Uvadzame ukézky odpovedi na tGto otvorenu polozku
dotaznika:

—Deti vas dokazu vela naucit’. Je to namdhava, ale vd’a¢na praca.

—Mo6Zem deti nieco naucit’, formovat’ ich a dat’ im kus zo seba same;.

—Od detstva tuzim pomahat’ detom.

—Rada s det'mi travim ¢as. Iné povolanie si vel'mi neviem predstavit’.

—Na detoch mi zélezi, chcem aspoii svoju triedu deti viest’ spravnym smerom.

—Chcem detom priniest’ in¢ vzdeldvanie ako maju teraz v Skolach.

—P4c¢i sa mi rozmanitost’ Studijnych predmetov, paci sa mi Stadium.

—Vidim v det'och budicnost’ a budicnost’ mézeme ovplyvnit’ len my.

—Chcem aby deti chodili do Skoly s radost'ou. Chcem zmenit’ zauzivané metody.

—Bude to praca, do ktorej sa budem tesit’ kazdeé rano.

—Je to zmysluplné povolanie.

—Chcem pracovat’ s det'mi, st tu uzasni mali ¢lovieCikovia.

—Iné povolanie si neviem predstavit’.

—Chcem nahradit’ u¢itelov, ktori deti ibademotivuju.
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—Chcem inSpirovat’ a rozvijat’ osobnost’ diet’at’a.

—Chcem dat’ detom co najviac do Zivota, chcem davat’ detom novy pohl'ad na
Ssvet.

—Po skonceni Studia mam ista pracu.

—Uvedomujem si doleZitost’ tohto uZzasné¢ho povolania.

V siedmej polozke dotaznika sme chceli zistit’, ¢i by sa respondentky po troch
rokoch vysokoskolského Studia v Studijnom programe predskolska a elementarna
pedagogika opit rozhodli pre Stadium vtomto programe. Na siedmu polozku
dotaznika: Ak by som sa rozhodovala dnes, podala by som prihlaSku na Stadium
predskolskej a elementarnej pedagogiky:

a/ urcite ano

b/ skor ano

c/ neviem

d/ skor nie

e/ urcite nie, sme ziskali nasledujuce odpovede(pozri graf 7):

Graf 7 Opétovné podanie prihlasky na stadium predskolskej a elementarnej pedagogiky
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Zdroj: vlastné spracovanie
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Odpoved’ urcite ano oznacilo 34,6 % respondentiek, odpoved’ skor &no 32,7 %
respondentiek. Odpoved’ skor nie uviedlo 13,5 % respondentiek a odpoved’ urcite nie
neuviedla Ziadna respondentka (pozri graf 7). Z odpovedi na tito poloZku dotaznika
vyplyva, Ze tento Studijny program Studuji Studenti s vyhranenym zaujmom o
ucitel'ské povolanie. Potvrdzuju to aj odpovede na poloZzku 4 dotaznika, v ktorej az
61,54 respondentiek uviedlo, Ze si podali vysokoskolsku prihlasku iba na Studijny
program predskolska a elementarna pedagogika.

4 Postgraduilna priprava ucitelov primarneho vzdelavania na PreSovskej
univerzite v PreSove, Pedagogickej fakulte

PreSovskd univerzita v PreSove, Pedagogickd fakulta ponuka svojim
absolventom d’alSie moZnosti $tidia, a to rigordézne skusky, atestacie pedagogickych
zamestnancov a doktorandské studium. Podrobné informacie 0 moznostiach d’alSiecho
vzdeldvania ucitel'ov 1. stupiia st zverejnené na webovom sidle Pedagogickej fakulty
PU v Presove.

4.1 Rigorézna skiska v odbore 1.1.5 Predskolska a elementarna pedagogika

Absolvent magisterského Studijného programu ucitel'stvo pre primarne
vzdelavanie si moze podat’ prihlaSku na rigor6znu skusku po ziskani minimalne
jedného roka pedagogickej praxe Vv hlavnom pracovnom pomere. PrihlaSsku na
rigoroznu skusku podava ucitel primarneho vzdeldvania na Referat pre vedu,
akreditaciu a doktorandské stadium Pedagogickej fakulty PU v PreSove do 31.
oktobra prislusného kalenddrneho roka. Prijatie prihlaS8ky na rigoréznu skasku
potvrdi dekan fakulty do 15. decembra prisluSného kalendarneho roka. Ucitel
primarneho vzdelavania musi odovzdat’ rigor6znu pracu vrozsahu 70 az 90
normostran najneskér do 15. decembra nasledujiceho roka (teda Cas pre napisanie
prace je 12 mesiacov).Odovzdava rigoroznu pracu V tlaéenej forme v dvoch
vyhotoveniach zviazanych v pevnej vizbe. Pocas pisania prace ma ucitel’ primarneho
vzdelavania pravo na pat’ konzultacii s pedagdogmi fakulty, ktori su opravneni
poskytovat’ konzultacie k rigor6znej praci. Ucitel’ si tému rigordznej prace vybera
Z ponuky tém zverejnenych na webovom sidle fakulty. Ma moZnost’” navrhnuat’ si aj

vlastn tému rigordznej prace. Sucastou rigordznej skuSky je okrem obhajoby
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rigoroznej prace ajustna skaska z povinného predmetu predskolska a elementarna
pedagogika a psychologia a jedného volitelného predmetu z didaktik vyucovacich
predmetov vyucovanych na 1. stupni zékladnej Skoly (napr. didaktika slovenského
jazyka a literatiry, didaktika matematiky, didaktika informatiky, didaktika
prirodovedy, didaktika vlastivedy, didaktika hudobnej vychovy, didaktika vytvarnej
vychovy, didaktika telesnej vychovy), ktory si vybera sam. Po uspesnom obhéajeni
rigordznej prace a vykonani skusky z povinneho a volitel'ného predmetusa ucitel'ovi
primarneho vzdeldvania udel'uje akademicky titul PaedDr. — doktor pedagogiky38.

4.2 Doktorandské Stadium v odbore 1.1.5 Predskolska aelementarna
pedagogika

Absolvent ucitel'stva pre primarne vzdeldvanie moOze pokracovat
Vv postgradualnom doktorandskom $tudiu v odbore 1.1.5 Predskolska a elementarna
pedagogika. Prihlasku na doktorandské stadium podavaju uchadzaci v termine
zverejnenom na webovom sidle fakulty. Uchadza¢ o doktorandské $tadium si vybera
jednu z tém zverejnenych internymi a externymi SkoliteI'mi doktorandského $tadia na
Pedagogickej fakulte PU v PreSove. Koncom mesiaca jun sa konaju prijimacie
skasky na doktorandské Stadium, kde uchadzal prezentuje svoj vyskumny projekt
a prezentuje jazykové schopnosti z vybraného svetového jazyka. Doktorandské
Stadium v dennej forme je trojro¢né a doktorand pdsobi na fakulte a dostava
Stipendium.  Doktorandské Stadium v externej forme je péatrocné, doktorand
nedostava Stipendium. Doktorandské $tadiu ma dve zdkladné €innosti, a to Studijni
a pedagogicku Cinnost,, za ktort musi doktorand ziskat’” minimdlne 80 kreditov a
tvorivi Cinnost’ v oblasti vedy za ktord musi doktorand ziskat minimalne 100
kreditov. Doktorand v dennej i externej forme musi uspesne absolvovat $tyri povinné
predmety, ato Filozofiu vychovy, Metodologiu edukacnych vied, Pedagogicku
psycholégiu, Zaklady vysokoskolskej pedagogiky a absolvovat’ dizertaénu skusku.

Napr. za uspe$sné absolvovanie povinneho predmetu Metodoldgia

pedagogickych vied doktorand ziska 15 kreditov, ktoré sa pocitaji do Studijnej

®Smernica  rigordzneho  pokratovania na  Pedagogickej  fakulte PU  vPreSove. Dostupné z:
https://www.unipo.sk/public/media/14275/2018_2019 Smernica_rigorozneho_pokracovania.pdf
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a pedagogickej ¢innosti. Doktorand za ispeSne absolvovanu dizertacnt skusku ziska
30 kreditov. Doktorand moéze za tvorivii Cinnost' v oblasti vedy ziskat' kredity
napriklad za nasledujtice ¢innosti: publikovany prispevok zahrani¢ny — 15 kreditov,
publikovany prispevok domaci — 10 kreditov, odbornu pracu v domacom zborniku —
7 kreditov, za riesenie zahrani¢ného vyskumného projektu — 25 kreditov®.

Doktorandské studium je ukoncené tUspeSnou obhajobou dizertacnej prace
a absolvent doktorandského Stidia ziskava akademicky titul PhD. — philosophiae
doctor.

4.3 Atestacie pedagogickych zamestnancov

Pedagogicka fakulta PU v Presove ponuka absolventom ucitel'stva pre primarne
vzdelavanie aj 1. a 2. atestaciu pedagogickych zamestnancov v kategorii ucitel’ a v
podkategorii ucitel’ pre primarne vzdelavanie. Ucitel’ predklada Ziadost’ o vykonanie
atestacie pisomne v dvoch terminoch, ato do 30. 6. alebo do 31. 12. prislusného
kalendarneho roka. Atesta¢ni skusku vykond najneskdér do Siestich mesiacov od
tychto terminov. Ucitel predklada atestacnu pracu, rozsah ktorej je zavisly od
dosiahnutého vzdelania uchddzaca, napr. rozsah atestacnej prace pre 1. atesticiu
pedagogickeho zamestnanca s ukonc¢enim vysokoSkolskym vzdelanim druhého
stupiia je 25 az 35 normostran. Uchadza¢ okrem obhajoby atestanej prace musi
vykonat’ aj atestatnu skusku z tematického okruhu, z ktorého bola spracovana
atestatnd praca, napr. z okruhu — ciele vyucovacieho procesu, ucivo, vzdelavacie

Standardy®.

1.3. MODELS AND PRINCIPLES OF TEACHER PROFESSIONAL
DEVELOPMENT IN AUSTRALIA
NataliiaAvsheniuk, LiudmylaKostina
Introduction.The necessity for teachers’ professional competencydevelopment

andtheirability for lifelong learningis highlighted in the documents of such

¥0dporagany Studijny plan doktorandského denného §tadia predskolskd a elementdrna pedagogika. PreSov:
Pedagogické fakulta PU Vv Presove. Dostupné Z:
https://www.unipo.sk/public/media/14166/111.6_OSP_PhD_predskolska_elementarna_pedagogika_DS.pdf
“00znamenie o realizacii atestacii na Pedagogickej fakulte PU v PreSove. PreSov: Pedagogicka fakulta PU v PreSove.
Dostupné z: https://www.unipo.sk/public/media/15116/0znamenie-o-realizacii-atestacii.pdf

60



https://www.unipo.sk/public/media/14166/III.6_OSP_PhD_predskolska_elementarna_pedagogika_DS.pdf

international organizations as UNESCO («Teaching and learning: achieving quality
for all» (2014)*, «Incheon Declaration and SDG4 — Education 2030. Framework for
Action» (2015)*, «Teacher Policy Development Guide» (2015)%) and OECD («The
Experience of New Teachers» (2011)*, «Leadership for the 21st Century Learning,
Educational  Research and  Innovation»(2012)*,  «Supporting  Teacher
Professionalism» (2016))*, etc.The documents claim that schools demand
forresourceful, responsible and competent teachers who have strong attitudes and are
able to assist ineducation policies designing and civil society developing, to increase
education credibility andto improve effective collaboration in teaching.

One of practicable methods to implement quality changes into continuous
teacher education system in Ukraine is to focus on scientific inquiry results and
groundbreaking ideas of international practices. Australian context is determined by
the following factors:

— a number of teachers entering professional development programmes in
Australia (97 %), taking courses and workshops (86%), attending conferences (56%),
having a membership in professional associations (51%);

— national teacher registrationaimed at promoting teacher continuous
professional development;

— high level of trust in teacher professionalism among students, parents and
communities(according to OECD,in 2016teacher professionalism index accounted for
~ 0,2,with0,25 total); high level of teacher autonomy*.

Scientific findings. Scientists consider international comparative pedagogical

research asan effective way to determine general approaches to teaching and learning

4IUNESCO.  (2014). Teaching and learning: achieving quality for all.  Summary. URL:
http://unesdoc.unesco.org/images/0022/002266/226662¢.pdf.

4“UNESCO. (2015a). Incheon Declaration and SDG4 - Education 2030 Framework for Action. URL:
http://unesdoc.unesco.org/images/0024/002456/245656E.pdf.

4UNESCO. (2015b). Teacher Policy Development Guide. Paris: UNESCO.

4“QECD. (2012).The Experience of New Teachers: Results from TALIS 2008. Paris: OECD Publishing.

4SOECD. (2013a). Leadership for the 21st Century Learning, Educational Research and Innovation. Paris: OECD
Publishing.

“60ECD.  (2013b).  Supporting  Teacher  Professionalism: Insights from  TALIS 2013. URL:
https://doi.org/10.1787/9789264248601-en.

47OECD.  (2016).  Supporting  Teacher  Professionalism:  Insights from  TALIS 2013. URL:
https://doi.org/10.1787/9789264248601-en.

61


http://unesdoc.unesco.org/images/0022/002266/226662e.pdf
http://unesdoc.unesco.org/images/0024/002456/245656E.pdf
https://doi.org/10.1787/9789264248601-en
https://doi.org/10.1787/9789264248601-en

enhancement in world education systems. However, some scientists (T. Guskey,
C. Whitehouse)suggest that international comparisonsin teacher professional
developmentcan be ineffective. There are two reasons to explain the suggestion
mentioned above.First, teacher professional development is a part of educational
environmentthat differs in the countries with a similar level of student outcomes
regarding international comparative studyof education.Second, state authorities do
not usually bring under regulation the content and forms of teacher professional
development, arising inequality in providing teacher professional development
services in different countries®. Thereby, it is difficult for scientists to determine
common factors of effective teacher professional development for different countries
of the world.

In recent decade,international organizations, scientists, collegially and
individually,have investigated teacher professional development problems.They have
demonstratedlogical structure, methodological background, statistical commitment,
and focus on assessable results. First and foremost, the research considersthe notion
of «teacher professional development» through the lens of the this phenomenon in
world education space.One of the effective ways to meet the challenge is to analyze
and systemize leading scientists’ works in order to define development strategies for
a certain phenomenon and prognostic vectors of its study.

In the early 21t century,UNESCO International Institute for Educational
Planning published one of such works, namely,»Teacher Professional Development:
an International Review of the Literature» (2003).The author of the work,E. Villegas-
Reimers, attempted to substantiate key features of teacher professional development
through generalization of scientific developments of modernscholars.Concretely, the
study is centered on the following focus areas: systems and models of teacher
professional development; teacher professional development impact factors;

influence of professional development on teachers, students and education reforms

“8Whitehouse C. (2011). Effective continuing professional development for teachers. Centre for Education Research and
Policy.
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efficiency; teacher professional development stages; content of teacher professional
development; teacher professional development culture®.

The research enabled the further scientific findings in terms of terminological
analysis through the correlation of conceptual and categorical framework within
comparative studies.

It may be instructive to refer to several complex works published in 2011.
Commissioned by the European Commission, in terms of «Education and Training
2020» programme,the document»Literature review: quality in teachers’ continuing
professional development» was producedby the thematic working group
«Professional development of teachers». The author, F. Caena,combined collective
and individual studies on quality teacher professional development and international
organizations documents into four groups: 1) teacher professional development:
international context; studies oncorrelation between education efficiency andteacher
professional development; studies on correlation betweenschool efficiency and
teacher professional development; teacher education and teacher professional
development®.

Another research of this period, carried out by a Chilean scientist,B. Avalos,is
based on the analysis of publications with a key notion of «teacher professional
development», published in Teaching and Teacher Education over ten years (2000—
2010).Having studied 111 articles made in EU countries, North America,
SouthAmerica and South Asia, the authorconcluded that the studies considered
teacher professional development in terms of three thematic emphases:

1) practitioner learning (how the learn, what efforts they make, in what way
these efforts influence on changes in cognition, beliefs and practice);

2) Iintegrated or situated nature of teacher professional learning and
development: in school environmentand -culture, referring to the influenceof

education system and strategies on teacher practice;

“Villegas-Reimers E. (2003).Teacher Professional Development: an International Review of the Literature. Paris:
UNESCO, International Institute for Educational Planning.
%Caena F. (2011). Literature review: quality in teachers’ continuing professional development. European Commission.
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3) mediation in quality teacher professional development: external assistance of
schools, universities, scholars, other teachers, formal and informalpeer networks, as
well as internal tools like self-reflection resources and change motivators®.

Thus, the analysis of comparative studies on teacher professional development
problem we conclude that the main research directions of teacher professional
development in world education space are as follows: clear determination of teacher
and student demands;continuity, prolongation andstability of the process;subject-
oriented differentiation of professional development tendencies; recognition of
teacher’ every day collaboration with all educational process agents as the most
effective form of teacher professional development;encouragement of reflection;
close cooperation with colleagues, administration andsocial partners; external
assessment.

The analysis of authentic research literatureindicates the essential role of
Australian scholars in investigating teacher professional development in
continuousteacher education system in Australia.The research defines the main
directions of their findings:

1) professional development concept and the influence of the standards on
teacher performance(H. Craig, L. Ingvarson, N. Mockler, H. Timperlay);

2) professional development content(P. Cole, D. Lynch, J. Rhoton, K. Stiles);

3) the analysis of government strategies as for professional development
enhancement (P. Anderson, R. Barnett, J. Bransford, J. Dowkins, K. Martin,
B. Mulford);

4) principles of effective professional development (J. Biesanz, D. Clarke,
B. Clayton, M. Cochran-Smith, D. Cohen, V. Plows);

5) models, methods and forms of professional development(A. Burns,
M. Hooker, N. Mockler, S. Owen), etc.

It is important to point out that only a qualified specialist, a bachelor and a

graduate of a higher education institution can obtain the position of a teacher. Here

SIAvalos B. (2011).Teacher professional development in Teaching and Teacher Education over ten years.Teaching and
Teacher Education, 27,10-20.
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are the basic qualification type descriptors for a teacher post according to Australian
Qualification Framework:

1. Graduates will have advanced and coherent knowledge of the underlying
principles and concepts in one or more disciplines as a basis for independent lifelong
learning.

2. Graduates will have cognitive skills to review critically and synthesize
knowledge; cognitive and technical skills to demonstrate a broad understanding of
knowledge with depth in some areas; cognitive and creative skills to exercise critical
thinking and judgement in identifying and solving problems with intellectual
independence; communication skills to present a clear, coherent and independent
exposition of knowledge and ideas.

3. Graduates will apply knowledge and skillswith initiative and judgement in
planning, problem solving and decision making in professional practice; adapt
knowledge and skills in diverse contexts; demonstrate responsibility and
accountability for own learning and professional practice and in collaboration with
others within broad parameters®,

Thus,a general professional profile of Australian teachers and teacher
qualification requirements demonstrate a high level of teacher profession recognition
by the government.

The research finds important the fact that 97% of Australian teachers have
universal access to professional development opportunities. Three quarters of teachers
report of professional development positive effect in subject knowledge, curriculum
development, and teacher skills and competencies development®. It means that most
practitioners participate in induction programmes and have mentoring support in the
workplace.

By contrast, as statistics data suggest, virtually40% of teachers report of non-

significant impact of professional development practices or their lackin teacher

S2Australian  Qualifications Framework Council. (2013). Australian Qualifications Framework. URL:
https://www.agf.edu.au/sites/aqgf/files/agf-2nd-edition-january-2013.pdf.

S30ECD. (2013). Australia — Country note — Results from TALIS. URL: https://www.oecd.org/australia/ TALIS-2013-
country-note-Australia.pdf.
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performance. Teachers are not always positive about professional development
impact on professional needs support. Primarily, it relates the individualization of
learning; special-needs students learning; problem-solving skills development;
interdisciplinary competencies development®.

The study of theories and conceptual approaches to teacher professional
development suggests that teacher professional growth in Australia is grounded on a
complex of interrelated principles: democracy, science-based, cooperation,
leadership, and innovation.

R.Webster suggests that the principle of democracy and the science-based
principle facilitate the understanding of teacher professional autonomy as a way of
beingirrespective of the governmental or institutional system in which they work®;
for a democracy teaching is defined as a morally informed activity that requires
theoretical knowledge and understanding of the democratic educational
values(individual autonomy and equality of opportunity) and no separation
betweentheory and practice®; democracy changes individual’s psychologywhere
intelligence is brought to educate the needs and desires of individuals. Consequently,
individuals come to have greater interest and care in the ideas and knowledge they
are learning about;independent effectivenessthat allows individuals to be able to have
a voice in determining the conditions and the objectives of their own work.

On the same note, a hallmark of democracy is its ability to facilitate social
understanding of science. Moreover, a democratic-way-of-being includes exercising a
scientific attitude to teacher performance, as individuals should have the freedom to
verify ideas and techniques to determine their potential value for self-understanding
and self-development.

Therefore, professional development of Australian secondary teachers is

exercised in a democracy that understands lifelong teacher learning as scientifically

Ibid.

SWebster, R. S.(2017). Education or quality of teaching? Implications for Australian democracy. Australian journal of
teacher education, 42 (9), 59-76.

6Carr, W.,Hartnett, A. (1996). Education and the Struggle for Democracy. Buckingham: Open University Press.
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informed art undertaken by teachers who are democratically and intellectually free in
their right to make professional judgements in pursuit of the public good.

The principle of collaboration serves to raise the quality of teacher professional
development in Australian secondary schools. This is a fundamental principle of a
sociomaterial approach and is embodied in appropriate teacher professional
development forms: communities of practice, instructional rounds, learning walks,
peer observation, instructional coaching, etc. Collaboration enablescreating a
community, whichachieves its goals by means of sharing experience, knowledge and
measures on pedagogic problems solving. In this case, collaboration is of high
effectiveness, provided it is frequent and ongoing.

The principle of collaboration is an integral part of teacher professional
development culture. In particular, teacher professional learning and development
culture is collaborative ensuring:teacher engagement in frequent, ongoing formal and
informal conversations about pedagogy and teaching practice; teacher collegial
participation in research, planning and designing effective teaching strategies and
programs; teacher engagement in regular classroom observation and feedback;
collective responsibility for learning goals and outcomes;teacher undertaking of
leadership roles for beginning teachers; giving sufficient time to investing in the
practice®,

It is evident that collaboration encourages shared planning, decision making and
problem solvingin education space; it is integrated into teacher performance and is
frequent and ongoing; it can be formal and informal; it promotes common goals, high
level of trust and job satisfaction. Nonetheless,
therearecertainbarriersandenablerstocollaboration, affecting teacher professional
learning and development. Box 1.1 shows the main barriers and enablers to
collaboration.

Box 1.1.

SAITSL.  (2014). The  Essential Guide to  Professional Learning:  Collaboration.  URL:
https://www.aitsl.edu.au/docs/default-source/default-document-library/the-essential-guide-to-professional-learning---
collaborationce4a8891b1e86477b58fff00006709da.pdf?sfvrsn=86a2ec3c 0.
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Barriers and enablers to collaborationin teacher professional development®

Barriers Enablers
—a lack of time for teachers to meet —creative approach to collaboration;
together to engage in professional —active support for collaboration;
learning; —fosteringrelationaltrust,

—a lack of enthusiasm and support | therecognitionofindividualcapabilities particularly;
for collaboration amongst school staff; —creatingasharedvisionofimprovingstudentoutco
—a lack of trust between peers and | mes;
between teachers and school leaders; —promoting the benefits of collaboration with
-a lack of focus for the | staff.
collaborative group results;
—a lack of wunderstanding the
importance of collaboration amongst
school staff;

—teachers’

reluctanceincollaborativeactivity.

Thus, theprinciplesofdemocracy, collaborationandascience-
basedprincipleprovidethethoroughanalysisofstudentoutcomes,
determinationandimplementationofeffectivelearningstrategies, elaborating effective
programmes for secondary teacher professional learning and development in
Australia.

Leadership is one of the key principles of teacher professional development in
Australia. Concerns about understanding the difference between leader development
and leadership development (conceptualcontext)have been demonstrated byD. Day.
There is conceptual confusion regarding distinctions between leader and leadership
developmentand affecting professional developmentquality in any field. Leader
development focuses on individual knowledge, skills and abilitiesassociated with
leadership roles in teacher practice and enable individuals to think and act in new

ways.On the contrary, leadership development is defined as a collective capacity of

%DelLuca, C., Bolden, B., Chan, J. (2017). Systemic professional learning through collaborative inquiry: Examining
teachers’ perspectives. Teaching and Teacher Education, 67 (Supplement C), 67—78.
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organizational members to engage effectively in leadership roles and processes®.
Thus, leadershipdevelopmentfocusesondevelopingflexibilityanddecision-
making,having regard to interpersonal relations.

Underthecircumstancesmentioned,
itcanbeassumedthatageneralstrategyofteacherprofessionaldevelopmentresultsinbuildin
gintrapersonalcompetence. Thelatterisbasedonleadershipprincipleandisneededtoforma
naccuratemodelofoneself.Furthermore,
intrapersonalcompetenceprovidesintellectualimprovement;desireforpersonalandprofes
sionaldevelopment; abilitytouseself-awarenessinteacherpractice.
Acquiredintrapersonalcompetence,
associatedwithleadteachersdevelopment,resultsinself-awareness, self-regulation and
self-motivation. Box 1.2. summarizes the main goals of leader development in terms
of intrapersonalcompetence according to D.Day.

Box 1.2.

Criteria and goals of lead teachers’ development®

Criteria Goals

Individual:

e personal power
Leadership model
e knowledge

e trustworthiness

Competence base Intrapersonal

Self-awareness:
eemotional awareness
e self-confidence

e accurate self-image
Skills Self-regulation:

e self-control

e trustworthiness

e personal responsibility

e adaptability

%Day, D. V. (2000). Leadership Development: A Review in Context. The Leadership Quarterly, 11 (4), 581-613.
®lbid.
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Self-motivation:
einitiative
ecommitment

e Optimism

Intermsofintrapersonalcompetenceinteacherprofessionaldevelopment,
D.Dayisattemptingtoanswerthequestion
«Whatdevelopsasafunctionofleaderdevelopment?»Hedefinesintrapersonalcontentissu
esinleadershipdevelopment: 1) experience and learning; 2) skills; 3) personality®.
Therefore,developingteacherinitiativeandcreativity,self-awareness and  emotional
intelligence within leadership development programmes facilitates teacher motivation
reinforcement in regards to participation in professional development practices.

The researchhas
alsofoundthatthequalityofprofessionalperformanceandlearningcultureofAustralianteac
hersdepends on the principle of innovation. In Australian school environment,
innovation occurs in terms of teacher professional development culture. Innovation
facilitates intrinsic motivationfor decision-making; providing feedback between the
results of performance monitoring and decisions on its improvement; applying risks
as a means of teacher mutual understanding, information dissemination, ongoing
learning in terms of career growth®,
Atthesametime,innovationinfluencesonteacherprofessionalautonomy;
ICTasaneffectivemeansofinformationobtainingandstoring; quantitative and qualitative
information sources to analyze teacher performance, etc.

The
researchassumesthatvirtuallyalldirectorates/departmentsofeducationandtrainingin Aust
raliaviewteacherprofessionallearninganddevelopmentasone  of  effective factors
influencing teacher practice and student outcomes. Concurrently, the departments of

education in Australia are generatingthe principles of strategic course on teacher

®1Day, D. V. (2014). Advances in leader and leadership development: A review of 25 years of research and theory. The
Leadership Quarterly, 25 (1), 63-82.

82AITSL.(2013b). The Essential Guide to Professional Learning: Innovation. URL: https://www.aitsl.edu.au/tools-
resources/resource/the-essential-guide-to-professional-learning-innovation.
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professional development. The ACT Department of Education and Training in
«ProfessionalLearningPolicy» (2009) highlights the principles of teacher professional
enhancement, which correlate with the principles of teacher professional
development generated in other Australian jurisdictions. Thus, the ACT Department
of Education and Training,as well as other departments, posits the key principles of
effective secondary teacher professional learning and development:

1. Evidence-basedprinciple. Arrangements for professional learning make use of
the best available evidence in relation to the context in which participants are
working — including, for teachers, evidence about student learning outcomes, student
learning needs and the way students learn.

2. Differentiated principle.A variety of professional learning options should be
used to meet the diverse range of individual and organizational learning needs.

3. Exemplary principle.Professional learning should reflect leading practice in
processes and currency in content and should result in new and improved
professional practices

4. Contextuallyrelevant principle. Suitable mix of delivery modes should be
used to target the learning needs of teaching, administrative and support staff.

5. Personalized principle. Professional learning programs should be designed
and delivered recognising that individuals approach learning in different ways and
learn through a variety of delivery modes, both formal and informal.

6. Appropriate for adult learners principle.Professional learning programs
should recognise the autonomy of adult learners, the importance of learner self-
direction, and the value of professional learning tasks that are relevant to participants’
work roles and their broader lives®.

Therefore, the research has stressed the importance ofa range of appropriate
principlesto the providingteacher accreditation/registration processes,supporting
teacher professional profile and improving teacher professional development in

Australia.

SACT Government. (2009).Professionallearningpolicy. URL: https://www.education.act.gov.au/
publications_and_policies/publications_a-z.
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Furthermore, the
researchhasfoundthatthereisanincreasingdemandforholisticmodelsofsecondaryteacher
professionaldevelopmentinAustraliaassociatedwithconflictingevents.Ontheonehand,
scholarsadvocatethestrategicimportanceofteacherprofessionaldevelopmentineducation
sector,
reinforcedbynumerousreportsofOECDandMinisterial AdvisoryCommitteeforEducatio
nalRenewalin Australia;on the other hand, the prevailing teaching regulatory
environment mandates minimal teacherprofessional development hours, resulting in
low quality of teacher practice®.

A review into the authentic teacher professional development literature revealsa
range of models of teacher professional development in Australia. These models are
classified in relation to: level of supporting professional autonomy capacity;
transformative effect andinnovation. In terms of their main characteristics,
researcherscategorise the following models:

— collaborative teacher learning model;

— virtual benchmarking model,;

— school-university model;

— blended model;

— trainingmodel;

— award-bearingmodel,;

— deficitmodel,

— cascademodel,

— standard-basedmodel;

— coaching/mentoringmodel;

— communityofpracticemodel;

— actionresearchmodel;

®4Lynch, D., Madden, J., Knight, B.A. (2014). Harnessing Professional Dialogue, Collaboration and Content in Context:
An exploration of a new model for Teacher Professional Learning. International Journal of Innovation, Creativity and
Change, 1 (3), 1-16.
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— transformativemodel®.

Here are the main characteristics of effective teacherprofessionaldevelopment

models. Oneofinnovativemodelshere
istheCollaborativeTeacherLearningModel (CTLM).However, D.
Lyncharguesthatitreflectsatraditionalapproachtoteacherprofessionallearning and

development. The approach is based on the claim thatteachers are»released from their
classroom teaching duties to attend some kind of seminar or PD session»®. It is
important to emphasise thatthe CTLMtakes its reference from the Australian Teacher
Performance and Development Framework.Furthermore, the CTLMis integrated into
teacher professional learning and development system in terms of sociomaterial
approach.Moreover, research reveals three attributes of such effective teacher
learning model as the CTLM.They are: 1) professional dialogue; 2) collaborationto
develop teacher self-reflectionand to broaden teacher knowledge base; 3) learning
teaching content in contextto build a complex system where learning content
correlates with learning context.

The research indicates that teacher learningis arranged frequently, in small
groups of teachers in relation to a range of related processes — the Teacher Learning
Steps (TLS): 1) coaching, 2) mentoring, 3) feedback. When participating in TLS,
teachers are able to self-reflect on their own practice, examine how students respond
to instruction, share experience, collect evidence of effective learning and revise their
own practice based on this knowledge. The Teacher Learning Steps has five elements
that drive the process.

1. Pre-walk discussion. At this stage, the Lead Walker leads the discussion.Key
points to be discussed includerevisiting TLS protocols,the profile of the learning

space to be visited, establishing the focus for the visit.

%Kennedy, A. (2005). Models of Continuing Professional Development: a framework for analysis. Journal of In-
service Education, 31 (2), 235-250; Cohen, D., Hill, H., Kennedy, M. (2002). The benefit to professional development.
American Educator, 26 (2), 22-25.
%L ynch, D., Madden, J., Knight, B.A. (2014). Harnessing Professional Dialogue, Collaboration and Content in Context:
An exploration of a new model for Teacher Professional Learning. International Journal of Innovation, Creativity and
Change, 1 (3), 1-16.
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2. The cohort areas walkincludes observing the layout of the learning space, the
nature of the learning, listening to the interaction between teacher and students,
conversations with students.

3. Post walk discussionsuggests sharing information about what was observed in
the learning space, self-reflection, and formulation of ideas for enhancing teaching
practice, planning follow-up coaching and mentoring sessions.

4. Self-reflection and feedbackinclude teacher observer’s self-reflection, the
Lead Walker’s feedback and whole staff feedback.

5. Improvement through coaching, mentoring and more feedback.

Thus, theCollaborativeTeacherLearningModel(CTLM) provides gathering data
on student outcomes and teacher performance,which in turn is used to prompt and
provoke professional dialogue about best teacher practice. The main advantage of the
CTLMis that teacher professional development occurs on a regular base, within
school environmentand facilitates teacher collaboration and sharing experience.

The research finds important to investigate the Virtual Benchmarking
Model. This on-the-job model occurs within e-learning space, providesindividual and
collegial forms of learning and fosters effective teacher professional development®.
Additionally, the model is described as collaborative and horizontal, based on quality
methods and interactive e-communication. The benchmarking processusesAdobe
Connect Pro software (ACP) as a synchronic communicationtool in virtual meetings
and the Ning environment as an asynchronous collective knowledge collation and an
interaction forum.

The Virtual Benchmarking Modelimplies using authentic learning criteria
(reflection and dialogue tools) incollegial feedback for teacher professional
development e-courses. Themodelincludesfivestages:

1. Projectcommencement: coursedescription— kick-off seminar— pair formation—

initial survey.

87 eppisaari, 1., Vainio, L. Herrington, J. (2009). Virtual benchmarking as professional development: Peer learning in
authentic learning environments. In same places, different spaces. Proceedings ascilite Auckland 2009. URL:
http://www.ascilite.org.au/conferences/auckland09/procs/leppisaari.pdf.
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2. Advance preparations for benchmarking: self-evaluation— preparation of
pair’s peer review —questions.

3. Benchmarking session: peer review discussion/open peer review within
virtual community.

4. «Post-mortem» / Further discussion: open peer review within virtual
communication,

5. Project conclusion: summaries— final seminar— expert feedback— final survey—
research— reporting®.

The
researchhasfoundthattheadvantagesoftheVirtualBenchmarkingModelareasfollows:

1)authenticcontext, reflectinghowtouseknowledgeinreallife;

2) authenticperformanceandtasks;

3) accesstoexpertactivitiesandmodelling/simulatingprocesses;

4) opportunitytoprobedifferentrolesandclarifying further perspectives;

5) collaborative construction of knowledge base;

6) reflection;

7) peer review,

8) opportunitytoobtain actual assessment of learning outcomes.

TheVirtualBenchmarkingModelofsecondaryteacherprofessionaldevelopmentinA
ustraliahasinteractiveandopennature. ItisaccessibletomostAustralianteachers,
providingon-lineteachers’ pedagogicalskillsdevelopmentandauthentic learning
environment. The model promotes developing pedagogical discourse, understanding
professional development capacity, providing peer view and collaborative learning
through assessment tools of authentic learning, self-evaluation practice and collegial
feedback.

Importantforteacherprofessionaldevelopmentconcerns, ICTisofwideuseinAustrali
ansystemofteachereducation.E. McCloskey,
D. J. Ketehult,P. Whitehousesuggestedthreeon-

lineteacherprofessionaldevelopmentmodels: 1) neo-traditionalmodel,

%8Ibid.
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whereaninstructoristheprimarysourceofknowledgeandlearningfocusesonacquisitionof
knowledge(traditionalformsandmethodsofteacherprofessionaldevelopment); 2)
socialconstructivistmodel(learningcommunities, communitiesofpractice),  within
which learners, to improve professionalism, make meaning of the content by co-
constructing professional knowledge; 3) tele-mentoring model (e-learning
technologies), where teachers learnfrom the master®.
Theresearchassumesthatthedisadvantageofthefirstmodelis uniformity ofinformation
processing and organization by teachers andtendency to specific learning situations™.
Twoothermodelsareofinformal andself-directednature, demonstrating increasing
teacherprofessionaldevelopmentefficiency in Australia™.

TheBlendedmodelofteacherprofessionaldevelopmentrepresents a new approach
to on-line learning.D. Garrison and N. Vaughandescribe it as thoughtful integrationof
face-to-face and online learning™. Interestingly, withinprofessionalassociations, on-
lineactivitiesareintegratedintomeetings, events, conferences and workshops. The
hallmark of the model is ongoing teacher engagement in this processproviding focus
on specific problems and reflexive analysis.
Theblendedmodelofteacherprofessionaldevelopmentis  essential  in  providing
opportunities for building a collaborative cohort with common learning objectives
and issues®.

Theschool-
universitypartnershipmodelisdescribedasatriggerforeffectivesecondary
teacherprofessionaldevelopmentin Australia. Here, schools are learning communities

that benefit from external collaboration that assists teachers to improve their practice.

®Whitehouse, P., McCloskey, E., Ketehult, D.J. (2010). Online pedagogy design and development: New models for
21st Century online teacher professional development. In J. O. Lindberg & A. D. Olofsson (eds.), Online communities
and teacher professional development: Methods for improved education delivery (pp. 247-262). Hershey, NY:
Information Science Reference.

"°Sadler-Smith, E., Smith, P. J. (2004). Strategies for accommodating individuals’ styles and preferences in flexible
learning programmes. British Journal of Educational Technology, 35 (4), 395-412.

"Duncan-Howell, J. (2009). Teachers making connections: Online communities as a source of professional learning.
British Journal of Educational Technology, 41(2), 324—-340.

2Garrison, D. R., Vaughan, N. D. (2008). Blended Learning in Higher Education: Framework, Principles, and
Guidelines. San Francisco, CA: Jossey-Bass.

8Anderson, N., Henderson, M. (2004). E-PD: blended models of sustaining teacher professional development in digital
literacies. E-Learning, 1(3), 383-39%4.

76



This formally constituted partnership with shared purposes and clearly defined
teacher roles and expectations potentially optimises the education of prospective
teachers, promotes learning outcomes for school students and enhances the
professional development of school and university staff™.
Themodelfocusesonspecificpartnershipinitiativesinthepromotionofeffectiveteacherpro
fessionaldevelopment: conferencesforteachersandprincipals;
workshopsformentors;givingcreditsforsupervisingstudentteachersasapprenticestogaint
heMaster’sdegree,; meetings with school teachers; meetings with the representatives
of professional associations; formal meetings of perspective teachers with their
school instructors each semester, etc.
Theresearchalsolooksatthemodelsthatarecharacteristicforteacherprofessionallear
ninganddevelopmentbothgloballyandinAustralianeducationsystem.Ascanbeexpected,
each of these models hasits own advantages and disadvantages to be discussed. For
instance,the Training Modelis globally recognizable and has been dominant in world
education system. Themodelenablesteacherstoupdateskills and demonstrate their
competence. Teachingoccursintheformofdeliveringexperiencefromanexperttoateacher,
with thescope determined by the expert. Moreover, the training process takes place
within the educational institution where the learner works. Among the disadvantages
of the model are the lack of connection to the current teaching and learning context;
low level of understanding essential moral purposes, which constitute teacher
professionalism; high degree of central control; standard-based view on learning
opportunities that reduces the need for proactive teachers. Atthesametime, thetraining
model is quite effective in introducing new knowledge.
TheAward-bearingModelisdeliveredwithinaward-
bearingprogrammesofstudyvalidated by universities. This external validation can be
considered as a hallmark of quality teacherprofessionallearningand development
while also exercising of control by validating or funding bodies.

Themodelalsoprovides charted teacher status on award-

"Brady, L. (2002). School University Partnerships: What Do the Schools Want? Australian Journal of Teacher
Education, 27 (1), 1-8.
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bearingprogrammescompletion. The drawbacks of the model are constant arguing
about the emphasis on «professional» as opposed to «academic» element of teaching,
as within the model most universities undertake academic practice instead of focusing
on a practice-based element of teaching.

TheDeficitModelofteacherprofessionaldevelopment has been designed to address
a perceived deficit in teacher performance.The model is effective in performance
management and provides a leading role of an expert in evaluating and managing
changes in teacher practice, as well as enhancing every teacher efficacy. However,
the model underestimates individual teacher performance and does not consider
collective responsibility.
Thus,themodelsuggeststhatsuccessfulteacherprofessionaldevelopmentshouldrelyonlea
dershipwhichemphasizesthreeconditionsofproductivetraining: 1) making collective
understanding of events in the workplace; 2) developing and using a collective
knowledge base; 3) building a sense of interdependency.

WithintheCascadeModel, individualteachersareengagedintotrainingsessions
andthenthey disseminatethe information to colleagues. Themodelis of great demand
in situations when there is scarcity of resources (human workforce, finance, physical,
etc.).One of thedrawbacksofthemodelisatechnicistviewofdevelopingskills, knowledge
and values. Thereby,the model provides the situation where skills and knowledge are
given priorityover attitudes and values.

The Standard-based Model of teacher professional development promotes
developing teacher education system, which generatesand give empirical evidence for
connections between teacher efficacy and student outcomes.
ThemodelisbasedonboththeAustralianNationalProfessional Standardsand federal
standards, which provide the requirements for quality teachers. Meanwhile,
astandard-basedapproachlimitsanyopportunitytousealternativeformsofteacher
professionaldevelopmentand overshadows teacher reflection and critical inquiry.
Althoughthe model is viewed as a base for teacher professional development, it
creates certain barriers for teachersto undertake alternative forms of teacher

professional development.
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The Coaching/Mentoring Model deals with a variety of teacher professional
development practices. Nonetheless, the defining characteristic of the model is the
emphasis on one-to-one relationship between two teachers, which supports the
process ofteacher professional development. In this context, coaching and mentoring
have the same characteristic, although coaching is more skills-based and mentoring
involves an element ofcounselling and professional friendshipbetween an expert and
a less experienced learner/novice. Thus,the purpose of the model is building
confidentiality between the participants of the process. The quality of interpersonal
communication is crucial within the model, as it leads to developing interpersonal
communication skills, which are supportive and challenging, or hierarchical
andassessment driven,

Teacher professional development within the Community of practice
Modelinvolves three main processes: 1) developing forms of mutual engagement; 2)
understanding and tuning the learning environment; 3) developing repertoire, styles
and discourses.
Althoughthecommunitiesofpracticepotentiallyservetoperpetuatedominantdiscourses,u
nder certain circumstances they can be a powerful source of knowledge
transformation and changes in teacher performance. Thus,the model allows individual
teachers extending and deepening knowledge and experience due to collegial
endeavor.

WithintheActionResearchModel,actionresearchisdeterminedas the study of
social situation to improve the quality of teacher performance within the
model. Itisnotablethattheinvestigationofthequalityofactionisusuallyperceivedasthe
participants’ understanding of the situation, as well as the practice within the
situation.Furthermore, teachers’ involvementintocommunitiesofpracticefacilitates
teacher performance capacity. Nevertheless, collaboration is not a prerequisite of the
action research. Thereby, theActionResearchModelcan be defined as a successful
means of making teacher inquiry and developing professional autonomy and

transformative practice.
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The Transformative Model involves a range of processesthat are drawn from
other models, outlinedin the research. The hallmark of the model is a combination of
practices and conditions that support the transformative nature of teacher training. In
this context, it could be assumed that the Transformative Modelis not a clearly
definable model in itself.In short, the model recognises the range of different
conditions required for teacher transformative practice™.

The findings of our research suggest that Australian teacher professional
development models can be implemented relating to two distinct purposes of this
process: 1) teacher commitment to education reforms and 2) teacher performance
support.
Allthemodelsareorganisedintothreebroadcategoriesinrelationtocapacityofteacherprofe
ssionaldevelopmentmethodsinordertotransformteacherpersonalandprofessionalqualiti
es: 1) transmissionofknowledge (thetrainingmodel, the award-bearing model, the
deficit model, the cascade model); 2) transition of knowledge (the standards-based
model, the coaching/mentoring model, the community of practice model); 3)
transformation of knowledge (the action research model, the transformative model).
Additionally, thetransformativemodelsgreatlyincreasethecapacityoffor professional
autonomy in terms of teacher professional development in Australia.

Conclusions.SecondaryteacherprofessionaldevelopmentinAustraliaisdefinedasa
multifacetedprocess. It embraces teacher personal and professional development and
IS a key element of Australian teacher education system, which enables teacher
personal and professional competences enhancement.Furthermore,
teacherprofessionaldevelopmentinAustraliafocusesoninteriorizationofregulatoryandva
lue-basedcomponentofteacherperformance;
understandingpersonalattitudetocareerchoiceandways of personal
fulfillment;providing  psychoeducationalcommitment toworking in diversified

learning environment and taking leadership role. In addition, the capacity of

Kennedy, A. (2005). Models of Continuing Professional Development: a framework for analysis. Journal of In-
service Education, 31 (2), 235-250.
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teacherprofessionaldevelopmentinAustraliais greater in specific developing social
environment and corresponding organizational and educational conditions.

Theresearchhasfoundthatsecondary teacher professional development in
Australia is proven to be effective within the framework of teacher professional
development models such as:the collaborative teacher learning model, themodel of
virtual benchmarking, the school-university partnership model, the blended model,
thetraining model, theaward-bearing model, the deficit model, the cascade model, the
standard-based model, the coaching/mentoring model, the community of practice
model, the model of action research, and the transformative model.

Secondary teacher professional development principles (democracy, science-
based, cooperation, leadership, innovation) are defined and the strategies are
described (development and implementation of teaching and methodological support
corresponding to the requirements of XXI century teaching; involvement of teachers
intocollaborative school educational environment; improvement of teachers’
professional images by developing leadership skills; development and maintenance of
mutually beneficial social partnership between schools and universities, professional
associations, etc.) to provide quality teachers.

The review of constructive ideas of Australian experience in relation to
secondary teacher professional development will form a greater part of debate onhow
to apply constructive ideas of Australian contexttomeaningful elaborating the system

of continuous teacher education in Ukraine.

1.4. NAUCZYCIEL-MISTRZ.UMIEJETNOSCI I KOMPETENCJE
ADEPTOW PEDAGOGIKI /samoocena studentéw wczesnej edukacji dziecka/
Aleksandra Kruszewska, Agnieszka Leszcz-Krysiak
Abstrakt
Zawod nauczyciela to jeden z najtrudniejszych zawodow. Powinien cieszy¢ si¢
estymg - duzym zaufaniem 1 szacunkiem spotecznym. Posiadanie przez nauczycieli
umiejetnosci pedagogicznych, a nade wszystko kompetencji roznego rodzaju, jest w

dzisiejszych czasach warunkiem koniecznym. Wspolczesna rzeczywistosé
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edukacyjna potrzebuje nauczycieli efektywnych, dlatego przyszli adepci powinni by¢
w pelni przekonani o dobrze wybranym kierunku 1 prze§wiadczeni o tym, ze jest to
zawod wyjatkowy. To od ich umiejetnosci, talentu pedagogicznego, madrosci, bedzie
zalezata przyszto$¢ ucznidw, ich rozwoj psychofizyczny, charakter, indywidualnos¢,
a nawet szczeScie w zyciu osobistym. Jednak, zeby osiggna¢ sukces w tej profesji
nalezy, m.in. zdoby¢ rzetelng, interdyscyplinarng wiedzg¢ teoretyczng z zakresu nauk
humanistycznych, umie¢ wykorzystac¢ jg w praktyce, uzyska¢ pozadane kompetencje
pedagogiczne.

W roku 1998 Organizacja Wspotpracy Gospodarczej 1 Rozwoju (ang.
Organisation for Economic Co-operation and Development, OECD) opracowata liste
cech charakteryzujacych nowy profesjonalizm, oparty na kompetencjach 1
okreslajacy, co to znaczy by¢ dobrym nauczycielem.

Kompetencje kluczowe po raz pierwszy okreslono w Zaleceniu Parlamentu
Europejskiego i Rady z dnia 18 grudnia 2006 r. W sprawie kompetencji kluczowych
W procesie uczenia si¢ przez cate zycie (2006/962/WE) okreslono osiem kompetencji
kluczowych. Stanowity one potaczenie wiedzy, umiejetnosci 1 postaw uwazanych za
niezbedne dla potrzeb samorealizacji i rozwoju osobistego, aktywnego obywatelstwa,
integracji spotecznej oraz zatrudnienia.

W 2018 roku w zaleceniu Rady Europy znalazt si¢ nowy wykaz kompetencji
kluczowych warunkujacych samorealizacj¢, zdrowie, szanse na zatrudnienie oraz
wlaczenie spoteczne. Szczegdlng wage przywigzywano do poprawy umiejetnosci
podstawowych, inwestowania w uczenie si¢ jezykow, wzmocnienia kompetencji
cyfrowych 1 w zakresie przedsigbiorczos$ci, znaczenia wspodlnych wartosci w
funkcjonowaniu naszych spoleczenstw oraz zachecania wiekszej liczby mtodych
ludzi do angazowania si¢ w karier¢ naukowa.

Wspotczesny nauczyciel powinien by¢ odpowiedzialnym 1 starannym
profesjonalista. Wyzwania przysztosci dotyczace nauczycieli edukacji elementarne;j
XXI wieku wymuszajg na nich opanowanie zdolno$ci krytycznego ogladu siebie,
Swiata oraz siebie w §wiecie. Do kompetencji nauczyciela zalicza si¢ budowane na

podstawie wiedzy technicznej kompetencje techniczne, do ktorych naleza
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kompetencje postulacyjne, metodyczne i realizacyjne oraz kompetencje praktyczno-
moralne, wsrod ktorych mieszcza si¢ kompetencje interpretacyjne, moralne,
komunikacyjne. kompetencje interpretacyjne, moralne, komunikacyjne. Edukacja
elementarna stawia przyszlym nauczycielom ogromne wyzwanie, jakim jest
wspomaganie dziecka w jego ogélnym rozwoju. Zyciowy, udany start dziecka zalezy
od nauczyciela. Wazng role odgrywa¢ beda jego zdolnosci (kompetencje)
interakcyjne, komunikacyjne, ktore stanowig podstawowy element sktadowy
kwalifikacji nauczyciela.

Celem artykulu jest =zaprezentowanie analizy samooceny dotyczacej
kompetencji nauczycielskich, zaréwno merytorycznych, jak metodycznych, ale
rowniez cech osobowosciowych studentek konczacych studia pedagogiczne o
specjalnosci edukacja przedszkolna i wczesnoszkolna.

Stowa kluczowe: nauczyciel, kompetencje zawodowe nauczyciela, edukacja

elementarna, rodzaje kompetencji

TEACHER-MASTER.
SKILLS AND COMPETENCES OF PEDAGOGIC ADIPERS
/ self-evaluation of early childhood education students /

Abstract

The profession of a teacher is one of the most difficult professions. He should
enjoy the estimate - great trust and social respect. Having teachers' pedagogical skills
and, above all, competences of various kinds is a prerequisite these days.
Contemporary educational reality needs effective teachers, so future adepts should be
fully convinced of the right direction and are convinced that this is an exceptional
profession. The students' future, their psychophysical development, character,
individuality and even happiness in their personal life will depend on their skills,
pedagogical talent and wisdom. However, in order to achieve success in this
profession one should, among others gain a reliable, interdisciplinary theoretical
knowledge in the field of humanities, be able to use it in practice, get the desired

pedagogical competence.
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In 1998, the Organization for Economic Co-operation and Development
(OECD) developed a list of features characterizing new professionalism, based on
competences and defining what it means to be a good teacher. Key competences were
first identified in the European Parliament and Council Recommendation of 18
December 2006. Key competences were identified for key competences in lifelong
learning (2006/962/EC). They were a combination of knowledge, skills and attitudes
deemed necessary for the purposes of self-fulfillment and personal development,
active citizenship, social integration and employment. In 2018, the Recommendation
of the Council of Europe included a new list of key competencies determining self-
fulfillment, health, employment opportunities and social inclusion. Particular
attention was paid to improving basic skills, investing in language learning,
strengthening digital and entrepreneurial skills, the importance of shared values in the
functioning of our societies, and encouraging more young people to engage in a
scientific career.

A contemporary teacher should be a responsible and diligent professional.
Challenges of the future concerning teachers of elementary education of the 21st
century force them to master the ability to critically view themselves, the world and
themselves in the world. The teacher's competences include technical competences
built on the basis of technical knowledge, which include postulatory, methodological
and implementation competences as well as practical and moral competences, among
which interpretation, moral and communication competences. interpretation, moral
and communication competences. Elementary education puts a huge challenge for
future teachers, which is helping the child in its overall development. The child's
successful start depends on the teacher. An important role will be played by its
interactive (communication) skills (competencies), which are the basic component of
the teacher's qualifications.

The aim of the article is to present the analysis of self-evaluation regarding
teaching competencies, both substantive and methodological, but also the personality
traits of students finishing pedagogical studies on the pre-school and early-school

education specialty.
84



Key words:teacher, types of competences elementary education, professional

competencies of a teacher, types of competencies

Wprowadzenie

Polska literatura pedagogiczna posiada znaczacy dorobek w zakresie rozwazan
na temat nauczyciela i wychowawcy, jego roli i znaczenia w procesie nauczania. Na
tym stabilnym fundamencie uksztattowata si¢ pedeutologia, osobna subdyscyplina
pedagogiczna. Przedmiotem jej zainteresowan stal si¢ nauczyciel-pedagog — jego
zawdd, powotanie, autorytet 1 osobowos¢. Na przestrzeni wielu lat psychologowie 1
pedagodzy poszukiwali w swoich rozwazaniach charakterystycznych cech
nauczyciela dotyczacych jego ,,0sobowosci», ,talentu pedagogicznego» lub tzw.
,,duszy nauczycielstwa.» Na szczegdlng uwage zashuguja tutaj m.in. tacy autorzy jak:
Jan Wiladystaw Dawid, Stefan Szuman, Maria Grzegorzewska, Ludwik Bandura,
Stanistaw Baley, Zdzistaw Mystakowski czy Wincenty Okon.’®

Zawod nauczyciela to jeden z najtrudniejszych zawodow. Powinien cieszy¢ si¢
duzym zaufaniem 1 szacunkiem spotecznym. Posiadanie przez nauczycieli
umiejetnosci pedagogicznych, a nade wszystko kompetencji réznego rodzaju, jest w
dzisiejszych czasach warunkiem koniecznym. Wspdlczesny nauczyciel wczesnej
edukacji dziecka powinien by¢ odpowiedzialnym 1 starannym profesjonalists.
Wspodlczesna rzeczywisto$¢ edukacyjna potrzebuje nauczycieli efektywnych, dlatego
przyszli adepci powinni by¢é w pelni przekonani o dobrze wybranym kierunku i
przeswiadczeni o tym, ze jest to zawod wyjatkowy. To od ich ,,umiejetnosci, talentu
pedagogicznego, madrosci, bedzie zalezata przyszto§¢ ucznidw, ich rozwoj
psychofizyczny, charakter, indywidualno$¢, a nawet szcze$cie w zyciu osobistym.
Jednak, zeby osiggna¢ sukces w tej profesji nalezy, m.in. zdobyC rzetelna,
interdyscyplinarng wiedzg teoretyczng z zakresu nauk humanistycznych, umieé

wykorzystaé jg w praktyce, uzyskac¢ pozadane kompetencje pedagogiczne.»’

"®Lemanska-Lewandowska, E., Kompetencje nauczyciela klas poczgtkowych [w:] B.KasaCovd, M.Cabanova
(red.),Ucitel’ v preprimdrnej a prymdrnej edukacii. Tedria, vyskum, vyvoj. Banska Bystrica 2009, Univerzita Mateja
Bela, s. 102-116.

7 Szkolak A., Kompendium kandydata na nauczyciela wczesnej edukaciji. Krakow 2014, Wydawnictwo Attyka, s. 103.
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Odpowiedzi na pytanie o model 1 umiejetnosci wspotczesnego nauczyciela
poszukiwac trzeba przede wszystkim w kontek$cie otaczajacej nas rzeczywistosci
spolecznej 1 potrzeb ucznia. Pozadane cechy pedagogow to zbior wiedzy, postaw 1
umiejetnosci, ktore sa niezbedne do wychowywania mltodego pokolenia
Europejczykow dobrze radzacych sobie w stale zmieniajacym si¢ zyciu codziennym.

Posiadanie przez nauczycieli umiejetnosci pedagogicznych, a nade wszystko
kompetencji roznego rodzaju, jest w dzisiejszych czasach warunkiem koniecznym.
Wspoétczesny nauczyciel wezesnej edukacji dziecka powinien by¢ odpowiedzialnym 1
starannym profesjonalista3. Wspotczesna rzeczywistos¢ edukacyjna potrzebuje
nauczycieli efektywnych, dlatego przyszli adepci powinni by¢ w peini przekonani o
dobrze wybranym kierunku 1 prze§wiadczeni o tym, zZe jest to zawod wyjatkowy.

Wciaz rosng aspiracje edukacyjne mtodych ludzi, zwigksza si¢ zainteresowanie
ucznidow zdobyciem wyzszego wyksztalcenia. Spoleczenstwo oczekuje, aby szkoty
odgrywaty kluczowa rol¢ w procesie przemian spotecznych 1 gospodarczych, a nade
wszystko reform edukacyjnych. Szkoty mogg nie sprosta¢ temu wyzwaniu, dopoki
nauczyciele nie znajda si¢ w centrum owego procesu przemian. Potrzebny jest
kompetentny nauczyciel, mistrz w swoim zawodzie.

Kompetencje nauczyciela w kontekscie kompetencji kluczowych ucznia

W literaturze przedmiotu kwalifikacje pedagogiczne nauczycieli s3
interpretowane w roznorodny sposob. W wigkszosci opracowan analizowane sg jako
zbior okreslonych kompetencji badz standardow kompetencji, niezbednych do
prowadzenia pracy dydaktyczno-wychowawczej. Do kompetencji mozna si¢ odnies¢
jako do kwalifikacji, ale takze jak do zakresu okreSlonych uprawnien
umozliwiajacych profesjonalne wykonywanie zawodu.” Przynalezno$¢ kompetencji
do osoby stanowi o ich podmiotowym charakterze, roOwnocze$nie ich dynamicznos¢

przejawiajgca si¢ w dziataniu sprawia, ze nie sa wilasnoscig stalg.® Zakres tresci

8 zob. Kruszewska A., Teacher’s skills and competencies in the awareness of students of early childhood education
[research evidence/ [w:] EDULEARN18 Proceedings.Palma de Malorca 2018, L.Gomez Chova, A.Lépez Martinez,
I.Candel Torres (red.), IATED Academy.

Strykowski  W., Kompetencje wspoiczesnego nauczyciela, Neodidagmata 27/28, Poznan 2005, s.16;
https://repozytorium.amu.edu.pl/bitstream/10593/3096/1/strykowski.pdf.

8jbidem
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kompetencji jest rozumiany w roznych ujeciach. Pierwsza kategorie stanowig te,
ktore majg charakter instrumentalny. Bazuja na takich pojgciach jak: umiejetnose,
sprawnos$¢ zdolnos¢. Druga grupa to te, ktore wzbogacajg rozumienie kompetencji
jako dyspozycji. Trzecia grupa to te, ktore mozna okresli¢ jako kompleksowe.

W roku 1998 Organizacja Wspodlpracy Gospodarczej i Rozwoju (ang.
Organisation for Economic Co-operation and Development,OECD)* opracowata
liste cech charakteryzujacych nowy profesjonalizm, oparty na kompetencjachi
okreslajacy, co to znaczy by¢ dobrym nauczycielem. Ustalono wowczas, ze dobry

nauczyciel powinien byc¢:

v bieglty — tzn. by¢ waznym zrodlem wiedzy i stuzy¢ pomoca w jej
zrozumieniu,
v posiada¢ umiejetnosci pedagogiczne — czyli musi si¢ sta¢ kompetentnym

w przekazywaniu szeregu umiejetnosci o wyzszym poziomie, wiaczajac w to
motywacje do nauki, kreatywnos$¢ 1 umiejetnos¢ wspotpracy;

v zaznajomiony z nowoczesna technikg, ktora stanowi klucz
profesjonalizmu, czyli witaczac ja w strategie nauczania;

v funkcjonowac¢ jako czgs¢ ,,organizacji szkolnej», posiada¢ zdolnosci
organizacyjne, wspotpracowaé z innymi i by¢ gotowym uczy¢ si¢ od innych;

v gietkim, elastycznym, czyli by¢ Sswiadomym, ze wymagania co do jego
zawodowstwa mogg si¢ zmienia¢ wielokrotnie w ciggu kariery zawodowej;

v ruchliwym w sensie mobilnym, tj. by¢ zdolnym i gotowym do brania
udziatu w innych do$wiadczeniach 1 zawodach, by wzbogaca¢ swoje zdolnosci;

v otwartym, czyli zdolnym do pracy z rodzicami i innymi osobami spoza
zawodu w sposdb, ktory wuzupeinia pozostale aspekty nauczycielskiego
profesjonalizmu.

Przydatno$¢ zawodowa nauczyciela jest funkcja jego kompetencji, cech
osobowosci, motywacji 1 spotecznego funkcjonowania. W przypadku zawodu

nauczyciela mowienie o pelnym przygotowaniu do pracy pedagogicznej pozostaje w

8 Edukacja w Europie, rézne systemy ksztalcenia i szkolenia — wspélne cele do roku 2010. Komisja Europejska,
Fundacja Rozwoju Systemu Edukacji, Warszawa 2003, s.85
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sprzecznosci z istotg tej pracy. Kompetencje niezbedne w tym zawodzie sg ciagle
niewystarczajace, s3 w ciagglym rozwoju. Dzieje si¢ tak ze wzgledu na swoisto$¢
pracy nauczyciela, ktorg jest niepowtarzalnos¢ oraz komunikacyjny charakter. Wazne
jest, aby spojrze¢ na umiejetnosci nauczycieli przede wszystkim w kontekscie
potrzeb wychowanka i1 kompetencji kluczowych, jakie ma on ksztattowac u uczniow.

Termin uczniowskich kompetencji kluczowych po raz pierwszy pojawit si¢ w
2001 roku. Komisja Europejska powierzyta grupie roboczej ztozonej z narodowych
ekspertow od edukacji zadanie zdefiniowania i zidentyfikowania ,kompetencji
kluczowychy, ktére sg uznane we wszystkich panstwach europejskich.

Kompetencje kluczowe po raz pierwszy okreslono w Zaleceniu Parlamentu
Europejskiego i Rady z dnia 18 grudnia 2006 r. W sprawie kompetencji kluczowych
W procesie uczenia si¢ przez cate zycie (2006/962/WE) okreslono osiem kompetencji
kluczowych. Stanowity one potaczenie wiedzy, umiejetnosci 1 postaw uwazanych za
niezbe¢dne dla potrzeb samorealizacji i rozwoju osobistego, aktywnego obywatelstwa,
integracji spotecznej oraz zatrudnienia.®

W 2018 roku w zaleceniu Rady Europy znalazt si¢ nowy wykaz kompetencji
kluczowych warunkujacych samorealizacje, zdrowie, szanse na zatrudnienie oraz
wlaczenie spoteczne. Szczegdlng wage przywigzywano do poprawy umiejetnosci
podstawowych, inwestowania w uczenie si¢ jezykOw, wzmocnienia kompetencji
cyfrowych 1 w zakresie przedsigbiorczosci, znaczenia wspdlnych wartosci w
funkcjonowaniu spoteczenstw oraz zachecania wigkszej liczby mtodych ludzi do
angazowania si¢ w karierg naukowa.® Ustanowiono osiem kompetencji kluczowych:

1/w zakresie rozumienia i tworzenia informacji, 2/w zakresie wielojezycznosci,
3/matematyczne oraz kompetencje w zakresie nauk przyrodniczych, technologii i

inzynierii, 4/cyfrowe, 5/osobiste, spoteczne 1 w zakresie umiejgtnosci uczenia sig,

82 Zalecenie Parlamentu Europejskiego i Rady z dnia 18 grudnia 2006 r. w sprawie kompetencji kluczowych w procesie
uczenia si¢ przez cate zycie (2006/962/WE) Parlament Europejski i Rada Unii Europejskiej, Dziennik Urzedowy Unii
Europejskiej 30, 12.2016, https://eurlex.europa.eu/legal-content/PL/TXT/PDF/

8 Zalecenie Rady z dnia 22 maja 2018 r. w sprawie kompetencji kluczowych w procesie uczenia si¢ przez cate Zycie
(Tekst majgcy znaczenie dla EOG) (2018/C 189/01), Dziennik Urzedowy Unii Europejskiej, https://eur-
lex.europa.eu/lega content/PL/TXT/PDF/
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6/obywatelskie, 7/w zakresie przedsigbiorczosci oraz 8/$§wiadomosci 1 ekspres;ji
kulturalnej.8

Kim sg dzisiejsi adepci pedagogiki? Jakie maja umiejetnosci 1 kompetencje?
Jakie cechy charakteryzuja ich osobowosci? Czy potrafig wej$¢ w role nauczyciela w
wymiarze europejskim?

Autorki monografii Nauczyciele wczesnej edukacji® zwracaja uwage, ze
programy ksztalcenia przysztych nauczycieli ,,powinny stanowi¢ kategorie elitarng, a
studentom — zapewni¢ wysoki prestiz.» Sugeruja ponadto, ze kryterium przyjecia na
studia pedagogiczne (i nie tylko), jakim jest przede wszystkim wynik matury, nie
daje szans na sprawdzenie predyspozycji psychopedagogicznych kandydatow.
Szczegolnie wazne jest to w odniesieniu do przysztych nauczycieli przedszkoli 1
edukacji wczesnoszkolnej.

Nalezy podkresli¢ fakt, ze wspotczesnie, juz na etapie edukacji przedszkolne;,
zwraca si¢ szczeg6lng uwage na znaczenie kompetencji nauczycieli w wychowaniu 1

edukacji dzieci, ktorych wpltyw na dalszy ich rozwoj jest nie do przecenienia.®

Kompetencje nauczyciela w Swietle badan wlasnych

Aby nauczyciel méogt stworzy¢ przestrzen dla ucznia, w ktérej ten bedzie mogt
ksztaltowa¢ wyze] wymieniowe kompetencje sam musi posiada¢ je rozwini¢te na
wysokim poziomie. Biorgc pod uwage wymogi edukacyjne i potrzeby wspotczesnego
ucznia autorki przeprowadzity badania dotyczace samooceny szeroko rozumianych
kompetencji przysztych nauczycieli edukacji przedszkolnej 1 wczesnoszkolne;j.
Przedmiotem badan byla samoocena przyszltych nauczycieli dotyczaca roéznych
obszarow umiejetnosci i kompetencji, bedaca ich swoistym odbiciem lustrzanym.

W badaniach wykorzystano metode sondazu diagnostycznego postugujac sie
technikg anonimowej ankiety internetowej skierowanej do studentek specjalnosci

Woczesna Edukacja Dziecka w Instytucie Edukacji Przedszkolnej i Szkolnej, na

&ibidem

8z0b. 1. Czaja-Chudyba, B. Muchacka, Nauczyciele wczesnej edukacji, Krakow 2016, Wyd.Petrus, s. 124-127.

% zobh. Nazaruk S.K., Kilm-Klimaszewska A., Direct learning about nature in 6-year — old children living in urban
and rural environments and the level of their knowledge and skills,[w:] Journal of Baltic ScienceEducation, Lithuania,
Vol. 16, No. 4, 2017, s.524-532.
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Wydziale Pedagogicznym Uniwersytetu Humanistyczno-Przyrodniczego im. Jan
Dhugosza w Czgstochowie.

Kwestionariusz ankiety sktadat si¢ z 36 stwierdzen, jednak na potrzeby
niniejszego artykutu analizie poddano 25. Respondentki miaty ustosunkowac si¢ do
podanych stwierdzen oceniajgc w skali od 1 do 10 (1 - to najnizsza ocena, a 10 - t0
najwyzsza) swoje przygotowanie 1 kompetencje w réznych obszarach. Obszary, w
ktérych badano samooceng absolwentek mozna uznaé za zbiezne z wyzej opisanymi
kompetencjami kluczowymi, ktére nalezy ksztaltowa¢ u ucznidow zgodnie z
zaleceniami okreslonymi przez Rad¢ Unii Europejskie;.

Badania zrealizowano na przetomie czerwca/lipca w roku akademickim
2017/2018, w ktoérych udziat wzigto 120 studentek, studiow stacjonarnych 1 studiow
niestacjonarnych, studia licencjackie 1-go (N=72) i magisterskie Il-go stopnia
(N=48). Badano samoocen¢ studentek w szerokim zakresie wiedzy 1 umiejetnosci
nauczycielskich, ktore zostaly ujete w 5 obszarach takich jak: nauczyciel
kompetentny, nauczyciel komunikatywny, nauczyciel twdrczy i innowacyjny,
nauczyciel refleksyjny i nauczyciel poszukujacy,

W ramach umiejetnosci ,,nauczyciel kompetentny»poproszono studentki o

ustosunkowanie si¢ do nastepujacych stwierdzen:

1. Posiadam zakres wiedzy i umiejetnosci, ktore pozwolg mi prowadzi¢ w sposob kompetentny
zajecia z dzie¢mi w wieku przedszkolnym i wezesnoszkolnym

2. Nabylam w toku studiow kompetencje bazowe (utatwiajgce nawigzanie relacji z dziecmi)

3. Nabytam kompetencje konieczne (uzyteczne przy skutecznym wypetnianiu zadan
edukacyjnych, jak: kompetencje interpretacyjne, autokreacyjne, realizacyjne)

4. Nabytam kompetencje pozgdane (pomocne w realizacji zawodu, zainteresowania, hobby)

5. Nabytam kompetencje specjalistyczne (wiedze i umiejetnosci z zakresu nauczania
przedmiotow)

6. Nabytam kompetencje dydaktyczne (umozliwiajgce efektywne postepowanie z uczniami, w
tym takze umiejetnos¢ planowania i realizowania zintegrowanych zaje¢ w klasach I-111)

7. Nabylam kompetencje psychologiczne (umiejetnos¢ motywowania, komunikowania sieg,

dopasowywania swojego stylu pracy do stopnia dojrzatosci uczniow)

Wykres 1. Wyniki srednie samooceny studentek odnosnie stwierdzen 1-7.
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Nauczyciel kompetentny

7 T
5 I I I I I I — B Studentki |
3 B stopnia
1
1 2 3 4 5 6 7

numery stwierdzen

srednia
samaoceny studentek

Prezentowane wyniki obrazuja, ze samoocena studentek obydwu poziomow
studiow osiggata podobne wartosci srednich. Udzielone odpowiedzi wskazuja, ze nie
sg one pewne swoich kompetencji. Studentki zgodnie przyznawaly, ze podczas
studiow nabyly kompetencje na $rednim poziomie, co pozwala wnioskowacé, ze
,Jako$ tam» beda potrafily Swiadomie je wykorzysta¢ w pracy. Nalezy mie¢ nadzieje,
ze jezeli podejma prace w zawodzie, to beda dazyly do podnoszenia swoich
kompetencji, a kolejne dwa lata studiow studentek 1-go stopnia spowoduje
podniesienie ich na wyzszy poziom.

Kolejng kwesti¢ stanowily pytania odnoszace si¢ do umiejetnosci

komunikacyjnych studentek. Stwierdzenia do samooceny:

8. Nabytam w toku studiow tzw. kompetencje umozliwiajgce mi sprawng wymiang mysli
i uczué na drodze werbalnej

9. Nabytam w toku studiow tzw. kompetencje umozliwiajgce mi sprawng wymiang mysli
i uczu¢ na drodze niewerbalnej

10. Nabytam w toku studiow tzw. kompetencje pozwalajgce mi na wymiang poglgdow i
mysli zmierzajgcych do osiggania wspéldziatania, dochodzenia do porozumienia, rozumienia
intencji i celow innej osoby

11. Potrafie w sposob logiczny uzasadniac¢ swoje argumenty, bedgce w opozycji do

argumentoéw rozméwcy
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Wykres 2. Wyniki srednie samooceny studentek odnosnie stwierdzen 8-11.

Nauczyciel komunikatywny

6 I
B Studentki |
stopnia
1
8 9 10 11

numery stwierdzen

$rednia
samooceny studentek

Samoocena studentek w wyzej wymienionej kategorii przedstawiata si¢
rowniez satysfakcjonujaco. Srednia ocen pozwala zauwazyé, ze maja one
swiadomos$¢, iz proponowany program studiow pozwolil im na rozwinigcie badz
podnienienie kompetencji komunikacyjnych. To wazna kompetencja, gdyz
nauczyciel praktycznie caty czas w pracy spedza w kontakcie interpersonalnym z
uczniami.

Dobry pedagog to nauczyciel kompetentny® nadgzajacy za zmieniajacg si¢
rzeczywistoscia, poszukujagcy nowych rozwigzan na miare oczekiwan, potrzeb i
mozliwo$ci ucznidw. Prezentowanie tworczego podejscia do rozwiazywania
problemdéw to dzi$ na rynku pracy jedna z najbardziej pozadanych cech. Rowniez od
nauczycieli oczekuje si¢ kreatywnych rozwigzan i1 innowacyjnego podejscia do
nauczania, a nie ograniczanie si¢ do nasladownictwa i powielania utartych wzorcow.

Zdolno$ci tworcze to predyspozycje warunkujace wytwarzanie nowych,
oryginalnych 1 uzytecznych pomystow.

W analizowanych badaniach, respondentki doknaty réwniez samooceny

dotyczacej bycia tworczym i innowacyjnym pedagogiem. Stwierdzenia do
samooceny:
12. Mam tworczqg osobowos¢, tzn. moje dyspozycje poznawcze, emocjonalno-

motywacyjne i behawioralne, umozliwiajq reorganizowanie doswiadczen, odkrywanie i tworzenie

czegos nowego i wartosciowego

87 zob. Skowrofiska A., Kompetencyjny model i sylwetka wspotczesnego nauczyciela, [w:] Pedagogika, Tom VIII cze$é
Il, O efektywnosci w procesie ksztatcenia, J. Piekarski, M Szymanska, L. Tomaszewska (red.), Plock 2009, Wyd.
PWSZ, s. 229-240.
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13. W zyciu codziennym staram si¢ wprowadzac¢ nowe rozwiqgzania, przeksztatcac¢ swoje
zycie, sposob dziatlania i myslenia

14, Jestem zmotywowana i zdeterminowana, aby trwac przy okreslonych celach,
systematycznie do nich wracac i osiggac je

15. Jestem otwarta (tolerancyjna) wobec nowosci (np. niesprawdzonych pomystow,

inspirujq mnie nowe sytuacje, poddaje si¢ im bez konkretnej wiedzy o ich skutkach)

16. Jestem zainteresowana innowacyjnymi rozwigzaniami w pedagogice

17. Dostrzegam potrzebe wdrazania innowacji pedagogicznych w przedszkolach i
szkotach

18. W najblizszym czasie bylabym w stanie opracowalé i wdrozyé innowacje

pedagogiczng w przedszkolu lub szkole

Wykres 3. Wyniki Srednie samooceny studentek odnosnie stwierdzen 12-18.

Nauczyciel tworczy i innowacyjny

| B Studentki |
| stopnia
12 13 14 15 16 17 18

numery stwierdzen

10

Srednia
samooceny studentek
O N b O

Podejmowanie dziatan tworczych w edukacji zalezna jest od $wiadomosci
nauczyciela, ktora odnosi si¢ do: ,, motywacji podejmowania wspotpracy przez
nauczyciela z innymi podmiotami, edukacji, reprezentowanych warto$ciach, ocenach
I postawach, stanie wiedzy nauczycieli o uczniach, rodzicach, szkole oraz wiedzy
teoretycznej, merytorycznej, metodycznej, o tworczosci itd., rzeczywistych i
deklarowanych dziataniach tworczych.»®

Mozna uzna¢, ze Swiadomos¢ badanych studentek jest wysoka w tym zakresie
(wykres 3) poniewaz, tworcze kompetencje studentki ocenily najwyzej ze
wszystkich. W obydwu badanych grupach okoto 30% do 40% respondentek bardzo

wysoko ocenita (ocena 10) swoje starania do wprowadzania nowych rozwigzan i

88Magda-Adamowicz M., Twérczosé pedagogiczna nauczycieli w kontekscie systemowym. Zrédla, koncepcia i
identyfikacje, Torun2015, Wyd. Adam Marszatek, s. 24
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przeksztalcania swojego zycia. Respondentki dostrzegaja wigc duzy tworczy
potencjal w sobie, ktory wyraza si¢ w ich ocenie zaroOwno w mysleniu, jak i dziataniu.

Motywacja 1 determinacja to w dzisiejszym Swiecie najwazniejsze kompetencje
pozwalajace osiggna¢ zatozone cele. Poza pasja, talentem i1 umiejetnosciami, aby
osiggna¢ sukces potrzebna jest dyscyplina 1 wytrwatos¢. W obydwu grupach srednig
ocen dotyczaca determinacji i motywacji uzna¢ nalezy za wysoka. Upor i1
determinacja pozwala na pokonywanie trudnosci, w tym celu potrzebny jest
rozwojowy sposob myslenia, ktorym jest optymistyczny monolog wewngtrzny
prowadzacy do pokonywania przeciwnosci i niepoddawanie si¢.* Wytrwato$¢ w
dazeniu do celu 1 pokonywanie trudnosci decyduje o sukcesie. Cechy te odgrywaja
szczegolng role w zawodzie nauczyciela, ktory podlega duzej presji spotecznej i
bardzo szybko dochodzi w nim do wypalenia zawodowego.

Studentki wysoko ocenialy rowniez stopien swojej tolerancji 1 otwartosci wobec
nowosci, poniewaz sg to atrybuty osob tworczych. Okoto jedna trzecia badanych w
obydwu grupach ocenita wysoko swoja potrzebe szukania rozwigzan nurtujacych ich
problemow. Mozna zatem uzna¢é, ze przyszte nauczycielki charakteryzuje aktywnos$¢
poznawcza 1 s3 zainteresowane szukaniem nowych inspirujgcych rozwigzan.

Innowacyjnos$¢ oswiaty® jest szansg na edukacje jutra odpowiadajaca rozwojowi
spoteczno—gospodarczemu $wiata. Jak pisze M. Magda-Adamowicz nauczyciel przy
duzym zasobie wiedzy i umiejetnosciach dydaktyczno-wychowawczych pracuje
tworczo, czego efektem sg innowacje pedagogiczne. S3 one zwigzane z rozwojem
myslenia dywergencyjnego oraz dostrzeganiem 1 rozwigzywaniem problemow
trudnych w réznych sytuacjach dydaktyczno-wychowawczych.*

Studentki konczace studia magisterskie dokonaly wyzszej samooceny. Swiadczy
to o $wiadomym 1 refleksyjnym podejsciu do wlasnych kompetencji o dostrzeganiu

zagrozen 1 trudnosci zwigzanych z realizacja innowacji. Do podejmowania

8 Duckworth A.,Updr, Potega, Pasji i wytrwatosci, £.6dz 2016, Wyd. Polskie Galaktyka sp. z.0.0, 5.196

% Poszytek P., Fazlagi¢ I., Wstep [w:] J. Fazlagi¢, M. Schmidt (red.), Innowacyjne zarzqdzanie w polskiej oswiacie.
Warszawa 2009, Fundacja Rozwoju Systemu Edukacji,s.6.; E. Necka, Psychologia tworczosci. Gdansk 2011, Wyd.
GWP, s. 35.

%1 Magda-Adamowicz M., Twirczosé pedagogiczna nauczycieli w kontekscie systemowym. Zrédla, koncepcia i
identyfikacje, Torun 2015, Wyd. Adam Marszatek, s. 26.
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dziatalnosci w obszarze innowatyki pedagogicznej nauczycielowi potrzebne jest
doswiadczenie zawodowe, konfrontacja wiedzy i1 wlasnych umiejetnosci z praktyka
pedagogiczng.

W zwigzku ze wzrostem w Polsce przemocy wobec obcokrajowcéw problem
tolerancji polskiego spoteczenstwa stat si¢ w ostatnim czasie szczegdlnie obecny w
przestrzeni publicznej. W szczegdlny sposob dotyczy srodowiska edukacyjnego
poniewaz w szkole jest coraz wiecej uczniow ,.kulturowo odmiennych.»* Tolerancja
to wazna cecha dla nauczyciela, ktory modeluje postawy ucznidow 1 ksztaltuje ich
stosunek do 0so6b oraz zjawisk spotecznych. Studentki ocenity swojg tolerancje dos¢
wysoko, o czy §wiadczg Srednie.

Nie ma nauki bez refleksji, a udziat refleksji w naukowym rozumieniu $wiata
jest decydujacy. Refleksja wigzana jest z umiejetnoscia wyobrazania i inwencja
tworcza. W. Woronowicz stawia tezg, ze: ,,zdolno$¢ do refleksji gwarantuje jednostce
przede wszystkim indywidualng wolno$¢ wyboru, zarowno wartos$ci, jak 1 odnoszenia
si¢ do nich w zyciowej praktyce. Refleksja pozwala na pewnos¢, 1z ani warto$ci, ani
ich wewnetrzna hierarchizacja w §wiadomosci nie s3 nam w zaden sposéb narzucone,
ze postepujemy wedtug nich na skutek umiejetnosci roznicowania tego, co wazne 1
cenne oraz posiadania wolnej woli. Refleksja pozwala nie tylko na wewngtrzng
analize racji rozumu, ale takze na zastanowienie si¢, czy 1 w jakim stopniu dziatajac
kierujemy si¢ emocjami, wlasciwos$ciami naszej osobowos$ci, uczuciowoscig oraz
wola»®, to refleksja jest atrybutem dojrzatej osobowosci. Myslenie refleksyjne,
bedace formg myslenia o wlasnym funkcjonowaniu, myslach i1 pogladach, taczy
refleksyjno$¢ z madroscia.

Fundamentem doskonalenia 1 zdobywanie nowych umiejenosci pedagogicznych
jest nauczyciel, ktory zdolny jest do refleksji, czyli refleksyjny praktyk, zawsze
chetny do dialogu 1 interakcji, podejmujacy proby potaczenia praktyki pedagogiczne;j
ze swoimi pomyslami 1 przemysSleniami. Nieustannie analizujagcy swoje

postepowanie. Nadto chcacy przekona¢ ucznidw, ze wilasne doswiadzcenia sg

%2 zob. Nikitorowicz J., Edukacja regionalna i miedzykulturowa, Warszawa 2009, Wyd. Akademickie i Profesjonalne,
s.504.
%Woronowicz, W., Refleksja. Sumienie. Edukacja, Stupsk 2006, Wyd. Pomorskiej Akademii Pedagogicznej,s.158, 160.
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decydujace o efektywnosci podejmowanych przez nich dziatan. Refleksyjny prakryk
zmierza do efektywnej pracy w spoteczenstwie, w ktérym najwazniejsza jest
komunikacja.* Biorgc pod uwage idee nauzcyciela refleksyjnego, praktyka

analizowano rowniez samoocen¢ studentek wobec nastepujacych stwierdzen:

19. Mysle refleksyjnie o wltasnym funkcjonowaniu, a takze skutkach podejmowanych
dziatan, poszukuje najlepszych rozwigzan dla siebie, innych

20. Potrafie z satysfakcjg brac¢ udzial w deliberacjach, tzn. zbiorowych dyskusjach na
temat przysztych zachowan, odkrywac punkty widzenia, nadawac im sens, wartosci i znaczenie

21. Jestem osobq, ktora gleboko zastanawia si¢ przed podejmowaniem decyzji lub
czynnosci, np. w sytuacjach moralnie niejednoznacznych, wedtug przyjetych norm, wartosci

przyjetych w spoleczenstwie

Wykres 4. Wyniki srednie samooceny studentek odnosnie stwierdzen 19-21.

Nauczyciel refleksyjny

8.5

8 I
7.5 B Studentki |
7 4' — stopnia
6.5
19 20 21

numery stwierdzen

$rednia
samoocena studentek

Nauczyciel refleksyjny nie poddaje si¢ bezkrytycznie tradycji 1 kulturze, lecz
stale analizuje aktualng sytuacj¢, majac Swiadmosé kontekstu historycznego
poszukuje wyjasnien i $wiadomie ksztattuje swoje poglady, podejmuje dziatania.
Taki nauczyciel w stosunku do uczniéw wykazuje zachowania emancypacyjne,
pozwalajac im na poszukiwanie wilasnych drog postepowania. Jakkolwiek dosyc
wysoko studentki ocenity swoje zdolnosci refleksyjne, to nisko ocenity umiejetnosci
polemizowania, wspolnego rozmyslania i1 rozwazania tematow. Ten fakt moze jednak
nie dziwi¢, bowiem stoja one na na progu swojej kariery zawodowej 1 zycia

spolecznego.

% ewartowska-Zychowicz M., Nauczyciel (wezesnej edukacji) w realacjach wolnosci i przymusu, [w:] Pedagogika
wezesnoszkolna—dyskursy, problemy, rozwigzania, D.Klus-Stanska, M.Szczepska-Pustkowska (red.), Warszawa 2009,
Wyd.Akademickie i Profesjonalne, s. 165-168.
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Pytanie wyraza naszg ciekawos$¢, niewiedze, zdziwienie lub watpienie wobec
otaczajgcego porzadku. Hermeneutycznie pojmowane zdziwienie jest przekonaniem,
ze niemozliwe jest poszukiwanie odpowiedzi bez postawienia pytania.®

Podstawa refleksyjnosci jest otwarto$¢ poszukujgca, stuzaca poszukiwaniu
wiedzy 1 pewnosci. Szukanie odpowiedzi na pytania, ciekawos$¢, Swiadomos¢
niewiedzy i che¢ zdobywania nowej wiedzy, poznawania nowatorskich rozwigzan -
to cechy nauczyciela poszukujgcego. Stawianie probleméw wzbudza procesy
poznawcze, jest istota myslenia. Znajdowanie probleméw, dylematdéw, sprawdzanie,
jakie sa mozliwosci rozwigzan, sprawdzanie ich zgodno$ci z osobistym
doswiadczeniem ucznidow to imperatywy nauczyciela refleksyjnego 1 poszukujacego.
Jednak by pomdc dzieciom, nauczyciel sam musi dany problem zrozumie¢ lub
intuicyjnie wyczu¢.

Kolejne stwierdzenia dotyczyty cech osobowo$ciowych, jakie prezentujg
adeptki zawodu nauczyciela. Tu chodzito konkretnie o ich sklonnosci 1 cheé

poszukiwan wiedzy, rozwigzan na nurtujgce tematy. Brzmialy nastepujgco:

22. Jestem osobq ciekawg, poszukujgcq nowych bodzicow, zaskakujgcych, nowych,
alternatywnych rozwigzan w edukacji

23. Jestem dociekliwa, czesto zadaje pytania interlokutorom, by dociekaé wiedzy
szczegotowej

24. Czesto szukam rozwiqzan nurtujgcych mnie problemow

25. Wiedza, ktorq zdobylam w trakcie studiow jest wystarczajgca

Wykres 5. Wyniki Srednie samooceny studentek odnosnie stwierdzen 22-25.

%z0b. Czaja-Chudyba I., Muchacka B., op.cit.
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Dane zawarte na wykresie obrazujg inklinacje studentek do zglebiania wiedzy,
poszerzania erudycji, dociekliwosci w zdobywaniu doswiadczenia. Jakkolwiek
wigkszos¢ z respondentek przyznala sobie wysokie oceny w trzech pytaniach w tej
kategorii (22-24), to ocena stwierdzenia 25 budzi niepokdj. Czy oznacza to, ze
wiedza zdobyta w trakcie studiow nie powinna by¢ poglebiana? Dalsze zdobywanie
wiedzy, z réznych dziedzin i dyscyplin, to przeciez jest Sine qua non, warunek
konieczny i nieodzowny, bez ktorego nie mozna by¢ dobrym nauczycielem.

Podsumowanie

Kluczem do sukcesu wspotczesnego nauczyciela jest intencjonalne uczenie si¢
na wszystkich etapach kariery zawodowej, aby sprosta¢ wymaganiom nieustannie
zmieniajacej si¢ rzeczywistosci. Zrozumienie, ze inwestowanie czasu 1 wysitku w
ksztatcenie siebie, doskonalenie swoich umiejetnosci 1 kompetencji, jest niezbedne,
by stawac si¢ nauczycielem, ktéry bedzie inspirowat swoich wychowankéw do
swiadomego dziatania 1 osiggania sukcesow w zyciu. Bycie refleksyjnym praktykiem,
ktory analizuje swojg wiedze 1 umiejetnosci w celu odpowiedzi na nowe wymagania,
to warunek konieczny, by funkcjonowa¢ w obszarach rzeczywisto$ci na progu trzciej
dekady XXI wieku.

Refleksje dotyczace zagadnien kompetencji sg obszernie reprezentowane we
wspotczesnym dyskursie, nie tylko edukacyjnym. Wobec szeroko rozumianej
edukacji powszechnie formuluje si¢ oczekiwania zwigzane 2z nabywaniem
roznorodnych kompetencji 1 umiejetnosci profesjonalnego, mistrzowskiego dziatania

nauczycieli, a w szczegdlnoséci tych, ktorzy dopiero majg zasilic szeregi kadry
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pedagogicznej. Cecha charakterystyczng kompetencji jest to, ze jest ona zawsze
kategorig podmiotowa, jest wlasnoscig okreslonej osoby.

Zaprezentowany material badawczy miat da¢ obraz o szczegdlnych cechach
przysztych nauczycielek. Czas studidow na kierunku Pedagogika, program zaje¢é
realizowany podczas ich trwania powinien sprzyja¢ ksztaltowaniu, poszerzaniu i
nabywaniu nowych umiejetnosci 1 kompetencji niezbednych w pracy z dzieémi.
Analizie poddano konkretne zachowania, ocen¢ predyspozycji oraz stanowisk
bedacych przejawem cech osobowosciowych studentek. Trudno da¢ jednoznaczng
oceng, czy prezentowane opinie powinny wzbudza¢ optymizm i entuzjazm, czy nie.
Niektore odpowiedzi powoduja niedosyt.

Istotne dla ery przemian myslenia o nauczycielu powinno by¢ eksponowanie
kontekstowo uwarunkowanej rozumnos$ci  osobistej, wyrazajacej dazenia
emancypacyjne. Tutaj studentki wykazaty si¢ niezbyt wysoka refleksyjnoscig nad
dziataniem 1 przyszta aktywnos$cig zawodowa.

Wyznacznikiem wspotczesnego cztowieka jest 1 powinien by¢ catozyciowy
samorozwoj 1 che¢ samodoskonalenia. Starano si¢ zatem nakresli¢ postawy studentek
w kontekScie poszerzania swoich profesjonalnych, i nie tylko, kompetencji —
doskonalenia si¢. Systematyczne, codzienne badanie wtasnej praktyki nauczyciela
winno obeymowa¢: namyst nad wlasnym rozwojem (intelektualnym 1
emocjonalnym), stosowanymi strategiami, poddawaniem w watpliwo$¢ teorie i
testowa¢ ja w praktyce. Tego, jak dowiodly badania, brakuje przysztym
nauczycielkom.

Nauczyciel wczesnej edukacji powinien sam eksperymentowaé i zachg¢caé do
tego swoich podopiecznych. Jezeli sam nie jest refleksyjny, nie poszukuje, nie
aktualizuje swojej wiedzy, nie ma w sobie zadatkoOw na badacza rzeczywistosci — nie
nauczy swoich podopiecznych sztuki konstruowania pytan, dociekliwos$ci, statego
poszukiwania 1 wzbogacania swojej wiedzy. Odpowiedzi badanych o potrzebe 1
konieczno$¢ doskonalenia warsztatu nauczyciela byly zadowalajace, jednak czas

pokaze, czy po podjeciu pracy beda dalej utrzymywac takie stanowisko.
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Obraz przysztych nauczycieli mtodego pokolenia wytaniajacy si¢ z niniejszych
badan nie napawa zbytnim optymizmem. Udzielone odpowiedzi na pytania w
ankiecie nie daja pozytywnego wizerunku, tego ksztalttowanego 1 tworzonego przez
studentki. Jest tez posrednim dowodem na to, ze coraz czg$ciej kierunek studidow
wybierany jest by¢ moze przypadkowo, pod wptywem mody, by wejs¢ w szeregi
tych z wyzszym wyksztatceniem. Zawdd nauczyciela przestat by¢ powotaniem, ktory
od dekad cieszyt si¢ znacznym prestizem. Nie mozna oczywiscie tego generalizowac,
jednak przedstawione wyniki czg$ciowo taka teze potwierdzaja.

Powtarzajace si¢ od wiekow postulaty wielkich pedagogow o konieczno$ci
dialogu, uznania, afirmacji, wolnos$ci, autentycznosci poczucia odpowiedzialnosci,
zaufania i empatii wobec ucznia, coraz mniej sg obecne w praktyce pedagogiczne;j.

Nabywanie 1 doskonalenie omawianych tu kompetencje, odbywa si¢ w poprzez
aktywne dzialanie 1 wuczenie si¢. Kluczowymi umiejetnosciami przysztych
nauczycielek wychowania przedszkolnego i klas mtodszych sg przede wszystkim:
bycie emptyczng, umie¢ stucha¢, zadawa¢ dobre pytania 1 w sposob jasny udzielac
odpowiedzi.

Podobno nie ma wiarygodnego obrazu nauczycieli przysztosci, rejestru ich cech
psychodydaktycznych, osobowosciowych, ktore stanowityby idealny wzorzec.

Juz w V w.p.n.e., Konfucjusz, chinski filozof, dawat wskazowki, ktore powinny
przyswieca¢ kazdemu przysztemu nauczycielowi-wychowawcy: Kto nabytq wiedze

pielegnuje, a nowq bez przerwy zdobywa, ten moZe byé nauczycielem innych.
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PO3JILI 11
MIATOTOBKA BUUTEJISI B YMOBAX
€BPOIEVICHKOI OCBITHBOI IHTET PAIIII

2.1. OCOBJIMBOCTI TPO®ECIMHOI MIAIOTOBKHY BUNTEJIIB Y
KPATHAX MIBJIEHHOI €BPOINHU Y XXI CTOJITTI

Haoia Ilocmpuzau

Beryn. YV npomeci rminoGanmizamiiHux 3MiH Y CBITi, 30KpeMa, B €Bpori,
dbopmMyBaHHsS 3arajJbHOEBPOINEHCHKOrO OCBITHHOIO MPOCTOPY 30pIEHTOBAHE Ha
30MDKEHHST CHUCTEM MIATOTOBKM TeAaroriyHux kajapiB €spomneiickkoro Corosy,
BIOCKOHAJICHHS LIUX CHCTEM Ha OCHOBI MONIYKY CHIIBHUX KPUTEpliB mpodeciiHux
SAKOCTEU «Ie/1arora-€BpONenIisI-10CIIHUKaY. 3arajlbHOEBPONEHUChKUI MPOCTIp B
OCBIT1 PO3IJISIIAETHCS K 3arajbHE TYXOBHE IMOJIE, XapaKTEePHUMU O3HAKAMH SIKOTO €
CHUIbHICTh LIHHICHUX OpIlEHTAI[IM, PO3YMIHHS 3HAYYIIOCTI MeJarora sk 0CoOUCTOCTI -
TBOPILIS, 37aTHOTO JO JIOCTIHHUIIBKOTO BIJAKPUTTS, CTBOPEHHS TyMaHICTUYHO
OpPIEHTOBAHOI'0 1HHOBAIIMHO-TIOIIYKOBOTO HABUAJILHOIO cepenoBuina. [l BUKIMKU
MIATBEPKYIOTECS BUMOTaMH bBOJIOHCHKOTO TPOIECy IOA0 KOHCOJMIJAIlii 3yCHUITh
HAyKOBOi ~Ta  OCBITSIHCBKOI ~ TI'pPOMAJCBHKOCTI  JiIi  ICTOTHOTO  MiJBUILECHHS
KOHKYPEHTOCIIPOMOXKHOCTI BUIIOi OCBITH Y CBITOBOMY BUMIpi, MIJABUIIECHHS iX POl y
COIIIOKYJIbTYPHUX MEPETBOPEHHSX, 10 (PikcyeThes B ocBiTHIN Aekiapaliii KOHECKO
«Ocsita 2030», pamkoBiii mporpami €Bpomneiicbkoro Coro3y 3 IOCIIKEHb Ta
inHoBamit  (I'opu3onT 2020) Ta 1iH.,, 1 MawTh BiJOOpaKEHHS Yy JepKaBHUX
HOpPMAaTHUBHUX JOKyMeHTaX — HarioHanpHIN HOKTpUHI PO3BUTKY OCBITH YKpaiHU Y
XXI cromitti (2001), 3akonax Ykpainu «I[Ipo ocBity» (2017), «IIpo Buiy ocBiTY»
(2014), «IIpo mnpodeciitnuii po3BuTok mpauiBHUKIBY (2011), «IIpo HaykoBy i
HAayKOBO-TE€XHIYHY MJisbHICTE» (2016), JlepxaBHi HaIllOHAIBHIA Mporpami

«Ocsitay (Ykpaina XXI cromitts (1993)) Tomo®.

%Tymrepa B. B. Meronomnoriuni i TEOPETHYHIACTIEK TUIIPOOIeMI()OPMYBaHHIHAYKOBO-
JIOCIT THUIBKOIKYIbTYPUMaiiOyTHbOrOBYHTENSI B yMOBaXOHOBIICHHsIBUINIOTTIeAaroriuHoinkony // HenepepHaocBita B
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AHaJti3 po3BUTKY MEIarorivHoi OCBITH B €BpOIIi 3aCBIIUMB, 1110, HE3BAKAIOYHN Ha
MOMITHI  BIAMIHHOCTI MIX Jep)KaBaMHU-YJI€HaMH, B €BPOINECUCHKIM  TOJITHII
MEJaroriyHoi  OCBITM MOKHA 3HAWTU TPU OCHOBHI TEHJACHINi: IIBUAKI 3MIHH,
«yHiBepcuTUdIKaIis» 1 po3MUpeHi Kouuemnmii mnpodecionamrizmy. Haromoc Ha
JOCITIKEHHI € OJTHAM 3 BOKJIUBUX ACTEKTIB IIbOT'O PO3BUTKY .

AHaJti3 OCTaHHIX JOCIKEHB 1 MyOJIKaIlii CBIIYUTh PO Te, 0 YKPAiHChKI Ta
3apyOI’KHI HAYKOBI[I HAJalOTh BEJIIMKOrO0 3HA4Y€HHs mpodiemam mpodeciitHoi
MiTOTOBKA BYMTENIB y KpaiHax €Bpomu. 30KpeMa, TOCTiIKEHO MpodeciiftHo-
nearoriyny miarotroBky BuuteniB y Bemukiit bpurtanii (H. ABmentok, B. basypina,
A. benbmaz, H. Sluumun Ta iH.), cUCTeMy MiATOTOBKU Ta MiABUIIEHHS KBamiQikarii
nenaroriyanx kaapiB y Himeuuwmni (B. 'amanrok, T. Bakynenko, H. Maxwuns),
@panmii(B. Jlamuxina) ta ['pemii(fO. Kopotkora, O. Ilpornenko Ta iH.), cUCTEMY
niaroroBku neparoriyHux kaapis y Hopserii (B. Cemmnerko), Jlanii (A. Poisik);
npodeciiiHy MiArOTOBKY BYUTENIB Y KpaiHax 3axigHoi €Bpomnu B JIpyriii MOJOBUHI
XX cr. (JI. [lyxoBCchKa), CUCTEMY MIATOTOBKM BYHUTEIIB Ta PO3BUTOK MEAAroriyHoi
ocgitu B CIIA y cBitoBomy koHTekcti (T. Hanwnmumena, T. Kommanosa,
K. Pubauyk Ta 1iH.) Touro.30kpeMa, poO3MISIAl0YM Cy4acHY €BOJIIOIII0 CHCTEM
npodeciitHoi miarotoBku BumrteniB, JI. [lyxoBcbka Bumiisie 3aranbHi TEHICHIT
iXHbOTO PpO3BHTKY, a TaKOX KOHKPETH3y€ BHMOTH JI0 BYHTEIS B HOBHUX
COLIIOKYIBTYPHUX YMOBax. «Y I[bOMYy TNHWTaHHI, — 3a3Haya€ BOHA, — IHTErpalliiiHi
npoiiecd y cdepi MeaaroriyHoi OCBITH CHPHUSIOTH (POPMYBAHHIO HOBHX BHMOT,
MOB’A3aHUX 3 IMIATOTOBKOI BYHUTENS-€BPOMEHI, SKU TOTOBUH A0 pPOOOTH B
MOIKYJIBTYPHOMY CYCIIUIBCTRBI, B PI3HOPIAHOMY HaBYaJIbHO-BUXOBHOMY CEPEIOBHIII,

B aJIbTEPHATUBHUX MEAArOriYHUX CHUCTEMax TOIIo» ™.

COIIIOKYIbTYPHUXBHUMIpax: KosekTuBHamoHorpadis / H. I'. Huukano (romosa); 3a Hayk. ped. a.i.H. B. M. Cnabka /
Miu-Bo ocBitu 1 Hayku, Har. nen. yu-T imeni M. I1. JIparomanoBa; kadenpa ocpitupopociux. Kuis: BugasHuumiigim
«I'enbpBeTnkan, 2018. C. 196-197.

%Kallés Daniel. Teachers and Teacher Education in Sweden: Recent developments : Paper presented at the
International Meeting “La formazioneinizialedegliinsegnanti in Europa. Percosiattuali e futuri”, organized by C.LR.E.
Centro Interdipartimentale di Richeche Educative” Universita di Bologna, 24 January 2013. P.9.

98K ommanosa TersHa. CrifibHI Ta BiAMiHHI TEHACHIIT po3ButKy nenarorigaoi ocBitu CLIIA y cBITOBOMY KOHTEKCTI.
Bichuk  JIsBiBcbkOTO  yHiBepcurery.  Cepis  memaroriyma.  2003. Bwum.17. C. 156-166. URL:
http://pedagogy.Inu.edu.ua/departments/pedagogika/periodic/visnyk/17/22 koshmanova.pdf. C. 160-161.
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PerenbHe ompairoBanHs HayKOBHUX Jpkepen, Ha AyMKy O. TiMelb, CrioHyKae 10
BHCHOBKY TIpO Te€, 110 BHUIIA IIKOJA 3apyOixKs aKyMyJIOoBajia MO3UTUBHUN JOCBIJ
MIJITOTOBKK TEAaroriB, 110 BMOTHBOBYE IHTETpallil0 TMEJaroriyHoi OCBITH B
€BPOMNEHCHKUI OCBITHIM TIPOCTIp SK OCHOBY OCBITHIX pedopM B VYKpaiHi.
[lepcriekTuBU Takoi 1HTErpallii akTyaldi3yloTh HOTpeOy B AOCIIKEHHI CUCTEM OCBITU
3apyODXOKS, IO JAcTh 3MOTY BHUSIBUTH ITO3MTHBHI W HEraTWBHI aCHEKTH JOCBIAY
IHIIMX KpaiH Ta BUOKPEMHUTU KpPUTEPIl 3 YNPOBAKEHHS 3apyO1KHOrO JTOCBIAY Y
BITUM3HSIHY reorpadiuny ocBity. JlocmigHuis KoHCTaTye (akT peamizamii
pPI3HOMaHITHUX MOJIEJeH MiArOTOBKM BYWTENIB: JIiHINMHA (32 OAHIEID MPOrPaMor0),
posraidykeHa  (3a  JeKUIbKOMa  BaplaHTaMd  NporpaMm),  IHAUBIAyalbHa
(iuBiAyanbHUN BUOIP CTYJEHTOM HaBUYAJILHUX KypCiB) Ta 1H.%

30kpeMa, aHali3 JOKYMEHTAJIBHHMX JDKEpeNl 3 Tamxy3l OCBITH TOKa3aB, IO Y
€BPONEHCHKUX  KpaiHax HAJa€ThCsd BEJIMKAa yBara IIJTOTOBII  BYMUTENIB,
PO3POOJISIOTECS CHUIbHI MPUHIUIIK 100 (POPMYBAHHS KOMIIETEHTHOCTI MarlOyTHIX
negaroris. BaxnuBo, mo0 MaiOyTHi ¢axiBul 3100yBajid OCBITY Yy BHIIUX
HaBUAJIbHUX 3aKJIaJlax Ta OTPUMYBAIM BIATNOBIAHY II€IaroridHy KaamidiKallio.
Oco0nuByYy yBary NpuiJICHO PO3BUTKY y CTYJIEHTIB HEOOXITHUX HABUUOK Ta BMIiHb
JUIs poOOTH 3 YUHSIMH 3 YPaxyBaHHSIM PO3YMIHHSI COLIOKYJIBTYPHUX OCOOJIMBOCTEH.
[ligkpecntoeTbest TOM (hakT, M0 BUUTEN MAIOTh YAOCKOHAIIOBATH 1 MOTJIMOIIOBATH
cBOi mpodeciiiHi 3HAaHHSA, BUKOPUCTOBYBAaTH HOBITHI MIAXOAM Yy HaBYAIbHOMY
MpoIIeCi BIPOJOBXK BCI€T CBOET MPAKTUYHOI MisIbHOCTI. OAHUM 13 TPIOPUTETHUX
3aBJlaHb, 1110 CTOSATH NEpe]] HABUAIbHUMU 3aKJIaJaMHU ISl TOAATBIIOro MpodeciiHoro
PO3BUTKY BUMTENIB € (opMyBaHHS mpodeciitHoi MOOUTbHOCTI. BaxxmBo cTBOpUTH
YMOBU Ui CTaXyBaHHS TMENAroriB y 3apyObKHUX KpaiHax. Haromomryerbcs Ha
BaKJIMBOCTI OpraHi3allii MmiAroTOBKH BYUTENIB y CIIBIpAIll 3 IIKOJIaMH, MICIICBUMH

OCBITHIMU OpraHamu Ta 1HIIMMHU 3al[IKaBJI€HUMHU CTOpOHaMH ‘.

®Timenp Oxkcana. [piopuTeTHIHATPAMUTIPODECIHHOITI ITOTOBKUBUNTEISI-Teorpada 3a pyoexeM.
IIpobnemurigroroBkucysacaoropuutens. 2012. Ne 5 (4. 1). C. 181.

WHoc JI. C. CywacHimizxoam a0 mpodeciiiHOiM rOTOBKHBYMTENIBIOYATKOBOIIIKONM B KpaiHaxCBporu. Young
Scientist. 2017. Ne 7 (47), July. C. 310. URL.: http://molodyvcheny.in.ua/files/journal/2017/7/68.pdf
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VY nokymeHTax npoBigHuX MixkHapoaHux opranizaimiit (FOHECKO, OECP, Paau
€Bporn, €Bpormeiickkoi Kowmicii ToOIO) MOTEHINAT YYHUTEIbCHKOIO KOPITYCY
pETIaMeHTY€EThCS OCHOBOIO 3a0e3neyeHHs BHCOKO1 SIKOCTI Ta
KOHKYPEHTOCIIPOMOXKHOCTI OCBITM Ha CBITOBOMY PHUHKY mpaili, a BuuTenb XXI
CTOJITTSl MPOrOJIONIEHUH HOCIEM CYCHUIBHUX 3MIH. I[HTerpyBaHHsA Hal[lOHAJIBLHOI
CUCTEMH OCBITU B €BPOINEUCHKUNA 1 CBITOBUW OCBITHIM TIPOCTIP 3yMOBUIIU
HEOOXIIHICTh MOIIYKY Ta peajizailii HOBITHIX MIAXOIB A0 3a0e3MedYeHHs SKICHO
HOBOTO pIiBHS Npo(deciiiHOI MIATOTOBKM IEJarorivyHoOr0 TEpCOHATy Ha 3acajax
30epeKeHHs HalllOHAJbHUX HaJ0aHh Ta BUKOPUCTAHHS KpaIluX 3pa3KiB CBITOBOTO
JIOCBIY, TPO IO HArOJOUIYETHCS y CYYaCHHX MPOTPAMHUX JTOKYMEHTax YKpaiHw,
30kpema 3akoHi Ykpainu «lIpo Bumry ocBiTy» (2014 p.), «HoBa ykpainceka mikosia:
KOHIIETITyaJlIbHI 3acaau pedopMyBaHHS cepeanboi mkomau» (2016 p.), mpoekTi 3akoHy
Vikpainu «lIpo ocsity» (2017 p.). BuBuenHs nocBimy mnpodeciiHOi MiArOTOBKH
MEeJaroriB y pO3BUHEHHX 3apyOlKHUX KpaiHaxX BIJIKPUBAE HOBI MOMIIUBOCTI JUIs
YIOCKOHAJIEHHS! CUCTEMH HENEpPEepBHOI MENArorivHoi OCBITH B YKpaiHl B yMOBax ii
ajanrtaiii J0 BHUMOI 3arajJlbHOEBPOMEHCHKOTO OCBITHBOTO MPOCTOPY. 3HAYHUUN
HAYKOBUH 1HTEpPEC CTAHOBIISATH MPOTPECUBHI 3M00YTKH KpaiH, 110 AEMOHCTPYIOTh
BUCOKMH piBeHb NpOoQeciiiHOi MIArOTOBKHM TIEAAroriB, BIAMOBIIHO 10 CBITOBHX
CTaHJAPTIB; MalOTh Oarari ICTOPUYHI TPAJHUILIIi OCBITH, 110 CIPHUSAE X MPOBIIHIN POl
y Taiy3l HayKd 1 OCBITM Ha PETIOHAJLHOMY 1 INI0OAJbHOMY PIBHSIX; HAKOMWYWIN
3HAYHUN JIOCBIA Yy ray3i npodeciiiHoi MIArOTOBKM MEJaroriB y HOBHX
COLIIOKYJIBTYPHUX yMOBax'®.

[ligroToBka BuMTElNA JJIs HAIlIOHAJIBHOI CUCTEMH OCBITHM Ha Cy4aCHOMY eTarli
PO3BUTKY CYCHIJIBCTBA — OCOOJIMBHI acCMEKT, OCKUIBKH CaMe BYMTENh BIAMOBIIAE 3a
dbopMyBaHHS BIJIbHOI OCOOMCTOCTI, fSKa IIOBUHHA HE TIUIBKH BOJIOAITH IIEBHUM
3amacoM 3HaHb 1 MNPOo(dECciiiHOI0 KOMIIETEHTHICTIO, a U 00’eaHyBatM B COOl1
IHTENEeKTyaJIbHUM  TMMOTEHIladl 3 MOPAJbHOIO CBIJOMICTIO Ta T'POMAACHKOIO

BIJIMOBIJANBHICTIO. Y 3B’SI3Ky 3 IIMM Yy IIpolieci TapMOHi3ailii €BPOIEWChKOro

1013 apy6ixuuiinocsianpodeciiiHoini AroOTOBKUIEIaroriB :aHaniTHaHiMarepiany / [Apmeniox H. M., dauenxo JI. M.,
Koty K. B., Mapycusrers M. M., Orienko O. 1., Cyauma O. B., IToctpurau H. O.]. Kuis : JIKC «llentpy», 2017. C.4-5
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OCBITHBOT'O TIPOCTOPY MIJATOTOBKAa BHCOKOKBaJi(PIKOBAaHUX TIE€aroriyHUX KaJpiB
BUMarae ocobsmBoi yBaru. Jlyke BaKJIMBHM 1I€M acreKT 1 Juisi Y KpaiHu, OCOOJIMBO B
KOHTEKCT1 OCBITHIX pedopmi mporecy eBpoiHTerpaiii. PedopMmyroun ykpaiHCbKY
MeJaroriuly OCBITY, CIiJ OpaTu 10 yBard MpOTrPECUBHUIIOCBIA 3apyOKHUX KpaiH.
CydacHa pI3HOMAHITHICTh MIAXOJIB Ta CTPATErid MiArOTOBKM BUYUTENIB 3yMOBJIEHA
1ICTOPUYHUMH, COLIAIbHUMH, KYJIbTYPHUMU T4 €KOHOMIYHUMH YMHHUKAMH PO3BUTKY
KOYKHOI KpaiHu'®.

CydacHuii cran pedopMyBaHHS CHCTEMH OCBITH YKpaiHU XapaKTEePHU3YETHCS
3MiHaMHM B ycCiX 11 mijcucreMax, JiaHkax Tomio. [Ipu 1mpomy 3mict pedopM, 10
3alpOBAKYIOTHCSA B OCBIT1, 3yMOBJICHHUI HE JHIlIe 00’ €KTUBHUMHU BUMOTaMH 4acy, a
H cTaHOM caMOi CHUCTEMH OCBITU. [HTerpamis BITUM3HSHOI CHCTEMH OCBITH B
ro0adbHUM  CBITOBHM, 30KpeMa €BPONEHCHKUM, OCBITHIM MpOCTIp, aaanTarlis
CHUCTEMH OCBITH JO0 HOBHX COIIAJIbHO-CKOHOMIYHHMX BIJHOCHUH, HEOOXIIHICTh
3a0e3MeUeHHS KOHKYPEHTOCIIPOMOXHOCTI OCBITHM B 1H(QOPMAIIHHOMY CYCILILCTBI,
MepEOopi€HTAIlI OCBITHBOTO MPOILIECY HAa PO3BUTOK OCOOMCTOCTI TOIIO BUMAraroTh
MOJIEpHI3aIlil CUCTEMU YIPABJIIHHS OCBITOIO'®.

VY mporHo3ax CTOCOBHO PO3BUTKY BHIIOi IENAaroriyHoi OCBITM B YKpaiHi
Hanmpukiam XX — mowarky XXI CT. 3a J0MOMOTOI0 CHCTEMHOTO aHalli3y
oOrpyHTOBYBayiacsi Te3a Mpo 30epekeHHsT TEeHIEHIli peopranizauii B i chepi. Y
MEPCIEKTUBI MPOBIHE MICIIC B CHCTEMI BHIIOI II€IarOTIYHOI OCBITH MaJlld ITOCICTH
KJIACUYHI YHIBEPCUTETH Ta MEJAroriyHi yHIBEPCUTETH, SIKI TpaHCHOPMYBATUMYThCS B
perioHambHI ~ HAyKOBO-METOAWYHI IIEHTPH MIATOTOBKM Ta  MEPEeNiJArOTOBKU
negaroriyHuX KajapiB. llemarorigdi 1HCTUTYTH IIOCTYIIOBO CTaHYTh CTPYKTYPHHMU
niapo3AiiaMu yHiBepcuTeTiB (X Qimisamu, GpakyabTeTaMu) YU OyAyTh peopraHizoBaHi
B mnenaroriyHi kosemxki. [lpore e nuiie mporHo3u BYEHUX. Y JIACHOCTI Bce

HaOararo cknajHime. J{ocBix cydyacHoro pe)opMyBaHHsS OCBITHBOI chepu Ha 3axoil

%2Hocosenr ~ H. M. (.  TIpodecilinaniaroroBkamMaiOyTHixBuMTeNiB  y  KpaiHax3axinHoi€Cspomu.
BicaukYepHiriBcbkoroHamioHamsHOroneaarorivaoroytisepcurety. Cepis: [lemaroriuni Hayku. 2015. Bun. 130. C. 68.
103pegopmyBanHsOCBiTH B YKpaiHi: JepKaBHO-YIPaBIiHCHKUN acriekT : Hapd.-Hayk. Bua. / H. T. Tlporacosa, B. 1.
Jlyrorwuii, FO. O. Monuanosa Ta iH ; 3a 3ar. pea. H. I'. IIporacoroi. K.; JIseis : HAJTY, 2012. 456 c.
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MOKa3ye, IO TejaroriyHa Hayka, sSIK 1 paHille, He BHUCTYMNAE PYIIIHHOI CHJIOK Ta
PEryasSaTOPOM ITHUX IIpoleciB’™,

JI. XoMuu BHUIUIMIA HU3KY YMHHHUKIB, IO JIETEPMIHYIOTh IPOLEC MiArOTOBKU
BUMTENSI B CYYaCHMX YyMOBaX pO3BUTKY VYkpainu. lle 3mebinbmioro TexHiKo-
TEXHOJOTIYHI 1 COL1aJbHO-€KOHOMIYHI YMOBH, SIKI BIUIMBAlOTh Ha 3MICT 1 METOAM
OCBITH BYHUTENS, a TaKOX COIIJbHO-TIONITUYHI, KYJIbTYPOJOTIUHI 1 COIIaJbHO-
TICHXOJOTNiYHI OCOONMBOCTI. IX 3HAYEHHS BHU3HAYAE TaKi €JIEMEHTH CHCTEeMH
NEeIaroriyHoi OCBITH: OpraHizallilo ¥ YHpaBiiHHS, CUCTEMY HaBUAJbHUX 3aKJaJliB,
BUMOTH JI0 KOHTHHIE€HTY BHUKJIQJaudiB 1 CTYACHTIB, 3MICTY MIJATOTOBKH, METOIB 1
dbopm podoTu'®[23].

JificHO, MOTpiOHO BU3HATH, 1110 TI€JIaroriyHa OCBITa B YKpaiHi Ha 3HAXOAUTHCS Y
CKJIaJJHOMY CTAHOBHII: 3 OJHOTO OOKYy, Ha PiBHI BCi€i KpaiHH, YITKO BUSBISETHCS
TEHJICHIIIS1 10 pe)OpMyBaHHs, a IPYroro — Ha MICIIEBUX PIBHSX, ICHYE BHYTPIIIHII
OITip 1IHHOBALIIHUM SIBUIIIAM, 1 HEBIJMIOBIAHICTh OTPUMAHHUX 3HAHb SKICHUM CBITOBUM
MOKa3HWKaM, a OTXE YKPAlHCBKUM CITeIiallicTaM BaXKO KOHKYpPYBaTH Ha
MDKHApOJHOMY PHUHKY Tipaimi. Taka cuTyalisi BUMarae OOTpYHTYBaHHS HOBHX
MIJIXO/IIB 10 HAaBUAHHS 1 BUXOBaHHS MalOyTHIX MeAaroriB Ta BHECEHHS CEPHO3HUX
KOPEKTHB J0 BCIET CHCTEMH OCBITH.

Y cBow yepry MiJArOTOBKAa BYMTENIB KOXXHOIO IIKIJILHOTO pPIBHSA Ha
MDKHApPOJHOMY pIBHI XapaKTEPU3YEThCA SK TIOHSATTS, BJIACTUBE BYHUTEIbCHKIN
npodecii ¥ Oe3nmocepeHLO TOB'I3aHE 3 OCOOMCTICHUM 1 MPOGECIHHUM PO3BUTKOM
nmenarora. Hesane)kHO BiJ TOro, HACKUIBKM BakKKO JAaTHM TOYHE BH3HAYCHHS
MIJIFOTOBKH, BYEHI Ta JOCTIIHUKH, MPEAMETOM JIOCTIDKEHHS SKUX € MiSJIbHICTD
THCTUTYIII1 MIATOTOBKH BYUTENIB, TN 3TOAU IIOJI0 AEIKUX OCHOBHHUX ii aCIeKTiB.
[To-mepiiie, BOHU MOB'SI3YIOTH 11 31 3MiHAMHU, 3M1HCHEHUMH 3 COIIaIbHOI, MOJITHYHOI,
€KOHOMIYHOI, TEXHOJIOTIYHOI, KyJIbTYpPHOI Ta €KOJIOTTYHOI TOYKHU 30Dy, 3 NOYATKOBOIO

MIJITOTOBKOIO BYUTENIB, a TaKOX 3 HEJOCTaTHHOIO MiATOTOBKOK ab0 B raiysi

1%TTyxoBcbka JI. T1. TIpobnemu iHTerpauii negaroriuoi oceity YKpaiHu B 3aralbHO€BPONEHCHKUN OCBITHIM IpocCTip.
URL:

http://eprints.zu.edu.ua/596/2/%D0%BF%D1%80%D0%BE%D0%B 1%D0%BB%D0%B5%D0%BC%D0%B0op.pdf.
C.3.

105X omuy,J1. O. TIpodeciiino-neaaroriyHami IroToBKaBuuTeNsAnoYaTkoBrxknacis. — K.: Marictp-S, 1998. C.74.
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npeaMeTa yauTess abo B rajysi ImeJaroriku 1 MeTOAMKH HaBUYaHHS, 3 OCOOMCTICHUM 1
npodeciiiHUM PO3BUTKOM BUHUTEJNS 1, HAPEIITI, 3 HECTATUYHUM XapakTepoM mpodecii
BUUTENsI. bepydun 10 yBarm BUINE3rajaHi acleKTH ITiJATOTOBKH BYHUTENIB, JIETKO
3pO3YMITH, IO IIJITOTOBKA € CKJIAJHUM O0'€KTOM 3 PI3HMMHU acleKTamMd 1 BOHa
MOBUHHA NMPUUHATH (HOPMY B 3aJI€KHOCTI BiJ MPIOPUTETY, SIKUM BCTAHOBIIOETHCA
oprasizatopamMmu ab0 pPO3pPOOHUKAMH TPOrpaMH MIiArOTOBKU. HailOinbin BakIMBi
KpUTEpii, SKI 3aCTOCOBYIOTHCA [0 PpI3HUX THUIIIB TMIATOTOBKM, TOB'SI3aHI 3
bimocohChbKUM TJIOM, Ha SIKOMY TPYHTYETHCSI TUIAHYBAaHHS MPOTPAMH ITiATOTOBKH,
BIIPOBA/PKEHHSI 1HHOBAIlM B raiy3l BHUKJIQJaHHS, TPUBAIICTh MPOrpaMu HABUAHHS,
PEIMIIEHTH TPOIEAYPH MIATOTOBKH, IHCTHTYIlIAi30BaHa OpraHizailis, ska Oepe Ha
ceOe 1HILIaTUBY MIJATOTOBKKA Ta MICIle IPOBEACHHS MPOrpaMu MiAroTOBKU. Marouu B
SKOCTI BIJAMPABHOI TOYKH KPUTEPId Micls TMPOBENEHHS MTPOTrpaMH MiATOTOBKU
BUUTENIB, BHOKPEMJIIOIOTh TaKl THUIM MIATOTOBKU: IIJrOTOBKA, OpIEHTOBaHA Ha
IIKOJTY, JUCTAHIIHA IMiITOTOBKA 1 MiITOTOBKA, sIKa BIJJOYBAETHCS 1032 KOHTEKCTOM
KON '®.

HesBaxkaroun Ha Te, 1m0 okpemi kpainu €Bporneiicbkoro Coro3y 31HCHIOITH
(daxoBy MIATOTOBKY BUMTENIB, BUXOMSYM 3 BJIacHOro gocBiny, €C Hamaraethbcs
CTBOPUTH OJTHOPIIHY MOJeih BunTelsi. CTBOPEHHS HOBOI «MIKHApOMHOID» MOJEi
BUUTENSI CIOHYKA€E BUMTENIB JO OBOJIOJIHHS KOMIIETEHIISIMU B HOBHUX cdepax,
pPO3IIUPEHHS CHiBIpaIli 31 CBOIMH KoJjieramMHu, OaTbKaMW YYHIB W 1HIIMMHU
Npe/ICTABHUKAMU CYCIUIbCTBA. BiJ BUUTENIB OYIKYETHCS, 30KpEMa, IO «BBOJASYU
y4HIB B CBIT mpaii 1 3a0e3mneuyioun poOOTOI0, BOHH OyIyTh MPHILEIUIIOBATH
MO3UTUBHE CTABJICHHS 1O HEl, YUM 3MOXYTh MIArOTYBaTH CBOIX BHUXOBAHIIB JI0
npodeciitHoro ®KUTTs 1 OyTH MOpagHUKaMHU B Iiil cepi, 60 320X0UyBaTUMYTh YUHIB
JI0 Mi3HAHHS, PO3YMIHHSI THIINX Kpain»'”,

Bigrak anami3 MOpOBIAHUX  TMOJOXKEHb  €BPOMEUCHKUX  YYEHUX  HIOJI0

KOHLENTYyaJIbHUX Mojened npodeciiiHOi MIATOTOBKM Y4MTeNniB y KpaiHax €C

TJocrpurays H.  O.  Mogens  HiArOTOBKMBYMTENs,  OpieHToBaHOi  Ha  Imkoay B I'pewii.
HaykosuiiBicauk Y xropoacekoro YaiBepcurety. Cepist: «Ilemarorika. ComiansHa Po6oTay. 2016. Bum. 2 (39). C. 197.
107RabczukW. PolitykaedukacyjnaUniiEuropejskiejnatleprzemianwszkolnictwiekrajowcztonkowskich. Warszawa: IBE,
1994. S.35.
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3aCBIYMB, III0 HA CYYaCHOMY piBHI BHpIIICHHS MpoOiemMu mpodecioHam3aii
MIJTOTOBKM BYWTENS TMOB'I3aHE 3 HAYKOBHUM OOTPYHTYBAaHHSM ¥ MPaKTUYHUM
YIOCKOHAJICHHSIM 3MICTYy MEJaroriyHoi OCBITH B O1K OUIbINOI 30aJlaHCOBAHOCTI ii
CKJIQJIOBUX: 3arajibHoi, CremiaiibHoi Ta mpodeciitHoi. Ile Bumarae meprioueproBoi
po3po0Ku 0a3zu mpodeciiHUX 3HAHb YYUTENsS, sIKa Ma€ BKJIIOYATH HE TUIbKU 3HAHHS
KOHIIETIII1i, TEXHOJIOT1/ 1 BOJIO/IIHHS MEJaroriyHo0 TEXHIKOI, a i YMIHHS PO3BUBATH
i OLIIHIOBaTH CBOIO MpodeciiiHy AisIbHICTh. PI3HOMaHITHICTh TEOPETUYHUX IM1IXO/1B
Ta KOHIIENTYaJIbHUX 17Ie¥ 11010 opraHizarii mpodeciiftHoi miAroToBKy BUUTENiB B €C
COpUSATHME TaKOX po3pollll 1 TOMMpPEeHHI0 iAed mpodecioHamzaiii  Ha
€BPOIMENCHKOMY KOHTUHEHTI, y ToMY uncii Kpainax [liBgennoi €Bpornu'®.
[IpoanamnizyeMo ocoOsMBOCTI TpodeciifHOi MIJArOTOBKKM BYHUTENIB B KpaiHax
[liBnennoi €Bpornu. Tak, momepHizamis memaroriyHoi ocBitm ['pemii 3 ii craTycy
«Konemx» nmogansinoi ocBith («Ilemaroridynai Axamemii») 10 CTaTyCcy YHIBEPCUTETY B
1980-x pp. XX cr., Mana BUpiIaIbHUI BILUTUB HA €BOMIOIIIIO rany3i (Bouzakis Ta iH.,
1998). IHmuM KIIO4OBMM (AaKTOPOM BIUIMBY OYyB TpHUBAIWil Mepiof, SKUU
3Ha00uBCsT DakyabTETaM OCBITH I CAaMOYTBEPKCHHS U 3I00YTTS «HAJIEKHOT0)
BU3HAHHS B YHIBepCUTETChbKOMY cekTopi (Stamelos, 1999; Flouris, 2010). Cniau mmux
BIUIMBIB HAa NUIAXH BIOPOBAHKEHHS pedopM JJ0CI 3IUINAIOTHCS OYCBUIHUMHU B
CTPYKTYypl 1 oOpradizaiii HaBUaJlbHMX TMporpaM Ta IUIaHIB [EJaroriayHoi
ocBitu(Flouris, 2010; Sarakinioti, 2012). BiabIiie Toro, B miciasiaicaOOHChKHI TIEPioT
cepell IepKaB-wiIeHIB PO3M0YaIocs Po3MOBCIOHKeHHs momiTuku €C 1040 OCBITH Ta
MiArOTOBKHA, BOJTOHCHKOTO TpoIiecy, BIAMOBIAHUX IHIIIATUB IS HAIIOHATBHUX
cucteM BuIOi ocBiTh W miaroroBku BuurteniB(Eurydice 2002; €C, 2010). Lle
BiIOyBAJIOCSI TOJIOBHUM YHMHOM 32 JIOMIOMOTOI0 BigkpuToro mMeromy KoOpAHWHAIl Ta
nporpaM (QiHaHCYBaHHsI perioHambHOro po3BuTKy (Dale, 2004; Alexiadou, 2007;

Zgaga, 2013), 30kpema peamnizauii OnepaTuBHOI IPOrpaMH 3 OCBITH Ta MOYATKOBOIO

1%8Tocrpuray H. O. KonuenryansHiMoneninpodeciiinoimiaroropku yuutens B kpaimax €C Ha 31aMiCTOMITb.
HayxosniiBicHuK Y kropo/icbkororarionansHoroysisepcurery :Cepist: Ilenarorika. Couiansaa po6ota / roi. pen. 1. B.
KosyboBcrka. — Yxkropon :BunasauirsoYxHY «'oBepnay,. 2014. Bumn. 33. C. 158.
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npodeciitnoro Hapuanns I (2000-2006, OPEIVTII)y I'pemii (Flouris 2010; Gouvias
2007, 2011; Sarakinioti, 2012)**,

VY nepeBaxkHii OLIBIIOCTI KpaiH, y ToMy umcii ['pewmii, Itamii, na Kinpi ta
[Topryramii, 3rimHo pociimkenas [ OOGepxrom, kBamiikamiiiHi BUMOTH [0
npomiAroTOBKM BUXOBaTeNass BUMOrM BuINl. Tak, Hampukiang, 3 2007 p. y
[lopryramii, mo0 oTpumaru gurIoM (axiBig JOMIKUIBHOI Taimy3l, MOTpiOHO
HABYATHUCSA BiJl YOTUPHOX JO YOTUPHOX 3 MOJIOBUHOIO POKY. TyT FOTYIOTh «BYHTETIB
JUTsl poOOTH B JIEp)KaBHUX 1 MPUBATHUX TUTSYUX Callax JJisg MEBHOI BIKOBOI TPYII».
Ha Kinpi, I'pemii, Itami ta JlrokcemOyp3i B HEPCHEKTHUBI MIATOTOBKA «II€IaroriB
PaHHBOTO NWTHHCTBA» OyJe CTAHOBUTH HE TpPU, a4 YOTUPH POKH TPOdeciHHOTO
HaBYaHHs, Xxouya B Iramii Ta JlrokcemOyp3i I1HTEHCHBHA IIIJITOTOBKAa BCE XK
30cepekeHa BUHATKOBO Ha MepIi POKA HaBYaHHS ",

Tak, BaKJIMBUMHU XapaKTEPUCTUKAMH T'PElbKOI CUCTEMH I1HIIIOMOBHOI OCBITH,
30KpeMa TIATOTOBKM BYMUTENIB JO pPaHHBOTO HABYaHHS aHTJIINCHKOI MOBU Y
Cy4aCHOMY BHMIpI, €: BUIBHUM JOCTYI 10 PI13HOIJIAHOBOI 1H(opMaIlii; riaodanmizaris
3HAaHHS Ta JIOCTYI JO MDKHAPOJHHMX HAYKOBUX Ta METOAUYHUX 0a3 JaHWX; OCBITa
NPOTATOM KUTTS; IHAUBIIYATbHUNA PO3MOALT Yacy, KepyBaHHS HUM; MOJIKYJIbTYpHI
Ta 0araTOMOBHI CYCHIJIbCTBAa; MOOUIbHICTH (Di3MUHA Ta BIpTyaslbHA; YIPaBIiHHSI
iH(dopMalli€l0;  BUKOPUCTAHHA  1HGOPMAaLIMHO-KOMYHIKAIIMHUX  TEXHOJOTIH;
CaMOOCBITa; BOJIOAIHHSA KUTbKOMa MOBaMU; CIHiBIparms (TaKoXX 1 JUCTAHIIAHA) Y
PI3HOMAaHITHHUX Tamy3sx ™.

Boanowac y [I'pemii mouaTkoBa MiATOTOBKA 1 HENEpPEpBHHUM mpodeciiHuii
PO3BUTOK  3a0e€3MeUylOThCA  aKaJAeMIYHMMHU 1HCTUTYIISIMH Ta  (aKyJbTeTaMu
yHiBepcuTeTiB. Ha mnemaroriunux QaxynpTeTax AOMIKIIBHOI OCBITH KYypCH, SIKI
BUKJIQJIAIOThCSI, TIOB'SI3aHI 3 TMENAroriyHOI IMArOTOBKOIO, HABUYAHHSIM HaBHUYKaM,

MICUXOJIOTI€I0, NUIAKTUKOIO U MPONOHYIOTHCS BUKIIOYHO JJII MAlOYTHIX BUMTEIB

1%9garakiniotiAntigone& Tsatsaroni  Anna.European education policy initiatives and teacher education curriculum
reforms in Greece.Education Inquiry. 2015. VVol. 6. No. 3.P. 264. DOI: 10.3402/edui.v6.28421
OMenpuuk Hatamis. OcobauBocTi kBari(ikamii Ta cnemiadbHOCTI (axiBIiB AOMKIIFHOI OCBITH y KpaiHax 3aximHol
€sporm. URL: http://dspu.edu.ua/pedagogics/wp-content/uploads/2016/06/2016_2_18.pdf. C.158-159.
l11J'Ia6yHeLu, FOmis. Hocsin I'penii 3 miATOTOBKM BUMTENS IO PAHHHOTO HABUAHHS AaHTITIMCHKOI MOBH: CYdacHHUH BHMIp.
Ienaroriunmii mponec: Teopiss 1 mnpaktuka (Cepia: Ilemarorika). 2017. Ne 4 (59). C. 134. URL:
http://elibrary.kubg.edu.ua/id/eprint/23202/1/Y _Labunets_PP4_2017_Pl.pdf.
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JTUTSYMX CaIKIB 1 MOYATKOBOI IKoiaM. Ha dakynapTrerax HaykKW 1 TeXHIKH][...], J1e
HABUYAIOThCSI MaHOyTHI BUUTEN CEpPEeAHIX IIKII, CTYACHTaAM IPOIOHYETHCS KypcoBa
MIITOTOBKA 3 JUJAKTHKU, TEJaroriki W METOAOJOrii, ajie BOHHU, SK MPaBUIIO,
BapiaTUBHI 1, OT)KE, HE € OCHOBHUMU TpEeIMETaMH Y HaBYaJIbHOMY 1uU1aHl. ChOTro/THI,
MICHs TpaleBIAITyBaHHS T'pelbKl BUMTEN PO3MOYMHAIOTH HABYAHHSA 1 MICIS JBOX
pOKIB  poOOTM Ha TOCaal 3a3BUYail  OTPUMYIOTH  CTAaTyC  MOCTIAHOTO
(micngaumioMHoro) Buutens. [IpoTsarom mepuioro poxky HbOro BUIIPOOYBaJIbLHOTO
TEPMiHYy BYHUTENbh HACIIy€ TIOYATKOBHM €Tam I1HAYKTUBHOI TIJTOTOBKHU, SIKHMA
BKJIIOYae B cebe Tpu eranu. Lli ¢da3m HaBUaHHS 3aBEpIIYIOTHCS 3a KEPIBHUIITBA M
BIJIMTOBIJATBPHOCTI PerioHambHUX IEHTPIB Memaroriyuoi ocBiTv, Tak 3BaHux PEK | i
BOHH, SIK MPABUJIO, MICTATH (Cepe 1HIINX) Taki TeMaTU4HI Taly31 : opraHi3alliiHi Ta
aJIMIHICTPAaTHBHI aCMEeKTH OCBITH; TMEAaroridyHi MmpoOJeMu; MpeaMeT TUIAKTHUKH;
MUTaHHS OIL[IHIOBAHHS; MPOOJIEMHU MIKKYJIbTYPHOI OCBITH; METOJIMKY BUKJIAJaHHS B
KJaci (mpe3eHTallis ypoKiB, METOAU M00pOi MPAKTUKHU 3 JTOCBITUCHUMH YUUTEIISIMH )
Ta BUPILIEHHS MPOOJIEM y IPAKTUL BUKJIAAAHHS; BUBYEHHS YCIIIIHOIO i HEBAIOIO
JIOCBIy, TIEAAroriyHUX BTPYYaHb Yy Kjaci (mpe3eHTaiis mpobiieM, MOBSI3aHUX 3
VIIPABJIIHHSIM  OCBITOI0, MENArorikol, OLIHIOBaHHAM Ta MDKKYJIbTYPHUMU
npoonemamu). Illopoky PEK Takoxx OpranizoByrOTh psii Mporpam y pi3HUX
TEeMAaTUYHUX Tay3sX, siki He € 000B'13koBUMHU. LI mporpamu crovaTKy OLIHIOKOTHCS
YYUTEISIMHA, a TOTIM BOHHM PEATI3yIOThCSl Y LHX pErioHabHUX LEeHTpax. Ywucio
BUUTENB, SKI BIABIAYIOTH iX, oOMexeHe. TpuBajicTh KOXHOTo Kypcy — 40 ron.
KoHTeKCT 0XOIoe HU3KY TaKUX KOHKPETHUX Tally3eH, sIK TUIAKTUKA, TICUXOJIOTIs,
¢bi13uka 3 BUKopucTaHHsaM komi'torepis, IKT Tomo™2.

[Ilo cTocyeThCcsi TpeHEPIB, TO MOYKHA 3a3HAYUTH, IO 3ACOUTBIIOTO Ti XK cami
JIIOJTA TIPAIIOIOTh Y TTOYATKOBIM MeAaroridyHii OCBITI Ta MICISIUILIIOMHIN OCBITI, ajie
1I€ HE € 3arajJbHuUM npaBuiioM. CTyI€HTH y CEKTOpP1 MOYaTKOBOI MEJAaroriyHoi OCBITH
BIIBIYIOTh CBOI HaBYaJIbHI KYpCH OKpPEMO BIJ CTYJIEHTIB Y HENEPEPBHOMY

npodeciiHOMY PO3BUTKY, 1 BOHH JKOJHUM YHHOM HE MOXYTh 3MIITyBaTHCS B KJlacax

"2pgycharis S. Initial teacher education and continuous professional education in  Greece.URL:
http://entep.unibuc.eu/feldkirch/reports/yNAT_REP_GREECE.pdf. C. 1-2.
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a00 Kypcax, OCKUIbKH BIJIBIAYIOTh pi3HI ycTaHOBHU. [IpoTe, B 1IJIOMY iCHYE CITIBIpaIls
MDK BUIIMMHU HaBuaibHUMHU 3akiagamMu Ta PEK y dopmi oOMiHy yrpaBiiHCEKUM
MEPCOHAJIOM, a JMPEKTOpaMM PETiOHAJbHUX IIEHTPIB, SIK MPABUIIO, € BUKJIaaaul
BUIINIB. 3 METOI0 3a0e3Me4YeHHs HACTYIMHOCTI Yy MIATOTOBI[l BYMTENIB MPOTPAMHU
HeTepepBHOIro MpodeciiHOro po3BUTKY, 3IMCHIOBAaH1 JIJIl BUMTENIB Y MEPIIUMA PIK 1X
poOOTH Ha TOCal, YPaXOBYIOTh 3MICT ITOYATKOBOI MEJAroriyHoi OCBITH, TUM CaMUM
JOTIOMAararoyu BUMTENSIM B1IOOpa3UTH iX MONEPEHE 3HAHHS W MPOEKTYBATU MOro Y
CBOiM kiacHi mpaktuimi. Y I'pemii memaroriuHa mMiArOTOBKA € HAIIOHATLHOIO
CIpPaBOl0, OPraHi30BaHOIO Ta CKOOPAMHOBAHOI  IEHTPAII30BaHUM  YHUHOM
[lenaroriyHuM iHCTUTYTOM Ta MiHICTEPCTBOM OCBITH. Y UUTENl MOXYTh Bi/IBITYBaTH
KYpPCH HENEepepBHOro MpodeciiiHOro po3BUTKY Ha JOOPOBUIbHIM OCHOBI, i BOHHU
BIJIbHI BHOMpaTH c001 KypCOBY MiJATOTOBKY, SIKa BIAMOBiAa€ IXHIM moTpedam. OgHak
CJIJT MJAKPECIHUTH, 10 MepeBakHa OUIBIIICTh BUUTENIB O€pyTh y4acTh y Iporpamasx,
aki 3anpoBakytloTbes npu PEK. Hapemnti, 3rifHO 3 OCTaHHIMHU 3aKOHOJABYUMU
aKTaMu, OyJ0 3alpoBaJ>KEHO aBTOHOMHY OpraHi3aliio MiArOTOBKU Ta MPOQeCciiiHOro
pPO3BUTKY BuuTeniB. BoHa mokiMKaHa 30CepeluTH yBary Ha KOOpJWHAIII],
pO3pO0JIEHHI Ta peati3allii KypciB abo ceMiHapiB i MiCASIUITIOMHOIO HAaBYaHHS Ta
npodeciiftHOro po3BUTKY. 3 1HIIOTO OOKY, BiAMOBiAHI ycTaHoBH (Hampukiaa, PEK),
AKl 1CHYIOTh ChOTO/HI, OyAyTh HPOJOBXYBATH IMPALIOBATH Pa3oM 3 II€0 HOBOIO
oprasizamie™,

3akonom Ne 2986 / 2002 «IIpo opranizaiito 00JJACHHX CIIYKO IMOYaTKOBOI Ta
CepeHbOI OCBITH, aTECTAIlI0 MEAAroriyHoi JiSIBHOCTI Ta MEJaroriyHuX KajpiB,
MIJBUINCHHS KBadiikailii BYMTENIB Ta 1HII TOJOXKCHHS» PETJaMEHTYIOThCS il
BUUTENIB, AUPEKTOPIB LKL, MIKUIbHUX KOHCYJIBTAHTIB Ta 1HIIMX 0Ci0, SKi OepyTh
y4acTb B OI[IHIOBaHHS MEAAroriyHuX KaJpiB. 3TiTHO 3 BUIICO3HAYCHUM 3aKOHOM
MeTa aTecTallli NeJaroriyHuX KaJapiB MOJSArae y: MIATPUMII IParHeHHsT BUUTENIB J10
CaMOIII3HAHHS, /10 BU3HAYECHHS PIBHS BJIACHOI ME€1aroriyHol MiArOTOBKH, (hOpMYyBaHHI1
HAYKOBOI JYMKH, JUJAKTUYHUX HABUYOK Ta BMiHb;, (POpMYyBaHH1 YITKOI KapTHHU

10J10 PE3YIbTATUBHOCTI POOOTH BUMTEINIB; CIPOO1 BIOCKOHAJICHHSI METO/IIB TIepeiadl

113Tam camo. — C.2.
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3HAHb BIJl YUHUTEJSl YYHSAM IUIIXOM BUBYEHHSI iXHIX NMEPEKOHAHb Ta 1]1ei; BUZHAYEHHI
€(EeKTUBHOCTI pOOOTH MENAroriuyHuX KaJipiB Ta HaJlaHHI iM MOXJIMBOCTI OOIMHSTH
aJMIHICTPAaTHBHI TIOCQJH; BHUAUICHHI 3MICTY IJABUINEHHS KBalidikarii BYUTEIIB
3aJIeKHO Bl iXxHIX TOTpeO; dopMyBaHHI aTMochepu B3a€MOIOBAard Ta JOBIPU B
MearoriyHoMy KoJjieKTHBl. 3rigHo 13 3akoHoMm Ne 2986 / 2002 mpomoHyeTbes
MPOXOAUTH aTeCTaIlll0 BUMTENISIM TOYAaTKOBOI Ta cepenHbhoi OcBiTH. llepeBaru
HAJAIOTHCA: BUMUTENSAM, SKUX TUIAHYIOTh MIABUIIUTH MO CIyXO0i; memaroram, siKi
MJIAHYIOTh 001MMaTH aJMIHICTpaTUBHI MOCaaW; aJMIHICTPATUBHUM IIpalliBHUKaM
OCBITHBOI Tally3l; BYUTENSAM, SKI MarOTh OakaHHS aTECTyBATHCS, Ta I1HIIUM
MeJarorYHUM KajJipaM, SKIO0 BUHUKAe HEOOX1AHICTh arecTarlii. BaximBo moaaTtu, 1o
B Oprasizamii arecramii Ta MiaBUIIEHHS KBamiikaiii BYWUTENB OepyTh y4acTh
oOjacH1 CIyXOH, SKI € JElEeHTpai30BaHUMU ciaykO0amu MiHICTepCTBa OCBITH Ta
penirii, HemepepBHOi ocBiTH ['pertii. B3aram mneparoridyHa IisUTbHICTH IIKOJIU Ta,
30KpeMa, BYHUTENSl OIHIOETHCS JBOMa KOMIIETCHTHHMH opraHamu: lleHTpom
nejaroriyHux JaociipkeHb Ta llemaroriyHuMm iHCTHTyTOM. LleHTp memaroriyHux
JOCJIIJIPDKEHh KOHTPOJIIOE TIEAAroriyHy MAisUIbHICTh BYUTENIIB SIK HAa PIBHI IIKOJH,
o0riacTi, Tak 1 Ha HAIIOHATLHOMY piBHI. [IpamiBHUKK EHTPY BUBYAIOThH 3BITHU MPO
aTecTallilo, MiArOTOBJIEHI OOJAaCHUMHU IIEHTpaMH NIATPUMKUA Ta IUIAHYBAHHS
HAaBYaHHS 1, BJACHE, BYUTEISIMU MIKUI, TOTYIOTh JIOMOBiJI TMPO aTECTaIlilo
MeJaroriYyHuX KaJipiB, 5Kl CKEPOBYIOTHCS MIHICTPOBI HAI[IOHAIBHOI OCBITH Ta PEIrii,
HernepepBHOi ocBiTH [ 'pemii™.

[IpoananizyeMo 0coOJMBOCTI PI3HOPIBHEBOI MPOodeciHHOI MiATOTOBKH BUUTEIIB
B Iramii. 3okpema, BiTum3HsSHMN pgocmigHuk €. Hemin 3a3Hadae, 1m0 CEKTOp
npodeciiHOi MiATOTOBKM BYMTENIB ITanii € BIHOCHO MOJIOAMM Ta JWHAMIYHHUM.
CroronHi, HalOIIBIIMMHU HEIOMIKAMH I1TATHCHKOI CHCTEMH INEJAarorigyHoi OCBITH €
BIJICYTHICTh B3a€MO3B’SI3Ky MIK HAaBYaHHSAM 1 IMpaleBIAITYBaHHSAM, MMEPEBULICHHS

MONUTY Ha pOOOTY BYMTEIEM HaJ MPOMO3MUINIEI0 1 BIJAMOBIIHO BEJIHMKA KIUIBKICTH

Y4TIponenko 0. ArectanisnpogeciiiHoiaisnpHOCTINEAArori YHUXKAAPiB y I'pewnii. URL
:http://er.ucu.edu.ua/bitstream/handle/1/168/Protsenko Certificate%200f%20Professional%20Activities .pdf?sequence
=1&isAllowed=y. C.105-106.

112


http://er.ucu.edu.ua/bitstream/handle/1/168/Protsenko_Certificate%20of%20Professional%20Activities_.pdf?sequence=1&isAllowed=y
http://er.ucu.edu.ua/bitstream/handle/1/168/Protsenko_Certificate%20of%20Professional%20Activities_.pdf?sequence=1&isAllowed=y

0e3p0o0ITHUX, SIKI MPAIIOIOTH MOPOKY 32 KOHTPAaKTOM. Pe3ynbpTaToM aaHoi cuTyarlii €
rpyma 3axo/liB, Ikl BAKUBAIOTHCS ypsigoM M. Penirl, i1 3araibHOI0 Ha3BOIO «XO0poIia
IIKOJIa», 3T1IHO SIKUM Mae OYyTH JIKBIJIOBaHO OaraTOpIYHY CUCTEMY HPUUHATTS Ha
poOoTy BUMTENiB 32 KOHTpakTOM. Pedopma nmpononye npuiinaru Ha poooty 100 THC.
0e3koHTpakTHUKIB 3 300 THC. MpaIlo0YuX, Kl CHCTEMAaTUYHO 3MIHIOIOTh BUUTEIIIB B
PI3HUX MIKOJaX 00JacTi 4epe3 HU3KY MPUYMH: OCOOMCTI, HE3aJ0BUIbHI PE3YNIbTATH,
KoHQuIiKTH Tomo. MoxuBuil nepexin Itami mo mpodeciiinoi OCBITH 3 MOCTIHHO
MPAIIOIOYUMH Ha O€3KOHTPAKTHIN OCHOBI MIKIJTHbHUMU KaJpaMu, HAOIH3UTh CUCTEMY
BUIIOI OCBITH JEpXaBU 0 YKpaiHChKOI MOJIeJl MpaleBJalITyBaHHS BUYUTEINIB IO
3aBEPIICHHIO MEJaroriyHuX YHIBEpCUTETIB™.

B Iramii yyuTeni moyaTkoBOi IIKOAM ¥ AUTAYMX CAAKIB PaHIIIC MPOXOIUIN
MiTOTOBKY B TIEAArOT1YHUX KOJIEIKAX IS MIKUTHHUX BUUTETIIB, B TOW Yac K BUYUTEII
MIPOMIKHOT 1 CepeHhOI OCBITH, B IIJIOMY, OTPMMYBaJIM KOHKPETH1 KBamidikaiii 3
npeamery Bukiaganusa (Tomemrini, 2003). Ilounnaroun 3 1970-x pp. XX cT. ng
CUTYyallisl TOCTYIOBO 3MIHIOBaacs, ajie nmpouec OyB JOCUTh NOBIJILHUM 1 HE pearyBaB
edeKTUBHO Ha MPOOJIEMHU, 10 BUHUKAIM Ha JIOKAILHOMY piBHI. ToMy mpomosuiii
3akony Ne 477 Bin 1973 poky, 110 OpoOrojlOCUB MPUHIIMI TMEJAroriyHoi OCBITU Ha
YHIBEPCUTETCHKOMY PiBHI, HE 3HAWIIIIM KOHKPETHOTO 3acTocyBaHHS 10 1990-x pp.
XX cr. (Imnepato, 2003), konu Oys0 3ampoONOHOBAHO JIBI HaBYaJIbHI MPOTPaMHU:
1) mepmia — y MOYATKOBIM IIKOMI Ta AMTSYOMY CaJ0UKy: YOTHPHPIUHI aKaJeMidHi
kypcu (Corsodilaureainscienzedellaformazioneprimaria — CLSFP); 2) npyra — njs
BUHTENIB CEPEIHIX IIKUI: MOCT-CTYNEHEeBH ABOPIUHWN Mmarictp — a post-degree
two-yearmaster (Scuoladispecializzazioneall’insegnamentosecondario —  SSIS).
Takum uMHOM, TeAaroriyHa OCBITa ISl TOYAaTKOBOI IIKONM 30eperyia CBii
OJTHOYACHUM (TapajieTbHUN) XapakTep, B TOM Yac SK IOCHIJIOBHA MOjENIs Oysa
nependavyeHa Uil CepeHbOi OCBITH. Peanizanisa npoekty TpuBaia maibke 10 pokis,
10 1998 poky — nst CLSFP 1 10 1999 poky — nyist SSIS BinnmosiaHo. Tum wacowm, 13

3pOCTaHHSIM aBTOHOMIi, HaJlaHOT YHIBEPCUTETaM, MeIaroriyia ocBiTa Ha0yJa JTOCUTh

SHenin €. B. Cyuachi TEH/IeHII 1 npodeciinoi T ATOTOBKA BUNTEIIB Tramii. URL:
http://repository.kpi.kharkov.ua/bitstream/KhP1-Press/21663/1/Elita_ 2015 44 Nelin_Suchasni_tendentsii.pdf. C.122-
123.
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aOCTpakTHOTO XapakTepy. B pesynbprari Oyno BH3HAUEHO HACTYMHI ITJI JJIS BCIX
BUMTENIB: 1) mMpeaMeTHI KOMIETEHTHOCTI; 2) YCBIJIOMJIEHHA OCBITHIX Ta
MICUXOCOLIaIbHUX NOTPeO YUHIB; CIIBIpAL 3 KOJIEraMH, CIM IMH, YCTAaHOBAMH 1 T.J1.;
3) 37maTHICTH 3aCHOBYBATH BHKJIQJIAHHS TUCHUIUTIHAPHUX NPEIMETIB HAa TMOTYXHIN
OCBITHIM 0a3i, 3 BIAKPUTUM CTaBICHHSM JO KOXHOTO; 4) OHOBJICHHS
KOMIIETEHTHOCTe W 3HAHHS, S5) THYYKICTh Yy PO3BHUTKY OCBITHIX MOTHUBYIOUMX
MPOEKTIB; 6) 3a0XOUYEHHSI aKTMBHOI Y4acTi Y4YHIB y IIKUIBHUX 3aX0Jax; /) HaJeKHE
BUKOPUCTaHHSI METOJOJIOTIN 1 pecypcCiB; 8) CIPUSHHS BIIKPUTOMY CIUIKYBaHHIO 3 1
cepell Y4YHIB 4Yepe3 CTBOPEHHS BIJKPUTOrO 1 «OE3MEeYHOro» CepeoBUIIA;
9) BiakpuTicTh Ta iHHOBaI1; 10) HaJe)KHE BUKOPUCTAHHS IHCTPYMEHTIB OLIIHIOBAaHHS;
11) «posmmpenuit» npodecioHanizM Ha IMOCTIMHIA OCHOBI. AJjie, HE3BaKAIOYW Ha
TIEBHI TIOJIIMIIICHHS, JOCSITHEHHSI TaKUX aMOITHUX IIijiel Oyn0 Bce Ie MajJeKuM Bij
peamizarii. [liqroToBka 1TAMIMCHKUX YIUTENIB OyJia 3aCHOBaHA Ha YOTHPHOX cdepax
(JIymmarro, 2006): 1) megaroriudi OCHOBH; 2) MpeIMETHA JAUJIAKTHKA; 3) CeMIHAPH;
4) yuniBcTBO Ha pobouomy micii (apprenticeship). Ilenaroriuni 0CHOBH 3aCHOBaH1 Ha
PI3HUX TeAaroriyHux Teopisax. [IpeaMerHa quaaKkTHKa CTOCYETHCSI PO3BUTKY HABUYOK
Uit €pEeKTUBHOTO BUKJIAAaHHS JUCHUILIIH. OCHOBHOI0O c(eporo HaBYAIbHHUX
CEeMIHapIB € PO3BUTOK «MIKIUCIMIUIIHAPHOCTI» K CIIOMYYHOT JJAHKH MK HAaBYaHHSIM
1 MPaKTUKOIO, B TOW Yac SIK YYHIBCTBO (HABYaHHS) € CBOrO POAY MNPAKTUUHOIO
HiArOTOBKOIO B IIKoJiaX. [1o cyTi, yHIBEpCUTETH KOPUCTYIOThCS 3HAYHOIO CBOOOI0I0
B Oprati3aiiii nepimx Tph0X BUIIB AisIBHOCTI, B TOM Yac sIK YeTBEPTHUH, IKUH BCE 11Ie
nepeOyBae i iX KOHTPOJIEM, BiIOYBAETHCS 1032 1X MEKaMu e,

Tpanumiitno, ax 10 kiHog 1990-x pp., B Irami roryBamu BUXOBAaTEIIB Ta
KJIACOBOMIB (maestro) B MEAAroriyHUX TEXHIKyMaX, a BUUTENIB CEPEIHBOI IIKOIU
(insegnante) Ha kBamidikamiinux kypcax. Ha mouarok 1970-x pp. mouanu JyHatu
MPOMO3UIIII MO 3aJy4CHHIO YHIBEPCHUTETY, 3 METOI KOHKpeTH3allli Horo poii B
NUTAaHHAX MPOQECIiHOI BUYYKH BUYUTENIB. 3TAHO Npe3uAeHTChKOro yka3zy Ne 417

«IIpo mpaBoBuii cTaTyC BUKJIAAAIBKUX KaJpiB, YIPABIIHHS Ta MOHITOPUHT JTUTSUYUX

Ye[Toctpuraa H. O. Po3BuTOK HemepepBHOI menarorianoi ocsitu Itamii y XXI cromitri. InternationalScientificJournal.
2015. Ne 7. C. 32.

114



CaJIKiB, TTOYATKOBUX, CEPEAHIX Ta MHUCTEILKUX IIKLT aepxkaBu» Bix 31 TpaBHs 1974
p., BIEpIIEe BU3HAYAIKWCh II0CAJ0BI OOOB’SI3KM Ta IpaBa BUMTENIB, OJHAK HE
BHU3HAYajach Mporpama iX MiATOTOBKU. BiACYTHICTH CHUIBHMX 1€ B TWUTaHHI
MIJITOTOBKM TE€IaroriyHuX KajpiB IPHU3BENIa 10 HAarpOMaJDKCHHS BEJIMKOrO INTaTy
BUUTENIB pI3HOI KBamiikailii, 10 CHOHYKaIO J0 CTBOPEHHS JBOX Iporpam 3
MIJICOTOBKM BYHWTENIB: CIIEIIaTi30BaHOTO KYpPCYy 3 MIJATOTOBKH BUYHTEIIB CEPEIHbBOI
mikonu (SSIS) Ta yHiBepcuterchkoro Hanpsimy «IlouatkoBa ocsitay (CLSFP)'Y.

PesynpTaTom pedopm, mo posmoyanucs y 0a30Biil MiATOTOBIN 1TATIHCHKOTO
BuutTens HanpukiHii 90-x pp. XX cr., cTaB pPO3BUTOK MO3UTHUBHOTO JOCBIAY
CHIBIpALll CUCTEM «YHIBEPCUTET» — «IKoda» y 1998 pormi Oyno BBeneHO B Ait0
gorupupiuanii  kypc (L) 13 BIANOBIAHMX HAyK 3 IIO0YaTKOBOi MiJATOTOBKH
(CorsodiLaureainScienzedellaFormazionePrimaria, CLSFP) — inTerpoBana mojens
MIJITCOTOBKKM BUXOBATEJIB JOMIKUIBHUX 3akiajiB (IIKoJa JUTHUHCTBA) Ta BYUTEIIB
MOYaTKOBOI MKOJIM; 3 1999 poky — Kypc crnemianizaiii 3 BUKIAJAaHHS y CEpeaHIN
mkoni  (ScuoladiSpecializzazioneall’insegnamentosecondario, SSIS), nBopiuHMiA
Kypc post-laurea — mocnigoBHa MOAETb IS MiATOTOBKH BUMUTEIIB CEPEIHBOI IIKOJIH.
[le BiAMOBIga€ TEHAEHUISM, IO MAHYIOTh Y €BpPOIl BIJHOCHO BUMTEIIB MOYAaTKOBOI
IIKOJIA Ta APYroro MUKy cepeaHboi MKoIu. CTOCOBHO MEPIIOTO ITUKIY CepeaHbOl
mkonu (1o B Itanii Bianosinae SSIS) eBpomneichbki KpaiHM HNOISIOTHCS MOJIOBUHA
Ha TIOJIOBMHY MK 1HTETPOBAHOIO Ta MOCITIIOBHOIO MOJIEILTIO M,

Excnepumenr i3 nepedopmaryBanasm SSIS, skuit TpuBaB g0 2011 p., nmpu3BiB
hi () CTBOPCHHSI Kypcy «AKTUBHOTO OCBITHBOTO CTaXKYBaHHS
(Tirocinioformativoattivio (TFA)). HoBa cucrema Bimpi3Hsuiack Bim SSIS B Tphox
acniektax: 1. CkopodeHHi TepMmiHy HaBuaHHS (3 2-Xx a0 | p.); 2. 3MmeHIICHHI B
HABYaHHI MCHXOJIOTO-TIEAArorivHoOro Ha KOPUCTh JUCIHUILUTIHAPHOTO 1 KYJIBTYPHOTO
KOMIIOHEHTIB; 3. 3O0UIbIIEHH] AKTUBHOI MNPAaKTHKM B Kiacl MiJ KEpIBHUITBOM

ThrOTOpa. BripoBamkena nporpama TFA crana agantoBaHor 10 BUMOT bOJIOHCBKOTO

YHenin €. B. Cyuachi TEH/ICHII] npodeciitnoi MirOTOBKH BUHTEITIB Trauii. URL:
http://repository.kpi.kharkov.ua/bitstream/KhPI-Press/21663/1/Elita_2015_44 Nelin_Suchasni_tendentsii.pdf. C. 117—
118.

8K prukoBcbka X. OcoOMMBOCTI 6a30BOi YHIBEPCUTETCHKOI MMiATOTOBKM Buntens B Itamii (kinens XX — mouarox XXI
cT.). Bicauk JIsBiBchKOTO YH-TY. Cepis nmemaroriuna. 2008. Bun. 24. C. 217-224.
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nporecy (3+2+1), nopiBasiHO 3 KypcoMm SSIS (4+2). Uepes Te, mo SSIS Ha neBHUM
4yac CTaB aKaJeMIYHUM I[EHTPOM MiATOTOBKM BUMTEIIB, 10 HE BIAMOBIIAJI0O BUMOTramM
TPaJULIIHOI CHCTEMH, MPUXWIBHOI O aKaAEMIYHUX TPAAMIIN, YHIBEPCUTETCHKI
npodecopu, Bopoxki o SSIS, orpumanu moxnuBicTh BumHYyTH Ha MIUR, 11100
JIKBIAYBaTU TapaieiibHy oprasizauiro. OmHak, Ha AYMKY JAESKMX BUYEHHUX, HA L€
pillICHHS BIUIMHYJIW TPUHIIMIHN, TOMIMPIOBaHI MpaBoleHTpucTtamu, mo SSIS, sk
KyJIbTYpHO, TaK 1 MOJITUYHO, OyJIM BUTBOPOM JIIBUX CHJI 1 JIiBOi MEAArorikv, TOMY
3MEHIIICHHS YBaru 710 MpoQeciiHOl OCBITH, MOPIBHSIHO 3 «KYJIbTYPHUM) HAaBYAHHSIM,
CHpuiiMaliocsi IpaBUMHU CUJIAMU MEHII 3aMoJITH30BaHUM. [HIN Oayuian 3MILIHEHHS
KYJIbTYPHOI OCBITH BUMTEINIB B OCTaHHIHM CIpoO1 BTpUMAaTH HEOTrereaiaHChKl MOTIIsIu
«IxeHTUTiIIBY, NPUXWIBHUX 10 17€i, M0 «MOXKE€ HABYUTU JHUIIE TOH, XTO caMm
3HaeN™,

3mina SSIS Ha TFA MOSCHIOETHCS TAKOX Yepe3 BUHUKHEHHS BEIMKOI Yepru
OaxarouMx TMpamoBaTH |y IIKOJaX Ta 3pOCTaHHA  KIIBKOCTI  BUMTENIB-
OE3KOHTPAKTHUKIB (precari), 10 CTANO0 MPUYUHOIO MIAHATTSA JIBOIEHTPUCTCHKUM
ypsanom P. TIponi (2006-2008) muTanHs PO 3aKPUTTS IK BUUTEICHKUX CIHUCKIB, TaK
1 SSIS 30kpema. AxtuBHe OCBITHE cTaxyBaHHsi (TFA) BBemeHEe MiHICTEPCHKUM
ykazoM Ne 288 Bim 12 rpymnas 2011 p. dopMyeThes ChOTOAHI 3 TPHOX CKIIAIOBUX:
HAaBYAaHHS TICUXOJIOTO-TIEIAroriYHUM JUCHMUIUIIHAM; CTa)XyBaHHS B KoM (IMifg
KEPIBHUIITBOM  BYUTEISI-THIOTOpA);  JTAOOpATOpPHI  3aHATTS, CHOPSIMOBaHI  Ha
OOrOBOpPEHHS MPAKTUKHU Ta aHalli3 HaBYAJIbHOIO JNOCBiAY. s 1poro B crieniagibHUX
71a00paTopisixX TICHO CHIBIPAIIOIOTH YHIBEPCUTETChKI BHKIagadi 3 Thiotopamu. 1100
orpuMatu goctyn g0 TFA, HeoOXigHO CKJIacTH IIONepeAHI BCTYIMHUH TecCT,
nigrororieanii MIUR Ta 3aranpHuil 1715 BCiX yHIBEPCHTETIB, KWW mependoadae 60
3alUTaHb 3arajioM, cepen sakux S50 npeaMerHux 3anutanb Ta 10 3anuTanp 3
1TaMChbKOI MOBH Ha PO3YMIHHS IMPOYUTAHOrO TeKcTy, TpuBaiicTio 180 xB. VYeci
3allUTaHHs 3 BUOOpOM OfAHlei mpaBuibHOI Bianosigl (0,5 Oama) 3 4-x

3anmponoHoBaHuX. sl JOMYCKY 10 MHCBMOBOTO BHIPOOYBaHHS, PO3POOICHOTO

YHenin €. B. CyuacHi TeH/IeHI | npodeciitHol T ATOTOBKA BUNTEIIB Iramii. URL:
http://repository.kpi.kharkov.ua/bitstream/KhP I-Press/21663/1/Elita_2015 44 Nelin_Suchasni_tendentsii.pdf.
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KOKHUM YHIBEPCUTETOM OKPEMO, B SIKOMY Mepe0adaroThCs JUIIE BIIKPUTI MUTAHHS,
KaHAuAaT TOBHMHEH HaOpatw IoHamenme 21 6am 3 30 MOXIUBHX. Y BHUITQJIKY
KOHKYPEHIIli, MMOB’S3aHO0i 3 HAyKOBO-TEXHIYHUMH pPO3pOOKaMH, MHUCbMOBHM ICIUT
MO)K€ OYTH JOTIOBHEHHMM MPOBEIECHHSAM MPAKTUYHOTO 3aHSITTS B Jlabopatopii, 1e
apryMEHTOBaHE BUKJIAJaHHS BJIACHUX 3700YTKIB € OCHOBHUM KpHUTEpIEM
OLIIHIOBAHHS, 32 PE3yJIbTaTaMH SIKOTO MariCTpaHT MOBUHEH TaKOXX HaOpaTu MiHIMyM
21 3 30 moxnuBux OanmiB. OcTaHHIM, TPETIH ICUT, BIIOYBA€THCS B YCHIM GopMi 1 €
MPAKTUIHUM 3aXHCTOM CBOIX HaIpaIfOBaHb, OIIHIOETHCS B 20 OaiiB, a 3apaxyBaHHS
MPOXOAUTh 3 OTPUMAHHAM IoHaiMeHiie 15 OamiB. OcTaTro4HUN PEUTUHT HOBHX
BUUTENIB 70 OOJacHOro peecTtpy (OpPMYEThCS MLUIIXOM JOAaBaHHS OamiB 3a
pe3ynbTaTaMu TMOIMEPEAHbOr0 BCTyMHOro Tecty (21/30), yHIBEpCUTETCHKOIO
nuceMoBoro (21/30) ta ycuoro (15/20) icnuty. Jlo mporo mie cmig gomatu Oamu
pe3yabTaTiB KBadiiKalliifHUX OLIHOK 11T Yac HaBYaHHS 2.

VY 80-x pp. XX cr. migBuUIIeHHs KBamiQikaiii BUMTENIB [Tamii KOHIIEHTpyBa1ocs
MEePEBAXXHO B Taiy3l (iI0JIOTii, PO3BUTKY IHKJIIO3UBHOI Ta 1HHOBAI[IMHOI OCBITH.
Pa3oM 13 TuM, B OCBITHBOMY CEKTOPi OYyJI0 po3pO0JIEHO I’ ITHPIYHI HABYAJIbHI TUTaHH,
a B AaKaJeMIYHOMY CEpelOoBHINI OYyJI0 BIPOBAIKEHO CTYIIHb JOKTOpa HAyK
(382/1980), mo crano BUKJIMKOM YCIM BUIBHUM YHIBEPCUTETCHKHM BHUKJIaJayam
(moueHTaMm), SIKi JJIsl TTOAQJIBIIIOT POOOTH B YHIBEPCUTETI MAJId 3aiiMaTUCS HAYKOBOIO
nismpHICTIO. OCBITHS  JISUTBHICTh BUKJIQJIa4yiB Toyajga OOMEXKYBaTHUCh paMKaMH
o(diriifHOT HAYKOBO-OCTIAHOT pOOOTH YHIBEPCUTETIB, SKI HaMarajucs BiJIOBIIAaTU
HAa €KOHOMIYHI ¥ CyCiIbHI BUKIHKHU 2.

[luTaHHS MIATOTOBKM IENAaroriyHUX KaJpiB B OCTAHHINM YBEPTI THUCSYOITTS
BiIOyBajioCh Yy JBOX HampsMax: HaBYaHHS BYMUTENIB IMOYAaTKOBUX KJaciB Ta
BUKJIaJIa4iB-TIPEIMETHHUKIB cepeiHbO1 Ikou. Ctapa cxema repeadadana MmiIroTOBKY
CHEIIaNICTIB 3a cXemMow 2+2, ne mnepuri JABa POKM MPUCBAYYBAIMCH OCHOBaM
HAaBYaHHS W BUXOBaHHs, a Jpyra IMoJIOBUHA OyJsia Npo(UIbHOIO 3 OrJsAy Ha BIKOBI

ocobmuBOCTI y4HIB. Tak, y MIATOTOBII BYWTENIB TMOYATKOBOI IIKOJIM yBara

120Tam camo. — C. 120-122.
P loctpuras  H. O.  InHoBamiliniacnektunpodeciiinoropossutkysuntenipslranii.  Teopis i  mpakThka
yIpaBiiHHsCOIiaTbHUMU cucteMamu. 2014. Ne 2. C. 69.
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MPUALISAIACS TICUXOJIOTO-TIeIaroriyHOMY CYIIPOBOJIOBI IUTUHHU, & B CEPEIHIO IIKOIY
roTyBajau (axiBI[iB BHU3HAYEHHUX CHEIlaJbHOCTEH. 3T1IHOTO HOBOTO HAIMPSAMY
M1ArOTOBKH (PaxiBIIiB OCBITHBOI cepH, HEOOX1THO YMOBOK POOOTH B HABYAIBHOMY
3aKJIaJll CTaJa0 MPOXOKEHHS JBOPIYHOTO JUAAKTUYHOTO KYpCy, Ha SKOMY CTYJIEHTH
OMaHOBYBaJIM METOJIMKY BUKJIAJIAHHS CBOTO Mpeamera'?.

JlocmipKeHHST TIEPEeIOBOr0 JIOCBIMY 1TATIMCHKUX 3aKJIaJliB BUILOI IEJaroriaHoi
OCBITH /I YKpaiHU Ma€e BaXJIMBE 3HAUYCHHS uepe3 MOCTINHI peopMu B OCBITI 000X
kpaiH. OpjHak, HE3BaXAlOUW HA TMOCTIHHI 3MiHM Yy cdepi BHUIIOI OCBITH, fKa
BU3HAYAETHCS TPUHIMIAMU bBOJOHCBKOTO mpolecy, MeaaroridyHii ocBiTi Itamii
BIA€ThCA 30epiraTd BJIACHY 1JEHTHUYHICTh Ta MPUCTONHY KOHKYPEHTO3IaTHICTh Ha
CBITOBOMY PHHKY Tiparli. Itamiio BBakaloTh OJHIEI0 3 HEOArarbox KpaiH, 110 JIOMOKU
BUKOHYE BCl BUMOTW bojoHCBEKOro mporecy. beszanmepeuynnMu aprymMeHTaMH, SIKi
MIJIKPECIIOI0Th aKTYaJIbHICTh JOCHIDKeHHS jJocBiay Iramii mis Ykpainu, € naHi
Iramiicbkoro HarionansHoro iHctutytry cratuctuku (ISTAT), 3rimHo 3 sIKUMH
yKpaiHcbKa aiacrnopa B Irami cranom Ha 2015 p. € m’sATor0 micias PyMYHCBKOI,
aJI0aHChKOi, MapOKKAHCHKO1, KHTANChKOI 1 HapaxoBye moHay 230 Tuc. oci6 13 4 MiH
MmirpanrtiB. B Iranii ¢pynkuionye Oiunpiie Hixk 30 yKpaiHChKMX HEAUIBHHUX IIKUI MpU
IPEKO-KaTONMIIbKIM TepkBl. Yepe3 1e BUBYEHHS TEHJEHIIM PO3BUTKY BHIIO]
neJaroriyHoi  ocBiT Itamii B ymMoBax TaHyBaHHS NpoLECIiB  Tio0Oanizarli,
IHTepHAaIIIOHAJTI3aIlli Ta AeeHTpaIi3allii Mae 1Ig YKpaiHu MPIOPUTETHE 3HAUCHHS ',

[IpoanamnizyeMo 0coOJIMBOCTI HemepepBHOI MpodeciiftHOl MArOTOBKY BUUTEIIIB B
Icnanii. 3a3HaunMMo, 110 MeAaroriyHa OcBiTa SK CKJIaJ0Ba YaCTHHA CHCTEMH OCBITH
Icnanii po3BuBanacs B pycii TUX 3MiH, IPUYMHOIO SIKMX CTaJIU 3HA4YH1 TpaHchopmMarlii
B OCBITHROMY 3aKOHOZaBCTBi. BOHM MOB‘s3aH1 3 mporiecaMu MoJaepHi3aiii Bcix chep
icnancbkoro cycniiberBa. CtBopenHst €Bporelicbkoro [Ipoctopy Bumoi Ocsitu
(€TIBO) crano cepito3HuM BUIMPOOYBaHHSAM ISl KpaiHM, TOMY 1[0 BUMAarajio HOBUX

MoOIeJie MIATOTOBKM TMENaroriyHux kKaapiB. | morenep Icmanis 3HaXOAUTHCS B

122Henin €. B. OcobauBocTi cucreMyu poOOTU BUIIOI IearoridHoi ocsitw Itamii y apyriii monosuni XX CTOMNITTS.
[lemaroriuni HayKu: Teopis, icTopis, iHHOBamiiHI TexHOoNOoTii. 2015. Ne 3 (47). C. 119.

12%Henin €. B. TenjeHuii po3BUTKY BMILOi Hegarorignoi ocpité B Iramii (kimemp XX — mowartox XXI cromiTTs):
13.00.01 — 3aranmpHa memarorika Ta iCTOpis MEOAroTiKU: aBTOped. IHC.... KaH.. med. Hayk. Ymanb. 2017. C. 1. URL:
https://nauka.udpu.edu.ua/wp-content/uploads/2017/09/Nelin-avtoreferat.pdf.
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CUTYyaIlli, 110 BUMara€ BEIMKUX 3YCHJIb 3 OOKY YHIBEPCHUTETIB, 1100 JIOMOMOITH
BUKJIaJjadyaM Yy po3poOlli HOBUX KOMIETEHIIH 1 3MIHUTH MOJElIb HaBYaHHS: 3
OpIEHTOBAHOI HA BUKJa/1auya Ha MOJIEJIb, OPIEHTOBAHY HA Y4HS Ta Oro HaBYaHHS .

ITlinroroBka BumTemiB B Icmanii amanToBaHa 0 KOHKPETHUX IOMITHYHUX,
COLIAJIbHUX, EKOHOMIYHUX, ICTOPUYHUX YMOB B KpaiHl 1 ICHYIOY1i cHcTeMi OCBITH. B
Icmanii, sx 1 B Ipmanaii Ta ['perii, miAroToBka BYUTENIB MPOBOAUTHCS y BUIIUX
mKosiax. B IHIIMX €BponeHChKUX KpaiHax MIATOTOBKA 3/IIMCHIOETHCS Ha PIBHI
YHIBEPCUTETCHKOTO BUKJIAJAHHS, 3aBEPIIYIOYMCh MPAKTHKOK B CIIEIIali30BaHUX
HaBUAJILHUX 3aKjajax 1 mkojax. ¥ €Bpomneiicbkkomy Coro3i BHKIIaga4dl 3000B's13aH1
HaOyTH 3HAHHS Ta HABUYKM B PI3HUX THUMAaX YHIBEPCUTETIB 1 KONEMXKIB. Y BCIX
3aKJIaJlaXx BHUKOPUCTOBYETHCS MEXaHI3M BIAOOPY TaJlaHOBUTHUX KaHIUAATIB Ha
oTpuMaHHs mpodecii. BunrTeni mMoyaTKOBUX MK 1 AWTIYUX CAAKIB MPOXOMSTH
M1JICOTOBKY B MEJarorYHUX KoJiepKax 2,

VY 80-1i pp. XX cT. BiHOYyNIHCh HAaMOUIBIN 3HAYHI 3MIHU B MIiJATOTOBIIl BYUTEIIB
MIOYATKOBOI IIKOIM [craHii MOYMHAIOUM 13 TPUUHATTS 3aKOHY MPO YHIBEPCUTETCHKY
pebopmy (LeydeReformaUniversitaria (LRU)) 1983 poky. Xoua 1ieli 3akOoH He
3MIHUB CTPYKTYpYy HaBUaHHS 1 HaBYAJIbHHWX IPOrpaM JJIsi BYWTENIB ITOYATKOBOI
IIKOJIM, aJIe PeopraHizyBaB MpodecopChKO-BUKIAIANBKUN CKIIa]] YHIBEPCUTETCHKUX
IIKUI, SIK1 CTalid, MPUHANMHI HOMIHQJIBHO, YaCTHUHOIO YHIBEPCHUTETCHKUX Kadenp
BIIMOBITHUX cdep kommeTeHilii. Pedpopma, BcranoBieHa OCHOBHUM 3aKOHOM IPO
3arajgbHy oOprasizaimito ocBiTHbOI cuctemu Big 1990 poky (Ley Organicade
Ordenacion Generaldel Sistema Educativo (LOGSE)), mokiana mo4aTtok HacTymHii
XBWJIl 3MIH y miaroroBui mneaaroriB Icmanii. Cepen 6ararbox MUTaHb, SKi MOPYIIMB
el 3aKkoH, HalamOILIMHIIIUM BBa)KaJOCh MOKPAIICHHS SKOCTI CHCTEMU OCBITH B
mimomy. Jiis  JOCSATHEHHSI 1€l METH OJHUM 13 3axo[liB OyJlo JOCATHEHHS
KOMIIETEHTHICHOI Ta CIICIai30BaHOl HMIITOTOBKH BUKTEN, 110 3riaHO0 3 Po3aimom IV

3aKOHYy € «OCHOBHMM YHWHHHUKOM, LIO0 CHpPHSIE MOKPAIICHHIO SIKOCTI OCBITH Ta

124Ky35MeHKO I'. TenpeHIi i ATOTOBKUBUKIIaJAIbKIXKapiBBYHIBepcuTeTax Icanii. Momoss i puHOK. 2014. Ne 7 (114).
C. 150-153.

125Babiarz M. Z., Kukla D. Europejskie wyzwania w obszarze edukacji przedszkolnej i wczesnoszkolnej. Kielce, 2011.
s. 271.
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BUKJIQJaHHs». IMOBIpHO HaMOUIBII 1CTOTHA 3MiHA Yy MpOIIeCi MiATOTOBKU I1€1aroriB
JIOIIKUIBHOI Ta MOYaTKOBOI OCBITH Oyiia 3a3HadeHa B J[0JJaTKOBOMY IOJIOKEHHI J0
LOGSE 1 nporooiiryBajia CTBOpeHHsI BUIIIUX LIEHTPIB 3 MiATOTOBKH MEAArOriyHUX
kaapiB. 1{i meHTpu OynM TpU3HAYEHI HaJaBaTH OCBITY, IO BEAE IO OTPUMAHHS
pi3HUX TNpoQeciiHuX 3BaHb Yy Traiay3l OCBITH Ta JO0 3[1MCHEHHS HENEepPEepBHOIO
HaByaHHsA. Ha mpakrtuii 1ie mano BuUpimiajgbHe 3HA4eHHsS B iHTerpanii HopmanbHux
IIKUT J0 CKJIaay YHIBepCUTETiB. Tak, MICis TMepuIoro J0CBiAY Y HIBEPCUTETY
Kommnyrence B Manpumai 31 crBopenHs y 1991 pomi dakyiabTeTy TNeaaroriaHoi
OCBITH — IIEHTPY MIJATOTOBKHW II€JIaroriB, 1HII YHIBEPCUTETH IMOYAJIM 1HTErpyBaTH
MiITOTOBKY BYWTEIIB JOMIKUILHOI Ta TIMOYaTKOBOI OCBITH 70 (aKyJIbTETIB
[e1aroriyHoi OCBITH.

HeoOxinHicTh amanTyBaTd HaOlp YHIBEPCHUTETCHKHX  KBadidikamiid 110
€BpOMNechKOro MPOCTOPY BUILOI OCBITU Ta arpoOallisi HOBOro 3aKOHY Mpo pedhopmy
cuctemu ocBiTd B 2006 porti (Ley Organicade Educacion, LOE) nmpuBenu mo toro,
mo Icmanis Hapas3l 3HAaXOIWUTbCS B MpOIECl IMIUIEMEHTAlli HOBUX 3MIH Y
MeJaroriyHiil OCBITI, IO ITO3HAYAETHCS HA BCIX BUMTEIAX JOYHIBEPCHTETCHKOTO
piBHs. Lli 3MiHK 6a3yrOThCsl HA ABOX KJIIOUOBHUX HampsMKax: peopma CTpyKTypu Ta
TEpPMiHy HABYaHHSI BIATIOBIIHO JO HOBOTO IOJIOXEHHS MPO YHIBEPCUTETCHKI 3BAHHS,
3aIpOITOHOBAHOTO BOJIOHCHKOIO JeKiapaliiero Ta pedopmMa MOAETl MiATOTOBKH, IO
OpIEHTYETHCS Ha MpoQeCciiiHI KOMIETEHIII1, K1 TOBUHHI 37100yTH MaiiOyTHI TIe1arory.
Pedopma cnpsimoBaHa CyTTEBO 3MIHUTH CHUCTEMY IEAAroriyHoi OCBITH, sIKa TETMep
Ma€ OpPraHi30BYBAaTUCh BHXOASAYU 3 MPOo(eciiHUX KOMIETEHTHOCTEW, sIKI MOBHHEH
3100yTH meparor. TakuM YWHOM, MIATOTOBKA BUMTENIB JOLIKUIBHOI Ta MOYaTKOBO1
OCBITH MOBHHHA MMPUBECTH 110 3M00YyTTS 12 KOMIETEHTHOCTEH 3arajbHOTO XapaKTepy,
MOB’SI3aHUX 3 TpPhOMA 3MICTOBUMH MOJIYJSIMHU, $IKI MAarOTh NPOUTH MalOyTHI
rejaroru: 0a3oBa MiATOTOBKA, aKaJAEeMIUHI JUCIHUILIIHM Ta METOAMKA 1X BUKJIAJaHHA,

MPAKTUKA B IIKOMI. J[JI1 BUMTEINIB CEPEIHBOI MIKOIU TaKUX KOMIETeHTHOCTe! 11, 1o
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TaKOXX KOHKPETHU3YIOThCS B CIEUM(PIYHUX KOMIIETCHIISAX TPhOX OJIOKIB CXOXKOI'0
3MICTY™.

B Icnanii Ta iHIIMX €BponeichKUX KpaiHax O(iliiHO CTBOPEHA CUCTEMA OLIIHKU
MeJIaroriyHoi OCBITH. MOHITOPHHT SIKOCTI BHIIOT OCBITH 1 30BHIIIHS OIliIHKA POOOTH
BUKJIa/1adya € 000B'SI3KOBOI0 a00 peKOMEH10BaHO. BaxnuBum (hakTopoM y cUCTEMI
OCBITH € 3a0e3MedeHHs SKICHOTrO MpOQEeCiiHOTO PO3BUTKY JJIsi BUUTENIB, a TAKOX,
Oepydu 710 yBaru pi3HOMAaHITHICTh O0'€KTIB MOJIMIIIEHHS TPo(deciiftHOi caMOCTIHHOCTI
BUYUTENIB 1 PI3HOMAHITHICTh MPOMO3MIlIHA, MOHITOpPUHT skocTi. B Icmanii, sk 1 B
0araTbOX €BPOIEUCHKUX KpaiHax, HaMararoTbCsd BHU3HAUUTH TEPMIH «XOPOUIUH
YYUTENbY», ISl 4Ooro po3podiieHi KpamidikamiiHi CTaHAAPTH, IO BHU3HAYAIOThH
KOMIIETEHIIIF0 BuMTeNA. SIKicHA MIArOTOBKAa BYMTENIB jornoMarae chopMyBaTH
HQJIEKHY OCHOBY JJISi PO3BUTKY KOMIIETEHIIH BUMTENs 1 Horo mpodeciitHuit
po3BUTOK. Criji 3a3HAYUTH, 110 KOMIETEHTHICTh 1 MpoQeciiiHe CTaBICHHS BUMUTEIS
BU3HAYAETbCS HE TUIbKK TpodeciiiHoo miaroroBkoro. B Icmanii ocobnuBa yBara
NPUALIAETHCS MABUIICHHIO KBaTI(PiKallli BUKIIaAa4diB Ta IHCTPYKTOPIB ' .

AHani3 cutyarii mono npodeciifHoro po3BUTKY BYHUTENIB y paMKax CHCTEMU
ocBiTH B IcmaHii, yepe3 mpu3My OOroBOpPIOBaHMX JOTMAriB, MOKa3aB, IO 3arajibHa
KapTuHA HEe € Mo3uTHUBHOI0. Y 1984 pormi Icnanis mpuiiHsaiga aHTIIACEKY MOJEIH
«llenTp BuMTens» B EKCHEPUMEHTANbHIA pedopmi, sSka Jaja MOYaTOK
HAWBITUBOBIIIIOMY OCBITHBOMY 3aKOHY, 3 MOMEHTY JIEMOKPATHYHOTO TEPEeXOy
(Baxkon LOGSE, 1990)*%. Ile pimeHHs NPU3BENO A0 JELEHTpasi3allii MiJroToBKU
BUYMTENIB, a TAKOK 3HAYHOTO 30UIBIIEHHS KIJIbKOCTI IPYN OCBITHIX KOHCYJIBTAHTIB 3
aKIICHTOM Ha TOoJaJIbllie HaBYaHHSA BUMTENB (on-goingteachertraining). Icmanis
3aMpoBaAria KaCKaJgHy CTPATErito MiATOTOBKH: €KCIIEPTH HABYAIW IHIMUX (axXiBIliB,

K1, B CBOIO Yepry, Opra”izyBajii KypcH 1 HaBUaJIbHI 3aX0AH JJI yCiX BUMTeNniB. Kpim

16Ky3pmenko  TanmHa.  PosBuTOKcHcTeMuniaroropkupuurenis y lIemamii (I mon. XX — mou. XXI
cromitts).[lopiBHAIBHO-TIEAATOTI9HICT Y. 2014. No 4(22) C. 72-73. URL:
https://library.udpu.edu.ua/library_files/poriv_ped_stydii/2014/04/10.pdf.

127Babiarz M. Z., Kukla D. Europejskie wyzwania w obszarze edukacji przedszkolnej i wczesnoszkolnej. Kielce, 2011.
S. 234.

128 Tey Organica de Ordenacién General delSistemaEducativo (LOGSE) / Juan Carlos R., Felipe GonzalezMarquez.
Madrid, 3 de Octubre de 1990. 46 p. URL:
https://www.upct.es/seeu/_as/divulgacion_cyt 09/Libro_Historia_Ciencia/WORD/logse.pdf.
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Toro, ocBiTHIM 3akoH LOGSE BcTaHOBMB TiJBHINCHHS 3apIulaTHI, MOB'I3aHE 3
MOJIATBIINM HaBYaHHSIM BUYMTEINIB, SKE IO CHUX Mip ICHYE B OLIBIIOCTI aBTOHOMHHX
CHIBTOBapHUCTB. fAKuio BumTen 3aBepuiytoTh 100 roa. miAroTOBKK MPOTATOM IIECTU
POKIB, BOHM OTPUMYIOTh T1JIBUIIEHHS 3apIuiaTH1 0113bK0 4,5%'.

[TopiBHIOIOUM CydacHY peopMy MenaroriyHoi ocBiTH B IcnaHii 3 monepeaHiMH,
SIBHO TIPOCIIAKOBYETHCS BIUIUB, SKUM HAa HEl MajdM SK MIKHApPOIHUM JOCBiJA, TaK 1
pexkoMenaarii €spornericbkoro Coro3y. Inrerpariis Icnanii 70 mpoiiecy eBponeicbkoi
KOHBepreHiii, sky mnepeciaiagye €IIBO, o3namenyBana HEOOXIAHICTh aJanTyBaTH
YVHIBEPCUTETChKI 3BaHHS, B TOMY YHCII Ti, 1[0 CTOCYIOTHCS MEAAroriyHoi OCBITH, 110
HOBOI cTpyKTypu — Grado (mummom OakanaBpa) 1 Postgrado (mumom marictpa Ta
JUIUJIOM JIOKTOpa Hayk). Takoxk 3arajbHO BIJIOMO, 1[0 TPUBAJICTh HaBYaHHS Ha
OakamaBpari Ta B marictparypi B Icmanii He THMOBa Juis pemtu kpain €Bpomnu, i
npecrapiieHa Moeiuto 312 (3 poku OakanaBpary, 2 — MarictpaTypu), TOMY 3 TOUKU
30py CTPYKTYpH, IMJATOTOBKA MEJAroriyHUX KaJpiB HE BIJAMOBIJAa€ BCIM BUMOTraM 1
nepeOyBae B cTafll pedpopMyBaHHA. AJe, KpIM CTPYKTYPHUX 3MiH, y PEIITI MUTaHb
BIUIMB MDKHAPOIHUX TEHIEHIIIHM, a 0COOJIMBO, peKoMeH a1l €Bpormneiicbkoro Cor3sy
Ha cydacHi pedopmu B Icnanii € mocuth nomiTHuM. Tak, 3akoH npo ocBiTy (LOE)
MITBEPIKYE HEOOXITHICTh MTPOBEICHHS OCBITHROI peopMHU Ha BCIX PIBHSIX, a OTXKE,
1 B Traigy3l [eJaroriyHoi OCBITH TaKOX, JIOCATAIOYM IIiJIeH, IOCTaBJIEHUX
€poneiicbkum COr030M ISl CHCTEM OCBITH i1 KpaiH-uiieH1B. TEeKCT 3aKOHY TOBOPHUTb,
0 OJHUM 13 OCHOBHHUX NPHUHIIWIIIB, IO JIEKUTH B OCHOBI pedopMu € «pimryde
CIIyBaHHA HaBYaIbHUM LM €Bponeiicbkoro Coro3y, 10 BCTaHOBJEHI Ha
HAWOMMKYl POKU [...], IO OXOIUIIOIOTH BAOCKOHAJIEHHS MiArOTOBKU TEAaroriuyHuX
KagpiB» ™.

B ocranHi poku icmaHChKa CHCT€Ma OCBITH TMPOJOBKYE 3MIHIOBATHUCS.
[IpoBeneHi pedopmMu 1 3MIHM B raiay3i OCBITH, MoB'si3aHi 31 ctparerietro ET 2020

«Ocgita Ta HaBuanHs 2020» (ET 2020), o npeacTasisie HOBY HU3KY CTpaTeriyHUX

125 Martin Elena. Pathways that Converge in Teacher Professional Development: Are they present in Spain?
Psychology, Society, & Education. 2015. Vol. 7(3). pp. 335.

lSOKyBLMeHKO I'. TeHmeHTIi T ArOTOBKMBHKITaIAIbKUXKAIpiBBYHIBepcuTeTax Icmanii. Mosons i purok. 2014, Ne 7 (114).
C. 150-153.
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pedopm eBporercbKOi CriBIpalll B Taiy3i ocBiTH i HaBuanHs ™. 3rigHo crparerii ET
2020 B icmaHCBHKiM cHCTEeM1 OCBITH B JaHWU Yac B1IOYBa€ThCs: peaiizallis mporpam 3
MOOUIBHOCTI 1 HEMEPEPBHOTO HABYAHHS, MIBUILEHHS SIKOCT1 Ta €()eKTUBHOCTI OCBITH
Ta TIATOTOBKU KaJpiB, CHPHUSHHS CIPaBEIJIMBOCTI, COIiaIbHOI 3rypTOBaHOCTI Ta
aKTUBHOI I'POMAJITHCHKOI IMO3HUIII1, PO3BUTOK TBOPYOCTI Ta IHHOBAUIWA, Y TOMY YHCI1
MIIMPUEMHHIITBA, PIBHA OCBITH 1 mpodeciiiHoi miarotropku. OmHAK, B CHCTEMI
nearoriyHoi ocBiTH Icmanii BigMideHo i 0araTo HE0JIKIB, sIKi 0arato B 4OMy CXOXKI
Ha HaIlll OCBITHI peajii, [0 Ha Hally AYMKY, € KOPUCHUM JJIsl aHaNi3y Ta BUPILICHHS
npooJsemM OCBITI Ta OOTpYyHTYBaHHSI NPOTHOCTUYHUX  pEKOMEHAaIli
BUIIEPEKYBATILHOTO PO3BUTKY HETIEPEPBHOI Me1arori4HOl OCBITH B Y KpaiHi.
[lepcieKTHBHUMH NUIIXaMU BUKOPUCTAHHS IMiBJCHHO-€BPONEUCHKOIO JTOCBITY
npodeciiiHoi MATOTOBKM BYMTENIB B YKpaiHi BH3HAUCHO:peaji3aliio mporpam 3
MOO1JILHOCTI 1 HETIEPEPBHOTO HaBUYAHHS; 1JIBUIIICHHS SIKOCT1 Ta €(EKTUBHOCT1 OCBITH
H TIATOTOBKM BYHUTENIB; CIPHUSHHS CIPABEIJIMBOCTI, COIlabHOI 3rypTOBAHOCTI Ta
aKTUBHOI TPOMAJSIHCHKOI MO3MIII;PO3BUTOK TBOPYOCTI Ta IHHOBALlI;30€pexKEHHS 1
aJIecKBaTHE TMPEACTABICHHS BITYM3HSHOTO JIOCBIy TIATOTOBKH TIEJAroriB y
€BPOINEUCHKOMY OCBITHBOMY MPOCTOPi; PO30yn0oBa HOPMATHUBHO-IIPABOBOTO MO
HEMEPEepPBHOI TMEJArorivHoi OCBITH 3 YpaxXyBaHHSM €BPOMEHCHKUX TEHICHITIN
eBporieizallii, yHiBepcuTeTusaiii, npodecioHamizamii; auBepcudikailis CUCTEMU
MICISAUIUIOMHOT TI€JaroriyHOi  OCBITH;, HAJAaHHS TPIOPUTETHOCTI HEMEPEPBHOMY
npodeciiHOMY PO3BUTKY BCiMa CYO’€KTaMH OCBITHBOTO IIPOIECY; MIAHSATTS
npecTu Ky mpodecii BUnTenst yepe3 HagaHHS iM CTaTyCy JAEp)KaBHHUX CIIYXOOBIIIB;

3aIIPpOBA/ZKCHHS HAYKOBO O6FpYHTOBaHOT CHUCTCMU aTeCTaHi.l. rncaarora Touio.

181 Council conclusions of 12 May 2009 on a strategic framework for European cooperation in education and training
(‘ET 2020°), 2009/C 119/02, Official Journal of the FEuropean Union, 28.5.2009. URL: http://eur-
lex.europa.eu/legalcontent/EN/ALL/?uri=CELEX:52009XG0528(01).
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2.2. MPO®ECIMHA IMIATOTOBKA MEJATI'OI'TYHOI'O IIEPCOHAJTY
JJIs1 CACTEMU OCBITHU JOPOCJIUX Y CLIA
Onena Oczienko, Onena Tepenko

B ymoBax iHTeHcu(ikamii TimoOamizamifHUX 1 I1HTErpaliifHUX MPOIIECIB,
NEepexo/y 0 CyCIUILCTBA 3HAHD TOCHUIIIOETHCSI POJIb OCBITH JOPOCIHX SK BaYKIIMBOTO
YUHHHUKA CYCIUIBHOTO MPOrpecy, KOHKYPEHTOCHPOMOXKHOCTI JAEp)KaBH, PO3BUTKY
ocobucrocti. Lle 00’€KTUBHO 3yMOBIIOE€ HEOOXIJHICTh MPO(MECIHHOI MiArOTOBKU
MEeJaroriyHoro TMepCoHany JJsi poOOTH 3 JIOPOCHMMHU SIK YMOBU €(EKTHBHOTO
(GYHKIIOHYBaHHSI CUCTEMH OCBITH JIOPOCIUX, MPO 1110 HATOJIOMIYEThCS Y JOKYMEHTaX
MIKHAPOTHUX oprasizaiin (FOHECKO, Opranizarii MDKHAPOIHOTO
CIIBpOOITHHUIITBA 1 PO3BUTKY Ta 1H.). Ha qymKy mpoBigHOro (axisis y ramxysi OCBITH
nopocimx M. Hoyma (M. Knowles)®,  «came mpodeciiiHa  miaroroBka
KOMIETEHTHUX (PaxiBIIB y cdepi OCBITH JOPOCIMX IMOBUHHA CTATH MPIOPUTETHUM
3aBJaHHSIM CBITOBOI II€JAarori4Hol CIIJIBHOTHY.

Boanouac anaii3 OCBITHBOI MIPAKTUKU 3aCBIIYYE, IO MOIMPH ICHYIOUY HarajibHy
notpedy B (axiBisX-aHIaparorax, B YKpaiHi BIACYTHA iX IIJIeCIIpSIMOBaHa
npodeciitHa miAroroBka. ToMy, BXXJIMBUM JKEPETIOM Y MOIMIYKY HUISXIB BUPIIIEHHS
O3HAYEHOI MPOOJIEMU € BHBYCHHS Ta aHAII3 MPOTPECHUBHOTO JOCBIAY PO3BHHEHUX
KpaiH cBITY, 30kpema, CIIA, ockinbKM KpaiHa Ma€e BUCOKOE(PEKTHBHY CHUCTEMY
OCBITU JOPOCIHUX, IO TPYHTYETHhCS Ha PO3raly’KeHii 3aKOHO/aBUO-TIPaBOBIN 0a3i;
i1e1 aMepUKaHChKUX BYEHUX y Tamy3l ocBith jgopociux (M. Hoymnz™®,
E. Jlingeman™), C. bpykding™®, 1. Meppiem™ Ta iH.) BU3HAIOTHCSI B YChOMY CBITI;
KOHIIETIIIIsI HEeMEPEePBHOI OCBITH JOPOCIUX Ma€ BEJIMKE 3HAYEHHS JJI1 aMEpUKaHIIIB,
notpedu SKUX OOYMOBJIEHO HEOOXITHICTIO MOCTIHHOrO Mpo(EciiiHOro PO3BUTKY,

BJOCKOHAJICHHA OCOOMCTICHMX SKOCTEH Ta IMTOKpPAIICHHA SIKOCTI JKHTTS. 3I‘iIIHO 3

12Knowles, M. S. (1980). The modern practice of adult education: from pedagogy to andragogy. Chicago: Associated
Press Follett Publishing Company. P. 244

133Tam xe

133 indeman, E. (1926). The meaning of adult education (Reprint ed., 1989). Norman, OK : Oklahoma Research Center
for Continuing Professional and Higher Education

1%5Brookfield, S. D. (1988).Training Educators of Adults : The Theory and Practice of Graduate Adult. London, NY:
Routledge

136 Merriam, S. B., Brockett, R. (2007). The Profession and Practice of Adult Education.San Francisco :Jossey-Bass.
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J1. CreBenconom', He MeHIIe HIk 45 MUTBHOHIB aMEpUKAHIIIB BiJIBIIYIOTh KYpCH B
VHIBEPCUTETAX, KOJIe/KaX, MpodeciiiHuX acorialisax, ypsaoBUX OpraHizaiisx,
IIEPKBax Ta CHHATOTax.

OcranHiM YacoM B YKpaiHi 3HAYHOIMIIBUIIUBCAIHTEPECYYCHUX JI0 TIPOOIEM
ocBiTH Jopociaux. OcoOiMBOI yBaru 3aciyroBYIOTh Mpalll BYEHHUX, B SKHX
OOTPYHTOBYIOTBCS ~ TEOPETHUKO-KOHIIENTyallbHI  3acamu  ocBith  jpopociux (L.
JlutoBuenko, JI. JIyk’ssnoBa, H. Huukamo, H. IlporacoBa, JI. Ciraeea Ta iH.);
PO3KPUBAIOTHCSI OCOOJIMBOCTI PO3BUTKY OCBITH JOPOCIMX Y 3apyODKHUX KpaiHax
(H. bimrox,  C. Koanienko, O. Komap, O. Orienko, H. Teppoxinata iH.),
aKIEHTYEThCsl yBara Ha (QyHKIISX aHaparora Ta uoro miarotoBku (H. bimrok,
JI. JIyx’sitnoBa, O. Muxansuyk, O. Orienko,O. Uyraii Ta iH.).

Pa3zom 3 TuM, ciig BiA3HAYUTH, IO MUATAaHHS MpodeciiiHol miAroToBKH (haxiBIliB
y rany3i ocBiTH aopociuxy CIHIA, po3BUTOK iXHBOI aHAPAroriyHOi KOMIETEHTHOCTI
NOoTpeOYyIOTh MOABIIIOI0 BUBYCHHS Ta y3arajJbHEHHS.

HaykoBi po3Bigku 3acBiguyioTh, 1o gocBig CIHIA 3 miaroroBku (axiBIiiB-
aH/paroriB, Ma€ MPAKTHYHO CTOJIITHIO 1CTOPIIO, BIIKPHUBAE HOBI MEPCHEKTUBH HOTO
TBOPYOTO BUKOPUCTAHHS IHIIUMH KpaiHaMH.

Anamizytoun mopaii mouatky XX CTONITTSA, KOJM OCBITA JOPOCITUX TUIBKH
3’SIBWIACh K OKpemMa cdepa, amepukaHchbkud jgochimHuk M. Poceman™(
MOCUJIAETHCS Ha EKCIEPUMEHTAIbHY TNpPOrpaMy JITHHOI IIKOJIW 3 MIATOTOBKHU
MeJaroriB JJisi JOPOCIUX Y KypHalll AMEPUKAHCBHKOI acoliarii OCBITH JOPOCIHX
1930 poxy. Ilepmia xadeapa oOCBiTH OOpPOCIAMX TIOYaja TIPAMIOBATH B
Konymb6itickkomy  yHiBepcuTeTi, ae y 1930 Oynmu 3amodarkoBaHi —IepIi
YHIBEPCUTETChKI MporpamMu. Bjke HACTymHOTO pOKY MporpamMu JJis JOPOCIUX OyIiio
opranizoBanHo B [lep:kaBHoMy yHiBepcuteri mrtaty Oraito (OhioStateUniversity), y
1935 — y Ymkasekomy (ChicagoUniversity) Ta Hplo-MopkchkoMy yHiBepcHTeTax

(NewYorkUniversity), Toai » Oya0 OpUCYI)KEHO MNEPIIUX ABA JOKTOPCHKUX CTYIEHS

1387Stevenson, D. K. (1987). American Life and Institutions. Germany : Ernst KlettVerlag. P.55
1%8Rossman, M. H. (1978). Knowledge and skills for the adult educator: a Delphi. Adult Education Quarterly, Vol.
XXVIII, 3,P.140.
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B OCBITI Jopociux. I[IpoTe KUIbKICTh MariCTepCchbKHUX Ta JTOKTOPCHKUX IIporpam
M1JTOTOBKHU TEIaroriB JIsl JOPOCINX 3aJIUIIANach HE3HAYHOIO.

Sx 3asnauaB JI. MakKeii (D. MacKaye)™ y 1931 pori, He3Baar4ud Ha
YCBIJJOMJIEHHSI HEOOXITHOCTI HaBYaHHS JOPOCIUX, MPAKTUYHO HIYOrO HE Oyio
HAIMCaHO TIPO METOAM HaBYAHHS TOpOCTNX. BUeHMIT TOPIBHIOBAB OCBITY JOPOCIHX 3
BIMCBKOBUMH JisIMH, JJI1 y49acTi B SKHX II€Iarory Juis JI0pociux Tpeba martu
HeoOXimHy miaArotroBky. Ha nymky P. binza HeoOXiIHICTh I'PYHTOBHOI IMiATOTOBKH
NeAaroriB Uid JOPOCIUX He Oyna 3arajibHOBH3HAHOIO: BIAMOBITHO IO Pe3yJbTaTiB
ONMUTYBaHHS TUIBKU JIESIKI €KCIePTH 3 OCBITH JOPOCIUX BHU3HAIU HEOOXIJIHICThH
METOJUYHOI MIATOTOBKH (DaxiBI[IB-aHAPAroriB, IHII BBaXKadd MPEAMETHI 3HAHHS
JOCTaTHIMU. AMepukaHchbkuil pocmigauk JIx. [Mymmam'™ npuxoauTs A0 BUCHOBKY,
IO MIeAaroriyHa MiAr0TOBKA 3aBKu OyJia MpeAMETOM TOCTPUX AUCKYCIHA Y HAYKOBUX
koax [386, c. 145-147].

BaxxnuBo Harojocutu Ha TOMy, MmO Ha Todarky XX CTONITTA HE TUIBKH
MOXJIMBICTh €IMHOTO MIJIXO1Y A0 MiATOTOBKM MEAroriB JJisg JAOPOCIUX, ajie i cama
3[IaTHICTh JIOPOCIMX JI0 HABYAHHS CTABWJIACh il CyMHIB. TOMY Ba)KJIMBHUM CTaJIO
crBepmkenns E. Topunaiika* (E. Torndike) mpo Te, mo 3 BIKOM Yy JTOPOCIHX JIFO S
Bi/IOYBAIOTHCS JIMIIIE HE3HAYHI 3MiHHM, 110 HETaTMBHO BIUIMBAIOTH HA 37aTHICTH JO
HaBuyaHHs [151].

HeoOxinHo 3a3nauuty, mo nomituka HoBoro Kypcy npesunenta @. Py3pensra
CIOpUYMHUIIA TOSIBY pI3HUX (QenepanbHUX MporpaMm; y pamkax HarionanbHOI
[Tporpamu O6Goponu Ta IlimroroBku (TheNationalDefenseTrainingProgram) Oyma
3nificHeHa mpodeciiiHa MiAroToBKa OlIbIe HIXK JUIsI 7 MIJIBHOHIB POOITHUKIB Yy
nepiog 3 1940 mo 1943 pik. Bmepme B icropii CIIIA denepansna mporpama
BKJIIOUaJia po(eciiiHy MiArOTOBKY JOPOCIMX 3 METOI0 IXHHOT'O MPAIICBIIAIITYBAHHSI
B OOOpPOHHIN 1HAYCTPIi Ta IHIIMUX CTPATErIYHO BAXIMBHUX ranyssax. Jlo mpodeciiiHoi

MIATOTOBKHA TEXHIYHUX POOITHHUKIB, IO MPAIIOBAIU 3 AOPOCIUMU, OYIH 3aJIy4eHl SIK

139Mackaye,D. L. (1931).Tactical Training for Teachers of Adults.Journal of Adult Education, 3, 290-294.
140Pulliam, J. D., Patten, J.V. (2012). The History and Social Foundations of American Education. NY :
Pearson Education. P. 145

141
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VHIBEpCUTETChKI BHKJIadadi, Tak 1 crmiBpoOiTHuku Jlemapramenty IlpodeciitHoi
OcaitH, 0y10 po3p00JICHO BEIMKY KUIBKICTh HABYAJIBHUX IIPOrpaM JIJIs I€1aroriB s
JIOPOCJIUX Ta HAKONMHMYEHO OaraTuid NPaKTUYHUK JOCBIA IMIJATOTOBKH (paxiBIIB-
aH/paroriB, IO CHPHUSIO TOMAJBIIOMY PO3BUTKY IbOTO HampsMmy MmpodeciiiHol
MiITOTOBKY. BU3HaYanbHOIO MOJI€0 cTajgo yxBajieHHs «ConmaTchKoro OULII0 MPO
npaBa» (G. |. Bill, 1944), uyu «biuib mpaBa Ha OCBITY», SKHWA 3aCBITYUB
YCBIJIOMJICHHS HEO00X1IHOCTI1 JIOIaTKOBOT aHJIparoriyHoi IMITOTOBKH
YVHIBEPCUTETCHKUX BHKJIAJIadiB, aJKe MOTPEeOM BETEpaHIB BHUMArajiu Meperisiay
HaBYAJIbHUX MPOrPaM Ta METOIB HABYAHHSI.

Ha nymky M. Poccmana? (M. Rossman), ojHi€r0 3 mepmux 3MiCTOBHUX
nporpaM TMIATOTOBKM TEAaroriB Juist jopocinux Oyna mnporpama B. XonenOeka
(W. Hallenbeck) 1948 poky. Bona micTuia He TiTbKM TEOPETHYHUHN MPEIMETHHUN
Marepiall, aje i Marepiaj 3 METOJUKHU BUKJIAQ/IaHHS, TIPOBEACHHS Ta aIMIHICTPYBaHHS
POrpaM OCBITH JIOPOCIHX.

[IpodeciitHuii iHTEpeC M0 OCBITH Aopociux Oyno iHimiioBaHo y 1955 por
npodecopamu ocBiTH nopociux, y 1957 poui Komicis npodecopiB y rainysi ocBiTH
JIOPOCTIUX Touajia cepiro ceMmiHapiB 3a miaTpuMku Gouny Kenor, meToro sikux 0yio
CTBOPEHHS TEOPETUYHOI MIATHOPMHU I OCBITH JOPOCIHX, a TaKOXX BU3HAYCHHS
3aBJaHHS MIATOTOBKM TIE€JAroriB JJjIsi OCBITH JOPOCHUX. MOXIMBOCTI IS
npodeciiftHOi mATOTOBKU (haxXiBI[iB-aHAPATOTiB PO3BUBAIUCH OY)KE IIBHUIKO 1, 5K
3azHagyae M. Poccman (M. Rossman), y 1958 pomi Bxke B JABaHAIUATHOX
YHIBEpCUTETaX MEeAarord AJsl OCBITH JOPOCIUX MPALIOBAIN HA TIOCTIHHINA OCHOBI.

Benuke 3HaueHHs A8 CTBOPEHHSI TEOPETUYHOTO MIAIPYHTS OCBITH JOPOCITHX
MajM mparli 3acHoBHUKa aHaparoriku M. Hoym3a(M. Knowles), mo Oymu Hamucani
Ta omyOiikoBaHi B mei mepion. Tak, y mpamsx «HedopmanbHa ocBiTa mopociux:
JOBITHUK JJISI aMIHICTpATOPiB, JiAepiB Ta BukiaagadiB» (1950) ta «Buknananus y
chepi HepopMmanmbHOi OCBITH Jopociaux» (1954) BueHuidt npucTynae 10

OOTpyHTYBaHHS TeOpli HaBYaHHSA JOPOCIHUX, (QOPMYIIOE TMPUHIUIUA TAKOTO

142Rossman, M. H. (1978). Knowledge and skills for the adult educator: a Delphi. Adult Education Quarterly, Vol.
XXVIII, 3,P.141.
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BUKJIQJIaHHS, 1[0 MAaKCUMAJILHO 3aj]y4ya€e JOPOCIMX Y4YHIB JI0 HABYAJIHLHOTO MPOLECY.
M. Hoyn3 (M. Knowles) 3BepraeTbes 10 TeMu npodeciifHOi MiArOTOBKH IeJarorib
ISl opocnuX y KHuU3l «Slk roryBatu kpammx giaepiB» (1955), ne Buenwmit
BHUCJIIOBJIIOE  17IeF0  TIPO  HEOOXITHICTh BIAXOAY B aBTOPUTAPHOTO  CTHUIIIO
BuKIagaHHas ' [81, c. 254].

KinpkicTh mopociux, 0 HaBYaIKMCh, MIOCTIMHO 301bITYBaJach, a pa3oM 3 UM 1
norpeda y miaroroBui (QaxiBiiB-anaparoriB. Tak, y 60-x pokax Ounbm HiK 50
MUTBHOHIB mopociux CIIIA B3smm ydacTh y mporpamax OCBITH JOPOCIUX, TPUUOMY
KOXKHOT'O POKY 1XHSI KUJIBKICTh 30UIbIIyBajach Ha 1 MiIbHOH. XapaKTepHOI PHUCOIO
nporpam ocBith gopociux b. Kpeiitnos™ (B. Kreitlow) Ha3uBae pi3HOMaHITHICTH
3MICTy, METOMIB Ta OpraHizaiii, 1o 3a0e3neuyroTh iX ¢yHKIIOHYyBaHHA. Kpim
nporpaM (emepanbHOTO ypsiay, BOJIOHTEPCHKUMHU areHTCTBAMH, IIEHTPAMU MiCIIEBHX
rpomMaji, TPOMaJChKUMH YHIBEPCUTETAMH CTBOPIOBAIMCH HOBI MPOrpaMu OCBITH
JOPOCTUX 3a IHIIIATUBOK NPO(QCIIIOK, a TaKoX BINCHKOBUX, IOJITHYHUX,
npoeciiHUX OpraHizaiii.

Crijzt BKa3aTu Ha Te, 110 oroJiomeHHs 60poTrou 3 6inHicTIO [IpesuaenTom CIIA
JI. JIxxouconom (L. Johnson) BTimunock y «3akoHi mpo BiiHy 3 OiaHicTION (1964). ¥V
el mepioa Oyna yxBajeHa ITijla HU3Ka 3aKOHIB, [0 MAIOTh OE3MOCepeIHIN 3B’ A30K 3
npoeciifiHO MiArOTOBKOIO (axiBIiB-aHaparoriB. bymno mnpuitHiTo «3akoH mpo
rpomaasHceki  mpaBay  (CivilRightsAct, 1964), «3akoH mpo BHUIIY OCBITY»
(TheHigherEducationAct, 1965), «3aKkoH po OCBITY JIOPOCITHX»
(TheAdultEducationAct, 1966), o Bu3HAB OCBITY JOPOCIMX CAMOCTIHHOIO TaTy33[0
Hayku [420; 416], «Immirpaniiinuii 3akon» (ThelmmigrationAct, 1965), «3akoH mpo
IOYaTKOBY Ta cepenHio ocBiTy» (TheElementaryandSecondaryEducationAct (ESEA),
1965), «3aKoH po PO3BHUTOK npodeciifHoi
ocBiT»( TheEducationProfessionsDevelopmentAct, 1967), «3akoH npo HemepepBHY

ocBiTy» (TheLifelonglearningAct, 1976) ta iHmi. BignmoBigHO 10 IUX 3aKOHIB,

1430rienko, O. L, JIutosuenko LM. (2014).4uopazoziunamodenvhaguanusdopociux: amepuxancokutikonmexcm. K.
HTYY “KII”

144K reitlow, B.W. (1965). Educating the Adult Educator. Part I. Concepts for the Curriculum. Bulletin 573. University
of Wisconsin, P. 9.
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3a3HavaroTh Jxk. [Tymmam™ (J. Pulliam) ta C. Bpykding* (S. Brookfield), mo Bciii
KpaiHi OyJI0 BIKPUTO KypCH Ta KOHCYJIbTATUBHI IIEHTPU JJi 0C10 3 HU3bKUM PiBHEM
OCBITH a00 OOMEXEHUM 3HAHHSM AaHIJINCHLKOI MOBHM, IMMITpaHTIB Ta ODKEHIIIB,
BUJIIJICHO KOIITH HAa MPOBEACHHS JIOCHIKEHb y cepl HEerpaMOTHOCTI Ta 0a30BOi
M1ITOTOBKU JOPOCIMX, 31MCHEHO 30UIBIIEHHS OCBITHIX Ta COIlIaJIbHUX TIporpam st
BUKJIaJIaviB, 30KpeMa, (axiBIliB-aHIparoris.

3HauyIIOI0 YMOBOIO B KOHTEKCTI PO3BUTKY MIJTOTOBKH (DaxiBI[iB-aHAPArOriB
CTaJIO HarajabHEe 3aBAaHHS JOMOMOITH JIOPOCIMM BUPIMIUTUA MPOOJIEMH, TTOB’sI3aH1 31
«ctapiaasam» 3HaHb y CHIA. YV 1976 pori 6yno NpuiiHITO «AKT MpO HENMEPEPBHY
ocBiTy»(TheLifelongLearningAct), B sKOMYy HaroiiomyBajioch Ha Ba)IJIUBOCTI
MIJBUIICHHS KBadi(ikallii, mporpam s ocid TPEThOro BIKY Ta 0Ci0 3 OOMEKEHUMU
MoMBoCTAMU' . Hespakarounm Ha 1ie, sk 3a3Hadae b. Kpetitios™ (B. Kreitlow),
TEOPETUYHUX Ta MPAKTUYHUX 3HAHB Y c(pepi OCBITU OPOCIHUX OYII0 HEIOCTATHBO.

Came y 11eit nepion myOmiKyroThCsl Bu3HauHi TBopu M. Hoymsa (M. Knowles), y
SAKUX BIH 3/11IICHUB T€OpETUYHE OOTPYHTYBAHHS aHIPAroriKy sIK HAYKH PO HaBYAHHS
JIOPOCIIMX Ta TMOKa3aB MUIIXH MPAaKTUYHOI'O 3aCTOCYBaHHs CBOIX igeit [105, c. 73-74].
VYV cBoix mnpansgx «CydacHa NpaKTHKa OCBITH JIOPOCIHX: aHJparorika MpoTu
negarorikn» (1970) ta «Jlopocnmit yuensb: 3abytuit Bum» (1973) M. Hoyms
(M. Knowles) o0rpyHTyBaB 0COOJIMBOCTI OpraHizaiii Mmporecy HaBYaHHS JTOPOCIUX
Ta HEOOXITHICTh aHJAPAroriyHoi MiATOTOBKH TEAAroriB Ui JOPOCIIHX, IO Majo
3HAUHUN BIUIMB Ha MOJAJbII TEOPETUYHI Ta MPAKTUYHI 3M00YTKH y I cdepi.
3’ABISAIOTHCS TAKOX IMpalll IHIIUX BYEHUX, MPEIAMETOM JOCHIIPKEHHS SKHX CTaja
OCBITa JIOPOCTUX Ta MIATOTOBKA MEJAroriB JIJIsl JOPOCIUX.

BaxxnMBoio mMoi€l0 B KOHTEKCTI TEOPETUYHOTO OOTPYHTYBaHHS MiATOTOBKH

(axiBIiB-aHparoriB craja IMMyOiKaimiss KHUTH «AHAparorika B Jii: 3aCTOCYyBaHHS

“Spulliam, J. D., Patten, J.V. (2012). The History and Social Foundations of American Education. NY :
Pearson Education. P.119-124.

146Brookfield, S. D. (1988).Training Educators of Adults : The Theory and Practice of Graduate Adult. London, NY:
Routledge, P.166-167.

1470rienko, O.1., Yyraii, O.JO. (2017). Ipodeciiina miaroropka (axiBLiB y Tanysi OCBITU JOPOCIUX: aMEPHUKAHCHKUI
noceia.K: HTYY «KIII»

148K reitlow, B.W. (1965). Educating the Adult Educator. Part I. Concepts for the Curriculum. Bulletin 573. University
of Wisconsin, P. 8-9.
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CyJacCHHMX MPHUHIMUIIB OcBiTH Aopociux» (1984), y skiit M. Hoynz (M. Knowles)
OINKCaB MPUKIAIN 3aCTOCYBAaHHS AHJPArOriyHOi Mojen Ha mpaktuill. BceOGiunuit
aHayli3 OCOOJMBOCTEH HABYAJBHUX KOHTPAKTIB 3pOOJICHO BYEHUM Y KHH31
«BukopucTtaHHs HaBYAJIbHMX KOHTpakTiB» (1986), mo copusuio iXHbOMY
BIIPOBA/PKEHHIO Y TPOrpaMH MIATOTOBKHU MENArOriB I TOPOCIUX™,

3acHyBaHHS AMEPUKAHCHKOI acolliallii OCBITH JOPOCINX Ta HEMEPEPBHOI OCBITH
(The American Association for Adultand Continuing Education, AAACE) y 1982
polli, MeTra sKOi O0’€JHATH TMeNaroriB s JOPOCIMX Ta CHPHUATH MOIIUPEHHIO
pe3ynbTaTiB  AOCHIKEHb, TEOpli Ta KpalluxX MPAKTUK, CTBOPUIIO YMOBHU JUIS
noJanbmoro mpodeciiHoro po3BUTKY (axiBIIB-aHIPAroriB, PO3BUTKY iXHBOI
aHParorivHoi MalCTEpPHOCTI.

HaykoBi po3BiIKuM TOBOMSATH, IO BAXKIMBUN IS MIATOTOBKH (DaxiBIliB-
aHjaparoriBctaB 3akoH TiJ Ha3Bowo «buwe mpaB  nmopocioro  yuHs» (A
BillofRightsoftheAdultLearner, 1991), sikuii po3mupuB Ta rapaHTyBaB OCBITHI IIpaBa
JIOPOCJIMX YYHIB Ta MPHUBEPHYB yBary 10 3HaY€HHA PIBHS MPO(ECIHHOI MiITOTOBKH
TMIeJIaroriB JJIs IOPOCIIHUX.

BaxBuM UYMHHUKOM MIJABUIIEHHS €()EKTUBHOCTI TMIATOTOBKM (haxiBIliB-
aHjaparoriB craja OopoTrb0a 3a SIKICTb OCBITH, IO ONWHWIACh y IIEHTPl yBaru
CTEHKXONJIepIB HampuKiHIl XX CcTomTTsa. BincyTHicTh BUMOr 10 cepTudikarii
NeAaroriB Juig JOpPOCAMX Yy OUIBIIOCTI IITAaTiB, HEJOCTaTHICTh (iHAHCYBaHHS
nporpamM MpodeciiHOro pPo3BUTKY, IUIMHHICTh TNEAaroriyHux KaJpiB, 3HAYHUM
BIJICOTOK CYMICHHMKIB Ta BOJIOHTEPIB B OCBITI JOPOCIMX, BIJCYTHICTH €IWHOTO
MIIXO0AY 10 Kpalloi MPaKTUKH BUKIAJAaHHS CHPUYMHUIN HEOOXITHICTH YXBAJICHHS
3akoHIB Ha ¢eaepanpbHoMy piBHI™.Tak, y 1997 pomi npesunent CIIIA b. Kimiaton
(B. Clinton) HarojocuB Ha TMPIOPUTETHOCTI SIKOCTI OCBITH, IiJBUIICHHS SKOT
JIO3BOJIMJIO OW KpaiHl YCHIITHO KOHKYPYBAaTH B INI00AJIBHOMY MaclITaoi.

OcHoBoro 151 (enepanbHOro (iHAHCYBaHHS Ta KEpIBHULITBA Mporpamamu

OCBITH JOPOCIUX, peaOuTiTallliHUMHU TporpaMaMH, MporpaMamu 0a30BOi OCBITH

1490rienko, O. I, JIutosuenko LM. (2014).4uopazoziunamodenvhaguanusdopociux: amepuxancokutixonmexcm. K.
HTVYY “KIII”, C. 255-256
0Tam xe, C. 170-171
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JIOPOCTUX CTaB «AKT MPO OCBITY JOPOCIMX Ta CiMelHHy rpamMoTHICTh» (Adult
Education and Family Literacy Act, 1998)"'. BaxxiMBicCTh IbOTO 3aKOHY IIOJISTAE B
NPEICTABIIEHHI TPbOX KIIOUOBUX KPUTEPIIB [Js OLIHIOBAHHS MpOrpam OCBITH
JIOPOCJIUX: TOKPAIIEHHS YMiHb 1 HABUYOK IPAMOTHOCTI, 3apaxyBaHHsS JOPOCIUX Ha
HAaBYaHHS, MPOJOBXKEHHS HaBYaHHS a00 YCHIIIHE OTPUMAaHHS BHUIIOI OCBITH,
npodeciifHOi MIATOTOBKH, Kap’€pHE 3POCTaHHS, OTPUMAHHS JUILJIOMY CEpEIHbOI
ocBITH ab0 MOro exBiBajeHTY. byna cTBopeHa HallloHaJbHA MEpeka YHIBEpCaIbHUX
HAaBYAIBHUX IIEHTPIB, 10 00 €IHyBajga MpOBaiijiepiB 0a30BOi OCBITH 3 I1HIIMMHU
OCBITHIMU 3aKjaJlaMM Ta areHTCTBaMM TIPaleBIAIITYBaHHSA, SIKI MOTpeOyBalu
(axiBLiB-aHIPAroriB sl BTUICHHS 3aKOHY Ta 31HCHEHHS TOJITHKHU YPSIIY.

Pesynbraty  mociipkeHHS 3acBiqdyrOTh, 1m0 ¥y XXI cTOmMTTI NUTaHHS
(G yHKITIOHATBHOI TPAMOTHOCTI JJOPOCIUX 3aJHMIIAETHCSA B IICHTP1 yBaru: Ha 3aciaHHi
Kowmicii 3 ocBiTH TpynoBux pecypciB «llnsxu mokpamieHHst ocBiTH gopociux y XXI
cromiTTi» (2003) akmeHTyBajsacs Ha PO3MIMPEHHI MEPEeXi OCBITHIX 3aKJIaJIB, IO
3aliMarOThCS OCBITOIO JIOPOCIUX, 3aCTOCYBaHHI HOBUX IH(QOpPMAaILITHUX TEXHOJOTIH,
THYYKOCTI Ta BapiaTUBHOCTI MPOTpaM OCBITH JOPOCIUX; CTBOPEHHI YMOB JIJIst
CaMOBJIOCKOHAJIEHHSI  JIOPOCJIOi  JIIOJAWHU, (PIHAHCYBaHHI OCBITH  JIOPOCIUX '
Oenepanbaum  ypsagom CIHIA mnpuiimMaioThesi: «3aKOH TIPO  OCBITY JOPOCIUX 1
exoHoMiuHe 3pocTaHHs» (2009), «3akoH Npo MIATPUMKY 3HAHHS Ta IHBECTYBAaHHS B
YMIiHHS BOPOAOBXK KUTT» (2013)™%, mo akTyasi3yloTh HEOOXITHICTh IMiArOTOBKH
MeJaroriYyHuX KaapiB JAJIsl OCBITH JOPOCIIHX.

besnocepenniii BIIMB Ha MIATOTOBKY (paxiBLIB-aHAPAroriB Maiau QenepanibHi
3akoHu«IIpo BimHOBJIEHHS Ta peinBecTyBaHHS OCBITH» (2009), «IIpo miaTpumKy
3HAHHS Ta I1HBECTYBaHHS B YMIHHA BHOPOJOBXK XHUTTsS» (2013). 3azHauumo, 1m0

CNPUSHHA 00CACHEHHAM cmyoenmis ma IXHbOI 2n106anbHol

Blworkforce  InvestmentActof 1998: PublicLaw 105-220 -105th Congress — August 7, 1998.URL::
http://www.doleta.gov/regs/statutes/wialaw.txt.

1%2UnitedStatesCongressHouse. (2013).Committee on Education and the Workforce. Subcommittee on 21st
CenturyCompetitiveness: Improving adult education for the 21st century. — Washington : U.S. G.P.O., March 4.
158SupportingKnowledgeand Investing inLifelongSkills (SKILLS) Act: FactSheet (2013). Washington, D.C.,
February 21.URL:http://votesmart.org/bill/16338/49317#.VPHrhXys\Wgw.
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KOHKYDEHMOCHPOMONCHOCIIE WLTAIXOM NIOBUUEHHS SAKOCMI 0c8imu ma 3a0e3neqenHs.
pienozo oocmyny € Micierwo [lenapmamenmy ocgimu CLLIA™.

BaxnuBuMM YMHHMKAaMH, 1[I0 BIUIMBAIOTh Ha PO3BUTOK  MiATOTOBKH
MEeJarorivHoro MepcoHany JUisl JOPOCIMX Ha Cy4aCHOMY eTalli, CTaJd CTparerii
nonansioro po3BuTky ocBiTH CIIA. Tak, y kau31 «3yxBanicTh Hafli: JlyMKH 11010
BIJIpO/KEHHST amepukaHchkoi Mpii» npesuaeHt CIHIA b. O6ama (B. Obama) nazuBae
aMEpPUKAHChKY CHCTEMY OCBITH HallloHalIbHOW MiHHICTIO.Ilg mymka Ilpesupenta
oTpUMajia MOAAJBIINK pPO3BUTOK Yy 3BepHeHHI 10 Kourpecy, B sikomy Oyna
noctaBiieHa Meta: CIIIA moBWHHI CcTaTW MEPIIOID KPaiHOK Yy CBITI 32 KIJIBKICTIO
BUITyCKHUKIB KojJemxkiB A0 2020 poky 3a yMOBU OTPUMaHHS SIKICHOI
OCBITH'®.BUKOHAHHS TOCTaBJICHOI METU Tepeadadae Mofaiblie 30UTbIICHHS
KUTBKOCT1 IOPOCIHMX CTYACHTIB B aMEPUKAHCHKUX KOJIEI)Kax Ta YHIBEpCHUTETaX, IO
aKTyai3ye HEOOX1THICTh IOAATKOBOI aHparorivyHoi MiJAroTOBKA BUKJIA1adiB.

OTxe, Hallll PO3BIAKU JO3BOJWINA BUSBUTU OCHOBHI NEPEAYMOBHU CTAHOBJICHHS 1
PO3BUTKY Mpo(deciiiHOT MIATOTOBKM MMEAAaroriyHOro MEpCOHANy IJsi JOPOCIUX SIK
CKJIQJIOBOi  OCBITM Jopociux Ta nexaroriynoi oceitu CIIIA, 3’scyBatu
JETEPMIHOBAHICTh MPO(ECiiHOI MIATOTOBKH aHAPAroriB CYKYIHICTIO 1CTOPUYHUX,
COL1aTbHO-€KOHOMIYHHUX, COLIOKYJAbTYPHUX, TEXHOJOTIYHHUX, OCBITHIX YHHHHKIB
PO3BUTKY aMEpUKAaHCHKOTO CYCHIbCTBA. Y3arallbHeHHs pe3yJbTaTiB MOKa3ajo, M0
npodeciiiHa MArOTOBKA MEJaroriyHoro mepcoHany st ocBith popociux y CHIA
MPOJOBXKYE JUHAMIYHO PO3BUBATHUCS Y KOHTEKCT1 PO3BUTKY OCBITH JIOPOCIHX.

Hocnimxenuss gpeHomeny npodeciiHol MiATOTOBKM IMEJAroriyHoro MepcoHany
JUISL OCBITH JIOPOCIIMX SIK CKJIaJ0BOi CHUCTEMM OCBITH JOPOCIHX Ta TEeAaroriyHoi
OCBITH BHMara€ aHajidy Ta BHU3HAYCHHS IOHSATTEBO-TEPMIHOJOTIYHOTO arapary.
[TpUHIMIIOBO BaXXIMBUMM MOHATTSAMU Yy KOHTEKCTI HAIIOrO JOCHIDKEHHS €
«HETMEepepBHA OCBITa», «OCBITa TOPOCIUX», «IOPOCIHID», <«JIOPOCIUN YUEHBY,
«JIOPOCIHNA CTYIEHT», «HETPAAULIMHUNA CTYACHT», «KaTEeropii JOPOCIUX CIyXadiBy,

«aHJparorikay, «mpodeciitHa miaroToBKa TOIIO.

¥AnAmericanHeritage — FederalAdultEducation : AlegislativeHistory 1964-2013, Washington, DC, 2013
URL:http://lincs.ed.gov/publications/pdf/Adult_Ed_History Report.pdf.
1%5Tam xe.
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Imei 1 mMONOKEHHS KOHIIEMIII HEMEpPepBHOI OCBITH CTAHOBIATH CY4YacHY
TEOPETHYHY 0a3zy JOCHIKCHb Yy Tally3l OCBITH JOPOCIUX, QK€ caMe MPUHITUI
HETIEPEPBHOCTI TMOBUHEH 3a0€3MEYUTH TOTOBHICTH JIOPOCIIOl JIOJMHU BIJMOBIIATH
Bumoram dacy. Ille k. JIproi*®* (J. Dewey), amepukanchbkuii (imocod, OCBITHIN
pedopMiCT Ta TICUXOJIOT, HArojolllyBaB Ha HENEPEepPBHOCTI OCBITH, W0 HE
3aKIHYYEThCS 3 OTPUMAHHSM CEpPEIHBOI OCBITH, a TPUBAE 3a YMOBH OakaHHS
JIOPOCTIOT0 HaBYaTHCS.

VYV nocmmkennsx K. Xoyma (C. Houle) ocBiTa mopocinx BU3HAYAETHCS SIK
IpoleC BIOCKOHAJIECHHS JtoJed abo CyCcHuIbCTBA IUISXOM PpO3BUTKY YMIHb Ta
HaOyTTs 3HaHB, IO MOXKE B1IOYBATUCH 1HIMBIAyATbHO 200 B TPyIax, a TAKOX MPOIEC
CTBOpeHHsI yMOB i1 Takoro BaockoHaseHHs™.E. Jlingeman (E. Lindeman), sikuii
OTOTOXKHIOBAB JKHTTS 1 HaBYaHHS Ta BBaXaB OCBITY JOPOCIUX O€3MOCePeTHbO
MOB’SI3aHOI0 3 MPAKTUYHUM >KUTTAM JIOPOCIIHUX, METOIO OCBITHU JOPOCIIMX BBa)KaB
OCMHUCIICHHS TOCBIAY ™.

TakuM 4YWHOM, JTOCHIAHUKH PO3TIISAAIOTh OCBITY JIOPOCIHX SIK BIJOKPEMIIEHY
JaCTUHY CHUCTEMHU OCBITH, CaMOCTIMHHHN COLIQJIBHUN 1HCTUTYT, CKJIAJOBY CHCTEMY
HEMEPEPBHOI OCBITH, OKPEMY CHCTEMY ab00 YacTHHY CHCTeMH, abo SIK TpoIiec
BIOCKOHAJICHHS, MPOLIEC CTBOPEHHSI YMOB, LIJIECTIPIMOBAHY AISUIbHICTh Ta PE3yJabTaT
JisIbHOCTI. Pi3H1 MiIXOAM O BU3HAYEHHS IILOTO TOHSATTS, IO HE cylepeyarh, a
JIOTIOBHIOIOTH OJIH OJTHOTO, CBIAYATh MPO MOMI(PYHKITIOHATHHICTH OCBITH JOPOCIUX.

3aIe)KHO BIJI COIIAJIbHOI Ta OCOOMCTICHOI 3HAUYIIOCTI OCBITHIX MOTpeO Ta
MOKJIMBOCTEH X 3aJOBOJICHHS PO3PI3HSAIOTH TPHU MIJCUCTEMH OCBITH JOPOCIHX:
dbopmanbHy, HehopManbHy Ta 1HGopMmanbsHy, o Bu3HaHi KOHECKO. 3a3znauumo,
mo npocmigauku . Kym6c (P. Coombs) Tta M. Axmen (M. Ahmed) mnepmmmu

BUOKPEMIIH BUIIIEHA3BaHI1 MiJCHCTEMH OCBITH JOPOCTHX .

1%6 Tbrom, . (2000). Jemoxpamus u obpasoeanue. [nep. ¢ auri.] M. : Ileparoruxa-TTpecc. P. 276

"Houle, C. 0. (1996). The design of education. (2" ed.) San Francisco :Jossey-Bass, 1996. P.254.

1%8_indeman, E. (1926). The meaning of adult education (Reprint ed., 1989). Norman, OK : Oklahoma Research Center
for Continuing Professional and Higher Education, P. 5-6

19Kymbe, @. T. (1970). KpusucobpaszopaHus B COBPEMEHHOM MHUpe: cHcTeMHbIananus; [nep. ¢ anrn.] .M.: IIporpecc,
1970. C.8.
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HeobOxigHo 3a3HaumTH, 10 ¢dopmanbHa OCBITa CHpsAMOBaHA Ha OJep)KaHHS
OCBITHIX KBamiikaiiil Ta akaJeMiYHUX CTYIEHIB B OCBITHIX YCTaHOBaxX. 3BUYAHO
dbopmasibHa OCBITa MpPEACTaBICHA CEPEAHbOI0 MPO(ECiiiHOI0 OCBITOI, BUIIOIO
OCBITOIO, MIABUIICHHSAM KBamidikaiii Ta TMEepeniAroToBKA B I1HCTUTYyTax, Ha
dakynbTeTax, Kypcax MiJIBUILIEHHs KBamidikalii Ta npodeciiiHOi MepeniAroTOBKY.

HedopmanbHa ocBiTa BHU3HAYAETHCSA SIK OpPraHi3oBaHA OCBITHS JISIBHICTH 3a
MEXKaMH YCTaHOBJICHOI (POpMasibHOI CHUCTEMHM, IO 3aJI0BOJIbHSIE TEBHI HaBYAJIbHI
noTpedbu okpeMux oci6'™. [HmmM BHU3HAYCHHSIM HEPOPMATBHOI OCBITH € HACTYITHE:
OyJb-Ka OCBITHA [IsUIBHICTh, OpraHi3oBaHa I03a (OPMaIbLHOI OCBITOI, IO
JIOTIOBHIOE  (DOpMaJTIbHY OCBITY, 3a0€3Me4ylour OCBOEHHS yMiHb Ta HABUYOK,
HEOOXIIHMX TpoMajJissHaM JJIs 1HTerpaiii B CYCIUIbCTBI Ha PHUHKY IMpari. Mera
HedOpMaAIbHOT OCBITH 33/1a€ThCS CAMOCTIMHO, BOHA Ma€ JAMHAMIYHUI Xapaktep 1
MOXKE€ 3MIHIOBATUCh BIJMOBIJHO JO TMOTOYHUX MOTpPed; BU3HAYAIOTHCA TaKOXK
pe3ynbTaTH Ta KIHIIEBUH pe3yibTaT MisuibHOCTI. [lpukiiagom HedopMaibHOI OCBITH
MOXYTb OyTH MpPOQECIHO CHpSAMOBaHI M 3aralbHOKYJbTYPHI KYpCH HABYaHHA Y
[IEHTPAaX OCBITH JOPOCIUX, JIGKTOPISLX, MO TeraeOauyeHHI0, Ha Kypcax 1HTEHCHUBHOTO
HaBYaHHS.

Posrnstnemo monsTTS «nopocnuity (adult), mo, sk crBepmkye L. Meppiem
(S. Merriam), € kimro4eM 70 BU3HAYCHHS OCBITH jgopociux. B IliBHiuHIA Amepurri
MOHSATTS IOPOCJIOCTI, 10 ¢HOPMYBAIOCH y TIEPIO MiXkK 3aKiHUECHHSM [ pomMaasHCHKOT
Bitinu Ta mowatky XX CTOMITTS, € BIJIHOCHO HOBHUM. JlOpOCHiCTh BBa)XKa€ThCs
COLIOKYIbTYPHUM TOHATTSM, IO 3aJ€KUATh B MPOCTOPOBUX Ta HYaCOBUX
dakropis™. K. Xoyn(C. Houle) cTBepixkye, 1m0 AOPOCIO0 MOXKHA BBa)KaTh 0cO0Y,
IO JOCsTia MOBHOTO (PI3MYHOrO PO3BUTKY Ta Mae€ MPaBO CTaTH BiANOBIAAILHUM
YJIeHOM cycrniibeTBa'® Oditfiiine BU3HAYSHHS TIEPI0y TOPOCTOCTI MPUB’ A3YETHCA 10
XPOHOJIOTTYHOTO BIKY, IIO TEX BapllOETbCSI B MEXKaxX OJIHIET KyJnbTypu. [HIIMM €

MIIX1J 3 TOYKHA 30py ICUXOJOTIYHOI 3pUIOCTI Ta couiaibHuxX posie. M. Hoyn3

180Merriam, S. B., Brockett, R. (2007).The Profession and Practice of Adult Education. San Francisco :Jossey-Bass,
P.14.

161Tam xe, C. 4

182Houle, C. O. (1996).The design of education. (2" ed.) San Francisco :Jossey-Bass, 1996. P.282.
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(M. Knowles) BHKOpHUCTOBYE O0OHABAa KpUTEpii, CTBEPKYIOUM, IO JIIOJWHA
BBAXKAETHCS JOPOCIIOI0, SIKIIO BOHA BUKOHYE JOPOCHI POJil Ta crpuiiMae cebe sk
JIOpOCTy JIIOJIMHY, TOOTO BBaXKae ce0e BIIMOBIAAIBHOIO 32 CBOE BJIACHE HKUTTA %,

VY Hamomy AOCHIDKEHHI MM PO3TJISAAEMO JOPOCIY JIOAMHY SK 0CO0y, IO
XapaKTePU3y€eThCSA HAWBHUIIMM PIBHEM PO3BUTKY JTyXOBHUX, I1HTCICKTYyalbHUX,
TBOpPYMX 1 (piI3MUHUX 3/110HOCTEH, a TaKOK €KOHOMIYHOI HE3AICKHICTIO, JKUTTEBUM
JIOCBIIOM Ta pPIBHEM CAMOCBIJOMOCTI BIAMOBIAQJIBHOTO 4YJ€HA CYCHIJILCTBA,
HaBYaJIbHA MISUIbHICTH SIKOTO 3yMOBJIEHA YaCOBUMH, IMPOCTOPOBUMHU, MPOPECIHHUMH,
MOOYTOBUMH Ta COIIAJILHUMHU (haKTOpaMH Ta MOTpeOdye HEraHOro 3acTOCYBaHHS B
pEATbHUX KUTTEBUX CUTYAITISX.

JlocHmiTHUITbKUHM MOIITYK CIIOHYKAaB HAaC JI0 aHali3y MOHATh «IOPOCIUN CTYIACHT
(adultstudent, adultlearner) Ta «aeTpaguiitamii cryaeHT» (nontraditionalstudent), mo
3yCTpI4alOThCs B HAYKOBO-METOJAMYHHUX MaTepiajax aMepUKaHChKUX YHIBEPCHUTETIB
Ta BXKHUBAIOTHCS I10 BITHOIICHHIO SIK 0 MaOyTHIX (paxiBIiB-aHAPAroriB, TaK JI0 THX,
KOT'0 HAaBYAIOTh MEIaroTy I TOPOCINX Y BUIMX HaBYadbHUX 3akianax CIIIA.

Ha ocHOBI y3araibHeHHS BU3HAYEHHS TOHSTTS «IOPOCIUNA CTYACHT» PI3HUMU
aMEPUKAaHCHKUMH YHIBEPCUTETAMH MU TIPUHIILIN 0 BUCHOBKY, 10 TOPOCIi CTYACHTH
OPECTaBIAIOTh PI3HI KaTeropii HaceleHHS: BOHM MOXYTh OyTH OaTbKaMu-
OJINHaKaMH, BeTepaHaMu a00 MiI0OYMMH BIHCHKOBOCITYKOOBIISIMU; 1€ TaKOXX 1HO3EMHI
CTYIEHTH; cTapiii 3a 24 abo 25 pokiB; Ti, XTO MOBEPTAETHCS B KOJISIHK MICIS TIEpepBU
y HaBYaHHI; MalTh CIMEWHI Ta PoOodYl OOOB’S3KMU, BHUKOHYIOTH KIUJIbKA JOPOCIIHX
ponelt; imeHTU(DIKYIOTh cebe SIK HeTPaAMIiiHUX CTYACHTIB. 3a BU3HAYEHHIM
C. Ilennetiep (S. Pelletier), HeTpaauIiiHUM BBa)Ka€TbCS CTYACHT, IO BIAMOBIIAE
xo4ya O OHOMY 3 CEeMH KPHUTEpIiB: MICis 3aKiHUEHHS IIKOJIM MPOWIIOB MEBHUN Yac;
BIJIBIZIy€ 3aHSATTS B KOJIE/K1 y BeUipHIN yac ab0 BUXIJHI;, MPAIOE MOBHUN POOOUMIA

JIeHb; € (DIHAHCOBO HE3AJICKHUM; KpIM JPYKHUHHU, € 1HII YTpUMaHIll; € OaTbKOM-

183Knowles, M.S. (2005). The Adult Learner. In Knowles, M.S., Holton, E. F., Swanson, R.A.The Definitive Classic in
Adult Education and Human Resource Development. 6 ed. Houston, TX : Butterworth-Heinemann, P.54
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OJIMHAKOM; JUIUIOM CEpPEeIHbOI IKOJIU He oTpuMaB'®. Ha mporuBary HeTpaauliitHuM,
BIK TpagullifHUX CTyAcHTIB 18-22 pokiB, BOHM (HIHAHCOBO 3ajJC)KH1 BiJ OaTBKIB,
3aliMalOThCA B KOJIEJKI MOBHHM POOOYMII JI€Hb Ta *UBYThb B YHIBEPCUTETCHKOMY
micteuky. Sk 3ayBaxkye C. Ilemeriep (S. Pelletier), timpku 16% cTyneHTiB
aMEPUKAHCHKUX KOJEIKIB MOXKHA BIJIHECTHM JO Kareropii TpaauiiidHux. 3a
nporHo3amu HarionaneHoro Ilentpy Cratuctuku OCBITH, BIJCOTOK CTYICHTIB
crapmmx 25 pokiB 3pocte Ie Ha TpetuHy A0 2020 poky, HOKOPIHHUM YHHOM
3MIHUBIIY TPATUIIIIHI TOTJIAIA HA BUIILY OCBITY.

Sk 6aunMo, TMOHATTA <JIOPOCIUM CTYIEHT» Ta «HETPATUUIAHUA CTYIEHT»
IPaKTUYHO HE BIAPI3HSAIOTHCSA: BOHU OXOIUTIOIOTH KaTteropii oci0, BUOKpEMJICHUX 3a
BIKOM, CIMEHHMM CTaHOM, MICLIEM MOCTIHOTO MpPOXKUBAHHS, MpPalleBJIAITYBAHHSM,
MoTepeHIM HaBYAIbHUM JIOCBIIOM TOIIO. 3a3HAYMUMO, 110 B HAYKOBO-METOJUYHIM
JiTepaTypi Il JBa TIOHATTS BXXUBAIOTHCA SK CHHOHIMIYHI, XO4a JOCIITHUK
C. [lenneriep (S. Pelletier) BBaXkae MOHATTS «HETPAAUIIIHHUN CTYJACHT» MIUPIIUM 32
pPaxyHOK TOro, IO A0 L€l KaTeropii BIAHOCITh CTYIEHTIB, KOTpUM Hemae 24 poKiB,
SIK1 HE BXOJISITh JIO KaTeTropii «JIOPOCIIUMA CTYISHT» %,

Jlopocaux CTYIEHTIB, 110 OTPUMYIOTH OCBITY B KOJEIXKaX Ta YHIBEpCUTETax,
HNOJUISIIOTh HAa YOTUPH KaTeropii: 1) Ti, 110 HABYAIOTHCS y BUIIOMY HAaBYAJIHLHOMY
3aKkyajl Broepiie abo BApPYre 3 METOK OTpUMaHHS cepTudikary ado IUIIIOMY
(delayers, deferrers); 2) mopocmi, siki HaBYarOThCS HE B MEPIIMHA pa3 3 METOIO
MOHOBJICHHS CBOIX MpOoQeciiHUX 3HaHb 100 3MIHUTHU Creliaiizaiio abo oTpuMaru
nigBuieHHs o ciyx0i (refreshers, recyclers); 3) mopocmi, ski HE MarOTh BHUIIOI
OCBITH Ta 3BMYaliHO BCTYMAaIOTh Ha KOPOTKOCTPOKOBI KYpCHU 3 METOIO0 PO3IIUPEHHS
CBOiX mpodeciiHUX HABUYOK (HANPHUKJIAA, BUBUCHHS 1HO3EMHOI MOBH, poOoTa 3
KOMIT F0T€pOM );4) JTOpOCi, SKI HE MarOTh BHUIIOI OCBITH Ta BCTYMAalOTh Ha KypCH 3

OCOOMCTHX MPUYHH",

164pelletier, S. G. (2010). Success for Adult Students: Looking at the Demographics of Today’s Student Body,
Nontraditional is the New Traditional. How can Public Universities Best Serve today’s Older Student Population?
Public Purpose 12, P.2.

185Tam xe, C. 2.
%8Q0rienko, 0.1, Yyraii, O.10. (2017). IIpogeciiina niocomoska gaxieyie y 2anysi oceimu 0OpoCIuX: aMepUKaHCoKULL
0oceio. K: HTYY «KIll», C.105
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[Toni6ny kmacudikaiio 3ajaeXKHO BiJ METH HABUAHHSJAOPOCIHUX: OTPUMAHHS
JTUIUJIOMY, JIOJaTKOBa OCBiTa, cepTu(dikaT abo CcamMOpO3BUTOK, MPEJCTaBIISIE
1. Meppiem(S. Merriam). Buena 3a3nadae, mjo mporpamu GeepaibHOl MiATPUMKH
NpU3HAYEHI JJis PI3HUX KaTeropid JopociuX: (PYHKIIIOHAJIBHO HETPaMOTHHX,
0e3po0ITHUX, YACTKOBO 0€3pO0ITHUX, 0€310MHUX, JOMOTOCIIO/IapOK, BeTepaHiB, Bij-
1H(QIKOBaHUX, JOJICH 3 OOMEXKEHUMH MOXJIMBOCTSIMH, OAaTbKiB, CENIIH, adpo-
aMepUKaHI(IB, IMMITPaHTIB, O1KEHIIIB TOIIO. ICHYIOTh TakOoX Mporpamu AJis KIHOK,
YOJIOBIKIB, JIIOJIEH CEpeAHBOTO Ta TOXHUJIOT0 BIKY, BUITYCKHHKIB KOJEIKIB a0o0
YHIBEpCUTETIBY.

[ligxkpecnumo, mo iHpopMaIs MO0 OCOOJMBOCTEH AOPOCIMX CTYIACHTIB €
HEOOXIIHOIO YMOBOIO BpaxXyBaHHS IXHIX IOTpeOd Ta HEBI €EMHOIO CKJIAJOBOIO
MiArOTOBKH (paxiBINiB-aHAPATOTIB.

BaxxnmuBUM B KOHTEKCTI HAIIOTO JOCTIIXKEHHS € TOHATTS «aHIparorikay, 1o €
MpEeIMETOM JOCTIPKeHHST 0araThOX BYEHUX, aJKE CaMe aHJIparorika Mnpu3HayeHa
3aJJOBOJIbHUTH  OCBITHI ~MmOTpeOM cydacHoi Jopocnoi  oauHu.  [loHSATTS
«aHJparorika» YBIWIIIO JO HAYyKOBOTO OOITY 3aBISKH HIMEILKOMY 1CTOPHKY
O. Kanny (A. Kapp), sikuii Boepiue BxuBaB ioro me y 1833 poui®. Tum He meH1e,
y CHIA me#t tepmin 3’siBuBcs TiTbku y 1927pomi. OcobnmBe Miciie TOCIIAI0Th
nocmimpkennas M. Hoymsa (M. Knowles), o copmysiroBaB MpUHITUIH aHAPATOTiKH Y
cBoiii mpami «CydacHa TpakTUKa OCBITH JOpOCHHMX. AHJAparorika MpOTH
neaaroriku».M. Hoyinz (M. Knowles) Bu3Hauae aHAparoriky sK «MHCTELTBO Ta
HAyKy HaBYAHHS JTOPOCITUX).

AHJparorika BHM3HAYa€ThCS SAK OCBITHS MPAaKTHYHA iSUIBHICTE CTOCOBHO

TopociuX'®; TegaroriuHa Hayka, siKa 3aiMaeThCs JOCTIHKCHHSAMHU TPOOJIeM OCBITH

167Merriam, S. B., Brockett, R. (2007).The Profession and Practice of Adult Education. San Francisco :Jossey-Bass,
P.117-118.

180rienko, O. I, JIutosuenko LM. (2014).4udpazoziunamodenvhaguanusaoopociux: amepuxancokutixonmexcm. K.
HTYY “KIII”, C. 44.

1McCallum, C. L. (2012). The perception of adult learners concerning their satisfaction of their educational
experiences in a Midwestern CommuntyCollege : a dissertation submitted in partial fulfillment of the requirements for
the degree of Doctor of Philosophy.; Western Michgan University, Graduate College, P.14
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HAaBYaHHS Ta BHUXOBaHHS Jopociux'; okpema Hayka NHpo crnenudiky HaBUaHHS
JIOPOCJIOl JIIOJAMHU 3 ypaXyBaHHAM ii 3710HOCTEHM, MOXKIMBOCTEH, 1HIUBITyaTbHUX
0CcoOMBOCTEH 1 10CBiAY, PO GOpMH 1 METOJIM OpraHi3allii HaBYaHHS JAOPOCIUX; SIK
caMOCTiiiHa Hayka'; sK TEOpeTHYHa IUCIUIUIIHA, Taly3b HAayKOBO-TYMaHITapHOi
chepu 3HaHb Ta OCBITHIA HanpsM'.be3yMOBHO, aHJparorika, mepumr 3a Bce,
OIMIKY€EThCA IHTEPECAMU JOPOCIUX CIyXadiB, CTBOPIOIOYH TaKl YMOBH, IO CHPUSIIOTH
iXHbOMY HaBYaHHIO, a CaM IMpOILIEC HABYAHHS TIOCTAa€ Yy BUIJIAII Jlala3oHy BiJ
aBTOPUTAPHOT0, KOJIM BUKJIA/lad 3HAXOAUTHCS B IEHTPI, 10 IEMOKPATUIHOTO, KOJIH B
LEHTP1 3HAXOAUTHCS JOPOCIUN YUEHb.

Crnip 3a3HauMTH, IO CEpe/l HAYKOBIB ICHYIOTh PI3HI MOIMSAM Ha crenudiky
npodeciiiHoi  miaroroBku  ¢axiBiiB-agaparoriB.  Tak, E. Bimerac-Paiimep3
(E. Villegas-Reimers) BBaxkae, 110 mpodeciitHa miroTroBKa MeIaroriB s JOPOCIAX
HE BIJIPI3HAETHCS BiJ] BUYMTEIIB 1HIIUX BIKOBUX I'PYIl: BOHM MOBHHHI MaTH TJIHUOOKI
3HAHHS HE TUTBKHM 3 HaBUAJILHOTO MPEIMETa, ajie i 3 MeIaroriku; PO3BUBaTH YMIHHS
Ta HABUYKU BUKJIAJAHHS IIiJI KEPIBHUIITBOM JOCBIIYEHUX II€IaroriB; podora 3
nopTdoio, BUKOHAHHS TPOEKTIB, MPOBEACHHS JI€EBOTO JIOCHIKEHHS TOIIO
BUKOPUCTOBYIOTbCSI K MpPH MIArOTOBLI BUYMUTENIB IIKUIL, TaKk 1 TMENaroriB JJis
JIOPOCINX'",

3azHaunmo, TipodeciiHa MIATOTOBKA TMENaroriB Ui  JIOPOCIUX  JTYyXKe
BIJIDI3HAETHCS BIJ TIATOTOBKM BUMTENIB IHIIUX BIKOBUX Trpymn. BinOyBaeTscs
JIOKOpIHHA 3MIHA PO TeJarora B IPOIECI HaBYaHHS JOPOCIHX, L0 aKTyalli3ye
HEOOXiHICTh MiArOTOBKM menaroriB s popociux'™ A. Kaprncern (A. Carlsen)
BUOKPEMJIIOE TakKl CKJIAJIOBI YCIIIIHUX MporpaM IIJATOTOBKH TIEJAroriB s

JOPOCTHNX, SK THYYKICTb, BpaxyBaHHA Npo¢eciiHOro AOCBiTy, IWBEpCHQIKaLlif,

"Bacumox A. B. (2004). Tleparoriuumii CIOBHMK — JEKCHKOH. AHIIO-YKp., YKp.-aurl Hixun: HIY im.
Muxomnu I'oroms, C.12.

Mutuna, A. M. (2004). Jonoanumenvhoe obpazosanue 63pocivix 3a pybescom: KOHYEnmydaibHoe CAHO6IeHUe U
passumue. M. : Hayka, C 143.

2]lyk’snoBa, JI. B., Amimenko, O. B. (2014). OcBiTa JI0pOCIHX: KOPOTKMIl TepMiHONOriuHUiA cnoBHMK. Kuis;
Hixwun :JIuceskoM. M., C.8.

173 Villegas-Reimers,E. (2003). Teacherprofessionaldevelopment :aninternationalreviewoftheliterature.Paris: ITEP
UNESCO: International Institute for Educational Planning, P. 139.

17 Orienxo O. L (2011). TliaroToBka amaparoriyHoro mepcoHany : mnpodecionamizamis i ceptudikamis Y PosBuTok
nejarorivHux Hayk B YkpaiHi i I[Tonbii Ha moyarky XX cromitrs: 36.Hayk. nip. Yepkacu : FO. A.Yabanenko, — C. 336.
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pedIEKTUBHICTh, PO3BUTOK KJIIOYOBUX KOMIIETEHTHOCTEH Ta aJbTEpHATHUBHE
ouiHoBaHHs™ [215, €. 54-55].

TakuM 4yuHOM, MM BH3HA4aeMoO Mpo(deciiiHy MIAroTOBKY (axiBUs-aHAparora sik
[IJIECTIPSIMOBAHUM CUCTEMHUN TIPOIEC HABYAHHS, PE3yIbTaTOM SKOTO € (OopMyBaHHS
npodeciiHOi  KOMMETEHTHOCTI mejarora JJig  JOPOCIUX, HEOOXITHOT  JJis
e(eKTUBHOTO HaBYAHHS JOPOCIUX B PI3HOMAaHITHOMY OCBITHROMY CEPEIOBHIIII.

3aakryanizyemo Ha Tomy, mo M. Hoym3(M. Knowles)BBaxkaB miroTOBKY
MeJIaroriB JiJIs JOPOCIMX TIECPIIOYSPrOBUM 3aBIAAHHSM JUIS BHUPIIICHHS IpoOieM
OCBITH JOpociuX. BueHud Takok 3a3Ha4aB HEBU3HAYEHICTh 3MICTY TMOHSTTS
«Tesaror st AOPOoCiIuxy», mo 00’ eanye GaxiBIliB pi3HUX cdep MISUTBHOCTI Ta PIBHIB
nigroroBku. Bomnouac M. Hoym3(M. Knowles)mepenbauaB HeMUHYYE 3pOCTaHHS
BOXIIMBOCTI mpodeciiHol MIArOTOBKM  (paxiBIIB-aHAPAroriB Ui  OpraHizarii,
IUIAaHYBaHHS Ta 3[1MCHEHHS HaBYaJIbHUX MpOrpam Juis Aopociux'™. be3 BU3HAUEHHS
G yHKIIIH Ta 3aBIaHb MEaroriB JIJIsl JOPOCIUX K MpOoQeciiiHuX MpoBai1epiB OCBITHIX
nocinyr, Ha aAyMmKky II ®@opnem (P.Fordham), HemMoxnuBe mNpoBeAeHHS SIKICHOI
MiArOTOBKM  (DaxiBIiB-aHApPAroriB Ta 3A1ACHEHHS e(EeKTHBHUX TMPOrpaM OCBITU
Jopocanx'’.

Ha nymxy III. Meppiem (S. Merriam), negarorom aiist ropociux (adulteducator)
€ TOM, XTO «BUKOHYE OCBITHIO POJIb MPALIOIOYH 3 JOPOCIUMU» . Bu3HaYaIbHUM 11151
daxisiis-anaparora, 3a M. Hoymsom(M. Knowles), € BiamoBigaabHICTh J0IOMaraTu
nopociauM Hapuatuchk'”. Ha nymxy MakKepona (McCarron), nemaror 1ajsi JOPOCIHX
€ 0c00010, 110 Ma€e MpodeciiiHy MIArOTOBKY Ta TIMOOKe PO3yMiHHS MpoOieM cdepu

OCBITH JOpOCTUX',

5Carlsen, A. (2003). The professional and personal development of adult education practitioners in Northern Europe.
In Strengthening the training of Adult Educators:Learning from an Inter—regional Exchange of Experience. Bangkok :
UNESCO,— P. 54-55.

16Knowles, M. S. (1989).The making of an adult educator: an autobiographical journey San Francisco: Jossey-Bass, P.
137.

17 Fordham, P. (1989). Training the adult educator as professional.International Review of Education, 35, 2, P.199.

178 Merriam, S. B., Brockett, R. (2007).The Profession and Practice of Adult Education. San Francisco :Jossey-Bass,
p.374

1%Knowles, M. S. (1989).The making of an adult educator: an autobiographical journey San Francisco: Jossey-Bass, P.
142.

180McCarron, J. (2006). Crisis or opportunity: An Investigation to determine the state of graduate programs in adult
education in the United States and recommendations for sutvival n the 21%century : a dissertation submitted in partial
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OcobucTicTh BUKJIaa4a, 110 MPAIIOE 3 JTOPOCIUMH, 00CAT Ta Tepelik GyHKIIiH
daxiBII-aHaparora € MpeIMeToM 0araTbox JIOCHIIKEHb.

JI. Kinni (L. Kinney) Bu3HAuuMB WIICTh pojed (axiBUsg-aHIparora: KEpiBHUK
HABYAIBHOT'O TPOLIECY, PAAHUK Ta HACTAaBHUK, HOCIH KyJIbTYPH, MOCEPEIHUK MIX
HaBUAJIbLHUM  3aKJaJIOM Ta  TPOMaJIOl0, TMPEACTAaBHUK  CBO€i  mpodecii.
M. Hoyn3(M. Knowles)oco0aiBO HarojoiiyBaB Ha OCOOJIMBIM poji memarora Jjist
JOPOCTIUX, IO TPYHTYEThCA HA TYMaHICTUYHUX (PinocodchbKux morisgax. Y CBOIM
poooti «The AdultLearner» (1988) BiH 3a3HauuB, IO MEAAror UIss JAOPOCIHX
BUKOHYE (YHKIII pPO3pOOHMKA Ta MEHEKEpPa HABYAJIBLHOIO TMpOIecy, SKUH
3aliMa€ThCsl TOOYIOBOIO BIJHOCHH, BU3HAYEHHSM TOTPEO, 3alydEHHSM CIyXadiB y
mpollec TUTaHYBaHHs, TIA00pOM HaBYAIBHUX MaTepiajiB Ta IIJBHUIICHHSIM
motuBamii*®. Came Ttomy, mo M. Hoym3(M. Knowles)e omHuM 3 HaWBILIMBOBIIIHAX
TEOPETHUKIB y cepi OCBITH JOPOCIUX, WOro rymaHictuuHa ¢inocodis Mae 6arato
MOCJIITOBHUKIB CEpe/l TeAaroriB JUisl TOPOCIuX, K1 BBaXXarOTh cebe dacuimiTaropamu,
a HE PO3MOBCIOKYBAYaMH 3HAHB %,

bauenns poneit (axiBiiB-aHAparoriB JOCIiTHUKAMH BIAPI3HIETHCS BiJ TOTO, SIK
caml MeJarord g JOpociuX OadaTh poJi, [0 BOHM BUKOHYIOTh HaBYaIOUU
nopociux. T. ®ensik (T. Fenwick) npe3enTye miicTh posieit meaaroriB it 10pOCIuX,
BU3HAYEHUX CaMUMHM (paxiBIIMU-aHAparoramu: rij (tourguide), 1o CynpoBOIKYe Ta
3axUIIa€ JOPOCIUX BiJl TPYAHOIIIB HA MUISIXY 10 METH, aJPKE caM MpPOIeC HaBYaHHS
MOPIBHIOETHCS 3 MIJKOPEHHSM TIPChKOI BEPIIMHU ab0 TMOXOA0M Kpi3b JHKYHIJII;
ininiarop (firestarter), 3agaya s;Ikoro mMpoOyIUTH y JOPOCIOTO 1HTEpPEC A0 HAaBYAHHS,
OaxaHHS 3aMUCIMTHCh Ta 3HAWTHU BIJANOBIJII HA CBOI 3allMTaHHS; MOCTAYaJIbHHUK
(outfitter), mo roTye aOpOCIOro A0 HEOE3MeYHOi MaHIPIBKH, 3a0e3ledyye BCIM

HEOOXITHUM JJIsl TOTO, 1100 JTIOPOCINU CaMOCTIHHO TMO/I0JIaB TPYAHOIIl; BUXOBATEh

fulfillment of the requirements for the degree of Doctor of Education Duquesnhe University, Duquesne School of
Education. P.29

1BlKnowles, M.S. (2005). The Adult Learner. In Knowles, M.S., Holton, E. F., Swanson, R.A.The Definitive Classic in
Adult Education and Human Resource Development. 6 ed. Houston, TX :Butterworth-Heinemann, P.201

182\Wang, V. C. X. (2004). Philosophy, RoleofAdultEducatorsandLearners. JournalofTransformativeEducation, 2, 3, P.
211
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(caregiver) OPIBHIOETHCS 3 TYpOOTIMBUM OaThKOM a00 CaJiBHMKOM, IO JOTIOMAarae
JIOpOCJIUM HAOyTH HEOOXIJHUX 3HaTh Ta YMIHb, J0Al0Ud MPO iXHI MOTPeOu;
po3noBcloKyBau  (dispenser) € JpKepeaoM 3HaHb Ta IHIIMX PECYypCiB, IO
PO3MOIUISAIOTECS MK JOpociMMu; TpuBiTHUM Tocmoaap (goodhost) crBOproe
n00po3uwInMBY arMocepy; OyJiM TaKoX Ha3BaH1 poJil KOHTpoJepa, MaicTpa, Kyxaps,
KOHCTpyKTOpa, Tomo. IlimcymoByroumn, T. @ensik (T. Fenwick) npuxomuts 10
BHUCHOBKY, IO camMeé pPojb TypOOTIMBOro rifa (nurturingguide) BTUIIOE pUCH BCiX
3a3HauYeHUX poiiei. TakuM dYMHOM, (QaxiBii-aHaparorn ©Oadatb cebe B poii
TypOOTIMBOrO Trija, TOJOBHA 3ajladya SKOro JOMOMOITH JIOPOCIUM YYHSIM Yy
HaBYaHHI'®,

P. Banerma (R. Valgmaa) narosomrye Ha ocoOfuBii Ba)XIMBOCTI POl Jijepa
i ¢axiBis-anaparora. JIOCHiIHULIA CTBEPAXKYE, IO HA MOYATKy HaBYaHHS MeAaror
JUTSL TOPOCIIMX BXKE Ma€ aBTOPUTET, HANAIOUM JOCTYN 10 HayaJlbHUX MarepiaiiB Ta
3MIIACHIOIOYN OI[IHIOBAaHHS HABYAJIbHOI JISUIBHOCTI JIOPOCIHX, ajieé MPOTITOM BChOTO
Kypcy HaBYaHHSI aBTOPUTET Tpeda MIATPUMYBATH, 10 MOKIMBO 32 YMOBU HasiBHOCTI
Ta PO3BUTKY JIIJIEPCHKUX SKOCTEN (paxiBisi-anaparora’®.

[ligkpecnrmo, 10 1HTErpaTUBHO-POJIBOBA  MO3uLis  (haxiBLs-aHIparora
3aJIeKUTh HE TUIBKU B MOTO 1HIMBIIYyaJbHUX OCOOJIMBOCTEH, ane i BiJ CTYINEHIO
TOTOBHOCTI JOPOCJIOTO YUHsSI HaBYaTUCh caMOCTiiHO. Tak, BIAMOBIHO A0 CTYIEHEBOI
Mozeni cipsimoBanoro HaBuanHs [[x. ['poy (G. Grow), memaror asisi JOPOCIHX MOXKE
Oytu aBTOpUTeTHUM KOoydeMm (authoritycoach), motuBaTopom (motivator) abo rigom
(guide), dacumitaropom (facilitator), koHcymeTanTOM (consultant) abo meneraTopom
(delegator) Ha mUIAXy BiJl TTOBHOI 3aJIEKHOCTI JOPOCIIOrO O CaMOCIPSIMOBAHOCTI B
naBuyanHi. Koya B momeni JIx. 'poy (G. Grow) € excrieproM, TpaHCISITOPOM 3HAaHb,
BIH BHKJIQJIa€ CBIM mpeaMeT Ta mepeBipse HaOyTI 3HAHHS; MOTHBATOp abo0 Tif
HAMara€ThCs 3aIliKaBUTH JOPOCIOTO VYHS B TIOCTAHOBIII METH HaBYaHHS,

dacuimiTatop NOPAKTUKYE PIBHOMNPABHI CTOCYHKH, CTBOPIOE CIPUSATIUBY IS

183Fenwick T. J. FirestartersandOutfitters; MetaphorsofAdultEducators. URL:
http://files.eric.ed.gov/fulltext/ED400463.pdf.

18%\/algmaa, R.  (2010). Theadulteducator’sdifferentroles. In  TheArtofBeinganadultEducator: A
Handbookfor AdultEducators-To-Be.Copenhages : DanishSchoolofEducation, AarhusUniversity, P. 19
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CaMOCTIMHOTO HaBUaHHs aTMoc(epy; KOHCYJIbTAHT a0o0 JeNerarop rnepeiae 4acTUuHy
000B’sI3KIB BHKJIa/laya JOPOCIOMY y4YHIO, HAMPaBIs€ Ta KOHCYIbTYE JIOPOCIOro st
MPOBEICHHS €(PEKTUBHOIO CAMOCTIMTHOTO HaBUaHHS '®.

VY pe3ynbTari aHamizy 3MICTY OHSTh «EAarori9HUi MepCoHa JIsl TOPOCIUX,
«TeIaror JjIs TOPOCINX» Ta «aHAParor» MW MPUHIILIN 10 BUCHOBKY, IO ICHYE Pi3HE
TIyMa4yeHHs Yy 3B’SI3Ky 3 TUM, II0 HEMAa€ €IMHOTO MiAXOMy M0 iX BXKHUBaHHSI. Mu
MOSICHIOEMO 1€l ()eHOMEH aKLEHTYBAaHHSM YBard Ha MEBHOMY aCIEKTl AiSUIbHOCTI
(daxiBIiB-aHIParoriB, M0 3yMOBJICHO BHKOHAHHSM B3a€MOIOB’SI3aHUX POJIEH, fKi
BOHM TpalOTh Y HaBYaHH1 JOPOCIIUX.

Y pesynabTari aHamizy CYTHICHOI XapaKT€PUCTUKH JISUTBHOCTI  (haXiBIIs-
aHjparora MU TPUMIIIM O BHUCHOBKY, IO ICHYE pI3HE TJIYyMAau€HHs KIIIOYOBHUX
MOHATH JOCTIKCHHS 1 TOSICHIOEMO TIe ()eHOMEH aKIEHTYBAaHHSM yBard Ha MIEBHOMY
acCmeKTl MisUIbHOCTI (haxiBIIB-aHAparorie. Mu BBa)XKa€EMO TMOHATTS «IeAaror s
JIOPOCIIUX» Ta «aHAPAror» CHHOHIMIYHUMHU Ta BU3HAYAEMO MOHSTTS «I€Jaror s
JOpOCIIMX» fAK croemiaiicrta y cdepl HaBYaHHSA JOPOCIMX Yy PI3HUX HaIpsMax
dbopmanbHoi, HepopMambHOI Ta 1H(DOpPMANTBHOI OCBITH, MO0 TMOEAHYE Yy CBOIH
npodeciiiHiii  aisyibHOCTI  (YHKINi, MOB’si3aHI 3 OpraHizaii€ro, MPOBEACHHSM,
OILIHIOBAaHHSIM Ta KOPUTYBAHHSIM TIPOrpaM HaBUYaHHS JIOPOCIHX, CTBOPECHHSIM
CIOPUSTIMBOIO CEpPENIOBUINA JIi HABYaHHS JOPOCIMX Ta Opraizaiii camo
CIpSIMOBAHOTO HaB4YaHHs nopociuX. [IpodeciitHa migroroBka daxiBig-aHaparora
XapaKTepU3YEThCA  JEUEHTpali3alll€l0, THYYKICTIO, 3a0€3Me4YeHHSIM MPUHIUITY
PIBHOCTI MOXJIMBOCTEH, pI3HOMAaHITHICTIO (opM (IHAHCYBaHHS, TIOBarow [0
0COOHMCTOCTI KO’KHOT'0, 3aCHOBAHOI Ha 1HJAMBIIyaIbHUX JTOCATHCHHSX.

Metoto mpodeciitHOl TATOTOBKM (PaxiBILiB-aHIPAroriB, IO € HEBiJ €MHOIO
CKJIQJIOBOIO CHCTEMHU OCBITH JIOPOCIUX Ta IMEJaroriyHoi OCBITH, € 3a0e3MeyeHHs
PO3BUTKY MpPOQeCciiHO- i1 0COOUCTICHO-3HAYYIIMX SKOCTEH MaillOyTHHLOro aHjparora

Ha OCHOBI OBOJIOJIHHS 3HAHHSMH, YMIHHSIMU Ta HAaBUYKaMU, HEOOX1THUMHU MEeAarory

18Henschke, J. A. (1994).Theory and Practice in the curriculum. Preparing educator of adults. In Training and
Professional Development in Adult and Continuing Education. UK : EXETER, P.54.
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JUIL  AOPOCIMX JUIsl 3JIMCHEHHS aHJApParoriyHoi JIsVIbBHOCTI B PI3HOMAHITHOMY
OCBITHHOMY CEPEIOBHIIII.

3aakTyanizyeMO Ha ToMy, M0 mpodeciiiHa IisUIbHICTh (axiBUsg-aHaparora
BIJIPI3HAETHCS  0araroyHKIIOHATIBHICTIO 1 0araroacnekTHICTIO, 1HTErpaJbHUM
MOEAHAHHAM 1H(QOPMAIIHHUX, OpraHi3alifHuX, MEHEIKEPChKUX, EKCIEePTHUX,
OCBITHIX, COIllaJIbHUX Ta IHIIMX POJHOBUX TMO3WIIH, IO 3a0e3medye BpaxyBaHHS
podecifHOro 1 COiaIbHOTO JOCBIAY TUX, XTO HABYAETHCA, 1X CAaMOCHPSIMOBAHOCTI
Ta akTuBHOCTI.Came (haxiBelb-aHIparor € KJIYOBOI (Iryporo B CHUCTEMI OCBITH
JTOPOCTNX, 10 TOSCHIOE 1HTEpPEC JAOCHITHUKIB JIO TMPoOJeM  IMiATOTOBKH
MEeIaroriYHOro NePCOHAITY JIJIsl OCBITU JOPOCIHX.

HeoOximHo  3ayBaxuTu, 110 IHTErpamis IPeAMETHOI  IMIJATOTOBKH 3
aH/IParoriyHOI0 BIJIKPUBAE€ MOXKJUBICTH AJI afanTtalii 10 pi3HUX (GOpPM OCBITH
nopociux. Came anzaparoriydHi (yHKIIi JO03BOJSIOTH BUPINIYBATH MOpoOJieMU
MOB’si3aH1 3 JIOACHKUM (AaKTOpPOM, aJKE aHAparoriyHa IiJIOTOBKA BKIIIOUYAE
IHTErpaiilo  MOPEeIMETIB, 10 BHU3HAYAIOTh CTPATErito  JIIOJAUHO-IIEHTPOBAHOI
MIJITOTOBKY TIeJIarora JyIsl JOPOCIMX. AHAPAroriyHUi Ta JOCTIAHUIBKAM IT1IXOIH, a
TaKOX TyMaHITapHa CHpPSAMOBAHICTh  3a0e3neuyioTh mpouec  (HopmMyBaHHS
po(heCiifHIX KOMIIETEHTHOCTEH SIK KIHIIEBOT'O PE3yNbTaTy Mpo(deciitHoi miAroTOBKU
daxiBusg-anaparora. [liqroroBka negarora JJjis JOpOCIUX BIJINMOBIAAE TYMaHICTUIHUM
IIHHOCTSAM BIJIKpUTOTO CYCIUIBCTBA, IO 3a0€3MEUyOTh CaMOaKTyami3aliio Ta
CaMOPO3BUTOK JIOPOCIIOTO.

Mu noromxyemocsk 3 nymkoro K. Kpoce (K. Cross), 1o negaroru st 10poCianx
MOBHMHHI YCBIJIOMJIIOBaTHU TPH BUMIPU OCOOJMBOCTEH JopociuX: (i310J0TIYHHM,
COLIIO-KYJABTYPHHH Ta MCUXOJOTTYHHM, a TAKOXK JBa BUMIPU OCBITHBOTO CEpPEIOBHUIIIA:
oyHa abo 3aouyHa (popma HaBYAHHS, HABYAHHS 3 BIJIACHOI I1HIIIATUBU a00 I1HIIMX
npuunH. Buena 3a3Havae, 010 MeTor0 nMpoQeciiiHoi MiArOTOBKU (axiBIg-aHApPArora €
OBOJIOJIIHHSI KOMIUIEKCOM Npo(eCiiiHMX 3HaHb, yMIHb 1 HABHUUYOK, & TaKOX PO3BUTOK

SAKOCTe OCOOMCTOCTI, IO HEOOXIAHI /i YCHIIIHOTO HaBYaHHA JOpPOCIUX 3
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BpaxyBaHHsIM ixHix ocoOnuBoctedt Ta norped™. H. Kopuep (N. Corder) narosmomrye
Ha HEOOXIJIHOCTI BpaxOBYBaTH (axiBIEM-aHIparoroM HaBYaJIbHI CTWJIl JOPOCIHX,
nepeadavyaTy TPYAHOII, MPOBOJUTH OI[IHIOBAHHS Ha PI3HUX €Tarnax HaBYaHHS,
MBUIIYBATH MOTHBAIIO JIOPOCIUX 3 METOI YCIIITHOTO 3aBEPIICHHS MPOTrpamu
Too™.

HeoOximHo Haromocurtd, M0 KIOYOBY poidb y mpodeciiiHiid miAroToBII
(daxiBIiB-aHIParoriB BiAIrparOTh AHJPAroriyHi MPUHIUIM, SIKI CTAHOBJISTH OCHOBY
KOHIIEMIIi HaBYaHHS JIOPOCIUX Ta 3a0e3MmedyloTh €QEKTUBHICTh Ta SKICTb
HaBYaJIbHOTO MPOILIECY.

[Ipotsirom Gararbox pokiB M. Hoyn3 (M. Knowles) po3’sicHioBaB Ta po3BuBaB
OCHOBHI TIOJIO)KEHHSI aHJIpParoriki. ¥ CBOiX OCTaHHIX poOOTax BiH BHU3HAYUB WIICTh
OCHOBHHMX TPUHIMIIB HABYaHHS JOPOCIMX: JOPOCHI PO3YMIIOTh JOLLUIBHICTH
HaBYaHHS, TOOTO YCBIJIOMJIIOIOTH MOTPeOy 3HATHU; JOPOCII CIPOMOXKHI J0
CaMOKEPOBAHOI'0 HaBYaHHS; JOPOCJI MalOTh MOMEPEIHIN TOCBiJ, KU BOHU TOTOBI
BUKOPUCTOBYBATH y MOAAJIBIIOMY HABYaHHI; JAOPOCII 3IIMCHIOIOTh CAMOKEPOBaHE
HABYAHHS;, HABUYAHHS JJOPOCIUX 30PIEHTOBAHO HA BUPIIMIECHHS KOHKPETHUX JKUTTEBUX
npoOJieM, po3B’s3aHHs MEBHUX 3aBJaHb; JOPOCII MAaOTh 30BHIIIHIO (Kpalia podoTa,
MBUIIEHHS, 3017BIICHHS 3apIUiaTHI TOIIO) Ta BHYTPIIIHIO MOTHBAIi0 (Oa)kaHHS
MIJBUIIIUTH CaMOIMOBAry, SIKICTh JKUTTS, BIAMOBIAAIBHICTh, 3aJI0BOJICHHS POOOTOIO
TOII0)'™®.

3aakTyanaizyeMO Ha TOMY, III0 KOMIIETEHTHICHUM MIJX1J CTaB BUPIIIAIbHUM Ha
NUIAXY 0 MiJBHUINEHHS €(PEKTUBHOCTI MPOQECiHHOI MATrOTOBKM (PaxiBIiB OCBITH
nopociaux B CIIIA, mo € 3araJbHOBU3HAHMM JIJEPOM OCBITHIX IHII[IaTUB Ha

cBiTOBOMY prHKY.KOMITETEHTHICTh Tefarora aiisi qopociux, 3a 1. Ecmaa (1. Eesmaa),

186Cross, K. P. (1981).Adults as Learners: Increasing Participation and Facilitating Learning. San Francisco :Jossey-
Bass Publishers, P. 234-235.
187Corder, N. (2002). Learning to Teach Adults: An Introduction. London; NY :RoutledgeFalmer, P. 97.

18Knowles, M. S. (1989).The making of an adult educator: an autobiographical journey San Francisco: Jossey-Bass, P.
83-84.
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MOJISITa€ B 3/IaTHOCT1 JMISITH CaMOCTIMHO, IPUHMATH BUBAXXEHI PIIICHHS, TJIaHyBaTH
HaBYAIbHUHN TIPOIEC 3 METOIO JOCATHEHHS MOCTaBIECHOT METH .

TakuM YWHOM, TIpH BU3HAYEHHI KOMIIETCHTHOCTEH NEAAroriB IS JTOPOCITHX
HAroJIONTYE€ThCS HAa BaXKJIMBOCTI JOCATHEHHS PE3y/IbTaTiB y MPOLECl MisUIbHOCTI Ta
MPAKTUYHOI CIPSIMOBAHOCT1 IXHBOI MPOQECIHHOT AISITBHOCTI.

Came xomneteHTHOCT1, Ha Tiorysig b. [epimr (B. Parrish), € Tumu inqukaropamu,
SKi Jaf0Th 3MOTY BH3HAYHWTH TOTOBHICTH II€Iarora Uil JOPOCIUX 0 BUKOHAHHS
npodeciiiHnX O00O0B’s3KIB, WOTr0 mMoAaNbIuii MpodeciiiHuii pPO3BUTOK 1 pIiBEHb
3aTpe0yBaHOCTI HAa pUHKY OCBITHIX mocayr'® [375, ¢. 303].

Y KOHTEKCTI Hamoro JOCTIKEHHS HEOOXITHO 3YMUHUTHCS Ha BU3HAYCHHI
KOMIIETEHTHOCTEH (haxiBlg-aHAparora IOCTIAHUKAMH, 110 BUKOPUCTOBYIOTH Pi3HI
migxoqu. Tak, I. Ecmaa (I. Eesmaa) Buokpemmioe 3aranpHi (general), mpemMerHi
(subject) Ta ramysesi komnereHTHOCTI (fieldcompetency) (qus. Ta6:a. 2.1.1).

Tao0maug 1
CTpyKTypa KOMIIETEHTHOCTEH Meaarora JJis J0p 0CJIux

(3a I. Ecmaa [Eesmaa, 2010, c. 16-17])

I. 3arajbHi KOMIIETEHTHOCTI MEAArora AJis 0P 0CJaUX

KOMIIETEHTHOCT]I | KOMIETEHTHOCTI| KOMIIETEHTHOCTI KOMIIETEHTHOCTI KOMIIETEHTHOCTI
BUUTEIIA oprasizaropa | JIOCTiJHHKa TPOMAJICBKOTO | HOCIS KYJIbTYpH

HaBYaHHSI mistua

II. IlpeamMeTHI KOMIIETEHTHOCTI

- 3IATHICTD JI0 IUICTIOKJIaIaHHs Y HABYaHHI1
- 3IATHICTbH JI0 TIOCTITHOTO OHOBJICHHSI 3MICTY HaBYaHHS

- 3JaTHICTb 1O BUKOPUCTAHHA €(PEKTUBHUX METO/I1B HABUAHHS

II1. 'any3eBi KOMIETEHTHOCTI

- 3[JaTHICTh BPaXOBYBATH OCOOIMBOCTI MPUPOIHOTO CEPEIOBHILA

189Eesmaa, I (2010). Theadulteducator’sdifferentrolesInThe ArtofBeinganadultEducator: A
HandbookforAdultEducators- To-Be. Copenhages : DanishSchoolofEducation, AarhusUniversity, — P. 11-18.
190parrish,B. (2004). HowtoEnhanceTeachingEffectiveness.Teaching Adult ESL. A Practical Introduction. NY.
McGraw-Hill, P. 303.
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- 3IaTHICTh OP1EHTYBATHUCS B CYYaCHUX COIIAIbHUX TpOIecax

- 3IATHICTB 10 peduIeKcii Ta YCHINTHOT B3aEMOIIT 3 IHIITUMU JIFO IbMH

- 3IATHICTH 10 €()EKTUBHOT KOMYHIKaITii

- 3JaTHICTh BUKOPUCTOBYBATHU Cy4acH1 TEXHOJIOT1] Y HAaBYAJIbHOMY MpOIEC]

- SHaTHiCTB A0 KYJIBTYPHOI'O pO3BUTKY, CAMOBHUPAKCHHS Ta CAMOBHU3HAYCHHA

HeoOximHo 3ayBaxxuTu, 10 AaMEPUKAHCHKUN  mgocimigHuk  JIk. XeHmike
(J. Henschke) Buainsie m’sTh OCHOBHHX CKJIQJOBHX CHCTEMH IIJATOTOBKH IICIarorisB
JUTSL OCBITH JIOPOCIIMX: OTPUMAHHS 3HaHb IOJO0 OCOOJIMBOCTEH JOPOCIOrO Y4HS,
KOMIIETEHTHOCTEH MeAaroriB Jjisi JOPOCIHX, €TaliB HaBYAJLHOIO MPOIIECY, METO/IIB
Ta TPUHAOMIB HaBYaHHS Ta PO3BUTOK 3JaTHOCTI MPAKTHYHO 3aCTOCYBaTH CBOI
3HaHHA'".

Busnaunuii  mocmimauk 1. [lper (D. Pratt) Buokpemitoe Taki KJIFOYOBi
KOMIIETEHTHOCTI1 (paxiBIisi-aHAparora: BMiHHS BCTAHOBUTH JILJIOBI B3a€MOBITHOCUHH 3
JOPOCIUMHU YYHSIMHM; YCBIJIOMJIIOBaTH BIAMOBIJATBHICTh 3a MPOIEC HABYAHHS,
MPOBOJAUTH MOHITOPUHT PE3YJIbTATUBHOCTI HABYAHHS Ta HAMI4aTW TOJAJbIINI IILTI;
PO3MOIUIATH POJII MiJ Yac HABYAJIBHOTO MPOIECY Ta 3IWCHIOBATH KOHTPOJb 3a
MPOIIECOM HaBYAHHS ',

B CIIIA onauMm 3 meprux cpo0d BU3HAYCHHS KIFOUYOBUX KOMIIETEHTHOCTEH JJis
MariCTepcbKuX Ta JOKTOPCHKHX TMpPOTpaM OCBITH JOPOCIUX CTaB JIOKYMEHT,
po3pobsieanii  Kowmiciero mpodecopiB ocBit gopociux (The Commission of
Professors of Adult Education, CPAE).

Binaizom po3BUTKY TpyHOBUX pecypciB Ta HaB4yaHHs gopociux (Division of
Workforce Development and Adult Learning) JlemapramenTy mpaiii, JileH3yBaHHS
Ta pETyIIOBaHHS ITaTy Mepinena (MarylandDepartmentofLabor,
LicensingandRegulation) ©Oyno po3pobsieHO paMKOBI CTaHAAPTH  MIATOTOBKHU

NEeAaroriyHoro NepcoHany AJsl JOPOCIHX, IO CKIAJal0ThCs 3 TPbOX KOMIIOHEHTIB:

¥lHenschke, J. A. (1987). TrainingTeachersofAdults.In MaterialsandMethodsinAdultandContinuingEducation
:Internationalllliteracy. C. Klevins(Eds.). LosAngeles :KlevensPublications, P. 417.

192Pratt, D.(1998). Five perspectives on teaching in adult and higher education. Malabar: Krieger Publishing Company,
P. 175.
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MepeNiK CTaHAapTiB, KOMIIETCHTHOCTEH Ta JCCKPUITOpPIB. BiAMOBIIHO 10 IIeCTH
CTaH/JAPTIB: BCTAHOBJICHHA Ta MIATPUMKA I[IJIEM MpOrpaMu OCBITU JOPOCIIHX,
CTBOPEHHSI CIIPUATIMBOTO HABYAJIHLHOTO CEPEIOBHINA, IIJIAHYBAHHS, MOJICITIOBAHHS Ta
3MIICHEHHSI JIFOIMHO-TIEHTPOBAHOT'O HaBYaHHS, POBEICHHSI OILlIHIOBAHHS PE3YJIbTaTiB
HaBUYaHHS, 3Qy4EHHS CY4aCHUX TEXHOJIOT1H Ta npodeciiiHuii po3BUTOK, PO3POOIEHO
Nepesik KOMIIETEHTHOCTEH (axiBI[iB-aHJIparoriB Ta (OpMYINIIOBaHHS OUYiIKyBaHUX
pe3ynbTaTiB.

He 3Baxaroun Ha Te, 10 KOXKEH YHIBEPCUTET CAaMOCTIMHO BU3HAYA€ TEPETiK
KOMIETEHTHOCTEH JUIsl CTYJIEHTIB KOXHOI CIEHIaJIbHOCTI, ICHYE CHIJIBHUM MAXIT Y
BU3HAYEHHI pe3yJIbTaTiB HaBUaHHA. B HayKOBO-MeTONWYHIN JiTepaTypl TaKui Miaxiza
Mae€ Ha3By «IJIaHyBaHHS Biag  jgocsarHyroro» (backwardcoursedesign) a6o
pe3yIbTaTUBHO-OPIEHTOBAHUN TMIAXiJ, KOJM IUTAHYBaHHS HaBUaJIbHUX MPOTrpam
MOYMHAETHCSI 3 BU3HAYEHHS KIHIEBUX pE3YJbTAaTiB HaBYaHHSA, TOOTO KIIOYOBHUX
KOMIIETEHTHOCTEM BUITYCKHHMKIB TMporpaM OCBITH jgopociux. llicis 1poro
BIJIOYBA€THCS MOIIYK HUISIXIB JOCSITHEHHS LIJIEH NIISXOM EKCIEPUMEHTYBaHHS Ha
MPaKTHIll, BH3HAYAIOTHCA  HAMOLIBIN  epEeKTUBHI  METOAWM  HABYaHHSI  Ta
BIIIIPALlbOBYIOTHCSI METOAM OLIIHIOBAaHHS. 3aBepIIaIbHUM €TaloM € BUZHAYCHHS CaMe
TOTO 3MICTY HABYaHHS, 110 HEOOXITHO 3aCBOITH ISl JOCSTHECHHS IIUICH, a TaKOX
HaNO1IbII €PEeKTUBHUX METO/1IB HABYAHHS Ta KOHTPOJIIO "%,

Y  pe3ynbTari JOCHIDKEHHS CTPYKTYPHHX oOcoOiuBOCTed  mpodeciitHoi
MIJTOTOBKU MEJArorivHoro MmepcoHany s cucteMu ocBitu gopociux y CHIA mu
BCTAHOBUJIM 51 BUIMMN HaBYaIbHUUN 3aKiaj, sIKi po3TamioBaHi y 33 mTaTtax, IO
3JIIMCHIOIOTH MIATOTOBKY (haxiBIliB-aHIPAroris.

Ha ocHoOBI y3aranbHEHHS JOCTIIKEHUX MaTepiajiB BUSBICHO ITUPOKUN CIEKTP
MpOorpaM MiArOTOBKHU MEAArorivHoro MepcoHay Jijisi CHCTEMHU OCBITH JOPOCIUX

3ajieXHO Bl 3MICTOBHX OCOOJMBOCTEW, NPOrpaMH MiATOTOBKH (paxiBI[IB-
aHJparoriB MOXHa PO3JUIUTH HAa TPU TPYNU: Ti, OO0 CIELIaI3yIOThCS HA OCBITI

JIOPOCJIUX, Ha JIAEpCTBI B OCBITI JOPOCIHUX Ta TMporpamu, IO MAaloTh

19Cochran, G. R. (2009). Developing a Competency Model for 21t Century Extension Organization. Columbus : Ohio
State University, P. 18-19.
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MDKIUCITUTITIHAPHUN XapaKTep.

HaiiOinp1m MOLIMPEHOIO € «IIporpama OCBITU JOPOCIIUX)
(AdultEducationProgram), mo npeacraBieHa Mailke y TOJOBHHI YHIBEPCHUTETIB
CIHIA. IlikaBuM € A0CBiJI JAepxaBHOTO YyHiBepcuTeTy KiliBleHIa Ta yHIBEpCUTETY
AxpoH (TheUniversityofAkron) mrary Oraifo, mo po3poouwnu crniibHy «lIIporpamy
OCBITH Ta po3BUTKY nopociux» (AdultLearningandDevelopmentProgram). binbmiicts
VHIBEPCUTETIB MPOMOHYE OAHY a00 JBI MNPOrpaMH MIATOTOBKH IEJAroriyHOro
NEPCOHANY JJIsl CHUCTEMHU OCBITH JOPOCIUX, NMPUUYOMY 1€ MOXYTh OYTH TUIbKU
MaricTepcbki Mporpamu, TIIBKH JOKTOPCBKI TIporpaMu abo TIporpamMu pi3HHUX
piBHiBl%,

Harmi po3Bijnku mokasany, 10 HaBYaHHS B Marictparypl ManOyTHIX (axiBIliB-
aH/IparoriB 3a3BuU4ail TpuBae 2-3 poku. [[is crarioHapHOro HaBYaHHS 1CHYIOTH
BUMOT'M JI0 HAaBYAJILHOT'O HABaHTAKEHHS, 110 MOBUHHO CKJIAJaTH sKHaiimMeHiie 9-12
KPEIUTHUX TOJIUH 33 CEMECTP.

Awmepukancbka pochigHunsg K. Kecsopm (C. Kasworm) 3a3Hagae, 110
ceprudikaTtHl mnporpamu HaOyBaroTh Bce Oumbmoi monyaspHocti B CIHIA.
JlocmiagHuLs MOSICHIOE 110 TEHACHIIII0 BUMOTaMH poOOTOAABLIB JI0 IMIATBEPAKECHHS
HaOyTTs (axiBUSIMHU-aHIparoraMy NMEBHUX KOMIETEHTHOCTEH, HAITPUKIIAl, HAaBYaAHHS
aHTIIMCBHKOI SIK Ipyroi iH03eMHO1 a00 0a30BOi OCBITH JOPOCTUX .

[Tporpama «JlokTOp Hayk y Taly3i OCBITH IOPOCIHX» Mepeadadac OTpUMaHHS
HioHalMeHIle 72 KPeAUTiB, 32 OAMH Kypc MO>KHa oTpumMatu 6 kpeauTi. [lopiBHSHO 3
nporpamoro Joktopa ¢igocodii, KypciB HabaraTo MeHIE 1 BOHU MalOTh MEPEBAKHO
NPAKTUYHY CHOPSMOBAHICTh: «KpUTHUHUN MiAXig [0  €KCIIEpUMEHTaIbHOTO
JOCHIKEHH», «SIK CcTaTH JOCHiTHUKOM-EKCIEpUMEHTaTopom», «JlimepcTBo Sk
pe3ysbTaT MEpPCOHAJbHOrO0 Ta MpodeciiiHoro po3BuTKy» Tomo. Cepen BUMOT
porpaMu € Takok BUKOHaHHS MpoekTy Kemcroyn (Capstone) «CygacHi npoOiemu

Ta TPYAHOLIl HaBYaHHS ¥ PO3BUTKY JAOPOCIUX». ICHYe TaKOX MOMKJIMBICTH MPOWUTHU

1%40rienko, 0.1, Yyraii, O.JO. (2017). Hpodeciiina miaroropka (axiBuip y ranysi OCBITH JOPOCIUX: aMEPUKAHCHKUI
nocsin.K: HTYY «KIlI», C. 166.

19Kaplan, P.S. (1993). The Human Odyssey: Life-Span Development. NY : West Publishing Company, P.463.
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HaBYaHHs 0€3 OTPMMaHHS HAYKOBOT'O CTYIEHIO O/pa3y MICis 3aKiHYEHHS MpOrpamu.
[lapanensHO 3 HABYAHHSM 32 JJOKTOPCHKOIO MPOTPaMOI0 MOKHA TaKOXK OTPUMATH I1I€
1 ceptudikar y neaarorivunomy kosemki Kanemna'®.

[ikaBum € nocifg yHiBepcutery KiiBnenaa mrary Oraiio, 110 IPONOHYE TIIBKH
MaricTepcbKy Mporpamy 3 OCBITH JOPOCIUX, & JOKTOPCHKY 3IIMCHIOE CIUIBHO 3
yHiBepcuteroM AkpoH (TheUniversityofAkron). Ilporpama «Marictp Hayk y ramysi
OCBITH Ta PO3BUTKY JOPOCIHX» Tepeadadyac OTpuMaHHS IIOHaMeHIe 35 KpeauTiB,
MPUYOMY 3a OAWH KypC MOXKHA OTpuMatu 3-4 Kkpenutu. J[MCIMIUIIHM OCHOBHOTO
Kypcy, Taki sK «JlocmkeHHsT B OCBITI Ta TexHoJorii», «OcBita AOpOCIUX B
cycninbeTBl 3MiHy», «llcuxomoris aopocnux», MOBHHHI CKJIaJaTH TPETUHY BiA
3arajJibHOi KUIBKOCTi, BapiaTUBHA YacTHHA OXOIUIIOE IIUPOKUUA CHEKTp Pi3HUX
mucturuiia: «['pymoBa AuHAMIKa B OCBITHROMY JiiepcTBi», «CeMiHap 3 MPOBENCHHS
JOCIHIKeHBY, «OIIHIOBaHHS Ta 1HHOBAIlll B OCBITI» TOIO. 3aBepIIaIbHUM €TaroM
IporpaMHu € KOMIUIEKCHUIM €K3aMeH, BUKOHAHHS MPOEKTy abo 3axHCT JucepTarlii.
BumnyckHuKM mporpamMu MpamioloTh MeAaroraMu AJisi JOPOCINX B KOMEPIIHHUX Ta
IpOMaJICbKUX YCTAaHOBAaX, HaBUAJbHUX 3aKJIaJaX BHUIIOI OCBITH Ta OCBITHU JIOPOCIHX,
COIlaIbHUX YCTaHOBAaX, KOPIMOPATUBHUX HABYAIBLHUX LIEHTPAX, CIIOPTUBHUX KIIy0ax,
My3esix, JIIKapHIX, 03J0POBYMX IIEHTpax, 0101i0TeKkax, BUTIPAaBHUX ycTaHOBax 'Y

VYBary npuBeprae marictepcbka nporpama yHiBepcutery bomnCreilt «Marictp
TrYMaHITapHUX HAyK Yy rajiy3l OCBITH JOpPOCIUX Ta TPOMAASHCHKOI OCBITH», IO
COpsIMOBaHA Ha PO3BUTOK KOMIIETEHTHOCTEW Yy IUIAHYBaHHI, NPOBEJIEHHI Ta
OIIIHIOBaHHI €(EKTHUBHOCTI OCBITHIX MpOrpaM sl JOPOCTUX Y Pi3HUX cdepax.
VY CBIIOMITIOIOUM 3aKOHOMIPHOCTI B3a€MOJIIi OCBITHIX, COIIaJIbHUX, MOJITHYHUX Ta
CKOHOMIYHUX CHCTEM Yy MeEXaxX TIpOMajaH, BUIMYCKHUKUA CHPSIMOBYIOTH CBOIO
JUSTBHICTh HAa CIPUSHHS TPOrpaM HEMEePEepPBHOTO HABYAHHS, CTBOPEHHS OCBITHIX
oprasizauiid Ta cnuibHOT. IIporpama mnependadae oTpuMaHHd uloHaiMeHie 30

KPEAUTIB Ta CKJIAA€ThCAd 3 YOTHUPbOX OJIOKIB: OJIOKY OCHOBHOI'O KYpCy, 3a SKUH

196Q0rienko, O.1., Yyraii, O.JO. (2017). Ipodeciiina niaroroska (axisLip y ranysi ocBITH JOPOCIUX: aMEPUKAHCHKUI
nocsin.K: HTYY «KIlI», C. 167.

¥7Tam xe, C. 170
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HEOOXIIHO OTpUMAaTH IOHaiiMeHIIe 18 KpeauTiB, Ta TPhOX OJIOKIB BHOIPKOBHUX
JUCIUIUIIH: 3 TIPOBEJIEHHS JOCIIKEHb, OCBITH JOPOCIUX Ta TPOMAJTHCHKOI OCBITH,
3aranbHOI0 KUIbKICTIO 20 (muB. Jlomatok M.4). HeoOxigHO 3a3HAYMTH, IO MOXKJIMBA
K ouyHa (popma HaBYAHHS, TaK 1 OHJIANH, 5K, HAPUKIAA AUCHMILTIHU «Jlopociuii B
poni yuHs», «l[IpoBeneHHsI OIlIHIOBAaHHSI OCBITHIX MIpOrpamy; IesKl JUCHMILIIHU
MOJXKJIMBO OTMaHyBaTH TUIbKU OHJIAH, Hanpukiaa «HemnepepsHa npodeciiina ocBiTay,
«HamucanHs TpaHTiB Ta TPOBEIACHHS TOCIIHKCHHS.

3acnmyroBye Ha yBary JOKTOpChbKa mporpama yHiBepcutery bomr Creitt
«/lokTOp Hayk y raiy3i OCBITH JOPOCIUX, BUIIOI Ta T'POMAISHCHKOI OCBITHY, IO
BUPI3HAETHCS BaplaTUBHICTIO Ta mependavyae oTpuMaHHs moHaiiMenie 90 KpeauTiB 3
pO3paxyHKy 3 KpeauTu 3a ofHy aucuuiuiiny. [Iporpama Bkitouae 0OOB’SI3KOBY
YaCTUHY KypCY 3 OCHOB OCBITH JOPOCIHX Ta BHOIPKOBY, IIO CKJIAJAETHCS 3 TPHOX
0JIOKIB: BUIIO1 Ta TPOMAJITHCHKOI OCBITH, MPOBEJECHHS JOCIIIKEHb, OCBITH JOPOCIUX
Ta TPOMAJISTHCHKOI OCBITH (MOTNIUOJIEHO), 3araioM 28 pi3Hux aucuuiuiid. Kpim Toro,
ICHye MOXJIMBICTh BUOOpPY HE TIIBKH y BaplaTUBHIN 4acTHHI, ajie 1 B 000B’SI3KOBIH.
Hanpuknan, ogHiero 3 AUCHUILIIH 000B’SI3KOBOTO OJIOKY Moxke OyTu «Posmmpenuit
CeMiHap 3 OCBITH JOPOCIHX Ta TPOMAASTHCHKOI OCBITHY», «CeMiHap 3 TpOMasTHCHKOTO
aigepctBa» abo «CeMiHap 3 BUIIOT OCBITHY.

Bunyckauku nporpam ocBiTH Jopociiux yHiBepcuteTy bomnCredT oTpuMyroTh
MOXJIMBICTh TpAIIOBAaTH TIEAaroraMu HJjisi JOPOCIUX, MEHEIKepaMu 3 PO3BUTKY
nepcoHany, GpaxiBIsIMUA 3 KOPIIOPATUBHOTO HABYAHHS, MEJAroriYHOro NpoeKTyBaHHS,
OLIHKA Ta PO3POOKM TpOrpaM TPOMAISHCHKOI OCBITM Ha MPOMHCIOBUX
HIIIPUEMCTBAX, B YPSIIOBUX, TPOMAJICBKUX OpraHi3allisix Ta yCTaHOBaX, HABUYAIbHUX
3aKJIa/1aX Ta KOMEPLIMHUX CTpyKTypax %,

VY pesynpTaTi aHamizy MnporpaMm MiArOTOBKH TMEJaroriyHOro MEepCcoHaTy IS
ocBiTr gopociaux y CIIIA BcTaHOBIEHO, IO BUITYCKHUKH OTPHUMYIOTH OCBITHBO-
KBall(piKaliifHI pIBHI MaricTpa TyMaHITapHUX HAayK, Marictpa Hayk, maricrpa B
rajy3l OCBITH, CIEHIANICTa, a TAKOX HAYKOBUU CTYMHiHb JOKTOpa (¢inocodii abo

JIOKTOpa HAyK y Tally3l OCBITU J0pociuX. ['0JIOBHOIO BIIMIHHICTIO MK PI3HUMU

198Tam xe, C 173
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MariCTepCbKUMU TMpOorpaMamMu € KUIbKICTh JHUCHUIUIIH Ta 3MICTOBHA CKJIAJ0Ba.
[Iporpama nokropa dinocodii 3a0x0uye 1 MATPUMYE HaaOaHHSA TITMOOKUX 3HaHb Ta
PO3BUTOK yMiHb JOKTOPAHTIB JIJIsl MPOBEACHHS HAYKOBUX JOCIIJIKEHb, a Mporpama
JIOKTOpa HAayK y Taly3l OCBITH JOPOCIHMX CIPsSIMOBaHAa Ha MIATOTOBKY JiJEpIB Ta
BUEHUX-TIPAKTHUKIB.

[IpoBenene mociiKeHHs JO3BOIUIO 3pOOUTH TaKi BUCHOBKHU:

-podeciiiHa MIArOTOBKA MEJAroriyHoro MepcoHaly il CHUCTEMH OCBITH
nopociiux 'y CHIA mpoiinna A0CUTh TPUBAIUN NUISX ICTOPUYHOTO PO3BUTKY, Ta
MPOJOBXKYE PO3BUBATUCSA Yy BIJAMNOBIAHOCTI JI0 BUMOI CY4YacCHOTO CYCHUIbCTBA.
OCHOBHUMHU JETepMIHAHTAMHM ii PO3BUTKY € ICTOPHYHI, COLIAbHO-EKOHOMIYHI,
COIIIOKYJIbTYpPHI, TEXHOJOTIYHI UYMHHUKUPO3BUTKY aMEPHUKAHCHKOI'O CYCIILJIbCTRA,
OCBITHI TOTpeOW  TOPOCIOi JIOJWHU, PO3MIUPEHHS CIEKTPY OCBITHIX IOCIYT,
3pOCTaHHS KOHTUHTEHTY I0POCIUX YUHIB;

- BIJCYTHS €JHICTh Y BHU3HAYEHHI TMOHSATIMHO-TEPMIHOJOTIYHOTO amnapary,
30KpeMa, TaKuX MOHITHh SIK «OCBITa JAOPOCIHX», «IOPOCIUN YUYEHBbY, «aHIParor,
«rpodeciiiia miAroToBKa MeaarorivHoro mepcoHany s CHCTEMHU OCBITH JOPOCITHX)
TOILO), 11O AOBOAMUTH iX OararoacnekTHICTb. [loHATTS «mpodeciiiHa miaroToBKa
MEeJaroriyHoro MepPCoHany JUIsl CUCTEMH OCBITH JOPOCIUX)» BUTIYMA4eHO HAMHU SK
HiTicHa, OararogyHKIIOHANIbHA, OaraTopiBHEBa, THYyYKa Ta BIIKpUTA CHUCTEMa, sdKa
BIJIPI3HAETHCS AUHAMIYHICTIO y PO3BUTKY U (PYHKIIIOHYBaHHI, IPYHTYETHCS Ha 171€9X
BIJIKDUTOCT1, HEMEPEPBHOCTI, BUIEPEIKYBAIBHOIO PO3BUTKY, a 1ii HayKOBO-
METOJIOJIOTIYHOI0 ~ OCHOBOIO  CIIYTYIOTh  aHJParoriyHHUi,  KOMIIETEHTHICHUM,
pe3yJIbTaTUBHO-OPIEHTOBAHUH, 0COOUCTICHO-ISIJIbHICHUI M AXOH; K
IJIECTIPSIMOBAHUN TIPOIIEC HAaBYAHHS, 10 0a3yeThCsl HA aHIPArOTIYHUX MPUHIUIAX 1
TEXHOJIOT 15X, METOIO SAKOTO € dbopmyBaHHS npodeciiHnX
KOMIIETEHTHOCTEHaHIparora, HEOOX1JHUX JJIs1 €PEKTUBHOIO HABUAHHS JOPOCTUX, a
pe3yJIbTaTOM — TOTOBHICTh [0 AaHAPAroriyHol [IsSIbHOCTI B PI3HOMAHITHOMY
OCBITHbOMY CEPEIOBHIIIL;

- nmpodecisianparora — 6araropoyiboBa Ta 0araToyHKI10HAIbHA; aHPAroriyHa

KOMIIETEHTHICTh PO3IJISIA€ThCS SK I1HTETpaibHA XapaKTEPUCTHKA, SKa TOETHYE
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npodeciiiHi Ta OCOOMCTICTI SKOCTI aHjJparora, BH3Hayae 3JaTHICTh BHUPIIITYyBaTH
npodeciiiHi npoOJeMu Ta 3aBAaHHS 3 BUKOPUCTAaHHSIM 3HaHb, MPOdeciiHOro Ta
OCOOHUCTICHOTO I0CBINTY;

- 0COOIMBOCTSMHU TPOGECIHHOI MIATOTOBKH aHJParoriB € 0araropiBHEBICTh Ta
PI3HOCIPSIMOBAHICTh (MIATOTOBKA AHJPAroriB Ha piBHI YHIBEPCUTETY, MOXKIIUBICTb
3M00YyTTS OCBITHBO-KBaNi(IKAIIMHUX PIBHIB MaricTpa, CHeliaiicra, JOKTopa 3a
pI3HUMH HampsMaMy TIITOTOBKH B Tally3l OCBITH JOpPOCIHX), IWHAMIYHICTH Ta
BIJIKPUTICTD (3aTHICTh aJI€KBATHO pearyBaTu Ha BUMOTH 1 MOTPEOU CYCIIILCTBA, 110
IIBUJIKO 3MIHIOIOTHCS);

- po3po0yieHI paMKOBICTAaHAAPTH MPOQECIHHOT TMIATOTOBKH TENaroriayHOTO
nepconany ansi cucremu gopocnux y CIIAcknagaroTees 3 TphOX KOMIIOHEHTIB:
NepeiK CTaHIapTiB, KOMIIETEHTHOCTEH Ta IECKPUITOPIB;

- ICHyI0YE PI3HOMAHITTS MPOTrpaM MiJATOTOBKH aHJparoripB JOLUIBHO 00’ €IHATH
y TPH TPYIHU: MPOrpaMu OCBITH AOPOCIHX, JIIAEPCTBA B OCBITI JOPOCIUX, IPOrpaMu
MDKIUCUUIUIIHAPHOTO — XapakTepy, Kl  BUAPI3HSIOTBCA ~ BApIaTUBHICTIO 1
PI3HOCTIPSIMOBAHICTIO, KOMIIETEHTHICHO-OPIEHTOBAHICTIO 1 MPAKTUKO-CIIPSMOBAHICTIO,
3a0€e3MeYyOTh 1EMOKPAaTUYHICTh BITHOCHH 1 MOKJIMBICTh CTBOPEHHS 1HAUBIYaIbHOT
OCBITHBHOI TPAEKTOPIT HABYAHHS;

- y3araJlbHEHHsT aMEpPUKAHChKOrO0 JOCBIAY IIOA0 TpoQeciiHOl MiATOTOBKH
MEeJaroriyHoro TMEepCoHaNy JJii CUCTEMH OCBITH JOPOCIMX Jal0 IJACTaBH JIs
BUOKPEMJICHHS MOr0 1HHOBAIIMHUX 17IeH Ta OOIPYHTYBaHHS PEKOMEHIAIliii CTOCOBHO
iX TBOpPYOro BUKOPHCTAaHHS NpH peOopMyBaHHI BITUMU3HSIHOI CHCTEMHU OCBITH Ha
HalllOHAJILHOMY - CIIPUMHATTA (paxiBIpi-aHaparora sk mpodecioHana B rajays3i OCBITH
JOPOCTIHX, BiJ SIKOTO, 3/1€01IBIIOr0, 3aJeKUTh 11 €(PEeKTUBHICTD; pOo3poOKa KOHIEMHIIT
npodeciifiHOi MIATOTOBKM TMENaroriB JJig JOPOCIHUX 3 YpaxyBaHHSM CBITOBOTO
JOCBIy Ta HAUIOHAIBHUX OCOOJUBOCTEH; MNPUUHATTS «3aKOHY IIpO OCBITY
JOPOCIIMX» Ta IHCTUTYLIMHOMY - 3alpOBaKEHHS YHIBEPCUTETCHKHUX IIporpam 3
MeTor0  3100yTTs  KBamidikamii  «daxiBemb-aHAparor», CTBOpEeHHS  Kadeap
aHJpPAroriki B YKpPaiHCBKUX YHIBEPCUTETax, po3poOKa Ta aKpeauTallis Hporpam

KOPOTKOCTPOKOBOT 1JITOTOBKU (axiBIIiB-aHIParoris; BIIPOBA/IKEHHSI
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aHJPAroriyHOro0 1 pe3y’IbTaTUBHO-OPIEHTOBAHOI'O IIJIXOMIB Yy HaBYAJIBHUM IIPOIIEC
VHIBEPCHUTETIB, TMTeEpexiJi 10 aHJAparoriyHoi MOJedi HaByaHHS, (GOpMyBaHHS

aHJAParoriyHoi KOMIETEHTHOCTI Cy4aCHOIO BUMTEIIS.

2.3. FEATURES OF VOCATIONAL TRAINING FOR FUTURE
PRIMARY SCHOOL TEACHERS AT COLLEGES AND UNIVERSITIES IN
HUNGARY

Katerina Godlevska

2.3. OCOBJIMBOCTI MPO®ECINHOI NIArOTOBKU MANBY THIX

YUUTEJIB NIOYATKOBHUX KJIACIB Y KOJIEJKAX TA
YHIBEPCUTETAX YI'OPIIUHHU
Kamepuna I'ooneecvka

Ha cydacHoMy ertami poO3BUTKY YKPaiHCHKOTO CYCHIJIBCTBA OCOOJIMBOIO
3HaueHHA HaOyBa€ BXOJ/KEHHS YKpaiHU JI0 €BPOIEHCHKOTO OCBITHBOTO IMPOCTODPY,
10 3yMOBJIIOE€ HEOOX1HICTh MOJIEpHI3aIlli OCBITH, 30KpeMa, MeAaroriyHoi. ¥ oMy
KOHTEKCT1 aKTyali3yeThbCsl MpoOjemMa MiAroTOBKM MalOyTHIX BUMTENIB MOYaTKOBOT
OCBITH, SIKl BIAIrParOTh BU3HAYaJIbHY POJb B OCOOMCTICHOMY PO3BUTKY MOJIOJLIOTO
IIKOJIAPA, MIJATOTOBKH HWOTO 1O CHOPUMHSTTS HOBUX 3HAaHb, ajamlTarlii y COIiyMi;
MOIIYKY 1HHOBAI[IMHMUX NUIAXIB Ta MIAXOIB 10 3a0€3MEUeHHsS SIKICHO HOBOTO PIBHS
I1ITOTOBKY BUMTEIIS MOYATKOBUX KJIACiB BIAIOBIIHO A0 €BPONEHCHKUX BUMOT.

VY 11bOMy KOHTEKCTI JOIJIbHICTh BUBUYEHHS JTOCBINY MPOdECiiiHOT MiATOTOBKH
MalOyTHIX YYHTENIB IMOYATKOBHUX KJACiB B YTOPIIUMHI OOTPYHTOBYETHCS HHU3KOIO
YUHHHKIB, CEpel SKUX CYTTEBE MOTJUOJICHHS €BPOIEMCHKOI CITIBIIpaIll B OCBITHIM
rajiysi, CTBOPEHHSI €JMHOTO €BPOIEHCHKOr0 OCBITHHOTO IPOCTOPY, 3HAUHI YCIIXH,
AKUX Jocsria YropumHa y pedopMyBaHHI cuUcTeMU NPOQECiiHOI MiArOTOBKU
MaiOyTHIX YYUTENIB MOYAaTKOBUX KJIACiB, MOCIAAI0Th MPOBiAHI o3ulii. OKpiM TOro,
HE MO)XHa OMUHYTH (akT, IO YTOpUIMHA MEXYye 3 YKpaiHOW, € i mapTHEpOM,
KpaiHW MaroTh MOJIOHI 1CTOPUKO-TIONITUYHI, COIIAIbHO-€KOHOMIYHI Ta CYCHUIbHO-
KyJIbTYpHI YMOBU PO3BHUTKY, @ iX HApOJAU — MPIOPUTETHI B LMUBLII3ALIHHOMY BUMIpI

I[IHHOCTI.
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[legaroriyna miaroToBka MalOyTHIX yUHUTEIIB MOYATKOBUX KJIACIB B Y TOPIIMHI
OpraHi3yeTbcsi 3riIHO 3 ToctaHoBolo MinictepctBa Jlioacekux Pecypcis «IIpo
CIIIJIBHI BUMOTH ITIATOTOBKM II€IAroriB Ta IIATOTOBYl BUMOTH MEBHUX II€AArOrTIHUX
dakynsTeriBy» (2013 p.) Ta KOOpAUHYETHCS KadeapaMu MeJaroriky i neuxosorii 1%,

Y 2016/17 wnaBu. poui mnpodeciiiHa MiATOTOBKa MaHOYTHIX YUYUTEIIB
MOYAaTKOBUX KJAaciB B YTOpHIMHI 3aiiicHIOBamacs Ha 0a3i 13  yHIBepcUTETIB
(leOpenienchkuii pedopMaTChKUN TEOJOTIYHUM YHIBEPCUTET, Y HIBEPCUTET 1MEHI
Etsemma Jlopanma,  YuiBepcutrer imeni Kapons Ecrepxasi, KamomBapcbkuii
yHiBepcuteT, Pehopmaropcekuit yHiBepeutet iMeH1 Kapori "acrapa, Hipenbraspkuit
yHiBepcuteT, ComnpoHchkuil yHiBepcuteT iMeH1 Jlanienabepueni, YHiBepcuTeT iMeHi
[TonoxaAttimu, Karomumpkuit yHiBepcuteT iMmeHi Ilerepa Ilasmans, Ileucbkuii
yHiBepcuTeT, YHiBepcuteT iMmeHi lmrBanaCeueni, CereAchbKuil YHIBEPCUTET) Ta
TppoX KkoyekiB (Karonmuipkuii konemx iMeHi BinmbmomaAmnopa, Komemk iMeHi
Nozepa Erpoma, Komemx imeni ®epenna I'ama). Y mux BH3  piBHOGIXHO
3MIIMCHIOETHCS TIeIarorivyHa 1 Hermeaaroriyia npo@iabH1 MiIrOTOBKH.

CydacHa cucTeMa BHWINOI MEJAroriyHOi OCBITM B YTOPIIHUHI YCHIIIHO
BIIPOBA/IMJIa TPUCTYIIEHEBY CHCTEMY, IO OXOIUTFOE 0a30BHHM KypC HABYAHHS Y
OakasaBpari, MaricTpaTypy 1 JOKTOPaHTYpY.

bakanaBpchki mporpamMu MpoNoOHYIOTh YC1 YTOPCbKI KOJIEJKI M YHIBEPCUTETH,
MaricTepchbki — 37eOUIBIIOr0 YHIBEPCUTETU, TOKTOPCHKI — JIMAIE YHIBEPCUTETH.
Cranmaptu ¥ oriHku HaB4aHHs BianoBinaoTs ECTS: HanmpukiHIll HABYAIBHOTO POKY
nigpaxoByioThcss ECTS-kpenutn (3ay1iKOBI OJWHUIN) KOXKHOTO CTyaAeHTa. Takum
YUHOM BU3HAYA€THCS MOr0 TOTOBHICTh 400 HETOTOBHICTD JI0 MEPEXOY Ha HACTYITHUMN
Kypc HaB4aHHa?,

Y BH3 VropuuHu, 30kpeMa y TNeAaroriyHux, Ha IMoYaTrky 1-ro cemecTpy
CTYIEHTHU PEECTPYIOTHCS Y CIEUIANbHIM CUCTEMI, 3aIIUCYIOTHCS Ha KypPCH JEKIIN, 1110

€ OOOB'I3KOBUMH JJisl BUBYCHHSI (3@JI€KHO BiJl CIELIAJIbHOCTI), Ta BHOUPAIOTH

nonatkoBi nucuuiuiind - («szabadonvalaszthaté» abo «electives»). T'omoBHe —

199Magyarorszag. EMMI rendelet 8 (1. 30.) (2013). A tandrifelkészitéskozoskivetelményeirdl és azegyestandrszakokképzési és
Kimenetikovetelményeirél. URL: https://net.jogtar.hu/jr/gen/hjegy_doc.cgi?docid=a1300008.emm

20Balog, Z. (2015). A tanari mesterképzési szak képzési és kimeneti kovetelményei. URL: http://www.okm.gov.hu
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JOTPUMYBATUCS HOPMU HaBYAIbHUX ToAuH. KpiM Toro, cryaeHTam Mo)KHa CKJIaaTu
inmuBinyansHi rpadiku ek3aMeHiB mix yac ceciii?®l,

BiaMITHOIO PHCOI0 MENaroriyHol OCBITH YTOPIIMHU € 3a0€3MeYeHHs] Oyab-
akuM (axiBIAM, 10 MArOTh AUIUIOM OakajaBpa (FOPUCTH, MEIHMKH), MOXKIMBOCTI
oIaHyBaHHs neaaroriunoi npodecii %2, Bapro 3a3HauuT, M0 B YTOPLIMHI BUNTEIIM
HAJAE€THCS MPABO BUKJIAAATH B IIKOMI MiCHs 3M00YyTTS CTyNeHs maricrpa. Bunsatok
CTaHOBJISITH BUXOBATEJI1, BUMTEN OYATKOBUX KJIACIB Ta BUMTEI, IIT0 HABYAIOTH JIITCH
3 0COOJMBUMU MOTpedaMu, BOHM MOXKYTh MOYaTH poOOTY B LIKOJI MICIS OTPUMaHHS
crynens OakanaBpa®®,

Buknamanns 1 HaByanHs y BH3 3a BciMa chnemialbHOCTSMH OJHAKOBO
MPOBAJUTLCA KIIbKOMa MOBaMH — YrOPChbKOIO, AaHTIMCHKOIO, HIMEUBKOW 1
(b paHITy3bKOIO.

JlumiioM Mpo BHILY OCBITY CTYAEHT OTPUMYE IIICIs 3aXUCTy BHUITYCKHOT
KkBaTi(pikamiifHOi POOOTH, CKIAJaHHS JCPKABHOIO €K3aMEHY Ta 3a HasBHOCTI
CBiZIOLITBA PO OIaHYBAHHS iHO3eMHOI MOBH Ha piBHi B22%,

HaBuanpHuii mnpomec B yropcekux BH3 opranizamiitHo wmoxe Oytu
noOy/10BaHUI BEPTUKAIBLHO a00 FOpU3OHTANBLHO. BepTukaibHa Mozens nependadae
M1TOTOBKY BYUTEINIB JIJIs1 JOMIKUIBHUX HAaBYAJIBHUX 3aKJIa1B, TOYATKOBOI 1 3arajbHO1
IIKOJIM, HABYAHHS y JOKTOPAHTYPl, @ TAKOX IMiJABUIIECHHS KBaJl(iKailii BUUTENIB Ha
Kypcax. ['opu3oHTaIbHA MOENb — I1e TIpodeciifHa MATrOTOBKA MEAAroriB y Mexax
OJIHOTO HaBYaJbHO-KBamiQiKaIliiHOro piBHA. BepTukaibHa Mozaenb MO0YI0BU

NpUTaMaHHa yHiBEPCHTETaM, TOPU3OHTaIbHA — KoJemkam20>2%,

21 ]Teppinn, M. (2011a). Ocobrueocmi opmysanns momusayii 6 maiubymuix axisyic 6 Yeopuwuni. YKropo:
Mucrenpka JliHis.

22B0]16kné, P., I. Hunyady, G. (2003). A tanitoképzésazintegraltfelsdoktatasban. Uj PedagdgiaiSzemle, 7-8(53), 4-16.

203Magyarorszag. EMMI rendelet 27 (IX. 16.) (2016). Azemberierdforrdsokminiszteredgazatabatartozészakképesitésekszakmai
és vizsgakovetelményeirdl. URL:
https://net.jogtar.hu/jr/gen/hjegy_doc.cgi?docid=A1600027.EMM &timeshift=fffffff4&txtreferer=00000001. TXT

204 Magyarorszag. Korm. Rendelet 137 (V. 16.) (2008). Az idegennyelv-tudast igazolo allamilag elismert
nyelwizsgéztatasrdl és a kilfoldon kidllitott, idegennyelv-tudést igazold nyelwizsga-bizonyitvanyok Magyarorszagon
torténd honositasdrol. URL: https://net.jogtar.hu/jr/gen/hjegy_doc.cgi?docid=a0800137.kor

205 Gombos, N. (2011). A kOzép- és a felsSfokii tanitoképzés fejlédése Magyarorszagon — a korabeli tantervek tiikrében.

Godolld: SZIE Gazdasag és Tarsadalomtudomanyi Kar Tanarképzo Intézet.

2 ]Teppinn, M. (2011). Ocobrusocmi opmyeanns momueayii ¢ maibymuix axisyie 6 Yeopuumi. YKropom:

Mucrenpbka JliHis.
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Ha mneparoriyni croemiaJibHOCTI a0ITypIEHTH 3apaXxOBYIOThCA 3a HAasIBHOCTI
arectaTa IpO 3aKIHUEHHS CEpPEelHbOI ILIKOIM — arecrara 3puIocTi. Y BHUMOAIKY
(haxoBOro HaBYaHHS 1HO3EMHOIO MOBOIO BCTYITHHUKH CKJIQJAI0Th €K3aMEH 3 1HO3EMHO1
MOBH.

3a y3romkeHHsM 13 MinicrepcTtBoM JIIOACBKHX pecypciB YTOPIIMHM Ta
JepxxaBHuM  iHGOpMAILIHUM IIEHTPOM BCTYNMHUKIB KoxxHuM BH3 Bu3Hauae
npoxiAHUi Oan nanst abiTypieHTIB. s 1LbOro momeperHbo O3HAHOMIIOIOTHCS 3
pe3yJbTaTaMi €K3aMEHIB BCTYITHHKIB, JCPXK3aMOBIIEHHSAM Ta TOMUTOM Ha HaOIp
cneriagbHOCTeH, 1m0 mpornonyTh BH3 kpainu. Skio abiTypieHT HE MpOXOJUTh 3a
KOHKYpCOM Ha BUOpaHy HUM crieuianbHicTh, BH3 mpononye itomy iHmmii pakynbrer,
MOo3HAYeHU HacTymHUM Yy 3asBi npo Bcryn a0 BH3. Uepe3 nHenobip 6OaniB Ha
JI0JJaTKOBY CIIELIANBHICTL a0iTYpi€HT HE Ma€ Ipasa HaByaTuch y BH32Y7,

[Tig yac BCTymy Ha BUMTENIBCHKI CHEIIaJIbHOCTI MaOYyTHIA CTYJEHT CKJIaJae
eK3aMeH Ha mpodeciiiny mpuaatHicTh. JlaTy mpoBefeHHs ek3aMeHy Ha mpodeciiHy
NPUIATHICTh 3aKJIaJ BUCWIAE alITYyplEHTY MICHs mojadvl 3asBH Ha BCTyn. Exk3ameH
MOXXKHa CKJIACTH 1 B 3aKJajl, 10 PO3TalllOBaHUN OJIMXKYE IO MICIS TMPOKUBAHHS
abiTypieHTa.

JI1st 3100y TTS BUMTENTHCHKOI KBai(iKallii adiTypieHT BUOMpAE CIEIIaIbHICTh, 32
KO0 HaBYaHHA MOXE OYTH TpOAOBXKEHE B MEKax MaricTepchbKol Mporpamu
HiArOTOBKM BUMTENiB. CTYIEHTU-TIEPIIOKYPCHUKH, sIKI OepyThb ydacTh y 0a3oBiit
MIJITOTOBIII ¥ OIMAHOBYIOTh YYHUTEIbChKY Tpodecito, BUOUpalOTh 3a OakaHHSIM
0a30BUH MOAYNIb JIOAATKOBOI BYUTENIBCHKOI CIELIaJbHOCTI 1 BUBYAIOTH KypC
MICUXOJIOrO-TeIarOr1YHUX JAUCIMILIIH. 3ayBaKMUMO, 110 JIUIIE TaK MOKHA OBOJIOHITH
0a30BMMHU 3HAHHSMH JJIS1 TIPOJIOBKEHHS HaBYaHHS 3a MariCTepChbKOI0 MPOTrpaMoio Ta
3100yTH Apyry kBatiQikamiro?%,

Yuutenbcbki HampsiMUd (CHEIIAIbHOCTI) MOEAHYIOTHCS AOBUILHO. OCHOBHUM
0a30BUi HampsiM, 3a SKUM CTYIEHT PO3MOYaB HAaBUAHHS, MO3HAYAIOTH JIITEPOIO A,

JIOJIATKOBY CHEIIajbHICTh, BUOpaHy SIK CHemializaiiio 10 mepiioi, — Jiteporo B.

207 Felvi.hu — minden, ami fels6oktatasrol (2015). URL: https://www.felvi.hu/
208\agyarorszag. EMMI rendelet 8 (1. 30.) (2013). A4 tandrifelkészitéskozoskivetelményeirdl és azegyestandrszakokképzési és
kimenetikovetelményeirél. URL: https://net.jogtar.hu/jr/gen/hjegy_doc.cgi?docid=a1300008.emm
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Byab-siKy 3arajbHOOCBITHIO CIIEIIaJIbHICTh MOXKHA BUOpaTH mija yac BcTymy a0 BH3
aK OCHOBHY (A). Jlo 3araapbHOOCBITHIX CHEIlIaJIbHOCTEH 3alli4yIOTh: MOYaTKOBY
OCBITY, (i7070T1I0 (1IHO3€MHI MOBH), YrOpChbKYy (iJ0JIOTiI0, MAaTeMaTUKYy, 1CTOPIIO,
KOMYHIKAIlI[0, JIIOJMHY M CYCHUJIBCTBO, II€JAroriky, Oioyorito, (i3uKy, XiMmito,
reorpadiro, My3WKy 1 CIIBH, KIHO- i MEIIaKyJdbTypy, Bi3yaJdbHy KYJIbTYpy Ta
KyJIbTypy JOBKULIS, 1H()OpPMATHKY, MPUPOIO3HABCTBO, (PI3MUHE BHUXOBAHHS,
Bas1€0JI0ri10°%,

st 3100yTTS BUMTENbChkoi KBamiikarii cryaerTn nemparoriunoro BH3 Ha 1-
My KypCl OCTaTOYHO BHOHPAIOTh YUUTEIbChKY Mpodecito. BigTak Ha 2-My cemecTpi
0 OCHOBHOi 0a30BOi MIJATOTOBKM BHOMpAIOTh SIK CHEIlami3alilo J0AaTKOBY
BUUTENBCHKY cCHeliaibHICTh. [IpoTsiroM 3 — 6 cemecTpiB CKIaAalOTh MOJYJIb
3araibHUM  o0csiroM 50 KpeauTiB Ta PIBHOODKHO BHBYAIOTh KypC ICHXOJOrO-
negaroriyHuX auctuIuiid — 10 kpeautis. Ilicas oTpuMaHHS auIjioMa OakajiaBpa 3a
OCHOBHOIO CHEIaJbHICTIO CTYAEHTH HABYAIOTHCA 3a MPOrpPaMol0 MaricTepchbKoi
MIJITOTOBKK B MEXKax CIapeHUX cremniaibHocTe A — B. SIKIo cTyAeHTH cBO€4acHO
HEe BHOpaM JOJIATKOBY BUMTENIBCHKY CIHEIIalbHICTh, BOHU MAalOTh 3MOTY 3pOOUTH 11€
nicis 3100yTTS BUMTENbCHKOI KBaM(iKallii; y I[bOMY pa3l BOHH BYaThCs JOJATKOBO
e aBa miBpigus?lo,

Ha nepmomy nukin HaByanHs y BH3 (OakanaBpar) BUBYAIOTHCS IUCUUIUIIHU
3a (paxom, OCHOBHI KypcH 3a BUOOPOM MpodeCiifHO-TIeIaroriYHOTO CIIPSIMYBaHHS.

[linBumeHHI0 sIKOCTI MpodeciiiHol  MIATOTOBKKM MaMOyTHIX Meaaroris,
¢dbopmMyBaHHIO iXHHOI MOTHBAIlli CIIPUSi€ BU3HAYEHHS 1 YTOYHEHHS 3MICTY OCHOBHUX
KOMIIETEHTHOCTEH, SKMMH OBOJIOAIBAIOTH CTyldeHTH menaroriyHux BH3 Ta sxi
BUKOHYIOTh POJIb LIJTOBUX OPIEHTUPIB MEAAroriyHoi ocBitu. Ha AymMKy yropcbkux
YUEHHUX, TEJaroriyHa OcBiTa KpaiHU Ma€ TPYHTYBAaTUCS Ha HAYKOBUX 3/100yTKax

MOTHUBAIIIHHUX TEOPIH Ta KOMMETEHTHICHOrO Miaxony. Lle 3ymMoBieHO TuM, 10 s

PO3BUTKY MPOGECITHUX KOMIIETEHTHOCTE!, MIJIBUIIICHHS NEAarorivHoi MailcTepHOCTI

209Tam camo. )
210Bolldkné, P., I. Hunyady, G. (2003). A tanitoképzésazintegraltfelséoktatasban. Uj PedagdgiaiSzemle, 7-8(53), 4-16.
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noTpibHO ¢dopmyBatu TmpodeciiHy MOTHBAIlI0O Ta OpaTh 10 YyBardk MOTHBH
HaBYaILHO-TIpodeciiinoi misnpHoCTI?H,

OxapakTepuzyeMo mpodeciiiHi  KOMIETEHTHOCTI, SKHMU OBOJIOAIBAIOTH
BUYHUTEI MOYATKOBUX KiaciB y nenaroriynux BH3 Yropunu:

— PO3BHUTOK OCOOMCTOCTI y4YHS: 3[IaTHICTh 10 (POpMyBaHHS 1HTEICKTyaJIbHHUX,
(G13MYHMX, YYTTEBUX, MOPAJIbHUX 1 COL[IaJIbHUX SIKOCTEH Y4HIB (3 OMOPOI0 Ha iXHI
IHAUBIAYyalIbHI MOTpeOH, I1HTEpeCH W OCOOJUBOCTI PO3BUTKY), KYJIbTUBYBAaHHS
3araJibHOJIIOJICHKUX, HalllOHATbHUX, €BPONEUCHKUN TEMOKPATUYHUX 1 TyMaHICTHYHHUX
LIHHOCTE;

— PO3BUTOK 1 (hOpMYBaHHS YYHIBCHKOT'O KOJIEKTUBY: BMIHHSI BUKOPHUCTOBYBAaTH
MOTEHITIaJT KOJIGKTUBY YYHIB i1 (hOpMYyBaHHS TOJICPAHTHOCTI Y CIPUUHATTI OJUH
OJTHOTO SIK METH TOJIIKYJIbTYPHOT'O BUXOBaHHS, CITIBITpalli;

— IMJaHyBaHHS  HaBYaJbHO-BUXOBHOI'O  TMPOLIECY: BMIHHS  IUIaHYBaTH,
aHaJli3yBaTU M OLIIHIOBaTH HABYAJIbHO-BUXOBHHUI NpOIEC 3aBASKU peICKCUBHOMY
MUCJICHHIO;

— MIATOTOBKA YYHIB /10 HAaBYAHHS MPOTATOM KHUTTS: 3/1aTHICTb JI0 PO3BUTKY
KOMIIETEHTHOCTEW Vy4HIB, $KI TOTPiOHI KOXHIN JroauHI (aHami3  1HdopMarii;
BUKOHAHHSI OCHOBHMX PO3YMOBHX OI€palliif; YCBIJOMJEHHS MPOYUTAHOTO; BHUOIp
CTpaTeriii HaBYaHHS, PO3B’s3aHHS MPOOJIEM; IHTErparlis 3HaHb 1 BMiHb, HAOYTHUX
VYHAMHM Y JIOMIKIJIbHUN TEpiof, MICAAYypOYHUM 4Yac Ta B HABYAILHO-BUXOBHOMY
porieci KoM, GOpMyBaHHS BMiHb CAMOOCBITH 1 CAMOHABUYAHHS );

— Oprasizarlis Ta ymnpaBJiHHS TPOIECOM HaBUYaHHS: 3/IaTHICTH JO OpraHizaiii
pi3HUX (OpPM HaBUAHHS 1 YYiHHS, PO3BUTKY BMiHb YYHIB OPI€HTYBATHCS y MOTOIII
iHpopmarii, 3actocyBanHs HOBITHIX IKT, cTBOpeHHS cHpusTIMBOI HaBYAJIBHOI
atmocdepu;

— BUKOPHCTAHHS MPUHMOMIB I€IaroriqyHOr0 OI[IHIOBAHHS: BMIHHS OIIIHIOBAaTH
aKaJeMIYHy YCHIIIHICTh YYHIB Ta OCOOJMBOCTI iXHBOI'O PO3BUTKY, CHPHUSIHHS

(dhopMyBaHHIO CAMOOIIIHKH YYHIB;

211 Fejes, J. B., Jozsa, K. A. (2005). A tanulasi motivacio jellegzetességei hatranyos helyzetii tanulok korében . Magyar
Pedagogia. — 2005., 2., 185—-205.
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— mpodeciiiHa CImiBOpans 1 KOMyHIKaIlis: 3MaTHICTh J0 HAJIAroKeHHS JTUTOBUX
B3a€EMUH 3 YUHSIMH, OaTbKaMH, KOJIEKTHBOM IIIKOJIM Ta TPOMAJICbKUMU OpraHi3allisiMu;

— TOTOBHICTh JI0 CaMOOCBITH, MpOGECIHHOTO 3POCTAaHHA: CXWIBHICTh 10
MOCTITHOTO BHMBYEHHS JIOCSTHEHb HAyKH, CYYaCHUX TEXHOJIOTIM 1 METOMAIB
BUKJIQJIJaHHSI Ta BUKOPHUCTAHHS 1X Y HABYAIbHO-BUXOBHOMY IMPOIIECi, a TaKOX J0
3pificHeHHs mpodeciiinoi pediekciizi?213,

[ToctanoBoro ypsaay «IIpo kpenutHy cucremy» (2012), Oyno BUIIIEHO BiCiM
HaMpsIMIB TIEAArOTIYHMUX CIEIIaTbHOCTEeH: TYMaHITapHUHN, MPUPOTHUYHH, (HI3UIHOTO
BUXOBaHHS, BI3yaJllbHOI KYJIbTYpPH, arpapHUid, MPUKIAJAHUN, EKOHOMIYHUN, OXOPOHU
310poB’s12l4. Take pPi3HOMAHITTS HAIPSMIB IIiATOTOBKH BYMTEIIB 3a CHELIiaIbHOCTAMU
MeJIaroriyHoro MpodI0 CBIIYNUTH NPo AUBEpCUDIKaIIito i1 CTPYKTYpPH.

JlopedHo BiA3HAUWUTH, IO BU3HAYAIHLHOIO O3HAKOIO OpraHizaiii mpodeciiHoi
MIJITOTOBKM BYMTEJIB IMOYATKOBUX KJaciB B YTopiiuHI € po30yaoBa i1 3aBISKU
TapMOHIMHOMY TIOETHAHHIO CHCTEMHOTO, CHHEPIeTHYHOT0, KOMIIETEHTHICHOTO,
OCOOMCTICHO OpIEHTOBAHOTO, IHTETPATHUBHOTO, JISUIBHICHOTO, KYJIbTYPOJIOTTYHOTO 1
pedIEeKCUBHOI'O METOIOJIOTTYHUX IM1AXO1B.

Hamri po3Bigku 10BOASITH, IO ICHYE IMIUTBHUNM 3B’SI30K MK €(EKTHUBHICTIO
cucTeMu TMpo(deciiiHOi MIArOTOBKM MAaHOYTHIX YYWTENB IOYAaTKOBUX KJACIB B
VYropmuHi Ta mpuHIUTIAMH 11 PYHKITIOHYBaHHS.

3a3HayuMO, MI0 OCHOBHI TPHUHIIMIK OpraHizamii cucteMu mpodeciiHoi
MIJITOTOBKA  BYWUTENIB  IMOYAaTKOBUX KJIAaciB B YTOpIIMHI —  COIIAJBHOI
JETEPMIHOBAHOCTI, TyMaHi3My, JEMOKpaTHu3ailii, CHUCTEMHOCTI, HAaCTYITHOCTI,
THYYKOCT1, HEIIEPEPBHOCTI.

JlJis HAIIOro JOCTIIKEHHSI CTAHOBUTH 1HTEPEC 3MICT MPOQeciifHOi MiArOTOBKH

MaiOyTHIX Y4YMTENIB TMOYATKOBHX KJACiB B YTOPIIWHI, OCKUIBKM CaM€ BIH €

212Magyarorszag. Torvény CClv (2011). A nemzetifelséoktatdsrél. URL:
https://net.jogtar.hu/jr/gen/hjegy_doc.cgi?docid=A1100204.TV
23]Teppinn, M. (2011). Ocobnusocmi opmysanns momueayii 6 Mmaibymuix paxieyis 6 Yeopuumi. YKropox:
Mucrenpka Jlinis.
214Magyarorszag. Korm. Rendelet 1 (I 20.) (2012). A hallgatdihitelrendszerrél URL:
https://net.jogtar.hu/jr/gen/hjegy doc.cgi?docid=a1200001.kor
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«...sa7poM TIpodeciiHOi MIATOTOBKM BUMTENS, (QYHIAMEHTAIBHICTh SIKOTO MOBHHHA
3a0€3MEUNTH BUIIEPEIKYBAIbLHY MIATOTOBKY crewiamcray 2%°,

Cuctema npodeciiiHOi MiAroTOBKM MaillOyTHIX BUMTENIB MOYATKOBUX KJIACIB B
YropumHi, 3ayBaxye M. JIeBpiHIl, OXOIJIIOE JBI MOJENI: CYNPOBIAHY (concurrent),
3a SKOK 3arajbHOOCBITHI, (axoBi ¥ mpodeciiiHO-nenaroriuydi  JUCHUILIIIH
3aCBOIOIOTHCS TMapaliesIbHO, Ta MOCHIIOBHY (consecutive), 3a sikoro TmpodeciitHo-
nearoriyHa  MiJArOTOBKA 3IACHIOETHCS  IMICHS BUBYEHHS LMKy JUCHUILIIH
npodeciiinoro cupsamysanis. OCTaHHS MOAENIb € JOMiHy040r0 21,

[linroroBka BuMTENiB Mo4yaTkoBHX KkiaciB y BH3 3milicHioeTbcss Ha OCHOBI
HaBYAIbHOI mporpamu. HaBuambHa mporpama NpUMUMAEThCS CEHATOM — OpPraHOM
BH3, sxuii npuiiMae pillleHHs Ta KOHTPOJIIOE iX BUKOHAHHAL,

YuHHE 3aKOHOJABCTBO YTOPIUIMHH, SIK€ PEryiroe MpoQeciifHO-TIeqaroriuny
MIJIFOTOBKY BYWTENIB, BU3BHAYAE 3MICT NEJAroriyHoi OCBITH Ta BUJALISIE TPU OCHOBHI
KOMITOHEHTH (PaxoBOi MIATOTOBKH, a caMe: JUCHMIUIIHUA TCUXOJIOTO-TEAaroriyHoro
LIMKITy; METOAUKH BUKJIaJaHHs OpoQiIbHUX JUCHMIUIH i mpakThKy 28,

Oco0arBOCTI MOOYI0BM HaBYAILHO-BUXOBHOTO Mporiecy BH3 Ta mpodeciiino-
NEeJaroriydHoi  MiArOTOBKM MaMOyTHIX YYUTENIB BIAOYBA€THCS BIAMOBIIHO [0
nocranoBu MinictepctBa Jlroacekux PecypciB «IIpo crminbHI BUMOTH TiATOTOBKH
MeJIaroriB Ta MiJroToBYl BUMOT'H MIEBHUX MNeaaroriyaux ¢akynsreti» (2013 p.). Tak,
CHOUTBHUM JUIsi BCIX TMENaroriyHuX CHeIlialbHOCTeH MpoQeciitHO-TIenaroriaHmii
KOMIIOHEHT Ma€ CTaHOBUTH InoHaiMenIne 600 akageMidHux rogun,

CTyneHTH TeAaroriyHuX CHeIiaTbHOCTEH, SKI HAaBUAIOTHCS 32 CYIPOBIITHOIO
MOJICIUTIO, 3/IIMCHIOITH (paxoBy Ta MpodeciiHO-Te1aroriyly miroToBKy 0JIHOYaCHO.

3a ga”oi Mojeni KpeauTH 3a mpodeciiHO-TIearoriYHui HaBUYaIbHUNA KOMIOHEHT (40

215 Capuenko, O.5. (2001). YmockoHaneHHs npodeciiiHoi MiArOTOBKM MaifOyTHIX Y4MTeNiB MOYATKOBMX KJACIB.
IlTouarkoBa mkona, 7, 1.

216]eppinn, M. (2011). Ocobnusocmi opmysanns momueayii 6 Maibymuix paxieyis 6 Yeopuumi. YKropo:
Mucrenska Jligisa. C.25.

21" Magyarorszag. Torvény CcClv (2011). A nemzetifelséoktatdsrél. URL:
https://net.jogtar.hu/jr/gen/hjegy_doc.cgi?docid=A1100204.TV

218\Magyarorszag. EMMI rendelet 8 (1. 30.) (2013). A4 tandrifelkészitéskozoskovetelményeirdl és azegyestandrszakokképzési és
kimenetikovetelményeirél. URL: https://net.jogtar.hu/jr/gen/hjegy_doc.cgi?docid=a1300008.emm

219Tam camo.
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KPEJIMTIB 32 CEMECTP), BXOJATH J0 3arajibHOi KIJILKOCTI KPEIUTIB, sIKa 3aJEKUTh Bl
TPUBAIIOCTI HaBYaHH:22,

3a MOCIIIOBHOI MOJiei MpodeciifHO-TIearoriyHuii HaBYaJIbHUN KOMIIOHEHT
cTaHOBUTH 60 KpeauTiB, 10 SKUX J0Aar0Thcs 10 KpeauTiB 3a HAIMCAHHS JTUIUIOMHOI
poOoTH.

Ha BuBueHHs mpodeciifHO-TIeJaroriyHOr0  HABYAJIBHOTO  KOMITOHEHTA
BIJIBOAUTHCS TMPUHAWMHI LIICTh CEMECTpPIB y CYNPOBIIHIA MOJAEN MiArOTOBKU
BUUTENIB, 3a SKOi (paxoBa 1 mpodeciiHO-TIeJaroriyHa MiAITOTOBKA 31HCHIOIOTHCS
napajiesibHO, Ta TMPUHAWMHI YOTHUPH CEMECTpU y MOCHiIoBHIN Mojeni. Kpim Ttoro,
0a3oBa mefaroriyHa OCBiTa YTOPIIMHU Tependadyae O3HAMOMIICHHS CTYACHTIB 3
OCHOBAaMHM IIKUIHBHOIO MEHEIP)KMEHTY, MOTJIMOJICHEe BUBUYCHHS SIKOTO 31HCHIOETHCS
Ha Kypcax IiaBumenHs kpamidikauii Buntenin?l,

["ooBHOIO pHCOI0 YrOpChKOi CHCTeMH TpodeciiiHoi MIArOTOBKM MalOyTHIX
YUUTEIIB TIOYATKOBUX KJIACiB € TOMIYK pallilOHAIbHUX 3ac00iB MEpexoay Bij
TPaAUIIMHOI OCBITHBOI MOJIEN /10 TyallbHOI CUCTEMU BUIIO1 OCBITH, MEPEOCMUCIIECHOT
y KOHTeKCTi BonmoHcskoro mpouecy 222,

Buxnukae iHTepec Mozenb npodeciiiHoi MiArOTOBKM MENaroriB B YTOPILKHI
micasl MpUETHAHHSA KpaiHu 70 bBonoHChKOro mpoiiecy, sIKy TpornoHye mpodecop
Cerezncekoro yHisepcutery b. ITykancbkuii??,

Sk 3a3Havae b. IlykaHChKHIl CTYAEHTH CHOYATKy BHBYAIOTH 3arajlbHOOCBITHI
MpeAMETH Ha piBHI OakajaBpaTy, a MOTIM OPIEHTYIOThCS Ta aalTYIOThCS BIPOIOBXK

nesHoro mepiogy (110 kpeautiB). Ilicna 3akiHYeHHS IILOTO TEPIOAY CTYIACHT

BUpIIIYE YU TPOAOBXKYBAaTH WOMY HaBYaHHSA 3a IIMM HampsMoMm. Biartak BuBYae

20]Teppinn, M. (2011). Ocobnusocmi popmysanns momueayii 6 Mmaibymuix paxieyis 6 Yeopuumi. YKropo:
Mucrenska Jligisa. C.25.
221 J6za, K., Nagy, L., Zsolnai, A. (2001). Lépések egy gyakorlatorientalt tanarképzés iranyaba. Uj Pedogdgiai szemle,
LL 44-51.
222Kérelem az anglisztika alapképzési Bachelor szak inditdsara A MAB 2004/6/V1/2. sz. Hatarozata. (2004) URL:
http://www.seas3.elte.hu/seas/studies/programmes/BA/Anglisztika_I-111.pdf
223 pykanszky, B. (2010): Tanarképzés Bologna utin — A MAB szerepe a tanari mesterszakok mindségének
fejlesztésében. In: Brezsnyanszky L&szI6 (szerk.): Kutatas és képzés. In honorem Orosz Gabor. Nyiregyhazi Féiskola,
Debrecen, Nyiregyhaza.
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nmovyaTkoBui mpodeciinuii kKoHTeHT (50 KpeauTiB), a JUIe 3rojJoM — MpodeciiiHi
npeameru. 2?4

[Magaemo, o Moaens npodeciitHoi miarotToBku nenaroris (3a b. [Tykancekum)
JIa€ CTYJIEHTOBI 3MOT'Y BIIEBHUTHUCS Yy CBOEMY BHOOPI Ta BU3HAYUTH CBOE Mpodeciiine
MaiiOyTHE.

VYropcbka cucreMa mpo@eciiiHol MiArOTOBKH BUYUTEIB ITOYATKOBUX KJIACciB Ma€
3arajioM 4YiTKe TMpaKkTUYHE CHpPAMYBaHHA Ha MailOyTHIO mpodeciiiHO-Tenaroriyny
TUSTBHICTD, SIKE BUPAXKAETHCA y HaBUaIbHO-BUXOBHOMY Tiporieci BH3, (BuBueHHs
KypCIB ICHXOJIOTO-TIE€aroriyHoro MUKy, KypciB METOJUMKH BUKJIAJAaHHS, MIKUIHHOI
NeIaroriYHoi MPaKTUKU Ta HAIMCAHHSAM KypCOBHUX 1 OakanaBpchbkux pooit). LlkineHa
nejaroriyHa MpakTUKa TMOYMHAETHCSA 13 3arajibHO-TIEIAaroriyHoi MpakTuku. Yepes
MiBPOKY CTYIAEHTH MPOXOAATh 1HAMWBIAYyaJbHY MPAKTUKY BUKIAJAHHS JJIs y4HIB 6 —
12 poki. Ilicas mnpoxoKeHHS MiBPIYHOI I1HAUBIAYaIbHOI TPAKTUKH, CTYICHTH
CKJIIal0Th TBOPYHUH 3BIT — JIalOTh MOKA30B1 YPOKH, SIKI OIIHIOIOTH ekcrepTu. s
YCHINTHOTO 3aBEPIIICHHS HAaBYAHHS BUITYCKHUKH CKIIQAIOTH JCpKaBHUN €K3aMEH Ta
3aXHUIIAI0Th OaKalaBpChKy pPOOOTY 3 BHUBUCHHS OCOOJIMBOCTEH 3aCBOEHHS 3HAHb
MOJIOJIIIUMH IIKOJIIPaMU; 10 POOOTH TOMAETHCS CAaMOCTIMHO BUKOHAHE €MITiIpUYHE
JTOCITKEHH22,

Y  po3poOneHHI HaBYaJIbHOrO MJIaHY NPOodeciMHOiI MiATOTOBKM BYMUTEINIB
MOYATKOBHUX KJIACiB BEJMKA yBara MpHUAUIAETbCS (POPMYBaHHIO B HUX MPOdECIiHHIX
KOMIIETEHTHOCTEM, HEOOXIAHUX nJisi poOOTH 3 Mojommumu mkoiuspamu. Cepen
BAXJIMBUX 3aBAaHb ITi€i MIATOTOBKM BHUICHO 3HAHHS OCOOJWBOCTEH HaBYAHHS 1
3aCBOEHHS HABUYAJLHOIO Marepiany ydHsmMud 6 — 12 pokiB Ta BMIHHS BHOMpATH
BIJIMTOBITHI METO/IM BUKJIaAaHHs, (OopMyBaTH MOTPeOU y4HIB Y 3aCBOEHHI Marepiaiy,
iXHpoi MoTuBarii 1 3mi0HocTel. ['onoOBHMM 3aBmHaHHSAM MPOGECIMHOI IMATOTOBKH
BUMTENIB TIOYAaTKOBUX KIIACIB € TAaKOX (POPMYBaHHA B HUX YyMiHb CTBOPIOBaTH

CHpI/IﬂTJ'II/IBi YMOBHU JJIsA YCHiHIHOFO 34CBO€HHA 3HAHb MOJIOAIIMMHA HIKOJISIPaAMU. TYT

224Tam camo.
251 jikd, 1. (2011). Tartalmi és szervezetivaltozasok a szakképzésben.Budapest: NemzetiTankonyvkiadd.
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Ha JIONOMOT'Y MalOyTHIM YYUTEJSIM CTa€ TEOPETUKO-IPAKTUYHUNA JAOCBiJI, SIKUM BOHU
HaOy/IM i yac BUBYEHHS KYPCiB IPOodeCiiiHO-TIeqaroriudoro cnpsMmyBanHsa?2,

O3HalioMJIEHHSA 31 3MICTOM 1 KIHIIEBOIO METOIO ITIITOTOBKU BYUTEIIB IS
MOYATKOBHUX KJIACIB YTOPIIMHU CBIAYUTH MPO iX CIIB3BYYHICTH 3 peaiisiMU KUTTS
IIKOJIM, Ji€¢ MaWOyTHBOro Ieaarora O3HAaHOMIIIOIOTH 3 MPOQECIHHOI IHCHICTIO,
030pOIOIOTh ~ HEOOXITHMMHM  TEOPETUKO-NPAKTUUHUMHUKOMIIETEHTHOCTSIMU,  Ta
(bOpMYIOTh TaKMM YHHOM MPOQECIiiHY MOTHUBALIIO.

YMiHHS 1 3010HOCTI CTYJAEHTIB /10 BUKOHAHHS HayKOBO-IOCHIAHOI POOOTH 3
METOIMKHU BUKJIA/IaHHS, SIKI Y TOJAJIBIIOMY CTaHYTh IM Y IPUTO/1 MiJ] Yac HaMCaHHs
KypCOBUX 1 AUIUIOMHHX pPOOIT, (HOPMYIOTHCS 3aBASKH HAYKOBUM JIOCIIKCHHSM.
BaxnuBy posib y mpodeciiiHiii miaroToBll BYUTENIB MOYATKOBUX KJIACiB Bigirpae
nornu0ieHe BUBUYEHHS KYpCiB, SIKI BXOIATH JO CKIaaAy METOAMKH BHUKJIAJaHHS Yy
PaHHBOMY BiIll ¥ MIJHIMAIOTh IICUXOJIOT1YHI MUTAHHS 3aCBOEHHS 3HAHb Y JUTIUOMY
Bimi%%’,

Ak cBIAUMTH aHai3 HaBYaJIbHUX IUIAHIB IenaroriyHux ¢axynaererie BH3
VYropumyHM, AUCHUIUIIHK, SIKI BHBYAIOTh MaNWOyTHI BYWTENI, TMOMUISIOTECS Ha
00O0B’sI3KOB1, O0OOB’A3KOBI 3a BHOOpPOM Ta 3a BUIBHUM BHOOpoM. CTyneHTU
000B’SI3KOBO BHMBYAIOTHLCS JUCIMINIIHU, SAKI BXOJATHL J0 3arajJbHOOCBITHBOI'O Ta
(daxoBOro HaBuaJbHUX KOMIOHEHTIB. Hapa3i BOHM MaioThb MOXIIMBICTH BHOMpATH
KypCH, 110 BIIHOCATHCA 10 AU(DEpPEeHIIHOBaHOTO MPO(UILHOTO0 MOIYJ0. BibIIicTh
JTUCLUMIUTIH, SIKI BHUBYAIOTHCS MOpPOTAroM 1—4-ro cemecTpiB, € 00OB’SI3KOBHMHU.
JlucuumiiHg 3a BUIBHUM BHOOPOM CTYACHTIB MEPEBaKHO BUBUYAIOTHCA MICisA 3-TO
cemectpy. lloOu mpomomkyBaTu HaB4YaHHS, CTyAeHTH Oarathox BH3 VYropumnu

31AI0Th IPOMIXHI eK3aMeHn>2,

26\agyarorszag. TNM rendelet 26 (VIII. 5.) (2005). Azegyesszakképesitésekszakmai és vizsgakovetelményeirdl és a
szakmaivizsgaszervezésérejogosultintézmeényekjegyzékeral. URL:
https://net.jogtar.hu/jr/gen/hjegy_doc.cgi?docid=A0500026. TNM&celpara=261

2137akképzés, foglalkoztatds, kompetencia. (2014). GydriJarmiiipariKorzetZarékonferencia TAMOP-4.2.2.A-
11/1/KONV-2012-0010 Kozdsségiszféra és oktatasszeptember 25-26.

228 AporVilmosKatolikusF8iskola (2015). Tanitébaszakmintatanterv. URL
https://www.google.com.ua/url?sa=t&rct=j&q=&esrc=s&source=web&cd=1&cad=rja&uact=8&ved=0ahUKEwj g
NmMZ5ZbXAhVMBcAKHV3FB5IQFggnMAA&url=http%3A%2F%2Fwww.avkf.hu%2Fsites%2Fdefault%2Ffiles
%2Ftanito 2016-2017 nappali_uj_kodokkal.xIs&usg=A0vVaw3Td4QWOmUFk7UeWIloCsOvt

163



https://www.google.com.ua/url?sa=t&rct=j&q=&esrc=s&source=web&cd=1&cad=rja&uact=8&ved=0ahUKEwj_gNmZ5ZbXAhVMBcAKHV3FB5IQFggnMAA&url=http%3A%2F%2Fwww.avkf.hu%2Fsites%2Fdefault%2Ffiles%2Ftanito_2016-2017_nappali_uj_kodokkal.xls&usg=AOvVaw3Td4QWOmUFk7UeWloCsOvt
https://www.google.com.ua/url?sa=t&rct=j&q=&esrc=s&source=web&cd=1&cad=rja&uact=8&ved=0ahUKEwj_gNmZ5ZbXAhVMBcAKHV3FB5IQFggnMAA&url=http%3A%2F%2Fwww.avkf.hu%2Fsites%2Fdefault%2Ffiles%2Ftanito_2016-2017_nappali_uj_kodokkal.xls&usg=AOvVaw3Td4QWOmUFk7UeWloCsOvt
https://www.google.com.ua/url?sa=t&rct=j&q=&esrc=s&source=web&cd=1&cad=rja&uact=8&ved=0ahUKEwj_gNmZ5ZbXAhVMBcAKHV3FB5IQFggnMAA&url=http%3A%2F%2Fwww.avkf.hu%2Fsites%2Fdefault%2Ffiles%2Ftanito_2016-2017_nappali_uj_kodokkal.xls&usg=AOvVaw3Td4QWOmUFk7UeWloCsOvt

3ayBaKMMO, IO €JIEKTUBHUM KOMIIOHEHT HaBuajibHOro miany BH3 chpuse
JIOTPUMAHHIO OCHOBHUX ITUITAKTUIHUX NPUHIUIMB  AudepeHIiamii Ta
1HIMBIAyai3alii HaBYaHHsS. Y KOMIUIEKCI 3 IHIIUMHU YUHHUKAMU Il TPUHIUIH
MO3UTUBHO BIUIMBAIOTh Ha €PEKTUBHICTH MPOGECiiHOT MiATOTOBKH I1€1aroriB.
3a3Buuaii  Tepel  BHBUCHHSIM  HABYAJIBHOI  JWCIMIUIIHA  CTYJCHTIB
O3HAMOMJITIOIOTH 3 METOIO 1 3MICTOM KYpCy; OCHOBHMMH 3aBIaHHSIMU JUCIUTLIIHU;
3HAHHSMM, BMIHHSMH 1 HaBUYKaMH, SIKUMH BOHU OBOJIOJIBAIOTH IMICJIA 3aKiHYCHHS
Kypcy; OCHOBHUMHU (popMamu 1 METOJaMH HaBYAHHS; MTUTAHHSIMU JUIsI CAMOCTIHHOTO
OTpAIIFOBaHHS; KPUTEPISIMU OIIHIOBaHHS YCHINIHOCTI Ta ii ¢opmamu; 0O0OB’sI3KaMU
CTYACHTIB JJIl HaJAIITyBaHHs iX JO HAaBYAIBHOI JiSJIBHOCTI Ta (POpMYBaHHS y HUX
npodeciiinoi MotuBarii. lle gae cTyaeHTOBI MOXKJIMBICTH aBTOHOMHO OyayBaTu
IpoIleC OMpallfOBaHHs HAaBUAJIbHOIO Marepialy B 3py4yHOMY i cebe MOpSAKY 1
TEMIIl ¥ 3aJydae WOro A0 MIaHyBaHHS Ta KEPYyBaHHS CBOEIO HABUAILHOIO JTISITBHICTIO.
Yropceki BUKIIaIadi BHUKOPUCTOBYIOTH 3/1€0LIBIIIONO0 aKTUBHI METOJIM HaBYaHHI,
HaIpUKJIaJ MPOOJIEeMHO-TIONIYKOBI JIGKIIMHI ¥ MPaKTUYHI 3aHATTS, TUIAKTUYHI 1TPH,
MiKpOBMKJIaIaHHs, METOJ IIPOEKTIB, TPYIOBY POOOTY, TEXHiIUHi 3ac001 %2,

AHani3 HaByajnbHUX IUIaHIB neparoriyHux BH3 VYropmwmsau cBiguuTh npo
BAXJIMBY POJIb KYpPCIB TCHUXOJIOTO-TIEIarOTIYHOTO CHOPSAMYBaHHS y TpodeciiHii
NiAroToBIl CTyneHTiB. Hampuknan, y Pedopmaropcbkomy yHIBEpCHTETI 1MEH1
Kaponss T'acmapa 3aranbHa memarorika OXOIUTIOE BHUBUCHHSI TAaKUX HaBYATBHUX
KypCiB: 1cTopis meaaroriku (45 HaBY. rogauH, 1-i ceMecTp); 3arajbHa Ieaarorika Ta
nunaktruka (30 HaB4. ToauH, 2-i ceMecTp); Teopis BuxoBaHHs (30 HaBY. ToauH, 3-U
cemectp); Teopis HaBuaHHsA (30 HaB4. romuH, 4-H cemecTp); audepeHIiiHa
nenarorika (30 HaB4. ToAWH, 5-i ceMmecTp); nmpukiagHa negarorika (30 HaBd. TOAMH,
7-ii cemectp)>P,

Kypc ncuxosorii nepen0ayae BUBYEHHS KOMIUIEKCY TaKMX JAWCHUUILIIH: SIK

yBeZieHHsT B micuxosiorito (30 HaB4. roauH, 1- ceMecTp); MCUXOJOTisl 0OCOOUCTOCTI

229Temesi, J. (szerk.). (2011). AzOrszagoskepesitésikeretrendszerkialakitisaMagyarorszaon:
Szakertdiosszefoglaloanyag. Budapest: Oktataskutato és FejlesztéIntézet.
230K aroliGasparReformatusEgyetem. (2015). Tanitébaszakmintatanterv. URL

http://www.kre.hu/tfk/images/mintatanterv/tanito 2015 osztol.pdf
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(30 maBu. romuH, 2-K cemecTp); mncuxonoris po3BuTKy (30 HaB4Y. roauH, 3-H
CEeMECTp); Teaaroriuna comianbHa ncuxonoriga (30 HaBu. roaul, 4-i cemecTp). Yci
MICUXOJIOTO-TIEIarOTiuHI JUCIIUILTIHUA € 000B’I3KOBUMH /ISl BABUCHHS 251,

VYV CereacbkomMy YHIBEPCHUTETI MOAYJb TCHUXOJIOTIT MPEACTaBICHUN TaKUMU
JUCHUIUTIHAMU: Betyn Ao ncuxosnorii (30 HaBy. roguH, 1-il cemecTp); pO3BUTOK 1
nejaroriyia ncuxosoris (45 HaBd. rogauH, 2-i cemectp; 30 roauwH, 3-i cemecTp);
nejaroriyHa comianbHa micuxosoris (30 HaBY. roauH, 4-M ceMeCTp); MCUXOJIOTis
po3ajiB po3BUTKY ocooucTocti (30 HaBd. rouH, 5-it cemecTp). Moaynb neaaroriku
OXOILIIOE HU3KY HaBYAJIbHUX TUCLUIUIIH, @ caMe: TEOPETUYHI W ICTOPUYHI OCHOBH
nexaroriku (30 HaBu. roauH, 1-if cemectp); 3aranbHy negaroriky (30 HaBu. roaus, 1-
i cemectp); Teopito BuxoBaHHs (30 HaBY. roauH, 3-i cemectp; 30 HaBY. roauH, 4-i
cemecTp), nudepentiiiny nenaroriky (30 HaB4. TOAWH, S5-H ceMecTp), MPHUKIAIAHY
nenaroriky (30 HaB4. ToJIuH, 6-i ceMecTp).

J1o KypcCiB MCHXOJIOTO-TIEAaroriyHOr0 CIpSAMYBaHHS TaKOXX HaJIeKaTh MOJIYJI,
AK-OT: 1. PO3BUTOK 3A10HOCTEW NpH BHBYEHHI MaTeMaTHKH, SIKMM MICTUTH Taki
JTUCIUTUIIHU: KPUTUYHE W KpeaTWBHE MMUCICHHS; JIOT1YHE MHCJICHHS; MPOCTOPOBI
ysaBiaeHHs. Ha wi aucummuniau BigBoauTbess mo 30 HaBYy. roauH y 5,6 1 7-My
cemectpax. 2. PO3BUTOK MOBIICHHS JiTEH, IO MICTUTh TaKl JUCITAILIIHA: MOBJICHHS
TPaBMOBAHUX JIiTEM; MPAKTHKA PO3BUTKY MOBJIeHHs. 3. [lexaroriuna ominka 22,

VY Karonuipkomy Koseqki iMeHi BinbmornaAmnopa NCHXOJIOTTYHUNA MOIYIIb
nependayae BUBUCHHS TaKUX KYpCIB: 3arajbHa IMCHUXOJIOTIS 1 PO3BUTOK OCOOUCTOCTI
(30 waBu. romuH, 1-ii cemectp; 45 HaBY. TOAWH, 2-U CEMeCTp); IeaaroriyHa
comiasibHa Ticuxojorigs (45 HaBy. roawH, 3-H ceMecTp); ICUXOJIOTis po3JaiiB
po3BUTKY ocobuctocti (30 HaBY. roauH, 4-i cemectp); nmpodeciiina mcuxosoris (30
HaBY. TOJMH, 5-i cemecTp). Moylb MeJaroriku OXOILTI0E HU3KY TaKUX JTUCIHUTLIIH:
KOMIIJIEKCHA NEAarorika, sika BUBYA€TbCA MPOTATOM 1 1 2-r0 ceMecTpiB Ta MICTHUTh

JTUCIUILIIHE — OCHOBH meaaroriku (30 HaB4Y. roJuH), MIKiIbHA neaarorika (30 HaBd.

TOJIMH), XpUCTUAHCHhKA nienarorika (30 HaBu. roauH); aunakTuky (30 HaBY. roauH, 3-

231Tam camo.
232 Szegedi Tudomanyegyetem. (2014). A képzés programja, a szak tanterve (az 6ra és vizsgaterv tablazatos
Osszegzése). URL : http://www.u-szeged.hu/tanrend?browse=tanszek&tanszek ld=413&ciklusld=2014-2015-2#browse
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i cemectp); Teopis BuxoBaHHs (30 HaBY. roauH, 4-i cemectp); Teopis HaBuaHHS (30
HaBY. TOJIUH, 5-i CEMECTP); METOAOJIOT1sI IEAAroriuHuX JociikeHb (30 HaBY.TOAMH,
5-ii cemecTp); cimMelina i inkmro3uBHa nexaroriku (30 HaBy. roguH, 6-i cemectp)’,

MoxxHa 3poOWMTH BHUCHOBOK: MOIYJIb TEAAroriki BUPI3HIETHCS CBOEIO
3MicTOBHICTIO B KaronuipkoMy Konemki iMmeH1 ButbMormaAnopa; MoayIb CUXOJIOT1T
noniOHUI B yCiX YHIBEPCUTETAaX, BHUPI3HSAETHCA JIMIIE KUIBKICTIO KPEAUTIB, fKI
BUJIIJISIIOTHCS Ha loro BUBUeHHs. HaitOinbia kinbKicTh KpeauTiB (14) Bugiigerbes y
Cerencrkomy yHiBepcuteTi, a Haitmenmie (10) B PedopmaTropchbkomy yHIBEpCHUTETI
imeni Kapons [Nacmapa. Kpim toro, B CerencbkoMy YHIBEPCUTETI HasiBHI MOIYJI1
NICUXOJIOTO-TIEJarOr'1YHOT0  CIIPSIMYBaHHS Ha SIKI JIOAAaTKOBO BUAUIseTbes 20
KpPEJIUTIB.

Jlo KypciB, CIOpsIMOBaHMX Ha BHMBYEHHS IIKUIBHUX MPEAMETIB IOYaTKOBOI
IIKOJIM, BXOASTh yropchbka MOBa 1 JliTepaTypa, MaTeMaruKa, MPUPOJAHUYI HAYKH,
My3UKa, Bi3yaJlbHa KYJbTypa, OCHOBM TEXHIKM 1 (i3MuHa KyJIbTypa, a TaKOX
METOJMKa IX BUKIAQJaHHA y MOYATKOBiM mkom. J[o 3aBmaHb BHKJIAJadiB HAJECKUTD
3MIIACHIOBATH TEOPETHUHY 1 MPAKTUYHY TMIATOTOBKY CTYAEHTIB, 030pOOBaTH ix
METOIMYHUMH HaBHYKAMU TPAHCTIAIIT 3HaHb YIHSM IMOYaTKOBUX KJIACiB.

[IpodinpHruMu B YTroplidHI BBaXKalOThCSA Ti JUCHMIUIIHU, SIKI BYHTEIb

MOYATKOBUX KJIACiB MOXE BUKJIanaT B 1-6-X kjacax 234

. IIpumipom, y Cereacbkomy
YHIBEPCUTETI [0 HHUX HaJjeXaThb AaHIJIHChKa MOBa, MY3HMKa, Yropchbka MoOBa 1
JiTepaTypa, MaTeMaThKa, IPUPOA03HABCTBO 1 (pizuuHe BUXOBaHHS. HaBuanbH1 KypcH
3a BUOOPOM CTYAEHTH BOMPAIOTH BIJAMOBIJAHO /10 CBOIX 1HTEpECiB Ta cremiamzamnii. Y
CerencbKoMy YHIBEPCUTETI BEJIMKUI BUOIp KYpCIB 32 BUIbBHUM BUOOPOM CTYACHT (92
KpEOUTH), 3 SKUX CTYIACHT Ma€ BHKOHATH 14, TOOTO 4YOTHpU — CIM JTUCIHUTLUIIH
(3aJIeKHO BIJI BapTOCTI B KpeAauTax Ti€i 4M 1HINOI AuCHUIUIIHM). llikaBumMmu Ham

BOAUalOThCsA TaKl JUCHUIUIIHM: JOCTIIKEHHS JUTSIYOl JIOTIKM 3aBISKA YCHOMY Ta

NUCbMOBOMY TecTyBaHHIO (30 HaB4Y. roauH, 3-il cemMecTp — TpU KPEAUTH);

283 Apor Vilmos Katolikus  Féiskola. (2015c). Tanitd ba szak mintatanterv. URL
https://www.google.com.ua/url?sa=t&rct=j&q=&esrc=s&source=web&cd=1&cad=rja&uact=8&ved=0ahUKEwj_gNm
Z5ZbX AhVMBCAKHV3FB5IQFggnMAA&uUrl=http%3A%2F%2Fwww.avkf.hu%2Fsites%2Fdefault%2Ffiles%2Ftani
to_2016-2017_nappali_uj_kodokkal.xIs&usg=A0Waw3Td4QWOmUFk7UeWIloCsOwt

23 Falus, 1. (2004): A pedagogussa valas folyamata. Educatio, 13. 3., 359-374.
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Oprasizailis HaB4aJIbHUX €KCKypcii Ta mporyisiHok (30 HaBy. roguH, 4-ii ceMecTp —
Tpu Kpenutu); moBa 1 Memia (30 HaBY. roauH, 6-i1 CeMECTp — TPHU KpPEIUTH);
niaroroBka mnpeseHtami (30 roaus, 6- ceMecTp — TpU KpeAuTu); «SIk HamucaTu
JTUTIIOMHY po6oTy?» (15 HaB4. ronuH, 7-il cCeMeCTp — ABa KPEAUTH) U 1H. 3ayBaKUMO,
00 LI JUCUUIUIIHM CHPSAMOBAaHI Ha PO3BUTOK y CTYACHTIB HAaBUYOK HAyKOBOTO
JOCTI/KEHHSI Ta OIMAHYBAaHHS MeEJIarpaMOTHOCTI, a TaKOXX Ha MIATOTOBKY iX JO
BUKOHAHHS HAYKOBO-JIOCJITHOT T4 ME/I1a0CBITHLOT A1SJTLHOCTI B IIIKOJII.

Ha namy nymky, ejaekTUBHHUI 3MICT mpodeciiiHoi MiArOTOBKH MeNaroriB J1ae
3Mory (opmMyBaTH 1HTEpEC CTYJEHTIB JO HaBUAILHO-TIPOGECIMHOI MIsUIBHOCTI Yepe3
JOTPUMAaHHS OCHOBHHMX JUAAKTHYHUX MPUHLHUIIB AudepeHiiamii Ta iHAuB1yani3anii
HABYaHHS.

BaxmuBoio cknagoBoro mpodeciiHoi MATOTOBKM MaHOYTHIX  yYHTENiB
MOYATKOBUX KJIACIB € HAYKOBO-JOCIIHA POOOTa, Y MPOIIEC] SIKOi BOHH OBOJIOIBAIOTh
BMIHHSIMU aHaJIi3yBaTH HayKOBO-METOJUYHY JITEPATypy Ta 3aCTOCOBYBATH 3HAHHS Y
npodeciifHiil negaroriuiil gismpHocTi. Hanpukinan, y KaronuibskoMy Konemxki iMeH1
BinbmomaAnopa mocTiiiHO opraHizytothes Ilemaroriydi MaicTepHi, BOPK-IIOINH,
ceminapu, KoHdepeHuii i kpyrm cromu??®; y CerecbkoMy YHIBEPCUTETI IHIOTh:

KyJbTYpOJIOTIYHE OIOpO, CHOPTUBHUU IIEHTP, YHIBEPCUTETCHKWN OOTaHIYHUWM caj,

236.
Y

Pedopmatopcrkomy yHiBepcuteTi iMeHi Kaposst I'acnapa mpaiftoroTh TypTKH, Yy SKHX

oOcepBaTopis, JOCHIAHUIIBKUM Ta 1HopMaliiiHuil ueHTp iMmeHi Attuin Moxeda

BMBYACTHLCA TIEJArOriKa ApaMu, AIF0Th BOPK-LIONK Ta LEHTP OCBITHIX TEXHOJOIIN 27,

3aKIIOUHUNA KOMIIOHEHT 1€ JepXKaBHUI KOMIUIEKCHHM €K3aMeH, OI[iHKa 3a
SKUW BUCTABISIETHCS 3 YpaxyBaHHSM TpPbOX KOMIIOHEHTIB — YCHOI'O €K3aMeEHY,
OakamaBpchbkoi POOOTH 1 IIKUILHOI TENaroriyHoi mpakThku. JIjis JOmycKy 1o
3aKJIFOYHOT'O0 KOMIUIEKCHOTO €K3aMEHY CTY/IEHT IMOBUHEH YCHIITHO CKJIACTH €K3aMEHU
1 3a]iKd, 3alUIaHOBaHI HaBYAJIbHUM IUIAHOM. EK3aMeH mpuiiMae KOMICIA i

rOJIOBYBaHHSM Bi1IOMOro HaykoBIf 3 1Hmoro BH3 ta npuHaliMHI TppOX BUKIIAJauiB

25 AporVilmosKatolikusF8iskola. (2016). Tehetségpont. URL: http://avkf.hu/tehetsegpont

2% Hallgatoi élet a Szegedi Tudomanyegyetemen. (2016). URL: http://www.u-szeged.hu/egyetemi-elet/hallgatoi-
elet/hallgatoi-elet-szegedi

237 Karoli Gaspar Reformatus Egyetem. (2017b). Tehetséggondozas. URL : http://kre.hu/tfk/index.php/2015-12-05-11-
11-50/tehetseggondozas-2.html
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BH3, y sikoMy HaBYa€ThCsi CTYAEHT. 3rifHO 3 TmojoxkeHHIM  «[Ipo mnopsmox
poBeJieHHsT eKk3aMmeHiB y Pedopmarcekomy yHiBepcuteri Kaponmi ['acmapa Ha
(dakynpTeTl MATOTOBKM BUMTENIB MOYATKOBUX KJAaciB» CTyJI€HTaM MalOTh JOBECTH,
10 BOHU BOJIOAIIOTH HEOOXITHUMH MPOPeCciitHO-TIeNaroriyHuMHI KOMIIETEHTHOCTSIMU
Ta BMIIOTh 3aCTOCOBYBATH 1X Y HABYAIbHO-BUXOBHOMY IPOIIECI TOUYATKOBOI IITKOJIH.

Ha ycHOMy ek3aMeHi CTyAeHT BIATOBiJa€ Ha 3allUTaHHS, SKI 3a3HAYAIOTHCS B
eK3aMeHalliiHomy Oineti. TemaTuka X 3anuTaHb nepeadayae nepeBipKy 3HaHb 1) 3
JTUCITUTUIIH TICUXOJIOTO-TIeIarOTiyHoT0 UKy Ta 2) 3 (axoBux 1 mpoduIbHUX
JTACIIMILIIH.

Temu GakanaBpCcbKUX poOIT, MOTOKEHHI 3 HAYKOBUMHU KepIBHUKaMU, Kadeapu
OrOJIOITYIOTH 3a37ayieriib. BogHoYac BOHU BIAMOBIIAIOTH 32 BUKOHAHHS ITUX POOIT.
B ocHoBy mnepeBaxkHOi OUTBIIOCTI OakamaBpChKUX POOIT TMOKIANalOThCs JaHi
EMIIPUYHUX  JIOCHIJKEHb, BHKOHAaHUX CTYACHTaMH TiJ] Yac MPOXOIKECHHS
neparoriyHoi npaktukun y BH3. Hanpuknan: «IlonokeHHs 3araJbHOOCBITHIX
3aKJIaJIB 3 OIJIAly Ha 3MIHM TE€XHIYHOrO OOCIYrOBYBAaHHS» — HAayKOBUM KEpPIBHUK
K. Xoyzep (Zs. Hauser); «MoOXIMBOCTI BUKOPHUCTaHHS ITM(PPOBUX MOJATKIB IS
BUKJIQJIJaHHS CIIIBY T4 MY3UYHOI OCBITH B MOYATKOBIM IIKOJI» — HAYKOBUW KEPIBHUK
I1. A. Xoprito (P. A.Hargita) it inmi 6akamaBpchki poGOTH, BUKOHaHI y 2016/17
HaB4.poLl cTyaeHTaMu PedopmarTopeskoro yHiBepeurery imeni Kaposs Facriapa 3,

[Ilo0 ouinuTH OakamaBpchbKy poOOTy, OepyTh A0 yBaru ii OCHOBHHUI 3MICT
(50%), mpaBuibHiCTE odopmiieHHS (25%), MOBHY rpamoTHicTh (25%) Ta ycHuu
3axHCT nepes komiciero. Ilepen 3axucTom cBO€i poOOTH CTYACHTH O3HAMOMITIOIOTHCS
i3 3ayBaXkeHHAMU peLieH3enTa®®,

OTxe, O3HAHOMMBIIKCH 13 3MICTOM TpOQeciiiHOi MIATOTOBKH BYHUTEINIB
NOYaTKOBHUX KJIaciB YTOPIIMHI, TOXOAMMO BUCHOBKY, 1110 BOHA CIIPSIMOBAaHA Ha 1XHIO

NPAKTUYHY  JISJIBHICTB,  CaMOCTIiHY ~ po0OOTy,  pO3BUTOK  mpodeciiHOl

28 Karoli  Gaspar Reformitus  Egyetem. (2017a).  Szakdolgozati temak 2017. URL
http://kre.hu/tfk/images/TO/P|_szakdolgozati_temak_20170215.pdf

29]leppinn, M. (2011). Ocobrusocmi opmyeanns momueayii ¢ maibymuix @axisyie 6 Yeopuumi. YKropom:
Mucrenpbka JliHis.
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KOMIIETEHTHOCTI, =~ Ma€  HAayKOBO-JOCIHIAHUIBKHI  XapakTep,  BHUPIZHAETHCA
BapilaTHUBHICTIO HaBYAJIbHUX IIPOTPaM 1 THYYKICTIO HAaBYAIBHOI'O IIPOLIECY.

XoueTbCsl 3BEpPHYTM YBAary Ha OpraHizalilo HayKOBO-JIOCIIJHOI poOOTH
MaiOyTHIX yuduTeniB movyaTkoBux kiaciB y BH3 VYropmunau. Tak, y KoXHOMY
HAaBYAIbHOMY 3aKJIaZl (PYHKIIOHYIOTh CTYACHTCbKUW CEPBICHUW LEHTp, 010mioTeKa,
CIIOPTUBHUN KIyO, O00’€IHAHHS, SKE BIJIMOBIJAE 3a OpraHi3alil0 TPEHIHTOBOI 1
MPOEKTHOI AISUIbHOCTI, Ta UEHTp HajgaHHsA [T-mociyr. KpiM TOro, B KOXHOMY
YHIBEPCHUTETI ¥ KOJIEIK1 NIFOTh TPAHTOBI TIPOT'PAMH.

CranoButh 1HTEpec a0cBia CerefChKOro yHIBEPCHUTETY, OCKIIBKH TYT YXKe
noHany 10 pokiB mpaimroe JlocmiaHULBKO-IHQOPMALIMHUNA LEHTP 1MEeHI ATTLUIH
Hoxeda. CTyeHTH yHiBEpCHTETY IPOBOAATh y LeHTpi HayKoBi KOH(epeHIlii, Kpyrii
CTOJIA, a TaKOX TOCHI/DKEHHS y PI3HUX Tally3siX — MEAarorikh, OXOPOHU IPUPOJIH,
JOTPUMAHHS 3JI0pOBOTO crocody kutts. Came TyT (GYHKIIOHYIOTh CTYACHTCHKUN
CEpBICHUM IIEHTpP, € MOXKHA OTpPHUMAaTH HEOOXIJIHY IOMOMOry, Ta 0i0moTreka, sKa
HaJIluye MOHaJA 2 MJIH KOIIM PI3HOMaHITHOI JIITepaTypyu — NEeAaroriyHoi, HayKoBOi,
TIICUXOJIOTIYHOI, HOPMATHUBHO-IIPaBOBOI TOM[024,

B VYropmmHi CTyA€HTH IOJIy4alOThCs 0 AOCIHIAHUIBKOI AiSUIBHOCTI CBOIO
HaBYaIbHOTO 3akiany. Hampukman, B VYHiBepcureri imeHi Etema Jlopanna
¢dbyHkuionye 33 mporpamu JIOCHIJKEHHS, AKI CIPSIMOBaHI Ha JOMOMOrY OITSAM 3
0COOIMBUMH TIOTpeOaMH, PO3BHTOK TMPOTPAMHOTO 3a0€3MEUECHHS Ta AaKTUBHHUX

METO/IIB HaBYaHHS, BUPIIIEHHS IIMTaHb BUXOBAHHSA TOIIO?,

Karommnbpknit
yuiBepcuter imeHi Ilerepa Ilasmans 3miiicHroe moHam 29 JOCHITKEHb Yy
PI3BHOMaHITHHUX cepax — pemirii, MCUuxoJorii, ocBiTl. 30KpeMa, OCBITHI JOCTIIXKEHHS
CHPAMOBaHI Ha BUBYEHHS iCTOPIT OCBITH, JiTEpaTypH, MOBH i Memia*2,

3’sicoBaHO, M0 B Tpolieci mpod)eciiiHoi MIATOTOBKHM BYWTENIB IOYATKOBUX

KJIaCiB IIMPOKO BHKOPHUCTOBYIOTHCS TPAJIULINHI W 1HHOBAIIHI (OPMU Ta METOIU

HaBuyaHHA. [Ipore cmocTepiraerbcss TEHACHIS 1O IMEpPeXoAy Bl (PpOHTAIBHOI 1

240 Klebelsherg Konyvtar (2016). URL: http://www.u-szeged.hu/tik/klebelsberg-konyvtar/klebelsberg-konyvtar

241 ELTE Kutatasi Infrastruktdra Adatbazis (2016). URL: http://kutinf.pik.elte.hu/index.php?title=Kutat%C3%Alsi-
eszk%C3%B6z%C3%B6k-egys%C3%A9genk%C3%A9nt

242 Kutatdsok Pazmany Péter Kkatolikus egyetem (2015). Kiemelt felséoktatasi intézmény — Bélcsészet- €s
tarsadalomtudomanyi kar. URL: https://btk.ppke.hu/tudomanyos-kozelet/kutatasok
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IPYIOBOI  OpraHizaiii HaBYaJIbHOI MJISJIBHOCTI JIO0 1HAMBIAYaJbHO-TPYIOBOI 13
BUKOPUCTaHHSIM 1HHOBAIIMHUX (opM HaBYaHHS (peayliiioBaHl JEKIi, XOii3M-
JeKUIi, CIaA-JIeKIli, CeMIHapu-pe3toMe, pedIeKCHBHI CEMIHApW, TPEHIHTH) Ta
Cy4yaCHUX METOJIB HaBYaHHS (METOJ TIPOEKTIB, KEWC-METOd, MOJEIIOBAHHS
MeJaroriyHoi CUTYyallii, MiKpOBUKIaaHHs, TOpT(dOIIi0, BiAeo3anuc, poabOBl i J1J0B1
1TpHU TOIIIO).

[pyHTOBHA TeOpeTMYHA 1 MpPakTHYHA IIiArOTOBKA MaWOyTHIX y4YMTEIiB
rapaHTye€ThCsl 3aBISKH BUKOPUCTAHHIO 1HHOBAIIMHUX TEXHOJIOTIM HAaBYAHHS —
IHTEPaKTUBHUX, MPOCKTHUX, KOHTEKCTHUX, OCOOMCTICHO OPI€EHTOBAHMX, IOCJIIHO-
OpIEHTOBaHUX, 1H(OPMAIIHHO-KOMYHIKAIHHUX, MYTbTUMEIIHHUX TOILIO.

VY HamoMmy JOCHIJKEHHI 3’sICOBaHO, IO MeAaroriyHa MnpakTuka MalOyTHIX
YYUTENIB TOYATKOBUX KJaciB B YTOpHmIMHI € OOOB’SI3KOBUM Ta BaXKJIMBUM
KOMIIOHEHTOM  iXHbOi ()axoBOi MIATOTOBKM Ta PEryJIOE€TbCS  MOCTAaHOBOIO
MinicrepctBa Jltoacekux PecypciB «IIpo crigbHI BUMOTH MiATOTOBKH TEAAroriB Ta
IiArOTOBYI BUMOTY IIEBHUX MENAroriunmx (Gaxyasreriey (2013 p.)?4,

Yropceki  JOCHITHUKH PO3TJSAAIOTh TMENaroriyHy MPAaKTUKY MaiOyTHIX

244

VUUTENIB SIK «KJIOYOBHM €JEMEHT YCHIIIHOI MIArOTOBKU»<*, 3aci0 aKTUBI3aIlii

6

podeCciiHOro caMopo3BUTKY?*®, MeTox MOTUBALT 2%, YNHHKMK PO3BUTKY KPEaTHBHUX

w247

31i6HOCTEH 248

, aKIIEHTYyallis yBaru Ha poJii MEHTOPIB
Cepe OCHOBHUX BHIB i (JOPM II€aroriyHoi MpaKTUKU BUOKPEMIIIOIOTH 4%

— MPaKTUKY B MEXKax MeJaroriyHoi 1 MCUXOJIOTIYyHOI MiATOTOBKH, IO Ma€ Ha
MET1 O3HaHOMHUTHU 31 creuudikow TMeaaroriyHoi poOOTH, PO3BUHYTH 3arajibHi
nefaroriydi 3110HOCTI cTyaeHTa, chOopMyBaTH HABUYKH BHUKOPHUCTAHHS METOIB

npodeciiiHoi po6oTH (Tpansd 3 AITbMH, CaMOMI3HAHHS, YIPABTIHHS KOH(IIKTaMM).

243Magyarorszag. EMMI rendelet 8 (1. 30.) (2013). A4 tandrifelkészitéskozoskovetelményeirdl és azegyestandrszakokképzési és
kimenetikovetelményeirél. URL: https://net.jogtar.hu/jr/gen/hjegy_doc.cgi?docid=a1300008.emm

244 Meszaros, 1. (1999). The Thousand-Year History of Schools in Hungary. Budapest: Nemzeti Tankonyvkiado.

245 Karpati, A (2013) Tanarképzés, tovabbképzés. URL:
http://www.econ.core.hu/file/download/zk/zoldkonyv_oktatas_08.pdf

246 Falus, 1. (2006). A tanari tevékenység és a pedagdgusképzés (j Gtjai. Budapest.

247 Meszaros, . (1999). The Thousand-Year History of Schools in Hungary. Budapest: Nemzeti Tankonyvkiado

248 Bartha, J., Csontos, Z., Koi, B. (2015). Kézikonyv tanitémentorok szaméara. Debrecen: Debreceni Egyetem.

249 Bikics, G. (2009). A tanitasi gyakorlat modelljei a nyelvtanarképzésben. Iskolakultura — konyvek, Nyelvpedagdgia,
12, 155—158.

170



VY Xopal mpakTUKU CTYAEHT BIJBIYE Ta aHaNI3ye€ YpPOKH, OpraHi3ye 1 MPOBOJUTH
MIKpPOHABYaHHS 00CST AKOTO CTAaHOBUTH LoHaMMeHIIe 30 HaBY. TOJIUH;

— TPYINOBY MPAKTUKY, sIKa MPOBOAUTHCS y Mexkax (axoBOi MIATOTOBKH I
KEpIBHUIITBOM  BHUKJaJlaya-METOJUCTa. Taka TMpakTHKa TMO€aHye B €001
CIIOCTEPEKYBAIBHY MPAKTUKYy 00csroM 60 HaBY. TOJMH 13 KOXKHOI CHEIIaTbHOCTI U
OOrOBOPEHHS Ta CAMOCTIMHE MPOBEACHHS IOHAWMEHIIIE 15 ypoKiB;

— IHAMBIAYaJbHY MPAKTUKY, Ky OPraHi3OBYIOTh B OCTAHHBOMY CEMECTp1 MiJ
KEPIBHUIITBOM YYHUTENS 3araJlbHOOCBITHBOTO 3aKjaay, BUYUTENS 3aKJIagy OCBITH
nopociaux 1 Merogucra BH3. IlpakTuky mnpoxoasarh TUIBKA Ti CTYIEHTH, SKI
BUKOHAJIM BCl BUMOTHM HABYAJIBHOTO TUIAHY IMMATOTOBKH BYMTEIIB MOYAaTKOBHX
KJaciB (OKpiM KBami(ikaiiitHoi poOOTH), a TaKOK OTPUMAIH HEOOX1THY KIJIbKICTh
KpeauTiB. AHami30BaHUN BHUJ TMPAKTUKU BKIIOYAE CIIOCTEPEIKCHHSI, MPOBEICHHS
HIOTHOKHS JIBOX — ITATH YpoKiB (He Outbmie 10 ypoKiB IIOTHXHS), BUKOHAHHS
M03aypOYHUX IIKUIBHUX 3aBJlaHb, MPOXO/KEHHS CceMiHapy (CYHpOBOIKYE
HaBYaHHs), 301p BijoMocTel 1 mpodeciiftHOl ToKyMeHTallli 3 HabyToro TIOCBiY.

3 ypaxyBaHHSIM CEMIHAapCbKUX, MPAKTUYHHUX, JA0OpPAaTOPHUX 3aHATH 1
MeJaroriyHoi  MPakTHKU MiHIMaJdbHa dYacTKa KPEAWTIB MPAKTHUYHOI IMJITOTOBKH
cTaHoBUTH 65 — 70%.

Sk cBIIUUTH aHAJI3 HABYAIBHUX TJIAHIB TA HOPMATHBHO -TIPABOBUX JIOKYMEHTIB
Yropmuau, BH3 aBTOHOMHO yXBamorOTh pimeHHs (y MeXax MpaBOBHUX
PO3MOPSA/IKEHb) MPO OpraHi3alil0 HABYAIBLHO-BUXOBHOTO IIPOLIECY, HABYAIbHUX
wIaiB, GopM i MeToIiB HaBYaHHA 20251252,

OpraniyHOIO CKJQJ0BOI0 MPAKTUYHOI MIATOTOBKM MaHOYTHIX Y4YMTENiB
MOYATKOBHX KJIACiB B YHIBEPCHUTETaX YW KOJIEUKaX YTOPIIUHU € TMPOXODKEHHS
MEeJaroriuyHoi MpakTUKH, SIKa MICTUTh TPU CKIAJOBI — 3arajibHy, CHEIlalbHy W

1HAUBITyaJbHY PAKTUKU.

250 A Debreceni Egyetem képzési programja (2008). URL: http://www.ieas.unideb.hu/admin/file_577.pdf.

1 Karoli  Gaspar Reformatus  Egyetem.  (2015). Tanitd6 ba szak  mintatanterv. URL
http://www.kre.hu/tfk/images/mintatanterv/tanito_2015_osztol.pdf

252Magyarorszag. EMMI rendelet 8 (1. 30.) (2013). A4 tandrifelkészitéskozoskivetelményeirdl és azegyestandrszakokképzési és
kimenetikovetelményeirél. URL: https://net.jogtar.hu/jr/gen/hjegy_doc.cgi?docid=a1300008.emm
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Sk HACTaBHUK Y4YWTENIB MOYATKOBUX KJIACIB, MEHTOP Ma€ JUILJIOM Y4YUTENs
MOYATKOBOI IIKOJH, I SATUPIYHUN TEAAroriyHuid CTa)x, CBIJAOLTBO MPO CKIAJTaHHS
eK3aMeHY 3 MiATOTOBKA MEHTOPI Ta YroAay 3 HaBYAIBHUM 3aKJIaJOM MPO BUKOHAHHS
CBOiX 000B’s13KiB 23,

CTymeHTH TPOXOASTh NEAAroriuHy NPaKTUKY MiJ HArasgoM MEHTOpPIB y
0a30BHX MIKOJIAX Ta HABYAIBHUX 3aKJa/lax PI3HOTO THUITY, 3 SKUMH OYyJ0 YKJIaJIeHO
norosip?4,

3aBepIiaIbHUN eTall HaBYaHHS, TOOTO INKUIbHA NPaKTHKA, 3IIMCHIOETHCS B
OCTaHHBOMY CEMECTpl TICIs YCHIIIHOrO CKJIaJaHHS JApPYroro KOMIIOHEHTa —
METOJUKH BUKJIAJaHHs MPOQLIbHOT AUCHUTLIIHH.

[lin yac mDpOXOKEHHS TMENaroriyHoi MPAKTUKU CTYACHT BeAe KypHal
CTIIOCTEpPEKEeHBb 1 Oepe ydacTh y HaBYAIbHO-BHUXOBHOMY Tporieci mkomu. OcTaHHS
daza rmemaroriyHoi MPaKTUKH MPOXOAUTH IiJ HArJisaaoM ii KepiBHUKIB. BoHa
nependavyae MPOXOHKEHHS 1HAMBIAYadbHOI MPAKTUKU MpoTsiroM 10 TKHIB Ta
OTpUMaHHs KOHCYNbTallil Bukiagadis BH3.

[Ipodeciitna miaroroBka MaitOyTHIX YYUTEIIB TOYATKOBHUX KJIACIB B YTOPIIUHI
30cepekKeHa Ha PO3BUTKOBI y CTYAEHTIB TaKUX SKOCTEH 1 pucC, K MpodecioHami3M,
TBOPYICTh, pedIeKcCis, KPeaTHBHICTh, CaAaMOCTIHHICTb, HE3AJIC)KHICTh, TEPIUMICTD,
BIJIKPUTICTh, KOMYHIKATUBHICTb.

["onoBHOI0O (HOPMOIO MIATOTOBKM MaiOyTHIX Y4MTENIB MMOYATKOBHUX KIIACIB B
VYropiiyHi cTana Mepeka BITYM3HIHUX KOJICIKIB Ta YHIBEPCUTETIB.

BusnauanbHOIO 03HaKOK oOprasizamii HpoQeciiiHOi MiATOTOBKH BYHTEIIB
MOYAaTKOBUX KJIACIB y KOJIEKaX Ta YHIBEpCUTETax YTOPUIMHU € po30ynoBa ii Ha
OCHOBI TAPMOHIIHOTO TIOE€THAHHS CUCTEMHOT0, CHHEPT€THYHOT'0, KOMIIETEHTHICHOTO,
OCOOMCTICHO OpIEHTOBAHOTO, IHTETPATUBHOTO, MISUIBHICHOTO, KYJIbTYPOJOTIYHOTO 1
pedIEKCUBHOI'O METOIOJIOTTUHUX IM1AXO1B.

Jlo npuHuMIIB opraHizamii 1 (QYHKUIOHYBaHHS CHUCTEMHU MpodeciiiHol

MIJITOTOBKM BYHUTEIIB TIOYAaTKOBUX KJIAClB B YTOpIIMHI HaJIekaTh CoOIllajJbHa

23 Bartha, J., Csontos, Z., Koi, B. (2015). Kézikonyv tanitémentorok szaméara. Debrecen: Debreceni Egyetem.
2%4Tam camo.
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JIETePMIHOBAHICTh, TYMaHI3M, BUIIEPEIKYBaIbHICTh, MOAYJIbHICTh, JIEMOKpATH3aIlisl,
CUCTEMHICTh, HACTYITHICTh, THYYKICTh, HEMIEPEPBHICTb.

B VYropmwmni HaBuyanbHuii mpouec y BH3 opranizamiiino mnoOynoBaHuii
BEPTHKAJIHHO a00 TrOpU3OHTaIbHO. BepTukanbHa mMonens mependavae MmiirOTOBKY B
VHIBEPCUTETAX YYUTENIB JJIs JOMIKIIbHUX HaBYaJIbHUX 3aKJIaiB, IMOYATKOBOI 1
3araJibHOI IITKOJIM, HABYAHHS Y JIOKTOPAHTYP1 Ta IMiABUINCHHS KBai(iKalii BUNTETIB
Ha KypcaXx. ['opuzoHTanbHa Momenb — I mnpodeciiHa MiArOTOBKA MENaroriB y
KOJIeI[KaX, [0 MArOTh OJIMH HaBUYAILHO-KBaJ (DIKAIIHUIA PIBEHbD.

OcoOaMBICTIO CY4aCHOI OCBITHBOI CUCTEMHU YTOPILIMHHU € T€, 110, MO-TIepIe, Yy
Bcix BH3 VYropmmuu, 30kpeMa B MeOaroriuHux, CTYACHTH caMmi BHOHMpAIOTh
JUCLIMIUTIHM B paMKaX HaBYAJIbHOI IMporpamu; Mo-apyre, Oyab-aki ¢axiBili MarOTh
3MOT'y OIAaHyBaTH Ha 0a3i aurioMa OakanaBpa (FOPUCTH, MEAWKH) TIEAaroridHy
npodecito; mo-TpeTe, OTPUMATH JIUILIOM 3a MEeIaroriYyHUM HaIlpsiIMOM MOKHA TUTBKH
Ha OCBITHbO-KBaMi(iKalifHOMY piBHI MaricTpa (KpiM TakuxX TeAaroriuyHux
CIICI[IAJIBHOCTEH, SK BHXOBATEIb, BUYMTEIh IOYATKOBHX KJIACIB Ta BYHTEHI, IO
HaBYAIOTh JITEH 3 OCOOIMBUMH MTOTPEeOAMM).

JloBeneHo, MO0 CTPYKTYPHUMH OCOOJMBOCTSMU MPO(DECiiHOI MiATOTOBKH
BUYUTEIB TTOYATKOBOI IIKOJM B YTOPIIWHI € BEpTUKAIbHA IHTETPOBAHICTh CTYIICHIB,
BapiaTUBHICTh MoOJIelei (BepTUKaIbHA, TOPU30OHTAJIbHA), THYYKICTh, BIJKPHUTICTb,
ABTOHOMHICTh ~ HABYAJIBHMX  3aKJa/iB, €BPOIHTErpaIliiiHa  CIPSIMOBAHICTH,
€BPOAAANTUBHICTb.

Y mpodeciiiHiii MATOTOBI[l BYUTENIB MOYATKOBUX KJIACiB B YTOPIIUHI,
OHOBJIEHI i1 3MICTY YTBEPIKYETbCS IOCIIIHUIIbKA MapajurMa, IO CIIOHYKA€E [0
ooy 10BU 3MICTy mpodeciiHOlI MIATOTOBKH Ha MPUHIMIIAX HAyKOBOCTI,
npoOeMaru3aiiii, IHTerpaTUBHOCTI, 1HAUBIAyaTizalii, nudepeniialii, BapiaTUBHOCTI,
IPOrHOCTUYHOCTI, L1JIICHOCTI.

B3aemM03B'A130K 1 B3a€EMO3YMOBJCHICTh HaBYaJIbHUX MIPOrpaM MiATOTOBKH
BUUTENIB TMPOCTEKYEThCSI dYepe3 ICHYBaHHSA JBOX MOJENeld peamizaiii 3MICTy

npoeciiftHOi MIATOTOBKM MaiOyTHIX YYUTENIB MOYATKOBUX KJAciB — CYIMPOBIAHOI
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(BUBUAIOTBCA BCl OJIOKM JAHMCIUILUIIH) Ta mochigoBHOT ((axoBa MiATOTOBKA
3MIIACHIOETHCS TICIS BUBYEHHS IUKITY TUCHIUILUIIH 32 MPOPECITHUM CTIPSIMYBAHHSIM ).

AHani3 HaBYaIbHUX IUIaHIB MPOQPECIHHOI MIATOTOBKH BYUTENIB MOYATKOBUX
KJIACiB T1OKa3aB, M0 B iX OCHOBY TMOKJAJAIOThCA JUCHMUIUIIHA TICHXOJIOTO-
MEeJaroriyHoro MUKy, METOJMKA BUKIQJaHHS MPOGUILHUX JUCHUIUIH 1 IMIKUIbHA
MPaKTHKA.

3MICTOBUMHU OCOOJMBOCTSIMU HaBUYaJbHUX IUIAHIB 1 Mporpam mpodeciiHoi
IIJICOTOBKM BYMTEIIIB IMOYATKOBUX KJaciB B YTOPIIMHI € KOMIIETEHTHICTHO-
OpPIEHTOBAHICTh,  MPAKTUKO-OPIEHTOBAHICTh,  JIOCHIAHHUIIBKA  CIPSIMOBAHICTD,
MOJIyJIbHICTh, BaplaTUBHICTh, THYYKICTh, €JHICTh TEOPETUYHOIO Ta MPAKTHUYHOTO
KOMIIOHEHTIB, CHPSIMOBAHICTh Ha CaMOCTIMHY poOOTy, MUDKIMCUUILUTIHAPHICTD,
nuBepcudikaris.

BBaxaeMo, 110 mpoliecyaabHUMH OCOOJUBOCTAMH  MpoeciifiHOl MMiArOTOBKU
BUMTEJIB TIOYAaTKOBUX KJIACIB B YTOpIIMHI € auBepcudikaliis, JOCIITHHUIIbKA
CHpPSMOBAHICTb, 1HHOBALIIHICTh, I1HTEPAKTUBHICTh, pPe(IECKCUBHICTh, IIUPOKE
3actocyBanHs IKT.

BaxnuBoro ckiaoBoro npodeciitHoi MiIrOTOBKA BYUTENIB MOYATKOBUX KJIAaciB
B YTOpPIIMHI € TMearoriyHa MpakTUKa, TMepenyciM Taki i BUIM, SK 3arajibHa,
cremiajibHa W 1HauBiAyanbHA. [IpakTWyHa MIArOTOBKAa MaWOYTHIX I1€1aroris
3aCHOBaHAa Ha TMAapPTHEPCHhKUX 3acagax mnemaroriyaux BH3 31 mkomamu, B SKUX

MPALIOIOTh AKPEIMTOBAH1 KEPIBHUKH MEJArOri4HOl MPAKTUKU — BYUTENI-MEHTOPH.
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2.4. PROFESSIONAL AND PEDAGOGICAL EDUCATION
IN THE NATIONAL STRATEGY OF DEVELOPMENT OF SLOVENIA
Oksana Tovkanets
2.4, IPO®ECIMHO-IEJAT'OT'TYHA OCBITA
B HAIIIOHAJIBHINA CTPATET'Il PO3BUTKY CJIOBEHII

Okcana Toekaneuw

Since the beginning of the twenty-first century, education systems in most

Western European countries have been developing along the way, which has become

a turning point in defining the policy and practice of the functioning of the European

Union as a whole and the formation of educational development strategies, that is, the

Lisbon Strategy, which aims to improve the quality and efficiency of education

systems in the light of new challenges. , facing the "society of knowledge", on the

formation of a full-fledged person and his professional training, taking into account

the ability to actively participate in the society processes, to adapt to cultural, ethnic

and linguistic diversity that exists in a complex socio-political environment in
Europe.

The high level of development of the Republic of Slovenia is seen in a large
number of highly educated, motivated, recognized and innovative professionals with
high ethical standards. The European Higher Education Area is aimed at meeting the
needs and expectations of the society, the active involvement of stakeholders in
higher education and the provision of transparent management and management of
education, which will contribute to the quality of professional training of staff and
development of the social, cultural and economic spheres of Slovenian society.

Teacher training is a priority of the national strategy of the Republic of
Slovenia. The activities of the government and the Slovenian society are aimed at
creating a qualitative, diverse and flexible space of higher education. Documents

(Law on Higher Education®®, Strategy of Internationalization of Slovenian Higher

255 7akon o visokem solstwu. URL: http://zakonodaja.gov.si/rpsi/r02/predpis ZAKO172.html
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Education®®, National Program of Higher Education in the Republic of Slovenia for
2011-2020%") declare the main role of higher education in the development of people
and society. In Slovenia, the development of science, professional skills, and the
provision of knowledge in accordance with the Law "On Higher Education in
Slovenia" is ensured by universities that carry out scientific and educational activities
and institutions of vocational education, which involves binary regulation at the level
of higher education and the development of science and university education and
professional education, which provides acquisition of professional competences of
graduates. Slovenian higher education is recognized internationally. The training of
specialists is carried out by colleges, universities. Education in colleges is carried out
through curricula that focus mainly on the development of practical and professional
skills. University educational programs of the first (bachelor) level are calculated, as
a rule, for 3 years and end with the writing of the thesis. After completing a
bachelor's degree, a student can continue his studies and obtain a master's degree.
Studying in the magistracy lasts 2 years and ends with the defense of the master's
work. You can become a doctor of sciences in the universities of Slovenia in 2 - 4
years. Doctoral studies also is completed the defense of doctoral work.In Slovenia,
there are state universities: the University of Ljubljana, Maribor University, Seaside
University, University of New Gorica; private universities (New University,
University of Novo-Mesto); international universities (Alma Mater Europaea,
EMUNI); private institutes and others

The study of the development?®® of vocational®*® and pedagogical education in

Slovenia suggests that the conditions for ensuring high quality of vocational training

268G trategija internacionalizacije slovenskega visokega Solstva 2016-2020. URL:
http://www.mizs.gov.si/fileadmin/mizs.gov.si/pageuploads/razpisi/Visoko_solstvo/Internacionalizacija VS 2013
Strategija_internacionalizacije_VS 2016 202

%7 Resolucijo o Nacionalnem programu visokega Solstva 2011-2020 (ReNPVS11-20). URL:
http://pisrs.si/Pis.web/pregledPredpisa?id=RESO71

258 Cepar, Z. 2009. Socio-ekonomski dejavniki povprasevanja po visokosolskem izobrazevanju v Sloveniji.
Doktorska disertacija, Fakulteta za management Koper Univerze na Primorskem. URL: http://www.ediplome.fm-
kp.si/Cepar_Ziga_20100602.pdf

> Toskaneup O.C. OcobmuBocTi npodeciiinoi migroropku y Bumiil mxoni Cnosenii. Haykoeuii gichux
Myxauiecbkoco Oepaicasnozo yHisepcumemy. Cepia «lledazozika ma ncuxonoziay : 30.Hayk.np. MykadeBo : Bun-Bo
MY, 2017. Bunyck 1 (5). C. 185 —189.
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at the beginning of the 21st century in Slovenian®° higher education institutions
according to the National Strategy for the Development of Higher Education are as
follows:

1.Diversification of higher education institutions in the direction of binary
education, with one type of institutions to be focused on theoretical science research,
and others - on professional. It is a question of the fact that both types of educational
programs, both university and professional, are being implemented at higher
educational establishments, in the same educational institutions and in part with the
same personnel whose content is often intertwined, and teaching and working
methods very similar, if not identical. Such interaction does not give the expected
results. A marked tendency to increase the number of new, especially independent
higher education institutions, created on the basis of higher professional colleges and
faculties, want to implement as many types of curricula as possible, including
doctoral studies outside universities. The latter phenomenon is an exception to the
European Higher Education Area and beyond, since only universities and research
institutes provide a supportive environment for conducting high-quality doctoral
research. Institutional co-operation between higher education and research
institutions is often too small in terms of research and education, which impedes
synergy and rational use of human potential in Slovenia.

In the context of significant diversification, flexibility, deregulation and
increased transparency of Slovenian higher education, it is necessary to better
identify the binary nature of university and professional curricula and higher
education institutions. «Research theoretic» and the «professional» research position
should be divided in order to improve and, above all, to develop all capacities of the
institutions in such a way that there are no noticeable interruptions in university and
professional programs or in the content of individual programs.

2. There is a clarification of the conditions for the implementation of study

programs in universities in the future, on the one hand, and programs of higher

260 Dugan Lesjak, Viktorija Sul¢i¢, Nada Trunk Sirca in Valentina Jost Razvojni izzivi visokega $olstva: Slovenija
2010-2020. URL: http://www.fm-kp.si/zalozba/ISBN/978-961-266-080-2/071-085.pdf

177



http://www.fm-kp.si/zalozba/ISBN/978-961-266-080-2/071-085.pdf

vocational education, on the other. Higher education institutions should ensure the
implementation and organizational diversity of higher education programs and
vocational training programs that will stimulate the development by directing and
implementing quality professional training programs or higher education institutions
based on the identified needs of such a program or institution with the active
participation of the economic and social sectors. The basic assessment of compliance
with the conditions of a university or professional curriculum is directed towards an
educational program. The demand for education after the completion of the first
phase of education is growing, as well as the need for complex social and
technological knowledge. Therefore, the development of such a learning structure is
envisaged to ensure a clear professional orientation of higher education after the first
phase of training (for example, specialization which may be at thelevel of the second
degree of study or part of that level, depending on the success and competence of
graduates of such educational programs).

All curricula should provide the level of knowledge, skills and competences in
accordance with the national framework of qualifications and key competencies, be
innovative, to develop critical thinking skills, communication skills in the mother
tongue and the skills of information literacy. Educational process in pedagogical
universities should be based on modern knowledge and much higher involvement of
teachers and students of higher educational institutions in research work. This will be
possible only with a better ratio of the number of students and teachers of higher
education institutions and with more advanced pedagogical and research equipment.

3. Autonomy of universities. Formation of the university environment as
creative and innovative, which will provide the appropriate space for the harmonious
solution of current tasks and coordinate them with the main mission - the creation of
new knowledge. In addition to specific competencies, universities will provide
general competencies, in particular, creativity, innovation, critical thinking,
individual and teamwork, as well as the ability to work in the international arena.

Universities will continue their education programs at all three levels of

education, under appropriate conditions, they will be able to carry out professional
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curriculum. All state and administrative barriers to the expansion of cooperation and
the integration of universities and research institutes will also be eliminated. Effective
and direct cooperation will be rewarded through increased institutional funding for
higher education and research. At present, the available financial and human
resources allow the functioning of up to three state universities in the Republic of
Slovenia subject to the above conditions.

The fulfillment of such conditions will ensure the achievement of the goals:

1. The consideration of autonomy in decision making of the internal
organizational structure in the new organization of institutions of higher education.

2. Creation of a system of internal organization of universities, which will
facilitate the participation of departments and / or its members in interdisciplinary
educational programs.

3. Ensuring adequate conditions for the development of university and
professional higher education.

4. Modernization of the abilition system - reduction of the number of abilition
zones (abilitation - a system of measures and social services aimed at mastering the
knowledge and skills necessary for its independent living in a social environment:
awareness of their possibilities and constraints, social roles, understanding of rights
and obligations, self-service skills.)

5. Organization of proper working conditions of scientific and pedagogical
staff.

6. Improvement of cooperation between institutions of higher education and
state research institutes.

7. Improvement of the interaction of institutions of higher education with the
sector of economy and social sphere.

8. Direction of educational programs at the university for the acquisition of
general and substantive competencies.

The peculiarities of the development of the Slovenian national education system

are as follows:
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1.Variety of educational programs, which will provide the system of
competitiveness of universities. The knowledge society and the achievement of the
basic goals of higher education require a variety of educational proposals in various
higher education institutions, but without the fragmentation of educational and
research programs, which is reflected in their excessive numbers. Thus, in
cooperation with higher education institutions and professional colleges, the higher
education system will be organized in such a way that educational institutions in the
territory of Slovenia in the future complement each other, find and develop their own
preferences, and also have the opportunity to integrate into Slovenian, European and
international educational space. The curriculum will vary in content and focus.
Compliance of educational programs with the norms of the National Qualifications
Framework will ensure the achievement of the necessary standards for higher
education, and will enable the higher education institutions, in cooperation with the
manufacturing enterprise, to prepare educational programs that will meet the needs
and expectations of the future development of Slovenian society.

Higher education institutions will choose educational profiles according to their
main mission, type and levels of educational offer.

Equally important part of the activities of higher education institutions is
lifelong education programs, which may also be included in the national qualification
structure, but not necessarily provide educational levels. Individuals, employers and
other social groups should be better informed about the importance of various
flexible learning paths, qualifications at the horizontal level, not only focusing on
higher levels of education, but also on the best combination of competences and
qualifications.

Considerable attention is paid to the problem of quality of education in the
Strategy for the Development of Higher Education in Slovenia. Quality assurance
should be carried out at the academic, professional level and demonstrated by
assessment of scientific work, assessment of pedagogical work, successes of workers,
students and graduates in the domestic and international environment and the

attractiveness of higher education.
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The conditions for ensuring the quality of higher education in Slovenia are:

1.Ethics in higher school. Higher education has a significant impact on social
development and ethical relations, and also covers only a significant part of the
population at the crucial stage of personality formation. Therefore, universities apply
ethical standards and take care that the ethical aspect is taken into account in the
teaching and research process. Given the growing role of knowledge in society, the
need for ethics in higher education is still increasing, which is also reflected in
conditions that have changed in the technical and economic conditions in which
higher education is functioned. A highly educated person is expected to have ethical
skills and is socially active. In this context, it is necessary to improve educational
programs and establish ethical codes of organizations of higher education.

2. An external quality assurance system, an important element of which is
NAKVIS (National Agency of the Republic of Slovenia for Quality in Higher
Education ) and the cooperation with EQAR and ENQA, the development of quality
assessment mechanisms for Slovenian higher education

3.Internal quality assurance system. Responsibility for the quality of higher
education is primarily the responsibility of institutions of higher education, so they
will continuously develop a culture of quality and strengthen the culture of
responsibility. Higher education institutions should develop their core mission
professionally and responsibly in order to improve self-assessment, peer evaluation,
adoption and implementation of an internal quality improvement system, and involve
all employees in continuous improvement of the quality of knowledge. The culture of
quality is the general value of quality, collective responsibility and commitment of all
participants in the educational process, both employees and students, aspiration for
continuous improvement.

4. Improvement of educational programs. Higher education institutions are
responsible for the preparation and implementation of educational programs,
including the establishment and preservation of academic standards. They will be
more modest in changing and adapting educational programs, and at the same time,

they will be much more responsible for their preparation and quality execution, as
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well as for ensuring the predicted competence of graduates. They will be encouraged
to develop and implement curricula so that they are more focused on learning
outcomes and focused on students, which necessarily requires the development of
new approaches and learning methods. Thus, the programs should become more
flexible and offer more choice and interdisciplinarity.

5. Pedagogical skill. Particular attention will be paid to teaching. At the same
time, higher educational establishments will provide pedagogical support to their
employees of higher education and their didactical preparation for the development of
comprehensive pedagogical competence, including measures to support sustainable
development of society. To this end, higher education institutions are encouraged to
set up special pedagogical development centers, which will also offer research in
higher education and teaching and learning on the highest level and continuous
updating of knowledge and teaching skills of the teaching staff. Higher education
institutions should become more open to new teaching methods that are provided by
modern information and communication systems and related new teamwork methods.
Improving the quality of staffing capacity of educational institutions and the
stimulated increase in the training base will also be carried out in cooperation with
research institutes and by involving doctoral students and young doctoral students in
the pedagogical process.

6. Material and technical support. Improving the spatial situation and equipping
higher education institutions will improve the quality of higher education, scientific
and artistic research. Investments in new pedagogical and research equipment,
including libraries and sports facilities, should be increased, while allowing better use
of existing facilities. In particular, investments are needed to support and update
information and communication technologies for their use in all spheres of activity of
higher educational establishments. Areas of strategic importance and access to higher
education are the development of distance learning programs, the widespread use of
information and communication technologies in teaching and learning, and the

continuing education of all user groups in the community of higher education.
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7. Internationalization. The internationalization of Slovenian higher education
is crucial for its development, which can provide new educational offers for acquiring
knowledge, improving or acquiring interpersonal, communicative and cultural
competences, expanding labor market opportunities, etc. To accelerate the
internationalization of the Slovenian Higher Education Area, a number of urgent
national and institutional measures are needed: ensuring the participation of higher
education institutions in international projects and in implementing joint educational
programs; expansion of cooperation with foreign institutions in carrying out scientific
researches; intensifying the training of foreign students;connecting with the
neighboring regions as well as with the best institutes around the world, in particular,
increasing the attractiveness of the Slovenian Higher Education Area for students
from the Western Balkans and the Euro-Mediterranean region; Ensure the ability of
at least one fifth of Slovenian students to enjoy international mobility while studying
for at least one semester.

The analysis of documentary sources and research on the problems of the
development of higher education and pedagogical practice give grounds for
determining the strategic objectives of the development of higher education in
Slovenia:

1. Ensuring the quality of Slovenian education as part of the global space of
higher education, based on cooperation and competition with the best foreign
educational institutions; compliance with European standards of quality and
competitive achievements at the international level, openness to the international
educational space, cooperation with foreign institutions, lecturers and researchers of
higher education; an increase in the number of joint educational programs with
foreign higher education institutions.

2. Formation of attractive directions for pedagogical, research and professional
activities of foreign students and specialists: by the end of the decade, each Slovenian
institution of higher education will create a set of educational programs that will be
offered in foreign languages for foreign students, with priority given to programs of

postgraduate education; introduction of some educational programs for international
183



mixed student groups; intensification of regional mobility (for Western Balkan
countries)

3. Creation of a special scholarship or financial fund for the mobility of
students, teachers of higher education and researchers from priority regions and
countries in the Republic of Slovenia that will be identified in the national strategy of
internationalization of Slovenian higher education in order to ensure, by 2020, at least
20% of students have the possibility of short-term mobility; at least 10% of studies in
Slovenian higher education institutions of foreign students; study at least one fifth
doctorals by programs that are in common with foreign universities; not less than
10% of foreign citizens will be among teachers, colleagues and researchers of higher
education; expanding cooperation with the best foreign institutions and the share of
funds received as a result of international projects.

4. The use of digital technologies in the organization of educational activities
and the management of higher education institutions?!. In Slovenia, the document
«Strategic Directions for the Implementation of ICTs in Slovenian Higher Education
Institutions up to 2020»%? was adopted, which identified the directions of the
development of the information environment of higher education.

Strategic direction 1: Implementation of ICT and electronic materials in the
educational sector, which consists in the development and testing of innovative
pedagogical approaches, models and strategies for education and training, increased
focus on the use of ICT at all stages of education (assessment of the quality of ICT,
rapid response to changes in teaching and learning, a virtual environment for
communication and collaboration, work with various information sources, monitoring
progress, self-assessment of competencies, including the ability to use gadgets in

providing pedagogical technologies (for example, multimedia and interactive

261 261 Topkanenp O.C. CTpareriuni HanpsMM PO3BUTKY iH(POPMAliiHO-KOMYyHIKAIIHHUX TEXHOJOriH y BUMIiil
€BPONEHCHKIM mKom Ha modatky XXI cromitrs. IHgpopmayitini mexnonoeii' i 3acobu nasuanna.2018. Tom 66. Ned. C.
14-23.

261 Strateske usmeritve nadaljnjega uvajanja IKT v slovenske VIZ do leta 2020 Ljubljana, januar 2016. 37 s.
URJ: http://www.mizs.gov.si.
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electronic materials, mobile web console, portfolios, etc.) aimed at solving
educational problems.

Strategic direction 2: Openness of ICT and cooperation, which involves the
creation of an open platform for ICT, electronic content, services, pedagogical
concepts and approaches, models of motivational mechanisms, cloud technologies in
the educational space; updating the educational network, creating a synergistic,
interdisciplinary environment for the partnership of all stakeholders and the effective
use of ICTs in the educational process.

Strategic direction 3. E-competence, that is, ensuring a higher level of digital
competence and the use of ICTs within the whole education system, promoting the
enhancement of the key competencies in general education, higher education and
adult education, which provides for the development of the general competencies of
teachers, ICT coordinators, heads of educational institutions , higher school lecturers,
specialists and staff on the basis of strengthening the interaction of professional
communities, with the active exchange of practical experience through mutual
learning and providing high-quality information services (consulting, technical
assistance).

Strategic direction 4: Informatization of institutions, that is introduction of the
open educational environment of higher education institutions at the managerial level
(planning, management, evaluation), modernization of the development of electronic
learning systems (curriculum, electronic content, electronic service), providing an
efficient and secure infrastructure: customers (mobile devices, computers), interactive
devices, cloud technologies, unification and interconnection between different
platforms, broadband and secure Internet access, and effective spatial and ergonomic
location.

Strategic direction 5: E-learning, that is the introduction of e-learning in higher
education as a way of fulfilling the objectives of formal education (accredited
courses, modules or educational programs), expanding the use of e-learning in non-
formal education, preparatory courses for foreigners who come to study or for the

purpose exchange of experience, e-learning in adult education.
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Strategic direction 6: Assessment: ensuring the quality of implementation of
the ICT development strategy on the basis of regular measurement and evaluation,
analysis of the impact of ICT on education and education at the national level,
comparative analysis at the international level, ensuring the implementation of
international standards of quality and comparability of ICT indicators in education.

5. Development of a national strategy for the internationalization of
Slovenian higher education, taking into account the importance of the
internationalization of higher education and the determination of the priority of the
geographical region and the sphere of cooperation with them, and, with this, the
preparation of an international institutional strategy with its own priorities in higher
education institutions, taking into account the National Strategy for the
Internationalization of Slovenian Higher Education .

6. Establishing cooperation with the Western Balkan region as an example of
excellence in regional mobility. In addition to improving the quality of Slovenian
higher education, attracting students from this region and creating successful regional
practices should offer attractive conditions for learning students from the region and
the introduction of special scholarship schemes or targeted funding.

7. Elimination of administrative barriers and concentration of funding
sources for international mobility. Funding for international mobility is currently
being carried out through a variety of institutions (Public Fund of the Republic of
Slovenia for Human Resources Development and Scholarship, Cmepius, etc.).

8. Creating specific targeted support for mobility: Slovenian teachers will
travel abroad on a regular basis for longer periods of study or training. In addition to
attracting foreign specialists to work in Slovenia, Slovenian personnel should be
encouraged to work and improve their qualifications abroad. Only long-term
exchanges (at least one year) will be guaranteed to be complete and comprehensive.
Each Slovenian higher school teacher will have to spend a certain period abroad and
constantly train and develop on international educational exchanges or foreign

educational tours.
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9. Establishment of special measures for attracting foreign experts: creation of
attractive working conditions and modernization of the system of remuneration of
employees of higher education and ensuring higher payments for the best foreign
(and domestic) specialists; providing other mechanisms for supporting foreign
experts (placement, assistance in obtaining a work permit, child care assistance, etc.);
eliminating obstacles to obtaining residence permits for foreign professionals and
students.

10. Activating foreign language learning. In order to achieve the highest
quality, internationalization and international attractiveness,higher education
institutions will also be able to conduct a learning process in foreign languages. At
the same time, they will focus, in particular, on the third and second levels of
learning. Teachers of higher education who will conduct a pedagogical process in a
foreign language will demonstrate appropriate knowledge of a foreign language. In
addition to enhancing the attractiveness of the Slovene Higher Education Area, this
event will also affect the acquisition of linguistic, intercultural and other common
competences for students and teachers. This will ensure the development of
Slovenian language and terminology in higher education and science.

11. Expansion of research activities conducted in transnational educational
projects or activities. At present, 12% of the research costs are got from European
projects in Slovenia. International cooperation in the field of research will be
expanded. For this purpose, research organizations will strive to achieve the goal of
doubling the funds of European projects or doubling the research activities carried
out in a transnational environment.

12. Flexible and open recognition of the received education for the purpose
of employment abroad. Existing procedures for recognizing education abroad for
employment purposes are administratively burdensome and prolonged. The new
agreement will confer recognition on employers' employment, in the case of
regulated professions, the competent ministries or chambers will cooperate, while the
national information center (ENIC-NARIC) will provide information on foreign

education in the form of assessment and public information. The recognition system
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for the purpose of further education will remain at the level of responsibility of the
institution of higher education.

13. Social dimension. In the next decade, broad access to higher education and
training will be offered to enable those who are interested and able to study and
provide them with the means to successfully complete their education. Despite the
significant increase in the number of students and the relatively high level of
inclusion of the generation into higher education, mechanisms for monitoring the
composition of students and systematically identifying barriers to education and its
completion have not yet been established. The data show that the percentage of
Slovenians who did not complete higher school education is high (35%), especially
compared to some other EU or OECD countries. In order to avoid such negative
phenomena, it is necessary to develop monitoring systems for the student community
in order to identify obstacles to learning and, based on the results obtained, to adjust
the system of social transfers; develop mechanisms for identifying groups below the
secondary level in higher education and consider the causes of such differences.

14. Development of support centers for students and staff: career or vocational
guidance centers, academic and psychological counseling, higher education libraries
that provide access to materials, including modern ICT equipment, sports facilities
and professionally executed sports events. Higher education institutions will be
invited to include sport education as a compulsory or optional subject in the
curriculum.

15. The conditions for a wider lifelong learning offer at higher education
level will also be provided through the modernization of accreditation procedures for
educational programs for acquiring education and training, and by encouraging
flexible learning pathways and the public with open access to objective information
about institutions of higher education in Slovenia. In this case, higher education
institutions and professional colleges will be asked to provide flexible learning
pathways and recognize previously acquired knowledge and competencies that in any
case must conform to established academic standards. Thus, both formal and non-

formal education will be equitable in providing educational training proposals.
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16. The active role of the individual - the student is important for the
development of personality and socialization. By integrating into programs based on
interests that are intended primarily for students and held at universities or other
higher education institutions as additional activities in areas of non-formal education,
culture, arts, sports and other areas, a person can realize or fulfill their goals. Active
participation in such programs systematically strengthens moral and academic values,
which are aimed at the possibility of realizing intellectual potential of a person in a
social environment. Knowledge and experience thus obtained are important for the
further work of a person. The goal is to form a person who actively contributes to the
development of the academic, cultural and social environment of the Slovenian
society.

17. Differentiated funding for studies at higher education institutions, the
essence of which is the introduction of comprehensive state funding for studies at the
first (bachelor's) level (but only four or five years in full, or 240 or 300 ECTS,
depending on the length of the curriculum) , and in the second level (master's
programs) - for 60 or 120 ECTS, depending on the duration of the chosen curriculum.
Thus, together for the first and second levels of education, the state will cover the
cost of training for a person for 360 ECTS, with the exception of longer-term
programs that are prepared for EU-regulated professions. At the third level, the
doctoral research funding system will be fully integrated with all existing ways of
financing, including a new innovative scheme of co-financing doctoral research.

The emphasis is on the EU Grant program (for example, the programs of the
Maria Curie Foundation, Erasmus and others)

Intra-European scholarships include funding for scientific career development
projects for participants from EU countries within 12-24 months. Internship is carried
out in different EU countries. The aim of the program is to provide young scientists
with assistance in achieving new career positions in the scientific field (obtaining the
title of professor or the status of a scientific leader), as well as resuming a scientific

career after a long break in research work.
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«Incoming» international scholarships provide support to researchers from third
countries for a period of one to two years. To apply for a scholarship, you must
receive a counter-claim from an institution willing to accept an applicant (university,
enterprise , research center).

The international exchange of scientists (IRSES) aims to strengthen relations
and exchange of experience between research organizations. Participants of such
programs are not physical ones, but legal entities who wish to transmit or receive
information through the exchange of employees. Universities and research
institutions from EU countries, as well as from third countries, can take part in the
program. The program duration is 24-48 months. During this period between
organizations there is a short-term exchange of employees, which at the expense of
the grant compensate transportation costs, as well as the cost of living.

Learning Networks at the initial stages of research (ITN) give young scientists
the chance to improve their research skills, join the existing research groups to build a
science career. Young specialists (having less than five years of experience in the
field of science) are selected for initial training with the prospect of further
participation in the creation of effective networks, information and advocacy
activities, participation in seminars and conferences. There are several types of such
networks, acceptance conditions which are slightly different. But the maximum
period of validity is clearly defined for all - four years.

Within the framework of the Industrial-Academic Partnership (IAPP), projects
for cooperation between public and commercial organizations (such as research
institutes and venture capital companies) are funded. In the framework of grant
financing, enterprises and organizations allocate resources to pay for employees
involved in research for four years. The program of cooperation is to exchange
knowledge and experience, conduct joint seminars and conferences, engage in
solving intellectual problems of experienced researchers.

In addition, there are many other state and commercial programs in which you

can get financial resources for research work:
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1. European Science Foundation (possible financing of scientists from the
countries of the former USSR);

2. European Research Council (support for scientific activities within the
European Union);

3. Executive Agency for Education, Audiovisual and Culture (international
cooperation between the EU and third countries);

4. European Association for the Advancement of Science and Technology
(Assimilation of Scientific Research into the Political Sphere in the European Union);

5. European Research Area (increasing the effectiveness of research activities of
members of the European Union)?3,

Conclusions

The analysis of documents, statistics and science research suggests that the main
goals of the Slovenian Higher Education Area for the future of the decade of the 21st
century are the quality and benefits of diversifying educational programs, the
principles of accessibility, internationalization, diversification, modernization of
educational programs and financing of higher education. Ensuring the quality of
higher education will allow everyone to be comparable at the international level and
enable recognition of Slovenian higher education, flexible employment and mobility
at the national, European and international levels; a social dimension will provide fair
access to higher education and successful completion of education.A man and society
are proclaimed the center of higher education. The harmonization of the requirements
for the development of Slovenian higher education and the requirements of the
European Higher Education Area will meet the needs and expectations of the society,
which will ensure the active involvement of stakeholders in higher education and
transparent governance. The success of the Republic of Slovenia in a European and
international context will be provided by well-educated, motivated, recognized and
innovative professionals with high ethical standards that will promote the

development of Slovenian society in the social, cultural and economic spheres.

263 Strategija internacionalizacije slovenskega visokega Solstva 2016-2020. URL:

http://www.mizs.gov.si/fileadmin/mizs.gov.si/pageuploads/razpisi/Visoko solstvo/Internacionalizacija VS 2013
/Strategija_internacionalizacije VS 2016 202
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PO3ILT III
OCOBUCTICHO-ITIPOPECIMHUM PO3BUTOK MAMBY THBHOI'O
MEJATOT A

3.1. POPMYBAHHS NNEJATOT'TYHOI MAMCTEPHOCTI
MAHWBYTHIX YUYUTEJIB IOYATKOBHX KJIACIB:
IMPAKTUKO-OPIEHTOBAHUH MIJIXI/I
Temana Moanap
®dopmyBaHHS 1HPOPMAIIIHOTO CYCHIJILCTBA, JIOKOPIHHI 3MiHH B COLIQJIBHO-
eKOHOMIYHOMY PO3BUTKY JAEpKaBH, IHTETpallis HAI[IOHAJIBHOI OCBITH B €BPONEHCHKHIA
OCBITHIM TMPOCTIp MOTPEOYIOTH MIJATOTOBKU Ie€/larora HOBOI1 TreHepallii. BupimanbHa
pOJIb Y pO3B’si3aHHI CTPATEr1YHOTO 3aBJaHHs PO3BUTKY YKPAiHCHKOTO CYCHIIbCTBA —
BCEOIYHOIO 1 TAPMOHIMHOTO PO3BUTKY KOKHOTO MO0 4ieHa — 00’ €KTUBHO HAJICKHUTh
MpaliBHUKAM OCBITSIHCHKOI ChepH.

B ymoBax mojepHizalii cMCTEMHU OCBITHM B YKpaiHI OCOOJIMBOi aKTyalbHOCTI
Ha0yBalOTh MUTAHHS M1IBUIIEHHS TPOdECIiiHOT MaCTEPHOCTI BUUTEIIB MTOYATKOBUX
KJIaciB, iX MpoQecioHal3My Ta TCUXOJOTIYHOI KyJIbTypu. AJKE CcydacHe
CYCHUIBCTBO NOTpeOye KOMIIETEHTHOIO MeJarora, 3JaTHOrO0 O MPUMHATTS HOBHX
11eil, HEeCTaHJAPTHUX pIlIEHb, AaKTUBHOI y4YacTi B 1HHOBAIIMHHUX IMpoLecax.
Po3B’s13aHHs 1IMX 3aBAaHb M1 CHIIy TUIBKH BUCOKOKBaJI(DiIKOBAaHOMY MEAArory, KUt
BOJIOJIIE€ BIATOBIJHOK TEOPETHYHOI Ta METOJMYHOK MIATOTOBKOIO, Ma€e HEOOXIJIHi
0COOHMCTICHI SKOCTI.

KonnenTtyanbHi TONOXEHHS IM0JI0 TpodeciifHOi MIArOTOBKM MaHOyTHIX
YYUTENIB BHUKJIAJEHI B JCpKaBHUX HOPMATHBHHX JOKyMEHTaX. 3O0Kpema,
HarionanbHa nokTpuHa po3BUTKY OCBITH Ykpainu B XXI cT. mepenbauae cyTTeBi
3MIHM B MIIXO0JIaX /10 MIATOTOBKU CYy4acHOro (axiBUs — OCBIYEHOI JIOJUHU, TBOPYOI
0coOucTOCT1, TPo(eCciiHO MIATOTOBIEHOI 10 1HHOBALIMHOI MISUIBHOCT1, OPIEHTOBAHOT
Ha HOBITHI JIOCSTHEHHS MeJaroriyHoi Hayku 1 npakThuku. CydacHUM menaror y HOBUX
yMOBax oOprasizaiii OCBITHBOTO TMpOLECY MNOKIMKAHUM EKCIEePUMEHTYBATH,

3[IICHIOBATH TBOPYMM MOMIYK €(hEeKTUBHUX, HECTAHAAPTHUX IMIAXO/IIB IO BUPIIIICHHS
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MeJaroriyHuX MpoOsaeM, YMITH BIPOBAKYBAaTH HOBITHI TEXHOJOT HaBYaHHS,
OpPHUTIHAJIbHI TMeNaroriyHi 1/1ei, 1HHOBAIlIHI METOU, NpUiioMu 1 GopMH opraHizarii
M13HABAJILHOI JISJIBHOCTI YUHIB.

B epxaBHniit nporpami «ByuTenby OKpeMO HaroJjONIyeThCs Ha HEOOX1THOCTI
dbopmyBaHHs mnpodecioHai3My  BYUTENS, MOro NeJaroriyHoi  MalcCTepHOCTI
BIJIMOBITHO 70 TOTpeO® CydacHOi NMPaKTHKH, JUHAMIYHHMX 3MiH, [0 BiIOYBalOThCS B
KpaiHI 1 CBITI.

[TomiOHMIT miAXin BUMarae po3B’sizaHHs TpoOsieMu GopMyBaHHS TPOodeciiHOl
MalCTEPHOCTI BYMTENSI MOYATKOBOI IIKOJM, HOro 34aTHOCTI HABYATHUCS MPOTITOM
yChOTO KHUTTS, TMPArHyTH [JI0 CaMOBIOCKOHAJCHHS, OyTH KBami(iKOBaHUM
MpaIiBHUKOM BIJIIIOBITHOTO PIBHS 1 TPOQ1iIF0, KOMIIETEHTHOT0, BIJIMOBIIAILHOTO, 1110
BUTLHO BOJIOAIE TIpodeci€ro, 3MaTHOTO 0 €PEKTUBHOI MISUTbHOCTI HA PiBHI CBITOBHX
CTaHJapTiB.

AHami3 CyTHOCTI 1 3MICTY MEAaroriyHoi MaCTEpHOCTI B HAYKOBIH JTEparypi
3aCBIIYMB, W10 O3HA4Y€Ha NpoOiieMa HE € HOBOKW. Baroma yactka y po3poOI
poOJIeMH TIeJaroriyHOi MaCTEPHOCTI HAJIEKUTD Tpaisim [ 3s3toHa, A. MakapeHka,
B. Cemnuenko, B. Cyxomsmncwskoro, H. Tapacesuu, JI. Xomuu Tta 1H. 30Kpema,
npoOJIEMOI0 BU3HAYEHHSI CYTHOCTI 1 3MICTY MEJaroriuyHoi MailCTEepHOCTI 3aiiMaiucs
taki gocmiguuku, sk €. bap6ina, O. Jlybacentok, I 3s3toH, H. Ky3bMiHa,
H. Kyxapes, A. IllepbakoB. CtpykTypy meAaroriyHoi MaicTepHOCTI BUBYAIU
B. Kan-Kaymuk, JI. Kpamymenko, I. KpuBonoc. 3araipHomeparoriydi — 3acaiu
npoOsemu (GOPMYBaHHS TIEAArOTiYHOI MAWCTEPHOCTI BYUTENS y CBOIX Mparpix
nocmipkyBanu [1. Acraxos, 0. babancekuit, H. Huukano, O. CaBuenko Ta iH.

Yumano yBaru HAyKOBII MPHUAUIAIOTH MpoOJieMi MiArOTOBKH (axiBILiB [0
npodeciiHoi  MISUTBHOCTI, 30KpeMa: mpolecy Oe3lepepBHOI  CaMOOCBITH 1
CaMOBMXOBaHHsSI Yy4YuTelIiB TmovaTkoBux kiaciB (A. Jlanumok, B. JleHucenko),
(OpMYBaHHIO 1XHBOI TOTOBHOCTI 0 MPOQeCIHHO-NIEAArOrivyHoi AISUIBHOCTI B LIIIOMY
ta 1 oxpemux ¢yukmin (JI. Kopxosa, C.CamcikoB Ta 1H.), TEOPETHYHIH 1

METOAWYHIA MIATOTOBI{l BYMTEIB MOYATKOBOI IIKOJIW O HaBYaHHS 1 BUXOBaHHSA
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monoamux 1mkossipiB (T. baitbapa, H. bidik, O. biga, B. bonaap, M. Bamynenko,
O. CaBuenko, H. Tanuzina, I'. Tapacenko, O. X0opoIIKoBChKa Ta iH.).

BbaraTorpanHicTh 1 CKJIQAHICTh 3aBJaHb (POPMYBAHHS HOBOI JIFOJJUHU B YMOBax
BIJIDOJDKCHHSI HAI[IOHAJIBHOI CHCTEMU OCBITH POOJATH IPOOJIEMH IIeIaroriaHoi
MalCTEPHOCTI 0COOJMBO akTyaldbHUMU. llenaroriyuna mMalcTepHICTh 3aBXIU Oyna i
Oyzle IEeHTPOM MPUTATAHHS, €TAJTOHOM, SKOTO MPAarHyTh JOCITTA B TpodeciiHiit
JiSTTLHOCTI TPAIFOI0Yi 32 MOKIUKAHHAM yauTei?®,

[Ipo6nema mpodeciiHOro CTaHOBJICHHS BUHTENs 1 (QopMyBaHHS HOTO
NeJaroriyHoi MaCTepHOCTI TMpUBEpTalia yBary 0ararbOX BUJATHUX MUCIUTENIB,
NUCHbMEHHUKIB, MEAAroriB, KOTPl 3pOOMIM BaroMUid BHECOK B ICTOPIIO BITYM3HSHOI
NeAaroriyHoi JyMKH.

Ha BaxnuBoCTI Micli BUMTEIS-HACTABHHMKA, a TaKOK OCHOBHHX OCOOJHMBOCTIX
i€l JISJIBHOCTI HaroJiomyBaiu e aHTuyHi ¢urocopu — Jlemokpit, ['epaximir,
Cokpar, [lnaron, Apucrorens Ta iH. BunatHi Muciaurtesni 3aJIMIIWIN MIpKyBaHHS PO
PO3BUTOK CaMOITI3HAHHS, MHCIEHHS, TEXHIKY 1 KYJbTYPy MOBIIEHHS, BIUIMB Ha
ayJUTOPII0, IIACTUYHY BUPA3HICTh, OPATOPCHKE MUCTEITBO, YIPABIIHHS MCUXIYHUM
CTaHOM, TOOTO T€, MPO IO CJIJI NaM’ATaTH Cy4aCHUM JOCHTiJHUKAM KOHIIETIii
yIOCKOHAJICHHS TIearoriayHoi MaliCTEPHOCTI.

3aIlikaBIEHICTh MPOOJEMOI0 MANCTEPHOCTI MPOCTEXKYETHCA B  MOIVIAAX
T. Mopa, ®. Pabime, M. MoHTeHs Ta IHIIMX MHCIUTEIIB €moXu BiapoKeHHs.
[legaroru-rymanicT OCOOJMBO I[IHYBajlud B YYHMTENEBl JIOOOB 10 Y4YHIB, BMIHHS
PO3BUBATH B HUX JOMUTIUBICTh, TOTPEOy CBIJOMOTO 3aCBOEHHS 3HAHb TOIIIO.

Bisaas enoxu Bigpo/KeHHS TPOSBWIKMCS 1 B Ipalsdx IIearoriB  €mnoxu
[TpoceiTHUITBa A. Jlictepsera, S.-A. KomeHcbKOTO, W. Hecranommi, X.-XK. Pycco,
SK1 BHCIIOBJIIOBAJIM 1/ TYMaHHOT'O CTaBJICHHS 10 Y4YHIB, HEOOXIJHOCTI HaBYAHHS
MeJaroriyHOMy MUCTEITBY, BJOCKOHAJIEHHS MLUISAXiB, 3aC001B, CIIOCOOIB HaBYaHHS 1

BUXOBAHHS, 0OCOOMCTICHUX SIKOCTEH 1 TBOPUMX 3A10HOCTEH neaarora.

264 AnnpeeBa, B.M. (2007) HacrinpHa kHuTa memarora. [IociOHWK IS THX, XTO XO4ue OYTH BUHUTEIEM-MaHCTPOM.
X.«OcHoBay». 352 c.
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JlyMKH CTOCOBHO mpodeciiiHOi MaliCTepHOCTI Tefarora 3HalIM BiJoOpaKeHHS
B podotax M. Iluporosa, JI. Toncroro, K. YumHcekoro, e BunTeIb-MaicTep MOCTAE
K JIIOJIMHA TEpeJoBOr0 CBITOINISAAY, BCEOIYHO OCBIYE€HA, BUTPUMAHA, IIO BMIE
OB’ SI3yBaTH 3HAHHS 3 KUTTSAM, JIOOUTH CBOIO CHpaBy M BHUXOBaHIIB. Ilemaroriuna
MalCTepHICTh, 3a K. YIIMHChKNM, TOJISATAaE B CHJII BIUIMBY Ha YYHIB JUIS JOCATHEHHS
neBHoi Metu. CyTHICTh TMEJAroriyHoi MaNCTEpHOCTI, 3a MOro TBEPHKEHHSM,
3BOJIUTHCS J0 TOT'O, 1110 BUUTENb, IEPEAYCiM, MAa€ OMAaHYBATH MeAaroriyHi 3HaHHS, sKi
OJTHOYACHO € 1 3aC000M TIPOSIBY OCOOMCTUX 3M10HOCTEH. « MUCTEIITBO BUXOBAHHS, —
nucaB K. YIMHCbKHM, — OKpiM 3HaHb, BUMarae 3ai0HocTe 1 cxuiabHOCcTel. [Ipo
BUCOKHMI1 pIBEHb MHCTEITBA BUUTENS CBIAYATh BMIHHS JOMOITHUCA POOOTH BCHOTO
KJIacy, 3aIllKaBUTH 3MICTOM YpPOKY BCIX Y4YHIB, 3aCTOCOBYBAaTH PI3HI JNMJAKTUYHI Ta
METOJUYHI MPHUIOMHU, BpaXxOBYBaTH KOHKPETHY OOCTAaHOBKY, 1, HapeliTi, BMiHHS
MPOHUKHYTHU B TYXOBHUM CBIT TUTHHI.

[Mominsaroun aymky A. JlicrepBera mpo Te, 10 BYUTENIb BYUTH JO TOTO Hacy,
MOKW caM BYMTHCSH, K. YIIMHCHKHI BBa)kaB TOJOBHUM IS YCHINTHOTO OBOJIOIHHS
MEeJaroriyHol0  MaNCTEPHICTIO BTIUICHHS 116 CaMOpPO3BUTKY, CHCTEMAaTHYHE
OHOBJICHHSI BYMTEJIEM CBOiX 3HaHb 1 MPAKTUYHOrO JOCBiay. BiH 3a3Hauas, 110
nejarorika — HaWCKIAJHIIIEe, HaAWBUINE, HAWHEOOXIMHINIE 3 YCIX MUCTEITB.
BunmatHuii memaror mparHyB TOCTAaBHTH II€ MHCTEITBO Ha HAYKOBY OCHOBY, IIIO
BpaxoBYe MCcux0(hi310JI0TTYHY TPUPOAY YUHIB.

He 3amumuB mo3a yBarow THUTAHHS TEJAroriyHoi  MaCTepHOCTI W
claBHO3BICHUN Yechbkuil meparor f.-A. KomeHchkui, sikuii chopMyiroBaB HOBHI
MOTJIsI/] Ha TOCTaTh NeJarora, 3a3Haqalouu, 0 «Kpallli 3 JitoAeil OyayTh BUMTEISIMU.
VY #oro HayKOBUX MOTJISIIaX YITKO MPOCHIIKOBYETHCS PO3YMIHHS OCHOBHUX SIKOCTEH
nejarora, cepejl KX Jo0O0B J0 CBOET IMpalli, BUCOKA OIlIHKA BJIACHOI MEIaroriyHol
JISUIBHOCT1; MEAaror pajauTh OCTepiraTUCs HU3BKOI JTyMKH TIpo cebe, OyTH
NPUKIAIOM JJIi THUX, KOro HaBuaere. JIiHb, MacHUBHICTh, O€3AIsJILHICTh BBaXKaB
HECYMICHUMHU 3 MEIaroriyHor0 npodeciero, 00 BOHU MOCIA0IIOI0TH TyX Mearora.

Axtyanizauig npobiemu npodeciitHoi MaliCTepHOCTI B 3apyOiKHIN Menarorimi

3YMOBJICHA TOTY)KHUM BIUIMBOM TMPOTPECy, SIKUA CTaBUTh YCE BHUIIl BUMOTH JI0
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MiAroToBKM (haxiBiiB. 3pOCTaHHS pPOJII HAYKH BelE JO HEOOXIHOCTI TOTYBaTH
¢daxiBIiB 3 TBOPYUM CKJIQJOM PO3yMY, SIKI MOXYTh BUPIIIYBATU CKJIAJ(HI MIPOOJIEMH,
BOJIOAIIOTh KOMYHIKaTUBHUMU BMIHHAMH, METOJIUKAMU CAMOPO3BUTKY i YIpaBIIHHS
CBOIM IICHUXIYHMM CTaHOM, a TaKOX caMmopeasiizairii. Ha HeoOXiTHICTh BJOCKOHATICHHS
NEJaroriyHoi TEeXHIKM 1 KyJIbTYpH BYMUTENS, MIATOTOBKM MEJaroriB-MaicTpis
BKazyBau BujatHi 3apyOvkni gisui  Jx. bpynep, . Iimbdopa, Jx. Kenanr,
E. Topenc Ta iH. BoHu HagaBaau BEJIMKOr0 3HAYEHHS MCHUXOJIOTTYHIN 1 TeJarorivyHii
J1arHOCTHIIl, BIIOOPY 1 MIATOTOBII OCOOMCTOCTEH, 3aTHUX IO TBOPUOI MeaaroriaHoi
JISUTBHOCTI. Y HM3II Mpallb BUCYHYTI BUMOTH JI0 Tejarora-maicrpa: ¢izudHe Ta
TICUXOJIOTIYHE 3/I0POB’s, EMOIIIHICTh, BUCOKI pO3yMOBI 3M10HOCT1, 3HAHHS TIPEIMETA,
HIUPOKUMA KPYTo3ip TOIIO.

Yumana yBara mpuaisaiacs NUTaHHAM MpodeciiiHoi MalCTepHOCTI BUMTENS B
paasHchKiil neparoriunid aymui. Y 30-60-11 poku XX CT. y 3B’S3Ky 3 OINKMCOM Ta
aHaJII30M TEePEIOBOi OCBITHHOI MPAKTUKKA TUTAaHHS I[€JaroriyHoi ManCTEpHOCTI
MOCTAaIOTh y MpaliX paJsHCbKUX meaaroriB-HoBaTopiB. Tak, A. MakapeHKO BBaXKaB:
«MaiiCTepHICTh — II€ T€, YOr0o MOXHA JOCATHYTH, 1 IK MOXe OyTH BIJOMUM MaicTep-
TOKap, MPEKpaCHUM MaNCTep-IiKap, TaK MOBHMHEH 1 MOXE OyTHM NpeKpacHUM
MmarictpoM niegaror». [Ipodeciitna MaiicTepHICTh Tiearora 3aCHOBaHa «Ha BMiHHI, Ha
kBayni(pikamii», a yMOBaMHU il CTAHOBJIEHHS €: poOOTa B «I00pOMYy NeAarorivHOMY
KOJICKTHBI», HaJaHHS JIOMMOMOTH BYUTEIIIO 1 HOTO MOCTIHHA poboTa Hajd cOo00IO.

Otxe, B mepioJi HAYKOBOI MOCTAHOBKU MPOOJEMH IMeIaroriyHoi MahiCTepHOCTI
Oynu 3po0JieHI BaXJMBI CIHOCTEPEXKEHHS TMpPO 3MICT 1 PIBHI MeJarorigyHoi
MaMCTEpHOCTI, MNUIAXH 11 (QOpMyBaHHA Ta PO3BUTKY, IIPO B3aEMO3B’SI30K
MalCTEepPHOCTI Ta TBOPYOCTI B meparoriuniii misutbHOCTi. Hactymui (80-90-T1) pokwm
MOXXHa BU3HAUYUTH SK IEPIoJl MOTIHOIEHOTr0 po3poOsIeHHs MpobieMu NeAaroriaHol
MaiCTepHOCTI BUMTeENs: (POPMYBAaHHS OCHOB MEAAroriyHol MalCTEpHOCTI y 3aKiiaji
BUIIIOI OCBIT; MpO(dECIitHOr0 BIOCKOHAJIEHHS NEaroriB y CHCTEMI MiJBUILICHHS
kBauTi(pikallii; pO3BUTKY TBOPUYOTO MOTEHINAy OKPEMOTO BUUTENS Ta MEAAroriayHoOro

KOJIEKTUBY B L[IJIOMY TOLIO.
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Bupatauii 1ocHiAHUK IbOTO HAYKOBOTO HAMPSMY B YKpaiHCBKilM OCBITI |. 3s1310H
pO3risiiae MeaaroriyHy MaiCTEpHICTh SIK KOMIUIEKC BJIACTUBOCTEH OCOOMCTOCTI, IO
3a0e3neyye caMOOpraHizalil0 BHCOKOrO piBHA MNpo(eciiiHOi  JISJIbHOCTI  Ha
pedUIeKCUBHIM OCHOBI B PI3HHUX acleKTax: SK HAWBUIIMN piBEHb MeJaroriaHoi
JUSTIBHOCT1  (XapakTepu3ye SKICTh pe3ylbTary), SK BHUSB TBOPYOi AaKTHUBHOCTI
ocoOMCTOCTI  menmarora (XapakTepus3ye TICUXOJOTIYHHUM  MEXaHI3M  YCIIIIHOT
AisTbHOCTI) 269,

3a iximiaTuBo0 l. 3s310Ha 3HAYHMI MOCTYMN Yy MiATOTOBLI BHCOKOMPOQECIHHUX
YUUTENIB 31MCHUB KOJEKTUB [l0ATaBCHKOrO AEp’KABHOI'O MEAATrOri4HOr0 1HCTUTYTY
iMm. B. Koponenka B 70-90-x pp. XX cT., Ae Brepiie 0yi0 BOPOBAHKEHO TUCITUTIIIHY
«Ilemaroriuna maticrepHictb». Ilicmsa crBopenns y 1981 p. BiamoBigHOi kadenpu
po3rodaro poOOTy 3 HAayKOBO-METOJIWYHOTO 3a0e3MeUeHHsI Kypcy 3 OCHOB
MeJaroriyHoi MaCTEPHOCTI, OPUTTHAIBHOTO 32 3MICTOM 1 METOIMKOIO BUKJIaaHHS.

Ha nepexonannst 1. 3s3toHa, NMUTaHHS NPO TNEAAroriuyHy MaWCTEpHICTh — II€
NUTaHHS PO JIOJCHKY AKICTh Menarora i mpo sIKICTb MO0 JKHUTTS, 11 BIJIIMOBIIHICT
MPOTOJIONICHUM 1/1eajiaM. BUCOKuMii piBEeHb MenaroriyHoi MalCTEpHOCTI 3YMOBIIIOE
YCHOIIHICT,  NpoeciiiHoi  AisNIBbHOCTI,  JO3BOJIIE  BUMTENEBI  peajlizyBaTu
OCOOWCTICHMI TIOTEHIiaJi B yMOBaX TBOPYOI TIparli, OTPUMYBATH MPHUPOIHE
3aJI0BOJICHHSI BiJ] CIUJIKYBaHHS 3 TAJJAaHOBUTOK MOJOJII0. 3 1HIIONO OOKY, IS
HAaBYAIHHOTO 3aKJIaJly BHCOKHHM pIBEHb MENAroriyHOl MalCTEPHOCTI TEPCOHATY €
rapaHTi€l0 YCHINIHOCTI OCBITHBOTO TIPOIIECY, PE3yJIbTaTUBHOCTI IeAaroriyHoi
TISTBHOCT], KOHKYPEHTOCIIPOMOXKHOCTI Ha PUHKY OCBITHIX mociyr. Hu3pkuil piBeHb
MalCTEpPHOCTI MTPU3BOJUTH JI0 3HAUHHUX JyXOBHUX, IHTEJIEKTyaJIbHUX T4 EKOHOMIYHUX
BTpaT y MaciiTadl CycHijbCTBa, aJke 1HBECTYBaHHS B OCBITHIO Traly3b IMOBEPTAETHCH,
HacamIiepes, 4epe3 pe3yibTaTh TBOPUOI Mpalll npodecioHaniB. 3Baxkaroyu Ha 1€,
PO3BUTOK OCOOHMCTOCTI Tenarora, BHKJIajada, BYHTENS Ta HOTO MalCTEpPHOCTI €
3aBJaHHSIM HAJI3BUYAHO BAXKJIMBUM SK JUIA CYCIUIBCTBA, TaK 1 JUIA JIIOJICTBA B

IIJIOMY.

265 MMenaroriuna maiictepnictsb: ITinpyunuk (2004) (3a pen. LA. 3s3toHa) 2-re BHIL., J0MOB. i nepepo6n. K: Bua mik.
422 c.
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TakuMm YMHOM, JOCHIPKEHHS KiHISI XX CT. 3poOMJIM ICTOTHUM BHECOK Y
PO3YMIHHS MaMCTEpHOCTI BUMTENsd. Pa3oM 3 THUM, 3MICT 1 CYTHICTH OYAb-SIKOTO
HAyKOBOI'O TOHSTTS YU SIBUIA 3MIHIOETHCS 3 PO3BUTKOM HAyKH 1 COLIAJIILHOTO
nporpecy cycniibctBa. ChOTrojiHI 3MIHMUIMCS IIAXOAM JIO OCBITH M JISJIBHOCTI
HaBYaIbHUX 3akiafiB. lle BHUMarae HOBOro MOIJIAY Ha AISUIBHICTH Y4MTENs Ta ii
pe3yJIbTaTU, YTOYHEHHS MOHSATTS MeJaroriyHoi MaiCTepHOCTI.

VY ncuxonoro-nenaroriyHiil jgiTepaTypl Ha ChOTOJHINIHIN JA€Hb ICHYIOTH PIi3HI
XapaKTEPUCTUKU TIOHSTTS «IEJarorivHa MaiCTepHICTb», ajieé HeMae €IUHOTO
BU3HAYEHHSI, SIKE TOYHO 1 TOBHO PO3KPHUBAE HOTO 3MICT 1 CYTHICTb.

HaitGinpmr  Bpasio CyTHICTh TEAAroriyHoOi  MaWCTEPHOCTI  pPO3KpUTa B
«Ilenaroriyniii eHIUKIONEAI»: «...II€¢ BUCOKE MHCTEITBO BUXOBAaHHS 1 HaBYaHHS,
[0 TIOCTIHO BIOCKOHATIOETHCS, OCTYITHE KOXHOMY TIEAarory, SIKAWA Mparfoe 3a
MOKJIMKaHHAM 1 JIOOUTH aiTed. [lemaror — 1e cremiamicT BUCOKOI KYJIbTYPH, KU
rMOOKO 3HA€ CBIM MpeaMeT, 100pe 03HAMOMIICHUH 3 BIAMOBITHUMHU Tally3IMH HaYKH
YU MUCTELTBA, TPAKTUYHO PO3OUPAETHCS B MUTAHHSIX 3arajibHoi 1, 0COOJIUBO, AUTIYOI
IICUXO0JIOr1i, TOCKOHAJIO BOJIOAIE METOAUKOK HABYAHHS 1 BUXOBAHHSI.

B ykpaiHChKOMY TmegarorivuHoMy cinoBHUKY 3a pezgakuiero C. ['oHuapeHka
MeJarorivia  MaCTepHICTh XapaKTEPU3YEThCS «...BUCOKUM PIBHEM IMEJaroriqHoi
JUATBHOCTI,  KPUTEPISIMU  SIKOi €  HAyKOBICTb, T'YMaHHICTb, JIOLIbHICTb,
ONTUMAJILHICTh, PE3YIbTATUBHICTD, IEMOKPATHYHICTh, TBOPYIiCTEY 2%,

3azHauumo, 1o B c1oBHUKY C. OkeroBa MalCTEPHICTh TAYMAUUTHCS K BUCOKE
MUCTENTBO B OyJb-sIKii ramy3i, TOOTO TakHil piBeHb BUKOHAHHS IISIIBHOCTI, SKUAN
BeJIE 70 BUCOKUX pe3ynbTariB y 1id cdepi. CyTHicTh npodeciiiHoi MalcTepHOCTI
NMOBMHHA BHM3HAUATUCS 4Yepe3 SKICHI XapakTEepUCTUKH 3A1MCHEHHA mnpodeciiHol
JISJIBHOCTI, SIKa Ja€ BUCOKI pe3yibTaTH. A JUIs IIbOTO Iearor Mae OyTu 030poeHuM
KOMITJIEKCOM TIEBHUX BIACTHBOCTEH.

VY neparorivHOMy CIIOBHUKY M. SIpMadyeHKO MpOMOHYE Take BU3HAYEHHS

KOHIIETITY «MaiCTepHICTh»: «BHCOKE MHUCTENTBO B SKIWCH Taly3i, BIPABHICTh Y

266 Tonuapenko, C. Y. (2011) YkpaiHChKHif TTearoTiuHmii eHIMKIOTIEANYHIN CIOBHUK. BUmaHHs apyre, TOMTOBHEHE.
PiBHe: BonuHchki obepern. 552 c.
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BUKOHAHHI TIEBHOTO BHUIY MisNIbHOCTI. MalicTepHicTh mnependadae HasBHICTD
npodeciiiHiX 3HaHb, YMIHb Ta HABUYOK; € PUCOIO, sIKa BIAPI3HSIE OJHOTO MpalliBHUKA
B1JI 1HIIIOT'O, aJI>)K€ BiH TBOPUTH IIIOCh HEMOBTOPHE, HECTAHAPTHE 267,

CBoe OaueHHsA mMeNaroriyHOl MaKCTEPHOCTI HEOJHOPA30BO BHUCIIOBIIOBAB
A. MakapeHko, sKuUW BBaXaB, IO IeJarorivHa MaKMCTEPHICTh HE € CIPaBOIO
TaJaHOBUTHX JIFOJICH, III0 MAHCTPOM MOXKE CTaTH KOKHHH, SKIIO HOMY JOIIOMOXYTb 1
SKIIO BIH caMm OyJie mpaioBaTu. s menaroriB Cy4acHOCTI BaroMocTi HaOyBae Take
BHCJIOBJIIOBAHHS BUCHOTO: «MalCTepHICTh BUXOBATENS HE € SKUMOCH OCOOJMBUM
MHUCTEITBOM, ajie 1€ CIeLIaIbHICTh, SKiH MOTPIOHO HABYATH, SK MOTPIOHO HaBYATH
JiKapst HOro MalCTepHOCTI, K MOTPIOHO HABYATH MY3UKAHTa.

M. HoBoxwunona, JI. flcekoBa 3a3HavaroTh: «llemaroriuHa malcTepHICTH — II€
BUCOKHI piBeHb MPOQEciiiHOl MIAIBHOCTI menarora. 330BHI BOHA MPOSIBISETHCS B
YCHIITHOMY TBOPYOMY BHUpIIICHHI HAWpPI3HOMAaHITHIMIMX I€IaroriyHuX 3aBJaHb, B
¢(EeKTUBHOMY JIOCATHEHHI1 CIOCOOIB 1 IJIeH HaBYaJIbHO-BUXOBHOI poOOTH. 3
BHYTPILIHBOI CTOPOHH MAaWCTEPHICTh — 1€ (PYHKLIOHYIOYa CHUCTEMA 3HAHb, YMiHb,
HAaBHYOK, IICUXIYHUX IIPOIIECIB, BIACTUBOCTEH OCOOMCTOCTI, IO 3abe3meuye
BUKOHAHHSI TEIaroTIYHUX 3a71a9».

B ananoriuHomMy KJrOYi aHai3yeTbes IMeJaroriyHa MaicTepHICTh 1 B poOoTax
€. bap0iHoi, B AKMX O3HAUCHA SIKICTh PO3TJIAAETHCS K MOEAHAHHS OCOOMCTICHHX
XapaKTepUCTUK (DaxiBIsd 3 AiSTIBHICHOIO CYTHICTIO TIEBHOI mpodecii, «IHTerpoBaHUN
MOKA3HUK CTYMNEHS TOTOBHOCTI KOHKPETHOI 0COOM 10 BUKOHaHHS MpodeciiHuX
000B’s3KiBY», TEXHIYHE I TEXHOJIOTIYHE 3a0e3MeueHHs peastizaiii Horo ryMaHiCTUYHO1
CIPSIMOBAHOCTI.

Ha mepexonanns 1. 3s1310Ha, egarorivia MaCTepHICTh HE 3BOAUTHCS TITBKH JI0
JUSIBHOCTI 1 HE OOMEXYEThCS BHCOKMM pIBHEM TEOPETUYHOI Ta METOAUYHOI
MIJITOTOBKU TMearora, a M mnependayae OCOOMCTICHI HOro sKOCTi, WOTO MO3HIIIIO,
3[IaTHICTh BUSBJISATH TBOPUY IHILNIATHBY Ha IMIJICTaBl peaji3alii BJIACHOI CHUCTEMHU

I[IHHOCTEH. YPpaxoBYIOUU TIOJIOKEHHS JIOCHIDKEHb BITUM3HSHUX 1 3apyODKHHX

257 [Teparoriunmii cnoauk (2002) (pex. M. JI. Spmadenxko. K.: Tlenaroriuna gymxa. 516 c.
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VUCHHMX, AaBTOPCHKMX HAYKOBUX IIpallb 13 MPOoOJeM IeIaroriyHoi AisIbHOCTI,
L. 3s3t0H po3poOMB KpuTepii MaiictepHocTi memarora: «KpurtepisiMu ManCTEpHOCTI
nejarora € JOLUIBHICTB (32 CHPSIMOBAHICTIO), TPOJYKTUBHICTh (32 pe3ylbTaTaMH),
JAJOTIYHICTh (32 XapakTepOM CTOCYHKIB 3 JIIThbMH), ONTUMAaJbHICTH (y BUOOpI
3ac00iB), TBOPYICTH (3@ 3MICTOM HisIBHOCTI)» 2%,

H.TapaceBnu Bu3HA4ae TMenaroriyHy MaWCTEpHICTh SK «HAWBWINUNA PIBEHb
MeJarorivyHoil JIsJTbHOCTI, SSKUM BUSIBIISIETHCS B TOMY, 1110 Y BIABEICHUM Yac meaaror
ocATac ONTUMAIBHUX HACIIIKIBY.

H. Teanuko TpakTye MalCTEPHICTh K «BOJIOAIHHS MpodeciiHUMU 3HAHHAMH,
BMIHHSIMHU 1 HABUYKaMH, 110 JO3BOJISIOTH CIEIIATICTY YCIINTHO JTOCTIIUTA CUTYAIIII0
(00’exkTH 1 YMOBU MiSTILHOCTI), copMyiatoBaTH mpodeciiini 3amadi, BUXOASYH 13
CHUTYaIlil, Ta yCIHIIIHO 1X PO3B’A3yBaTH BIAMOBITHO IO IIJIeH, K1 MOCTaBJICHI Hepea
HayKoI0» 209,

O. lllepbakoB 0COONMBY pOJb Yy PO3BUTKY IENAroriyHOi MalCTEpHOCTI Halae
OCOOMCTICHUM SIKOCTSIM yuuTesld. MalCTepHIiCTh yduTens, — IMHCaB BIH, — €
«CHHTE30M HOro HayKOBUX 3HaHb, METOAUYHOIO MHUCTEIITBA 1 OCOOMCTICHUX SIKOCTEH
— po3yMy, OYYTTIB, XapakTepy, 3110HOCTEI», a ii (opMyBaHHA Mae OyTH OpraHIqYHO
OB’ sI3aHE 3 BUXOBAHHSAM HOT0 OCOOMCTOCTI.

Pozpobuisitoun npodeciorpamy BUUTEJIS, B. Cemuuenko BUJILISIE
3araJbHOIEArOT14Hl BMIHHS, 110 CTAHOBJSATH OCHOBY MEJAroriyHoi MalCTEpHOCTI:
BMIHHS CIIOCTEpIraTH ¥ aHai3yBaTH IEJaroriyHuil mpoliec, MPOrHOCTUYHI BMIHHS,
BMIHHA OpIEHTYBaTHCS 1 mepeOyloByBaTH CBOIO JAisUIbHICTH B YMOBaX, IO
3MIHIOIOThCS, TIpodeciiina BUpa3HICTh MOBH, KECTIB, MIMIKHU (TIefaroriyia TexXHika);
CreliagbHl YMIHHS Ta HaBUYKH (BMIHHS MalllOBAaTH, CIIBaTH, T'paTH HAa MY3MYHUX

IHCTpYMEHTax, BMIHHS TaHIoBatu, (otorpadysatu) i T. 1. TodTto B. Cemuuenko,

268 Tlemaroriuna maifcrepHicts: Xpectomaris: HapuansHuii nociouuk (2006) (3a pen. LA. 3astona). K.: Bumr. mk. 606
c.

269 Tenuuko, H. B. (2014) Teopis i MeToauka GopMyBaHHS OCHOB HeJaroriyHOl MaiCcTepHOCTI MaiOyTHBOTO yuHTeNs
no4yatkoBux kiaciB: Monorpadis. K.: Konmop. 522 c.
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BU3HAYAIOUX MAMCTEPHICTh YYMTENsI, HaroJiolyBaB Ha MpoQPecifHUX YMIHHAX 1
HaBuuKax 2’0,

PoszBuBaroun imei  O. llepOakoBa Ta mnonemizyroun 3 B. Cemuuenko,
B. KoBanpuyk migkpecitoBaB, IO B JiSIBHOCTI IeJarora-mancrpa OJHAKOBO
BaXJIMBI SIK OCOOUCTICHI SIKOCT1 (€Heprisi, 3aB35TICTb 1 HAMOJETIUBICTh, IPAarHEHHS 10
JOCIIKeHb, 3/ITaTHICTh BXOJAUTH B HOBY CHTYAIIIO TOINO), TaK 1 MpodeciitHi BMiHHS
Ta HaBUYKH, SIKI TIPOSBISIOTHCS B PI3HOMAHITHMX CHOCO0AaX OpraHizallii AisSIbHOCTI
y4HIB. ¥ pamMKax CUCTEMHOTO MiJXOAYy OCOOMCTICHI SIKOCTI BBa)KalOTh BU3HAYAIbHUM
YUHHUKOM CHUCTEMH TI€JIaroriyHoi MailcTepHocTi, a mnpodeciiiHi 3HaHHS — 1i
¢bynmamenToM. TexHika Xk, siKa CIOUPAEThCS Ha 3HAHHS 1 3A10HOCTI, MO3BOJSE BCi
3ac00M BIUIMBY IOB’S13aTH 3 METOIO.

Kpim Toro, B. KoBanmpuyk 3BepHYB yBary Ha CHIBBIAHOIICHHS CTaHAApPTy 1
TBOPYOCTI B TeJaroriuyHiil maisuibHOCTI: «llemaror-maiictep HiOM 3aHOBO BiJKpHBAa€
JUTsl ce0e BIYHO HOBY CYTHICTH IMEJArorivHoro sBMINA, ajie e BIAKPUTTS mnepeadoadae
3HAHHS CTAaHJAAPTIB, paHime 3400yTl NCUXOJOro-NeAaroriydi BioMocTi. TBopue
3aCTOCYBaHHSI CTaHJApPTIB BHUMAarae BiJ Tenarora TAaKUX BIACTUBOCTEH, SK YsBa,
3[IATHICTh YBIUTH B AYXOBHUU CBIT Y4HS, IUIICHO «IPEACTABUTHU IO 3aCTOCOBAHUX
3aco01B, 3/aTHICTh MIAMOPSAKYBAaTH BCE MeNaroriyHuM LusiMy. HaiiBaxiusimoro
YMOBOIO 3pOCTaHHS MAaiCTEpHOCTI € TBOpYa, 3acHOBaAHA Ha Oe3MepepBHOMY
BJIOCKOHAJICHHI TE/IaroriyHa AisSUIbHICTh, TIKPECTIOBAB BiH. BupimaipHe 3HaYeHHS B
CTAaHOBJICHHI MAaNCTEpPHOCTI Ma€ «Te HaWOJIMKYe OTOYEHHS, B SIKE€ MOTpaILIse
Ie1arory: 1 MiKpOKJIiMaT KOJIEKTUBY, 1 17€1, SIKUMU BiH KHBe, 1 Horo Tpaauiii. Takum
yuHoM, B. KoBanbuyk moOB’s3yBaB MalCTEpHICTb BYMUTENS 3 TBOPUICTIO, Yy SIKIA
BEJIMKY POJIb IPAIOTh iHTYILlis, HATXHEHHS, TAIaHT Ieaarora 2/,

Hocnimpkyroun mpobiieMy mnenaroriyHoi MaiicrepHocti, T. ByHsk axieHTye
yBary Ha TOMY, 1[0 HEIIPaAaBOMIPHO OTOTOKHIOBATH OCHOBH 1 CYTHICTb MEeAarorigyHoi

MaiCTepHOCTI. ABTOp pOOUTH BHCHOBKM MPO T€, 10 3HAHHS, BMIHHS 1 HaBUYKHU

210 Cemuuenko, B. A. (2010) [TnekaeMo nearoriady MaicTepHicTh: HaBy. ToCiOHUMK. Binnwus: [Tnanep. 674 c.

211 Kopanpuyk, B. (2011) Ilenaroriyna maiicTepHicTh BHUKJagaya — OCHOBA HOIro KOMIETEHTHOCTI. IIpogecitino-
mexuiuna oceima: naykoso-memoo. xcypuan, 6 (30), 32-33.
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rejiarora ik CKJiaJjoBa OCHOB I1€/IaroriyHoi MaiiCTepHOCT1, MOKYTh OyTH JIBOX PIBHIB:
HaOyT1 y MpoIlieci MArOTOBKU J0 MpodeciiiHoi menaroriyHoi MisuIbHOCTI Ta HaOyTi B
npodeciiiHiii nmenaroriuHii aisibHOCTI. «TakuM 4YWHOM, — 3a3Ha4ya€e aBTOp, —
byHIaMEeHT MenaroriyHoi MalCTEpHOCTI, SIKUM HEOOXITHO CHOPMYBATH, OXOILIIOE
Takl OCHOBHI CKJIAJIOBl: OCOOMCTICTH IleJarora, 3HaHHsS, IleJaroridyHu nocsim». Ha
I[1i OCHOBI BiH MPOMOHYE TaKe BU3HAYEHHA: «MalCTepHICTh meaarora y HaB4aHHi —
II€E BHCOKE MHCTEITBO 3J1HCHEHHS HaBYaJIbHOI ISVILHOCTI Ha OCHOBI 3HAaHb,
0COOMCTICHUX SIKOCTEH 1 MEeJaroriyHoro JA0CBiAY, IO MPOSBISETHCS B KOMILJIEKCHOMY
PO3B’s3aHHI 3aBIaHb OCBIiTH, BAXOBAHHS, PO3BUTKY AUTHHID 272,

XapaKTepUCTUKOI BUCOKOTO PIBHS MEJAroridHol AISJIbHOCTI, IO IPYHTYETHCS
Ha 3arajibHid KyJbTYypl Ta MEJaroriyHOMY JOCBIJII BUUTENS, BBa)Ka€ MeaAaroriyHy
MalicTepHicTh Takok M. Kossp 273,

Cxoxxumu BusiBWIMCs norfsiau B. PuOanku, sikuil HaroiomryBaB Ha TOMY, IO
nejaroriyHa MacCTEepHICTh — 1€ KOMIUIEKC BJIACTUBOCTEH OCOOMCTOCTI BUMTEN,
HEOOXITHUX JIJIs1 BUCOKOTO PiBHS MPOo(deCiitHOT IsUTBHOCTI.

3a nepexkonannsm JI. balikoBoi, megaroriuHa MaiCTepHICTh — BHIIHMKA PIBEHb
NEeJaroriydHoi  JISJIbHOCTI, IO BHUABISAETBCS Yy TBOPUOCTI, Yy TOCTIMHOMY
BJIOCKOHAJICHHI MUCTEIITBA HABYAHHS, BUXOBAHHS 1 PO3BUTKY OCOOMCTOCTI.

Y cBoemy nocmimxenni C. Koryr Harosmomye Ha TOMYy, IO IeJaroriyHa
MalCTEPHICTh — 11€ IOCKOHAJIC BOJIOMIHHS MEaroroM yCi€l0 CYKYIHICTIO TICUXO0JIOTO-
MeJaroriYyHuX 3HaHb, YMiHb 1 HaBUUYOK, MOEIHAHUX 13 MPO(dECIitHOI0 3aXOIJIEHICTIO,
PO3BHHEHE MeNaroriyHe MHUCJIEHHS Ta IHTYilis, MOPaJbHO-€CTETUYHE CTAaBJICHHS [0
JKUTTS, TIIMOOKA NEPEKOHAHICTh i TBepaa Bos 274,

BaxnuBoro xapakrepuctukoro memarora Il KanrepeB BBakaB 3miOHICTH 10

MOACIIOBAHHA 0COOJIMBOTO IMPAKTUYIHOI'O0 IIPOCTOPY, 3MICTOM SIKOT'O 6YB ou

212 Bynsk, T.A. (2011) Po3BMTOK memaroridHoi MaiicTepHOCTI BYMTENs B CHCTEMi OCOOMCTICHO OpPiEHTOBOHOTO
HaB4aHHs. [ledazoziuna maticmepns, 4, 2-1.

213 Kozsp, M. M. (2011) HaykoBo-nenaroriunmii ciosuuk. JIbsis: CIIOJIOM. 216 c.

214 Kozym, C.M. (2012) Ilpodeciiine cranosnenns puntens. Iledazozivna maticmepus, 5 (17), 2-9.
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OPUPOJHUIN TPOLEC IHTENEKTYalbHOr0 W JyXOBHO-MOPAJIbHOTO CTAHOBJICHHS
0COOUCTOCTI.

Hocmigauku O. Mopo3 ta B. OMeNnbsiHEHKO TiayMaudaTh MOHSITTS «IeaaroriyHa
MalCTEpHICTBY K JOCKOHAJIE, TBOPUE BUKOHAHHS TeAaroroM npodeciiuux QyHkiiin
Ha pIBHI MHCTELTBA, pPE3YyJIbTATOM YOr0 € CTBOPEHHS ONTHUMAJbHUX COL[ialIbHO-
TICUXOJIOTIYHUX YMOB JJII CTAHOBJICHHSI OCOOMCTOCTI KOXKHOTO Y4HS, 3a0€3MeUeHHS
BHCOKOTO PIBHS 1HTEIEKTYyaJbHOTO PO3BUTKY, BHXOBaHHS KpalluX MOpPAIbHUX
SAKOCTEH, TyXOBHOTO 30arauyeHHs MIKOJISPIB.

Ha nymky C. CucoeBoi, megaroriuHa MaiCTEpHICTh — II€ JIOBEJIEHA J10 BUCOKOL
JIOCKOHAJIOCTI HaByajbHa W BHUXOBHA BIPABHICTh, fKa BilOOpakae 0COOJIUBY
BIANLTI(DOBAHICT, METOAIB Ta NPUHOMIB BHUKOPHUCTAHHS IICHXOJIOTO-TIeAaroriyHol
Teopii Ha WPAKTHUIl, 3aBASKH 4YOMY 3a0e3MeuyeTbcsi BHCOKAa €(QEKTUBHICTD
HABYAJIbHO-BUXOBHOT'O TIPOIIECY.

[ikaBum, Ha Ham norisia, € Bu3HaueHHs A.JIyiioka, 3a SKUM TOKa3HUKaMU
MaiCTEpHOCTI € TOTOBHICTh 1 Oa)KaHHS BUMTHUCS (BUXOBYBATUCS) Y IIbOTO BUUTEIIS.
HayxoBenp BuU3HAUa€ MOHATTS «IE€NaroriyHa MaNCTEPHICTHY SIK TaKUW MOpPaIbHO-
MICUXOJIOTIYHUN, €MOLINHO-BOJLOBUN (DEHOMEH, KOPUCTYIOUHMCh SKMM BHUXOBATEIb
MOXX€ BBOJWTH Y4YHIB y TMPOIEC TMI3HAHHS HABKOJMIITHBOTO CBITY, JOMOMAarae
OBOJIOJIITA 3HAHHSIMU, aKTHUBI3y€ PO3YMOBI 3/1I0HOCTI, BUXOBYE OJIaropojHI MOYYTTS,
IPOMAJITHCBKY M JIIOICBKY TIHICTB, BIpY y BEJIMKI MOXIJIMBOCTI CaMOPO3BUTKY Ta
CaMOBHMXOBaHHs 2",

Hocmimkyroun nany aedinimito, O. JlaBpiHeHKO y ii 3MICT BKIIagae 3A1HCHEHHS
MeJaroroM CBO€1 JISJIBHOCTI Ha PIBHI BHUCOKMX B3IPIIiB Ta €TaJOHIB, IIIO
BIIIPallbOBaH1 HA MPAKTHII I ONMHUCaH1 Y METOIUYHUX PO3poOKax Ta peKOMEHAAIl 15X,
ABTOp NEepeKOHaHa, 110 MAUCTEPHICTH MOJISITa€ B JOCKOHAJIIOMY BOJIOZIHHI OCHOBaMU

npodecii, yCIIHOMY 3aCTOCYBaHHI BIJOMHX Y HAyIll Ta MPaKTULI TPUIOMIB, 3HaHHI

215 Jlymiok, A. M. (2011) Bacuib CyXOMIMHCBKHI TIPO TI€JaroridHy MaiCTEpHICTh Y4UTeNs MOYAaTKOBOI IIKOIM.
Iedazoeiunuil ouckypc: 30ipuux Haykogux npays. Ilncmumym nedaeociku Hayionanvnoi akademii nedazoiunux Hayx
Yrpainu, Xmenonuyvra cymanimapro-neoazoziuna axaoemisn. Xmenvnuyvkuil: I111 banox 1., 10, 297-302.
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MeJaroroM CBOTO0 HAaBYaJIbHOTO TMpEAMEeTa, JOCATHEHHI CTa0lUIbHUX, BHCOKHX
pe3yJbTaTiB y HaBYaILHOMY IIpoLeci 276,

B. IlanaceHko y cBOiX HayKOBUX PO3BIIKAX M1J] MEJArOriYHOK MaiCTEpHICTIO
pO3yMi€ TBOpYE BHUKOHAHHS MpodeciiiHoi MisUIBHOCTI, IHTErpaiiro chOpPMOBAHUX
npodeciiHO BaXKIUBUX SAKOCTEH OCOOMCTOCTI B 1HAWBIAYaJIbHUNU CTUJb JISSIBHOCTI,
MOCTIMHE YAOCKOHAJIEHHS METOJUK 1 TEXHOJIOT1# BIIaCHOI Mpo(eciiHOl AISTHHOCTI.

HayxoBeup /[[. benyxiH y MOHSTTA «IeAaroriyHa MalCTEpHICTb»  BKJIAJa€
3HaHHS ¥ YMIHHS, YBEChb JOCBiJl MPO(eciitHOi MisNTbHOCTI, CHUCTEMY MOTJISIIB 1
NEPEKOHAHb.

[Toromxyemocst 3 mepekoHanHsMm 0. TypuaHiHOBOI, sKa BBaXkae, IO
MalCTEpHICTh TeAarora IMOBMHHA OI[IHIOBATHCS 3a KIHIEBUM pE3ylbTaToOM HOTO
mpati — CTyNeHEeM MiATOTOBKHM MOro BUXOBAHIIB JI0 MPOJOBKEHHS OCBITH, TBOPUOT
mpairli, akTUBHOI y4acTi B KHUTTI CyCHIbCTBa. [{aHa mo3uilis 1a€ 3MOT'y TOBOPHUTH TIPO
Te, 110 NeAaror-maiicrep MOBMHEH YCBIAOMIIIOBATH CBOKO BiJANOBIAAIBHICTH IEPEN]
CYCIUJIBCTBOM, OINTHUMAJIBHO BHUKOPUCTOBYBAaTH MpOQEciiHI METOAM Ta 3acoOH,
JoJIat0un Oy/b-AK1 MEPENIKOAN Ta JOCATAI0UM BHCOKHX pe3yJbTaTiB y mpodeciitHo-
MEeJaroriyiiil - IISJIBHOCTI, BUPI3HIATUCA 1HAWBIAYaJIbHUM CTHJIEM BUKJIAJAHHS,
MaKCHUMaJIbHO PEeali30BYBATH B MEAroriyHiN MIsITEHOCTI TBOPYHI MOTEHIIIA.

VY 3aranbHOMY 3HA4Y€HHI IeJaroriyHa MalCTEpHICTh — 1€ JIOCKOHale, TBOpYE
BUKOHAHHSI BUUTENEeM IpodeciiHnx (QyHKIIIN Ha PIBHI MUCTEIITBA, PE3YJIbTATOM YOTO
€ CTBOPEHHS ONTHUMAJIbHUX COLIAJbHO-TICUXOJOTTYHUX YMOB JJIi CTAHOBJICHHS
0COOMCTOCTI KOXKHOI JIUTUHU, 3a0€3MEUYEHHS BUCOKOIO PIBHA 1HTENIEKTYaJIbHOTO
PO3BUTKY, BHMXOBaHHSA KpallUX MOPAJIbHUX SIKOCTEH, JYXOBHOrO 30arayeHHs
TITKOJISPIB.

[3 3amporoHOBaHHMX BU3HAUEHb MOXHA KOHCTAaTyBaTH, IO B 3MICTOBOMY
BIJIHOIIICHH] KaTeropis «MaHCTEpHICTb» € BAXIMBOIO CKJIAJOBOIO KOHCTPYKTY
«rpodecioHam3mM» Ta il HeoOX1JHOK YMOBOIK. BinmoBinHo, HaOYTTA npodeciiHoro

JIOCBIY Ta OBOJIOJIHHSA IMEJAroriyHOI0 MAaMCTEPHICTIO € HEOOX1THOI MEPETyMOBOIO

26 JlaBpinenko, O. A. (2009) Ilenaroriyna MaiCTEpHICTH B iCTOPMKO-TIEAArorivyHOMY BMMIpi: TeOpis, TpPaKTHKa,
nocryn: Monorpadis. Ha. nen. yu- T im. M. I1. /Iparomanosa. K.: [6. B.]. 328 c.
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PYyXy 10 «akKme», Ha OCHOBI SIKOro BiIOyBaeTbcs (OpMyBaHHS MpodecioHaATIZMY
JISUTBHOCTI Ta OCOOMCTOCTI TeAarora B iJioMy.

3 TOYKHM 30py AakKMeoJorii, MalCTepHICTh € BHUIIMM PIBHEM PO3BUTKY
0COOMCTOCTI, CYKYMHICTh 3MI0HOCTEH 1 Yy3arajJlbHEHOTO IIO3UTHBHOTO JIOCBITY,
npodeciiHuX YMiHb y MEBHIM AISTILHOCTI, IO JOCSITAIOTHCS HA OCHOBI pedrekcii Ta
TBOPYOIO MiIXOTY.

Hapeneni mnpukiagu BHU3HAYEHHS CYTHOCTI TI€JAroriyHoi MalCTEpHOCTI
JIO3BOJISIIOTh  3pOOMTH BHCHOBOK, IO 3 IbOTO IHUTaHHS Yy HAYKOBLIB HEMae
OJHO3HAYHOI JyMKUA. OJHI aBTOPU BBAXKAIOTh, IO II€ SKICHI XapaKTEPUCTUKHU
0COOMCTOCTI, 1HIII — IO 1€ CUCTeMa 3HaHb, YMIHb 1 HABUYOK, TPETI — 00’ €THYIOTH 1
Te, ¥ 1Hme pazoMm. HaBeneHi Bu3Ha4YeHHS HE BUKIIOYAIOTh OJHE OJHOTO, a JIUIIE
JIOTIOBHIOIOTH Ta PO3LIUPIOIOTH CYTHICTh 03HAYEHOTO (DEHOMEHY.

Takum 4YMHOM, B yMOBaxX CTAaHOBJICHHS HaIllOHAJILHOI CHCTEMHU OCBITH B Y KpaiHi
HE repectae OyTH akTyaJIbHOIO pOJIb BUMTENST — MailicTpa MegaroriyHoi mpari, HOcis
3araJlbHOKYJbTYPHUX 1 HalllOHaNbHUX wLiHHOcTed. Came BII HBOro, MHOro
OCOOMCTICHUX SKOCTEH 3aJIeKUTh SIKICTb BHXOBAHHS IM1IPOCTAIOYOrO IMOKOJIHHS.
VY3aranbHEHHS! BITUYM3HSHOTO Ta 3apyOi’KHOTO JOCBIAY JA€ MOXJIMBICTH BU3HAUYMTH
MeJaroriuyHy MalCTEPHICTh K CBOEPIAHHUI CIUIaB OCOOMCTICHOI KyJbTYpH, 3HAHB 1
CBITOIUISIIY BYHUTENS, MOro BCEOIYHOI TEOPETUYHOI MMIATOTOBKH 3 JIOCKOHAIUM
BOJIO[IHHSAM MPUAOMaMU HaBYaHHS 1 BUXOBAHHS, TIEPEIOBUM JOCBIIOM.

Kypc «Ilemaroriuna mMaiicTepHICTh (MeaaroriyHa TBOPUYICTh)» CIPSIMOBaHUN Ha
MpaKkTUYHE OBOJIOAIHHS TIEJAroriyHo0 MAaNCTEepPHICTIO y Tpoleci HaBYaHHS 1
MEeIaroriyHoi MPakTUKU MalOyTHiX yuuteniB. [lemaroridyHa misibHICTH Yy 3aKiaii
BUIIOi OCBITM HOCUTH 1HHOBAIIMHUN XapakTep. BoHa moTpeOye He yuille BUCOKOTO
piBHA 1H()OPMOBAHOCTI, IMUOOKUX 3HAHb, EPYAMLI, @ i BUCOKOI 3araibHOi KYJIbTypHU

277

Ta TIeJarorivHoi MaKCTEepHOCTI Came TOMYy 3ampolOHOBAaHHM KypCc €

1HTETPOBAHOIO JUCIHUILIIHOIO, 1110 MOEHYE HOBI 1 BXXe c(POPMOBaHI 3HAHHS, 30KpeMa

21" Monnap, T.I (2018) Ilemaroriuna MaiicTepHICTh yduTeNs MOYATKOBOI WIKOJNM: CYTHICTh, HLISAXH (hOPMYBAHHS.
Hayxosuitl sicnux Mykauiecvroeo 0eporcasrozo ynieepcumemy. Cepis «lledazocika ma ncuxonoisiy: 30ipHUK HAYKOBUX
npays. Myxaueeo: Buo-eo MY, 1(7), 121-124.
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3 TaKUX MPEAMETIB, K ¢igocodis, Jorika, puTOpuKa, €THUKa, 1CTOpIs, IeIarorika,
MICUXOJIOTIsA, METOJMKA HAaBYAHHS, METOAMKAa BUXOBAHHS, MHCTEITBO3HABCTBO,
KOH(IIKTOJIOTI, TO€JHYE TEAAroriyHy TEOopild 3 MPAKTUKOIO, PO3TIsjae
PI3HOMAaHITHI CKJIaJIOB1 KYJIbTYPH MOBJICHHS, MEHEPKMEHT TOIIIO.

Mera BUBYEHHS HaBUYaJIbHOI IUCIUIUIIHA — CTHUMYJIIOBAaTH CTYICHTIB [0
npodeciifHOro caMOBUXOBaHHS, (opMyBaTH y HHUX MOTpedy B HENEPEPBHOMY
nearorivyHOMY CaMOBJIOCKOHAJICHHI.

OCHOBHI 3aBJaHHS IaHOTO KypCY: PO3BUTOK Y MaOyTHIX yYUTENIB OYATKOBHX
KJIaCIB YSBJIGHHS TMPO TEJAroriyHy MJisUIbHICT K pedJIeKCUBHE KepyBaHHS
TISIBHICTIO y4yHS (TEpEeMIIEHHsI MOro y MO3MIII0 aKTUBHOIO CYO’€KTa HaBUaHHA,
PO3BHUTOK 37aTHOCTI JI0 CaMOYIIPaBIIIHHS BJIACHOIO JISJILHICTIO, OpraHi3allisi Mporecy
HAaBYaHHS Ha OCHOBI TBOPYOi B3aEMOJIi 3 YYHSMH), CTBOPEHHS YMOB JUIs
dbopMyBaHHS y CTYIAEHTIB T'YMaHHOI IO3MII IMIOA0 PO3YMIHHS METH 1 3aBllaHb
BJIACHOI TMEAroriyHoi MJisJIbHOCTI; JOMOMOra MaiOyTHIM IiejaroraMm OnaHyBaTH
MEXaHI13MH BUKOPUCTaHHS OCOOMCTICHOI'O MOTEHIIATY JJIsl BUPIIICHHS MEAaroriyHux
3aBJlaHb HABYaHHS 1 BHXOBAHHS, OBOJIOJIHHS €JIEMEHTAaMH II€JaroriyHoi TEXHIKH;
BU3HAUYEHHS ONTUMAJIbHUX 3aC001B 1 HAMPSAMKIB MPO(eciiiHOro caMOBIOCKOHAIECHHS
TOLLIO.

[Iporiec BuBueHHs aucHuIUIiHd «llemaroriuna MaiicTepHicTh (TegaroriuyHa
TBOPYICTh)» TMepeadavae OBOJOIIHHA 3HAHHSIMHU TPO: CYTHICTH Ta OCOOJIMBOCTI
Mearoriyioi mpari; npodeciiiHo BaXKJIMBI SKOCT1 Ieaarora Ta JACTEPMIHAHTU iX
PO3BUTKY; OCHOBHI MPUHLINIIH, 3acobu npodeciitHO-TIeIaroriYHOT O
CaMOBJIOCKOHAJICHHS; 3aKOHOMIPHOCTI MPOAYKTHBHOI TMEJaroriyHoi B3a€MOIT;
CTPYKTYpYy MEAaroriyHoi Mii; OCHOBM (PYHKIIOHYBaHHS KOMYHIKaTHBHOI KYJIbTYpH
nejarora; OCHOBU TEJAroriuyHoi TEXHIKM;, CYTHICTh IEIaroriyHOro CIUIKYBaHHS;
OCHOBH TIEAArOTIYHOTO MOBJICHHS; OCHOBH TeaTpajbHOI II€Iarorikvu, TBOPYOTO
3alyMy YpPOKY; KpUTEpii BUBUEHHS Ta BIPOBAKEHHS MEPEIOBOTO II€IAarOTidHOTO
JTIOCBITTY.

Ha ocHOBI 1ux 3HaHb TOBUHHI OyTH chopMOBaHI YMIHHA: OO0’ €KTUBHO

OLIIHIOBATH BJACHI MPO(EciiiHi MOMXKJIMBOCTI Ta IJIECIPIMOBAHO PO3BUBATU iX;
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OPOAYKTUBHO  3MIACHIOBATH  NpodeciMHO-TIeJaroriyHie  CaMOBHXOBaHHS  Ta
CaMOOCBITY; €(EeKTUBHO BHKOPHUCTOBYBAaTH Ta 3MIHIOBATH BJIACHUM 30BHINIHIN
BUTJISIZ] BIJIMOBIAHO JI0 MEAAroriyHUX CHUTYaIlild; KEepyBaTH CBOEIO MOBEAIHKOIO Ta
EMOIIISIMU; BOJIOAITH CBOIM MOBJICHHSIM Ta CIIUJIKYBaHHSIM, 3aCTOCOBYBaTH Y
MeJaroriyHOMy — TpoIleci  apTUCTUYHI  3M1I0HOCTI, OBOJIOJIBAalOYM  OCHOBaMU
TeaTpaJibHOI TeJaroriki; OyAyBaTH CTOCYHKHM 3 Y4YHSMH Ha 3acajax Ccy0 €KT-
Cy0’€KTHOI B3a€MO/IIi; BIPOBAKYBATH HOBI MPOrPECUBHI MENArOriuyHi 3HAXIAKU Y
MeJIarOrYHUH TIPOIIEC TOIIIO.

[Iporpama HaBYaJIbHOI JUCHUILIIHU BKIIFOUYA€ HACTYITHI TEMH.

Ilpogpeciiina dianvnicme i ocoducmicmp neoazoca 6 Cy4acHomMy CycniibCmel.
CmaHoenenns i po36umok nedazociunoi npogecii. Ponv yuumena y ¢opmyeanni
ocobucmocmi  monoowtoeo  wikoaapa. Ilpoghecitinuti  cmanoapm — «Buumens
noYamKo8ux Kuacieé 3axknady 3a2anbHoi cepednvboi oceimuy. CyuacHuul yuumenw
NOYAMKOBOI WIKOIU: BUMOU CYCRLIbCMBA 00 Hbo2o. l0ean nedazoea Ha cy4acHomy
emani po36UmKy 0Ceimu.

Honammsa  neodazoziunoi  maiicmepnocmi.  Ilonamms  nedazoliunoi
maticmepwocmi.  Enemenmu  neoacociunoi  maticmepHocmi  (SyMAHICMUYHA
CNPAMOBAHICMb  Nedacociunoi  OisbHoCmi;,  npoghecitina  KOMNEemeHmHICMb,
neoazo2iuti 30iOHOCMI; nedazo2iyna mexHika, ocooucmicHi sikocmi). Kpumepii ma
HOKA3HUKU nedazociunoi maiicmepHocmi euxoeamens. lledazociuna mavicmepHicmo
yuumens ¢ KonmeKkcmi eymanicmuunoi nedacoziku B. Cyxomnuncokozo.

Ileoazociuna mexnika AK ocHosa neodazoziunoi maiicmepnocmi. I[lonsamms
neoaecociunoi mexHiku. Buympiwns mexuika OisnbHocmi nedacoca. Cunopom
eMOYIUH020 BU20panHs y npoecilinitl disntbHocmi euumens. 306HiwHA MeXHIKa i
HegepbOanvbHe cninkysants. Kynomypa 306HiuHb020 8ucnnoy.

Moenenna euumena Ak 3acié6 neodazoziunoi npauyi. Moenenna i
KOMYHIKamueHa nogedinka euumens. DyHKYii MOGIeHHA euumesns y 63AEMOO0ii 3
yunamu. Kynemypa npodbecitinoco moenenns. Moenennceuti emukem neoazoza.

LInaxu 60ockonanentHs npogeciiinozo Mo6IeHHs.
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Maiicmepnicms 6uumena y po36’a3aHHi neda2o2ivnux KoHgaikmie. [louammsi
npo KOHGIIKMU, KOH@AIKM Yy 63aem00ii euumenié i yuwie. Buou, ocobiusocmi
neoazo2iyHux KoH@uikmis. Koughnikmu midc yuHaMU: NPUYUHU, WIAXU NOOOJIAHHSL.
Ocobnueocmi nopyuwieHHs OUCYUNIIHU VUHAMU, Cnocoou eupiutenHs. Cmpameaii
NOBeOIHKU guumens y KoHgaikmuux cumyayiax. Lllnaxu nooonanus kougaikmis.

Maiicmepuicme  nedazoziuno2o cninkyeanna. Illonammsa nedazoziuHozo
CninKyeauHs, toco @yuxyii. I[lopieusanvHa xapaxmepucmuxa cmujié CHilKY8aHHS
neoazozcie.  Ymoeu  egexmusnoco  nedacociunoco  cninkysanms.  Ilo6yoosa
neodazo2iuHoi 83aEmMo0ii Ha NPUHYUNAX Neda202iKu moJlepaHmHoCHiL.

Ilpogpeciiina Komnemenmuicmos 6uumesn NOYAMKOBOT WIKONU AK CKIA008a
o2o npoghecionanizmy. Hoea ykpaincbka wKoaa [ RNi020MOBKA BUUMEIAL.
Komnemenmmuicnuti nioxio ax ochosa nepexody Ha HOBI NOKA3HUKU SIKOCMI OCIML.
CymHicmb ma cmpykmypa npo@eciiiHoi KoOMnemeHmHoCmi @uumesnsi NOYAMKOBUX
kaacie. Paxose 600CKOHANICHHS GUUMEIISL WIAXOM CAMOOCBIMHbOI OisIbHOCHII.

Onmumizayia HABUANBLHO20 NpPOYecy 6 KOHmeKcmi pegopmu nouamkoeoi
wikonu. Opeanizayisi YpoKy 6 nouamkogiu WIKOAi 8 YMO08ax MoOepHizayii oceimu.
Jupepenyiayia ma inougioyanizayisi HABUAHHA K BANCIUBA YMOBA U020
eghexmusnocmi. Momueayis HasuanvbHOI JisiibHOCMI SIK 3ACi0 NIOBUWEHHS SAKOCM
3HaHb MOJIOOWUX wKoAApie. [ymaHizayiss HABUAHHA 6 NOYAMKOBIU WIKOIL: 610
agmopumapusmy 00 napmuepcmead. JuoaxmuuHi ymoeu opzauizayii 0cooucmicHo
OpIEHMOBAHOI HABUAILHO-NI3ZHABAILHOT OISLIbHOCMI MOJIOOWUX WKOIADIE.

Yoockonanennsa neoazoziunoi maiicmepnocmi euumesnia NOUAMKOBOT WKOJIU.
Momuesayis 6 Oisnvnocmi euxosamens. ILllnaxu e60ockouanenus neoda2ocivHol
mavicmepnocmi.  Tlopmgponio sk iHOugiOyanbHa  mMpaekmopis — NiOBUUeHHS
keanigikayii neoacoea. Axmeonocia y npogecitiniti neda2ociuniti  OisLIbHOCHI.
Texnonoezisa npoghecitino2co camo8uxo8amHs.

OcHoBHI QopMHu poOOTH — JEKIIii, MPAKTUYHI Ta CEMIHAPChKI 3aHATTS, B XO/Il
SKUX MalOyTHI IMeIaroru 3HAMOMIIATHCS 3 TOHSATTAM TeAaroriyHoi MaCTepHOCTI Ta
il eleMeHTamMHu; OTPUMYIOTh YSBIEHHS NpO cHeru(IKy NeJarorivHoi TEeXHIKU

BUUTENS, 11 pI3HOBUAM; (YHKIII, BUAH, CTPYKTYpy NEAArOriyHOrO CIIJIKYBaHHS;
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MOHATTS MPO KOH(MIIKTH Yy TIEJAaroriyHMX CHUTYaIlisIX, THUIIOJNOTi0 KOHQIIKTIB,
NPUYMHM 1 IUIAXH 1X BUpimieHHs. CTyqeHTH Ha0yBarOTh YMIHb OIlIHIOBATH BIACHUUN
piBEHb TOTOBHOCTI /IO TEJAroriyHoi MAiSUTbHOCTI; MPOEKTYBaTH NUISIXHM CBOTO
npoeciifHOr0 3pOCTaHHA Ta CAaMOPO3BUTKY; CaMOOIIHIOBATH BJIACHY 3O0BHIIIHIO
BUPA3HICTh, 3IMCHIOBaTH [OLUIbHE HEBEpOaJbHE CAMOBUPAKEHHSA, YHUTATH
HeBepOallbHy 1H(OPMAIlil0; PO3BUBATH TEXHIKY YCHOTO MOBIICHHS (SIKOCTI TOJIOCY,
1HTOHAIIII0, JUKIIII0, TEMIOPUTM); PO3MI3HABATH Ta aHANI3yBaTH CTUJII MEIaroriyHoro
CNUIKYBaHHS; BUKOPUCTOBYBATH NMPUHOMM NEAArOriYHOI B3a€EMOIl Yy CHUIKYBaHHI;
OpPraHi30BYBaTH IMEJAroriyHy B3a€MOJII0 3 JOTPUMAaHHSAM BUMOI MEIaroriyHOro
TaKkTy, MOJENIOBATH TMEJaroriuyHo JOLUIbHE pO3B’S3aHHS TMEAaroriyHoi 3adadi;
3HaXOAUTH ONTHMAJIbHY CTpaTerito B3aeMOJIl y KOH(MIIIKTHIA CUTYyaIliil; aHalli3yBaTH
BJIACHY JISTLHICTD 3 MOTJIANY 11 IeJaroriaHoil JOIITLHOCTI.

CamocriiiHa poOoTa 3 Kypcy sBJsiEe COOOI0 KOMIUIEKC 3aBJaHb TEOPETUYHOIO
XapakTepy 1 MPaKTUYHOTO CIPSIMYBaHHS, fKI BUKOHYIOThCS 0e3 Oe3mocepeaHbol
ydacTl BHUKJIaJadya, MEPEBAXXHO y Mo3aayauTopHuid yac. CamocriiiHa poboTa Mae
MOABIMHY MeETy, OTXKe, 3 OoAaHOoro OOKy, BOHa 3abe3leuye 3acBOEHHS 3MICTY
HAaBYAJIBHOI MWUCHUIUIIHK, a 3 IHIIOTO — € [UIAXOM ONaHyBaHHS LHUM BHJIOM
HABYAIBHOI JIISUTBHOCTI.

Jlo ocHOBHUX (POpM CaMOCTIHHOI poOOTH CTYIEHTIB y MPOLECI BUBUECHHS KypCy
«Ilemaroriyna MaicTepHiCTh (TI€aroriyHa TBOPYICTH)» HAJICIKUTH: OIPAIFOBAHHS
JIEKIIMHOr0 Marepialy Ta A0JaTKOBE CaMOCTIHE BUBUEHHS TEOPETUYHOIO MaTepiany
3a MAPYYHUKAMH, HABYAJbHUMHU TMOCIOHMKAMHU 1 CIOUCKOM PEKOMEHJOBAHOI Ta
JIOJIATKOBOI JIITEpaTypu; MIATOTOBKA JIO0 CEMIHAPCHKUX 1 TMPAKTUYHUX 3aHATh,
BUKOHAHHS M033ayJMTOPHUX 3aBJaHb; J00Ip OCHOBHHUX METOJIMK MCHXOJOTTYHOTO
JOCIJKEHHST CAaMOCB1JOMOCTI OCOOMCTOCTI; MIJATOTOBKA /IO CKJIAIaHHS 3ATIKY.

BukoprcTtaHHd 1HTEPaKTUBHMX 1 TPEHIHTOBUX TEXHOJOTIA TMiJ Yac 3aHATh
CHPUSIO CTBOPEHHIO TaKOTO HABYAJIBHOTO CEPEOBHINA, A€ CTYACHTH HE TIIbKU
OBOJIOAIBAJIM HEOOXITHUMHU 3HAHHSIMHU, BMIHHAMH 1 HaBUUKaMH, a ¥ «IepeKUBAIIN
CUTYyaIlii, 1[0 MOJEIIOIOTh 3pa3ku MpodeciiiHol AISTILHOCTI Nejarora. 3a 1UxX yMOB

MU BpaxoBYBaJld, IO I1HTENEKTyaJbHI BHCHOBKM 0€3 OJHOYACHOTO E€MOIIIHOro
209



NEepPEeKUBAHHS Maii’ke HIKOJIM HE MPU3BOJATH /10 3MIHM YCTAHOBOK 1 TMOBEIIHKH M
BIJIMOBITHO HE € €(PEKTUBHUMH.

VY npodeciiiHO-30piEHTOBAaHUX CHUTYaIliIX Bi0YBaBCS OCOOMCTICHUM PO3BUTOK
CTYJICHTIB, KOTpi 1IeHTH(IKYBaIM ceOe 3 MO3MINIEI0 TMeaarora-MaicTpa i HabyBaiu
BMIHb Ta HAaBUYOK JUIsSl IOCATHEHHS BEPIIMH y MaillOyTHIM MeaaroriyHiid TIsJbHOCTI.
KrnacuyHuM ~ MexaHi3MOM  TakOoro  HaBYaHHS €  3BOPOTHUM  3B’S30K B
IHTEPAKTUBHINA rpymi. Y MpoIeci 3BOPOTHOrO 3B’SI3KY CTYAEHT OTPUMYBAB BiJ
OJTHOTPYITHHKIB 1H(OPMAIlII0 3 TPUBOAY JOMUIBHOCTI, €(PEKTUBHOCTI, MaCTEPHOCT1
BJIACHUX IENaroriyHux Iid. BiATak, mo4yyTTs BIACHOI BIAMOBIJIHOCTI POJII BUUTEIS -
MalcTpa pO3BUBAJIOCS 3aBISKHM AaKTUBHOMY VSBIEHHIO TMpo camoro cebe.
[lepesxuBaHHS BITUYTTS MNPUHAICKHOCTI J10 mpodeciiiHol Tpynu JaBajo 3MOTy
CTYACHTaM IMPOBOAUTH TMapajeni MK IMOBEAIHKOIO, IO BigoOpakae il BUMTENS-
MalcTpa, MOBEAIHKOIO CBOIX OJHOTPYIMHHUKIB 1 BJIACHUMH [isIMH Ta CIPHSIIO
OIMaHYBaHHIO OCHOBaMH I€aroriyHOi MaCTepHOCTI.

3allydeHHsI CTYAEHTIB JO CaMOCTIHHOI poOOTM Majgo Ha MeTi (QopMyBaHHS
Mi3HABAIbHOI aKTUBHOCTI, 3aCBOEHHS HMMH OCHOBHHMX YMIHb 1 HaBHYOK pOOOTH 3
HAaBYAJIbHUMHU MaTepiajlaMy, TOTJIMOJEHHS Ta PO3LIMPEHHS BXkKE€ 3100yTHUX 3HAHb,
MiBUIIEHHS OPraHi30BaHOCTI TOMIO. Y TIPOIECI CaMOCTIHHOT pPOOOTH CTYIEHTH
OBOJIOAIBAJIM BMIHHSMH Ta HaBUYKaMU: OpraHizaiii camMoCTiiHOT HaBYaJIbHOI
JISJTBHOCTI; caMOCTIMHOI poOoTH B 010J10TEIll 3 KaTajloramu; Ipari 3 HaBYaJIbHOIO,
HAaBYAIbHO-METOJMYHOI0,  HAayKOBOIO,  HAYyKOBO-TOMYJSIPHOIO  JIITEpaTyporo;
KOHCIIEKTYBAaHHS JIITEPaTypHUX JDKEPENI, pOOOTH 3 JIOBIIKOBOIO JITEPATYPOIO;
OIpallfOBaHHS CTAaTUCTUYHOI 1HGOpMAITii TOIIIO.

B opranmizanii camocTiiiHoi poOOoTH y Tmporeci NPaKTHYHUX — 3aHATh
3aCTOCOBYBAJIMCS SIK TpajuiliiHi (GOpMHU 1 METOAM (aHOTYBaHHS, KOHCIEKTYBaHHS,
MiITOTOBKA JIOMOBiJi), Tak 1 HOBI, M0 BigoOpaxkaroTh crneuudiky Kypcy
«Ilemaroriyna MaiicTepHICTh (MemaroriyHa TBOPYICTh)» (TPEHIHT, JAUIOBI IrpH,
«MO3KOBUHM MITYpM», aHaJl3 IENaroriYHUX CHTYyallid, BUBUCHHS 1 Yy3araJlbHCHHS

MeJJaroriYHOro JIOCBIY, «KPYTIUN CTUD Ta 1H.
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Takum uywmHoMm, guciuiuiiHa «llemaroriuHa MalcTepHICTh (TIearoriyHa
TBOPYICTh)» TMepeadadae yci BHAM HaBUaIbHOI JisuibHOCTI. JlaHuwii Kkypc nae
MOJKJIMBICTh MOJICTIOBATH peabHUMN MeJaroriaHui IpoIecC y CTIHAX BY3Y, 3HAXOIUTH
MOXJIMBI TUISIXM BUXOJY 13 TMENaroriyHol CUTYyallli, BIOPaBISATH I€IaroriyHe
MUCJICHHS, PO3BHBATH TBOPUY YSABY IMUISIXOM IOIIYKY 1 3HAXOKSHHS ONTUMAJIbHUX 11
pO3B’si3KiB, (OpMYyBaTH HAMIIIHHINI SKOCTI MalOyTHBOr'O BUMTENsA. Y MpOIleci
BUBYCHHS JUCHUMIUTIHU TIOTJMOIOETHCS Opi€eHTalis MaWOyTHIX YYMTENIB Ha
nefaroriudy mpodecito; 3abe3nedyeTbcss yCTaHOBKa Ha MPOQECiiHUN PO3BUTOK,
CaMOpO3BUTOK 1 CAMOBUXOBAHHSI.

BcranoBneno, mo B mpomeci BuBYeHHS guciuiniind - «llemaroriuna
MaMCTepHICTh (TIelaroriuda TBOPYICTh)» ICHYE peajlbHa MOXJIMBICTh 3aJIaTH
npo(heCiftHOMY CTaHOBJICHHIO MalOyTHBOTO BUYMTENS OCOOMCTICHO 30pI€HTOBAHUU
BEKTOp, AaKTyali3ylOuh Yy CTYIEHTIB NOTpedy B mpodeciiHOMY caMoIli3HaHHI U
CaMOBHUXOBaHHI, CTUMYJIOIOYM HAOYTTS TYMaHICTUYHOI TMO3UIIi y pO3B’sA3aHHI
MeJaroriyanX 3aBlaHb. lle HaBUYaHHS Mae Ha METI HE JIMIIE 3aCBOEHHS OKPEMHX
3HaHb Ta BMIHb K MOJICJICH MISUIBHOCTI, a, HacaMIIepel, PO3BUTOK THX BJIIACTHBOCTEH
0COOMCTOCTI MaWOyTHHOrO BUMTENA, SKI 3a0e3medyroTh NpodeciiiHe BHUKOHAHHS
MEeJaroriyHoi MIsUTbHOCTI: TYMaHICTHYHY CHPSIMOBAHICTh MpodeciiHol AiSIBHOCTI,
KOMIIETEHTHICTh, 3JI0HOCTI JO0 IIeJaroridHol IIsJIBHOCTI, BOJIOJIHHS TEXHIKOIO
MeJarorigHoro BILTUBY.

OTtxe, mpoOjeMa MiABUIIICHHS €1aroriyHoi MaiCTEpHOCTI B Cy4acCHUX YMOBax
HE TUIbKM HE BTpaTWja 3HAYCHHs, ajlie HaOyja e OUIbIIOl aKTyaJbHOCTI. 3 METOIO
M1JIBUIIICHHS CBOTO TBOPYOI'O PiBHS, PIBHS MEAAroriyHoi MaicTEpHOCTI HEOOX1THO HE
auiie 30UTbIIUTH 00CAT ofepKyBaHOi i1H(OpMaIli, KiTbKICTh BUKOPHUCTOBYBAaHUX
dbopMm 1 MeromiB poOOTH, a W CTBOPUTH HABKOJO ceOe Takli YMOBH, sIKIi OynyTh

MOCTIMHO CITIOHYKATH /10 CaMOaHai3y, CAMOPO3BUTKY Ta CAMOBJIOCKOHAJICHHSI.
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3.2. THE PREPARING OF FUTURE PRIMARY SCHOOL TEACHERS
TO
PROFESSIONAL ACTIVITY IN THE CONDITIONS OF INCLUSIVE
EDUCATIONAL ENVIRONMENT
Natalia Lalak

The educational system of modern Ukraine is under the influence of inclusive
and integration processes, which are unfolding in the conditions of democratization
and European integration of the state, ensuring the right of children with special
educational needs to education at their place of living, socialization and self-
realization in society. The inclusion is not just a fashion innovation, it is a challenge
time associated with various factors: the general deterioration in the health status of
the children's population of Ukraine, the desire of parents and children with special
needs to receive education on an equal conditions and in a friendly environment for
parents and children. In view of this, the issue of ensuring the process of inclusive
education of special children becomes highly relevant by highly skilled specialists
who possess the methods of positive motivation, professional potential, human-
personal character of psychological influence on children.

Today, requirements for the level of vocational training of future teachers of
primary schools as leading subjects of educational activity, which in the conditions of
inclusive education fulfill the roles of the facilitator, the moderator of the individual
educational educational trajectory of the child's development, are growing. The
expediency of finding new approaches to the professional training of future primary
school teachers is conditioned by the needs to implement the leading provisions of a
number of state documents on the introduction of inclusive education in Ukraine. In
particular, the Laws of Ukraine "On Education™ (2017), approved by the Cabinet of
Ministers of Ukraine, "Regulations on the organization of inclusive education in
general educational establishments” (2011), "On Approval of the State Standard for
Primary General Education for Children with Special Educational Needs" (2013),

"On Amendments to the Procedure for the Organization of Inclusive Education in
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General Education Institutions" (2017), the Conception of the New Ukrainian School
(2016), the State Standard of Primary Education (2018)278,

The methodological foundations of teacher preparation, which are basic for
modern educational innovations, are grounded in scientific research: V.
Andrushchenko, L. Baranovskaya, O. Dubaseniuk?™, V. Kremena, A. Kuzminskii, 1.
Zyazyun, S. Sysoeva and others. Some aspects of the training of future teachers for
professional activity are researched by A. Antonovok, A. Bondar, M. Vasilieva, A.
Kozlov, A. Sbruva, T. Semenyuk and others. The study of the sence and components
of teachers' readiness for professional activity is devoted to the work of such scholars
as N. Bezhanova, L. Bondarenko, I. Gavrik, I. Gavrish, L. Khomich. Significant
interest in the context of the issue raised has been made by scientific intelligence,
which initiated the resolution of issues related to the training of future teachers for
professional activities with children with disabilities (L. Antonyuk, Y. Baranets, V.
Gladush, I. Demchenko, G. Kosareva, O. Martynchuk, L. Pryadko, T. Pyatakova, I.
Khafizulin, Yu. Shumilovsky, etc.).

The problem of assistance and training for children with special educational
needs has been raised up long time ago. For centuries, people who had physical or
mental deviations were separated from society, locked into shackles, locked
themselves in jail. Under the influence of the social outlook in all nations a certain
view of human illnesses, their social, psychological and economic consequences was
formed. In the evolution of the relations of society and the state with people with
deviations in the development of the scientists, there are five periods that cover the
time gap of two and a half thousand years: the path from hatred and aggression to the
adoption, partnership and integration of persons with limited psychophysical

capabilities®?,

218]Tynenxo, I (2017) TIpaBoBi acnexTu 3alpoBajKeHHs iHKIIIO3UBHOI OcBiTH B Ykpaini. Ilouatkosa mxona. Ne 3. C.
53-56.

219 Tybacentok, O. A., Cementok T.B., Auronosa O.€. (2003) Ipodeciiina nifroroska MaiGyTHLOr0 BUUTENS 10
Tnelaroriveoi AisutbHOCTI: Monorpadis. XKurommp. 193c.

Z0Top6ariok, O. @. (2008) CouiansHa ajanTauis JiTeid 3 0coOMMBMMHU IOTpe6aMHU B 3aralbHOOCBITHIO II0YATKOBY
mKkoiy. Poskaxite onyky. Ne 8. C. 3-10.
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The sence of the definition of “inclusion” (from English Inclusion) is to adapt
the system to the needs of the child. The English verb inclusion translates how to
hold, include, hold in its composition. Therefore, inclusion is a term that reflects new
insights not only on education but also on the place of a person in society. 28! The
notion of "inclusion” abroad, where there is a 50-year experience of social integration
of atypical children, is replaced by the concept of “integration”. Valuable for our
study are the views of A. Kolupayeva on the identified problem. The scientist treats
inclusive education as a process in which the school tries to respond to the needs of
all students, by making up necessary changes to the curriculum and resources to
ensure equality of opportunity, and the inclusive school as an institution of education
that is open to the education of all children, regardless of their physical, intellectual,
social, emotional, linguistic or other peculiarities?®>. The main principles of inclusive
education are:

- equal access to education in general education institutions and the acquisition
of quality education by each child;

- recognition of the ability to learn each child and the need

creating the appropriate conditions for this for society;

- ensuring the right of children to develop in a family environment and have
access to all resources of the local community;

- involvement of parents in the educational process of children as equal
partners and their first teachers;

- curricula based on personally oriented and individual approaches that
promote the development of lifelong learning skills;

- recognition of the fact that inclusive education involves additional resources
needed to provide special educational needs for the child;

- use of the results of modern research and practice in the implementation of

the inclusive model of training;

Z1Benukuil TIIyMauyHuUii CIOBHUK cydacHOi ykpainchkoi MoBu (2015) (yknaz. i ronos. pen. B. T. Bycen). K. Ipnins:
BTO® «Ilepyn». 1736¢.
22K onynaeBa, A.A., Taparuenko O.M. (2016) [uknro3uBHa OCBiTa: Bix 0ocHOB 10 npakTHKHK. TOB «ATOTIOJ». 152 c.
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- a team approach in the upbringing and education of children, which involves
the involvement of teachers, parents, and specialists?®,

The philosophy of inclusive education is based on the belief in the need to
change the educational paradigm - reformation by combining the two traditional
systems (special and mass education) into a unified educational system. A key factor
in promoting inclusive education should be the appropriate training of teachers for
working with children with special needs. It is worth paying attention to the fact that
in school inclination does not occur only at the expense of transferring a child to a
normal class, it is rather - the desired end the result. To date, there is a problem with
a teacher who would understand the specific problems of such children. The result
will be satisfactory only when, along with the teacher, the assistant teacher in the
same team will work and relevant specialists - teachers-rehabilitants, teachers-speech
therapists, practical psychologists, social educators, doctors, etc. Educators of
inclusive classes need to understand more about individual differences and
peculiarities of children, to cooperate more effectively with parents and other
specialists. They need to know to find a path to the inner potential of the child and
help her to realize their personality and feature, and to help others accept this person
as a worth.28

The logic of our study requires clarification of the notion of "inclusive
educational environment”. In the context of our research, this definition is interpreted
as a set of special conditions created for the education of children with limited
educational needs and children with normative development, with which they will
jointly study in one class, through material, technical, methodological, informational
and staffing, unimpeded access to and transfer of educational institutions, which in

general will promote effective socialization, education, upbringing, development,

Bnnamenko, T. (2009) IuTerpauis naiTell 3 OCOONMBMMM OCBITHIMH MOTpeOaMM y 3aralbHOOCBITHIN 3akiaf.
Couianpuuii negaror. Ne5. C. 26-35.

24 ]Tanak, H. B.(2012) Ilnsaxu BOpoBaKeHHs iHKIIO3i B pOOOTY 3arajbHOOCBITHIX HAaBYAIbHUX 3aknajis. Haykosuii
BicHUK Yxropojcekoro yHiBepcutery: Cepist «Ilegarorika. ComiamsHa po6oTay. Yxkropon: YxxHY. Bumyck 25. C.107-
108.
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correction and rehabilitation of students with limited opportunities. and will not
hinder the education of children of general development.

We can share the opinion of the scholars?® that distinguish the following
conditions for the effective functioning of the inclusive educational environment:

pedagogical (use of educational modified programs, textbooks, teaching aids,
didactic materials, special technical means of teaching collective and individual use
and adapted methods of teaching and upbringing);

psychological (provision of a tolerant, emotionally filled educational
environment aimed at stimulating and motivating all participants in the educational
process to effectively communicate with the teacher);

social (creation of external and internal interior for unhindered movement of
the territory and premises of the school).

As practice shows, the inclusive educational environment broadens the
professional activity of primary school teachers, changes its structure, requires the
execution of various types of work, and, consequently, the presence in many roles
and the implementation of functions aimed at providing social-educational,
correctional and rehabilitation services, coordination of collaborative work with a
team of specialists, to provide an effective process of inclusive education for diverse
children of the student team.

Based on the theoretical analysis of fundamental scientific developments of
scientists, we have disclosed the sence of the professional training of future primary
school teachers to work in the inclusive educational environment. This training
consists of specially organized student training at the establishments of higher
education and aims at forming readiness for their professional activity in terms of
inclusion, development of a humanistic position, internal culture and professional
behavior. This will ensure the ability of future professionals to perceive and

understand a child with disabilities and to build a quality multifunctional activity in

25[[epmiB, 3. M. (2017) BrummB 3akoHOMaBUOi 0a3W iHKIIFO3UBHOI OCBITHM HA MIATOTOBKY MalOYTHHOTO BUUTENS 110
poOOTH B IHKITFO3MBHOMY CEpPEIOBHII 3aralbHOOCBITHHOTO HABUAIBHOTO 3akjany. HapomHa ocBiTa: elEeKTpOH. HAyK.
¢ax. Bun. Bum. Ne 2 (32). URL: https://www.narodnaosvita.kiev.ua/.
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an inclusive school environment. We consider professional training to work in the
inclusive educational environment as: a purposeful, guided process of specially
organized education at a higher education establishment, which takes place on the
basis of systemic, acmeological, axiological, competence, activity approaches,
requires the appropriate selection of socio-inclusive content of educational material
disciplines, application a complex of forms, methods, means and technologies, the
final result of which is formed inclusive competence of the teacher. However, it
should be noted that today in the system of professional training there are factors that
impede effective formation of professional competence in future teachers: mainly the
reproductive nature of obtaining knowledge, detached from practice, based on formal
knowledge of the pedagogical process; insufficient attention to the formation of
pedagogical skills; shortness of pedagogical practice. In our opinion, one of the
reasons for this state is the lack of a clearly formulated key content and operational
competencies that should be formed during the learning process at the higher
educational establishments.

We would like to focus on pedagogical conditions, which, in our opinion,
provide successful training of future specialists to work in an inclusive educational
environment. Especially:

- the application of innovative learning technologies that will enable the
formation of a coherent structure of future teachers' professional activities under
inclusive education through the optimal combination of reproductive and active
teaching methods and the reproduction of the social context of future activities;

- usage of the potential of the contents of pedagogical disciplines in the
process of professional training for the formation of positive motivation for the
implementation of inclusive education, acquiring knowledge about the peculiarities
of development, education and education of various categories of children with
disabilities and on the specifics of the professional activity of a teacher of a

comprehensive educational institution under inclusive education;
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- ensuring the continuity of the stages of formation of the inclusive
competence of future teachers, development and application of the formed key
competencies in the practical activities of students.

Our pedagogical conditions for the formation of the inclusive competence of
future teachers must be implemented together.

According to the first pedagogical condition, for the effective formation of the
inclusive competence of future teachers in the process of professional training, it is
envisaged to apply innovative teaching technologies that allow forming the integral
structure of the future professional activity of the student during their training
through an optimal combination of reproductive, active and interactive methods of
teaching and reproduction of the social context of future activities.

As practice shows, the usage of innovative technologies in the higher
educational establishment is effective in forming the socio-pedagogical competence
of future specialists, namely: contextual education - the creation of a model of future
professional activity in the classes; the problem education - organization of classes,
which involve solving problem situations; interactive learning - using of a certain
system of methods and techniques of various types of interaction in the class;
learning with the help of information technologies - usage of the multimedia complex
of support. In our opinion, the very use of active and interactive learning
technologies in the process of professional training is a prerequisite that promotes the
intensification of the educational process and activation of students' educational and
cognitive activities, forms their inclusive competence. The use of such learning
technologies in the professional training of future primary school teachers in the
study of the cycle of pedagogical disciplines is characterized by a gradual increase in
the motivation of educational and cognitive activities from the unstable to the deeply
conscious. Students produce professional and pedagogical skills:

— to analyze the training information, creatively approach the acquisition of
educational material and, therefore, make learning assimilation more accessible;
— independently find the possible resources for solving the problem;

— to develop a strategy for achieving goals and plan specific actions;
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— to learn to formulate your own opinion, correctly express it, prove your point of
view, argue and discuss it;

— to learn to listen to another person, respect alternative opinion;

— to model different social situations, to enrich their own social experience by
integrating and surviving in different life situations;

— to learn to build constructive relations in a group, to define its place in it, to avoid
conflicts, to solve them, to seek compromises, to seek dialogues;

— to find a common solution of the problem;

— to develop skills of project activity, independent work, implementation of creative
ideas.

In the context of the study, attention should be paid to the main forms of
student learning organization: lectures on the acquisition of knowledge about
inclusive education; seminars and workshops that simulate the skills and skills of
future professional activities in an inclusive environment; independent work in
classroom and non-auditorium time, focused on the future professional activity of a
primary school teacher in the inclusive environment of a comprehensive educational
institution. For the development and activation of the motivational sphere, students
can be offered the following innovative forms of work such as a methodical preview
of the novelty "Pedagogical innovations in inclusive education™; methodical bridge;
advertising kaleidoscope of creative discovery; Presentation Massage "And | Do It
So ..."; apanorama of creativity, a satellite workshop "Organization of the creative
work of a teacher and assistant teacher of elementary school"; park of pedagogical
skill; methodical dialogue; pedagogical game "New format of inclusive education”,
etc.

Very interesting is the work of students in the creative laboratory, as one of
the forms of collective scientific and methodical creativity of future teachers. It
involves uniting for the sake of realizing a common pedagogical problem. The
defining criteria for association is voluntary, mutual interest, psychological

compatibility and, most importantly, interest in a single pedagogical problem -
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inclusive education of junior pupils. In the creative laboratory, students choose
themes from the proposed ones, which can be implemented in practical work
("Collaboration of the school and the family that educates the child with the special
educational needs”, "Formation of tolerance in the inclusive educational
establishment").

In order to activate the activities of students in seminars, the form of work in
small groups is used, which allows forming not only motivational and cognitive, but
also reflexive competence. Within the framework of the seminar, a round table on
the theme "Integration and differentiation in special education should be held.
Problems of Integrated and Inclusive Education of Children with Special Educational
Needs ". In the process of preparation and holding of the round table students
develop knowledge about inclusion, inclusive education, ways of organizing
inclusive education abroad and in Ukraine. The acquired experience of cognitive
activity, connected with the independent search, processing and providing
information obtained from various sources (textbooks, popular science literature,
journalism, electronic media, etc.). In the course of the discussion, conditions are
created for students to be aware of the importance of involving children with
disabilities in the society, forming a motivational and value relation to the problem of
high-quality and accessible education for children with special educational needs.

Seminars can be held in the form of a role-playing game, where roles are
shared: leading, independent researchers (speakers), opponents (adherents and
opponents of inclusive education), representatives of foreign schools, parents and
students, and experts. The leading element of role-playing games is the formation of
communicative skills of a future specialist, classroom contributes to the formation of
communicative competence. The seminar session is completed by reflexive analysis.
Students are invited to self-assess the contribution to the round table and write a
work-reflection, which reveals their own views on the effectiveness of a
differentiated and integrated way of education for children with disabilities.

To work in the professional activity of communicative competence, one can

conduct a situation-role game "Parents' fees". A problematic situation is created, that
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IS, a new student must come to a class from a new school year. The boy has a
cerebral palsy. The teacher must prepare the children and their parents to respond
adequately to the arrival of the new one, to know how to behave properly to help him
adapt to the new conditions, to join the children's team and to succeed in learning. In
the group, the roles of teachers, headteacher, parents, defectologists, children are
distributed.  Students distribute roles in advance and prepare material for
performance, think over the character and line of behavior of their character. At the
end of the game, a collective analysis and evaluation of the game is carried out.
Interesting for students is the usage of teachers by the method of "Unfinished
sentences", which is often combined with the "Microphone™ method, which makes it
possible to work more thoroughly on the form of uttering different ideas, to compare
them with others. Work on this method allows presenters to overcome stereotypes, to
speak more freely about proposed topics, to work out the ability to speak briefly, but
in essence and convincingly.?®® Such a method would be appropriate to use at such
stages of the classroom as: updating the reference knowledge and controlling the
initial level of knowledge of students and the final stage for the purpose of the
reflection of the activity. After discussion, students come to the conclusion that each
child is unique and has the right to a high-quality education; the main task of
inclusion - is not to regret, but to understand children with special educational needs,
to form a tolerant attitude to others. It is important that students realize that the key
to successful implementation of the model of inclusive education is the effective
collaboration of teachers, relevant professionals, parents and students. All specialists
in children development are important assistants and partners. A kind of support
network should be created in the school. All employees and administration of the
school, all who work with a child with special educational needs, must help each
other, share knowledge, try to make the most of local resources to achieve the main

goal - realizing the child's potential and preparing them for independent living.

286X omuy, J1. O. (2018) IMpodeciitHo—TiearorivHa mroToBka BUATENS MoUaTKoBuX Kiacis. K. 200 c.
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In our opinion, the "Interactive” method is equally interesting interactive
method, which involves the division of responsibilities in the middle of the student
group, and the distribution is formed by the students themselves. This kind of
activity forces them to independently assign responsibilities and bear responsibility
for it. Researchers have recommend using this technology to process a large amount
of information over a short period of time. The positive effect of "Mosaics" is to
encourage participants to mutual help, constructive cooperation and tolerance. The
basic principle of this method is "learning - teaching.” In practice, this method can be
used in the study of the topic "Experience of inclusive education in foreign
countries." At first, students form small groups of three to five people. Each group
receives a task to study a certain material on this topic, which consists of four to six
sections. One student is appointed responsible for the study of any one section.
Members of different groups who have received the same section are gathered
together and work in so-called “expert groups”, examining their part of the task in
detail. Then the students return from the expert groups to their initial groups and
alternately "teach” their comrades information from the relevant sections. After this
method, there is a motivation to carefully listen and support their teammates, created
at the expense of the fact that this is their only access to studying the material. In
addition, everyone has an incentive to accurately and thoroughly present their
material, since it is responsible for how this information is learned by his teammates.

Thus, an important indicator of the readiness of the future teacher is the
developed pedagogical reflection. Students must be able to analyze, reflex their own
assessment activities, their emotional state, to know their own activity criteria, to
have self-regulation skills, interaction tools and communication skills with children
with special educational needs. That is why, professional reflection is a qualitative
indicator of readiness for professional activity, in particular to work in an inclusive
educational environment.

In accordance with the second pedagogical condition for the effective
implementation of the process of formation of the inclusive competence of future

teachers, it is necessary to use the potential of the contents of pedagogical disciplines
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for the formation of positive motivation for the implementation of inclusive
education, acquisition of knowledge about the peculiarities of development,
education and education of various categories of children with disabilities and
specifics professional activity of a teacher of a comprehensive educational institution
in conditions of inclusive education.

We believe that in order to introduce inclusive education in Ukraine, it is
necessary to improve the process of preparing future teachers by taking the
appropriate accents into discipline and introducing special courses in this direction,
assuming the formation of inclusive competence for all future teachers based on the
experience of implementing the ideas of a competent approach in higher education.
So, academic disciplines: “Introduction to the specialty”, "Fundamentals of
pedagogy", "Didactics"”, "History of pedagogy", "Pedagogical ethics", "Organization
and management in elementary school”, "Theory and methodology of education”,
"Social pedagogy”, «Theory and methods of work with children's and youth
organizations», «Pedagogical skill (pedagogical creativity)», «Pedagogical
psychology» contribute to the formation of cognitive, communicative and reflexive
key competences, allowing future specialists to learn the basics of pedagogical
knowledge and to get the experience of cognitive activity. As practice shows, in the
process of professional preparation it is expedient to select the socio-inclusive content
of the material for updating curricula of normative disciplines. For example, the
discipline "Introduction to a specialty” in order to familiarize future teachers of
elementary school with the content and criteria for the formation of professional
competence of the teacher can be extended with the theme "Professional competence
of modern teacher and assistant teacher of primary school”. The main subjects of the
discipline "Didactics” should be complemented by the tasks of the problem of
inclusive education for the formation of ideas for the future teachers of the
elementary school about the content of inclusive education, the activation of
cognitive activity for the development of lessons in elementary school, individual
curricula for children with special educational needs, training of gymnasts, corrective

exercises etc. When studying the topic "Didactics™: "Theory of Education and
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Training", students focus on the benefits of inclusive education for children with
different levels of psychophysical development, limited livelihoods and socio-
psychological and pedagogical deviations. In the context of the topic "Contents of
Education in Elementary School™ the conception "curriculum™ is introduced as an
individual educational program for the development of each student with special
educational needs, which defines knowledge, skills, skills and methods of their
formation. The theme "Structure and organization of educational process" should be
expanded with definitions of features and functions of professional activity under the
conditions of an inclusive educational environment. When studying the topic
"Patterns and Principles of Education”, the specifics of the principles of learning in
the context of inclusive education are highlighted. During studying the discipline
"Theory and methodology of education”, revealing the principles of education and
learning, among which one of the main principles is the humanistic orientation of the
pedagogical process, it is worth emphasizing that one of the means of humanizing the
educational process is the introduction into practice of secondary schools of inclusive
education. The urgency of introducing inclusions can be generalized also in the
theme "Innovative educational processes".

In the course of the discipline "History of Pedagogy" when studying the topic
"Leading Trends in the Contemporary Development of the World Educational
Process" it should be emphasized that integration and inclusion are the main trends in
the development of special education of the most developed foreign countries,
specifying on examples. During the study of the topic "Regulatory Principles for
Teaching Children with Special Needs" (discipline "Organization and Management in
Elementary School™), students were asked to analyze international and domestic legal
documents related to special education, the Law of Ukraine "On Education”, the draft

law On the Education of People with Disabilities (Special Education) "and
compare how much the rights of people with disabilities to receive quality education
and the freedom to choose their education is reflected in legislation of different

countries.
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As children with special educational needs began to be enrolled in general
education, constant cooperation with their families is even more important. In
studying the discipline "Pedagogy of family education" students find out that in the
process of teaching students with disabilities it is very important to take into account
the interests, priorities and concerns of their families. Parents of children with mental
and physical disorders must work in close contact with teachers and other specialists
in the design and implementation of curricula, their adaptation, the organization of
the learning environment, etc.

The main content of the course "Pedagogical Psychology" is reflected in the
formation of key operational competences, which belong to the structure of
professional competence of the teacher, provides the basis for the formation of
inclusive competence of future specialists. Much more opportunities for forming the
inclusive competence of the future teacher presents the discipline "Fundamentals of
inclusive education”. The aim of the course is to familiarize students with the
emergence and current state of the problem of inclusive education, the education and
development of children with special educational needs and the ways of realization of
the defined direction in the conditions of a comprehensive educational institution.
The tasks of the discipline are aimed at:

- to familiarize students with the state, stages of development and actual
problems of inclusive education in Ukraine;

- to reveal the essence and main regularities of inclusive education in a
general educational institution;

- to form students' belief in the necessity of teaching children with special
educational needs in the conditions of a comprehensive educational institution;

- to familiarize students with innovative educational technologies in the
context of forms of an inclusive approach and models of providing special
educational services for children with special educational needs;

- to identify effective methods of socialization of children;

- to familiarize students with the peculiarities of the individual curriculum, the

individual curriculum for students with special educational needs.
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As a result of studying the discipline students must:

— to know the basic approaches of providing education for children with
disabilities; peculiarities of mental performance of students in conditions
of inclusive form of education; methods and techniques of corrective
work with children and their parents;

— to be able to apply the obtained theoretical knowledge on the organization
of the educational process in the Ministry of Education and Science on an
inclusive basis, to conduct an individual curriculum, to formulate an
individual educational program, to organize cooperation with families
with a disabled child, to use effective methods of socialization of children
from special needs.

To form constructive competence in practical classes of the "Fundamentals of
inclusive education”, students develop skills in planning and designing tentative plans
for upbringing and educational work of the teacher working in the inclusive classes.
Of particular importance for working out key operational competencies are practical
lessons aimed at modeling pedagogical situations and solving pedagogical tasks. At
the end of practical lessons of the aforementioned course a reflexive analysis of own
cognitive and professional activity is conducted, self-assessment of the level of
formation of inclusive competence in future elementary schoo Iteachers. After
completing the course, students have the opportunity to present their own portfolios
(tasks, diagnostic techniques, problem situations with options for their solution, plans
and programs). Analysis of the contents of the portfolio will allow us to conclude
that the student's educational activity was effective.

Thus, in order to effectively carry out professional activities under conditions
of inclusion, there is not enough knowledge obtained from the named disciplines.
Having analyzed the educational standards, we have identified the reasons that hinder
the integral formation of the inclusive competence of future teachers. For such
reasons we have included: insufficient number of hours devoted to the study of
special disciplines, reflection in the content of the above courses in the main

differentiated system of special education, which adversely affects the motivation of
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students to study such disciplines that do not have a practical significance for them;
application in teaching of mainly reproductive methods; the lack of a clearly
formulated key competencies required for inclusive education.

The third pedagogical condition for the training of future primary school
teachers to work in the inclusive educational environment involves the usage of
pedagogical practice. We are impressed with the views of L. Khomich,?®” who
proposes the following definition: pedagogical practice is a system of activity for the
development of certain algorithms of educational and cognitive actions and ways of
solving typical tasks in the process of work. There is no doubt that the passage of
pedagogical practice is focused on the development of critical thinking, the search
for answers to problematic professional situations, the creation of a relaxed
communication between the teacher-trainer and the academic group. At the same
time, practical problems reveal some problems and difficulties, for example, in the
insufficient provision of educational and material resources.

Teachers characterize the conception of "pedagogical practice" as:

- "learning the technologies of action based on a certain conception of reality
in an interactive form";

- one of the specific ways of obtaining personal experience; group lessons
under direct leadership of the headleader, aimed at the development of personal
skills;

- "the planned process of modification (change) of the attitude, knowledge or
behavioral skills of the learner, through the acquisition of educational experience, in
order to achieve effective performance in one type of activity or in a particular field",
etc.28

Pedagogical practice is an important part in the process of formation of
professional competence and raising the level of pedagogical skills of education
applicants. Its main purpose in educational institutions is to form students' skills to

creatively use in their pedagogical activities theoretical and theoretical knowledge

27X omuy, JI. O. (2018) Ipodeciiino—Tearoriuna mmaroTopka BuuTels noyartkosux kacis. K. 200 c.
28K y3pminchkuid, A. 1., Omensuenxo, B.JL. (2017) Ienarorika: Hasy. noci6s. K.: 3nanns. 486c¢.
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and practical skills gained in the process of studying pedagogical disciplines;
facilitating the mastery of students by modern forms and methods of organizing the
educational process in institutions of general secondary education; raising their
interest in pedagogical work, forming the needs to systematically replenish their
knowledge and apply them creatively in practical pedagogical activity [1, p. 647].

The success of the pedagogical practice depends on the choice of the basic
institution, the optimal implementation of the most advanced methods and methods
of work in specific conditions, the methodological level and the skills of the teachers,
which, by personal example, intensify the student's creative autonomy while
performing the tasks of the practice, help to form a conscientious attitude to work,
responsibility, and purposefulness.

One can not but agree with the opinion of many scholars that pedagogical
practice should be continuous. This is also emphasized in the "Concept of
development of pedagogical education”. In particular: To fulfill this key task, the
volume of practical training should be at least 30 credits ECTS within the mandatory
part of bachelor's programs (from the first year of study, in different educational
institutions and at different classes (courses)) and at least 30 credits (inclusive with
master's studies) within the compulsory part of master's programs (in different
educational institutions and in different classes (courses)). In the case of the
implementation of educational programs in the form of a dual form of education, the
amount of practical training may be increased by combining theoretical training and
practical work, starting with the second-third year of the bachelor's degree. Practical
pedagogical activity of the applicant of higher or professional advanced pedagogical
education during studying can be taken into account as practical training. At least
half of the volume of practical training should be reserved for the passing of the
industrial practice with the independent fulfillment of professional tasks.

In the system of preparing the future teachers of elementary school to work in
an inclusive educational environment, pedagogical practice ensures the
comprehensive development of the student's personality, his thorough psychological

and pedagogical training; promotes development of skills and abilities of
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professional activity, development of communicative abilities, formation of inclusive
competence. During the course of pedagogical practice, future specialists develop
constructive, communicative, organizational and research skills. The activity of
students in the period of pedagogical practice is analogous to the professional activity
of a teacher, an assistant teacher, it is organized in the real conditions of the work of
inclusive educational institutions. In the process of pedagogical practice, the student
has the opportunity to some extent comprehend pedagogical phenomena and facts,
laws and principles of education and training, to master the professional skills,
experience of working with a child with special educational needs.

Experience has shown that in recent years, the period of practice in higher
educational institutions, unfortunately, has been decreasing. This situation has had a
negative impact on the readiness of future professionals for professional activity.
Students note that it is the practical component they lack. The solution to the
problem is unambiguously in the area of updating the content content of educational
and professional education programs for applicants, in which it is important to
increase the share of pedagogical practice. It should be noted that the Mukachevo
State University has established permanent contacts with teachers, systematically
conducts analysis of educational achievements of future specialists and their
professional development taking into account innovative technologies. Gradual
pedagogical practice helps students to gradually adapt to work in an inclusive
institution of education, observe the behavior of students, including those with
disabilities, and develop creativity skills in different pedagogical situations. Positive
Is the creation of conditions for students to practice in different schools, which
enhances their experience with different approaches to the organization of an
inclusive educational environment.

In the context of the study, we offered the students of the pedagogical faculty
to perform a set of practical tasks during the pedagogical practice. Future specialists
have studied the state of the problem of teaching children with special educational
needs in a specific secondary school in the city of Mukachevo; conducted a

diagnosis of the formation of a team in which children with disabilities and their role
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in the team are present, as well as the diagnosis of the formation of inclusive
competencies for teachers working in inclusive classes. All materials were analyzed
by the students, made generalizations and conclusions (including the results of self-
assessment of the level of formation of inclusive competence).

Consequently, pedagogical practice is the means of professionally personal
formation of a future teacher of elementary school as a competent specialist, an
indicator of the readiness of students to work in an inclusive environment.

Of course, the problem of forming the readiness of future teachers of primary
classes for professional activity in the conditions of inclusion with this study is not

exhausted. Our research is just one of the approaches in developing this problem.

MIATOTOBKA CTYJAEHTIB 10 BUKOPUCTAHHS
THOOPMAIIMHUX TEXHOJIOT' T HA YPOKAX ITPUPOJJO3HABCTBA
Mapianna I'opeam, Mapia Ky3ema-Kauyp
3MiHM, 10 BiAOYBalOTbCI B OCBITI YKpaiHW, CHOHYKAIOTh HAYKOBIIIB J0
MIArOTOBKH KaJIpiB, sIKI O 3Moryu chopMyBaTH OCBITHIM MpoLIEC TaKUM, SIKUii Ou OyB
COpsMOBaHH Ha (OpMYBaHHS y CYO €KTIB HaBYaHHSA 3JaTHOCTI TBOPYO iSTH,
3aCTOCOBYBATH 3HAHHS 1 AOCBIJ HA MPAKTHULI. 3MiHA OCBITHBHOI AapaJUrMy BU3HAYAE
HEOOXIAHICTh KOPUTYBAHHS 3MICTY 1 METOJUK HABYaHHS, CIPSIMOBAHUX Ha
3a0e3neueHHs (OPMYBaHHS CBITOIIISAY, LIHHICHUX OpIE€HTAIllN, YMIHHS CaMOCTIMHO
BUUTHUCS, KPUTUYHO MUCIUTH, KOPUCTYBATHCh CY4aCHUMU 3aco0amu iH(popMalliitHO-
KOMYHIKAIIIMHUX TEXHOJIOT1M, 3[aTHOCTI JI0 CaMOYAOCKOHAJIEHHS OCOOUCTOCTI Yy
PI3HUX BUJAX TBOPYOI JTISUTBHOCTI.

BnpoBamkennas iHGOpMaIiifHIX TEXHOJOTiH B MOYATKOBY OCBITY mepeOyBae y
CTa/ii aKTUBHOTO CTAaHOBJICHHS. B OCTaHHI POKU CIOCTEPIraeThCsi HOCTATHHO SIBHA
KOpeJSIIlis MDK pe3yJbTaTaMd HaBYaHHS Yy IMOYATKOBIA IIKOJI Ta BiAMOBIHOIO
I1JICOTOBKOIO BUMTEINS JI0 BUKOPHCTaHHS B OCBITHBOMY TpOIleci 3ac001B 1 METO/IIB
HAaBYaHHS, 3aCHOBAHMX HAa  BUKOPHUCTaHHI  1H(POpPMALIMHO-KOMYHIKAI[IHHUX
TEXHOJIOT1H. Y TOYaTKOBIM IIKOJI 3A1MCHIOETHCS MPONEACBTHKA HAaBYaHHS O17IBIIIOCTI
HaBYAJIFHUX MPEIMETIB Ta 3aKJIaIal0ThCsl OCHOBH MO3UTHBHOTO CTaBJICHHS YYHIB JI0
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MEeBHUX BHUIIB JISUIBHOCTI. 3 J0MOMOror  iH(opMaIiiHO-KOMYyHIKAI[IHHUX
TEXHOJIOTIA Yy TpOIEeCl 3aCBOEHHS CHUCTEMU 3HaHb NP0 TPUPOLY, JIOAUHY,
CYCIUIbCTBO, KYJbTYpPY, BHUPOOHHUIITBO, OBOJIOAIHHSA 3aco0aMH MI3HABAIBHOI 1
MPAKTUYHOI JISJBHOCTI B Y4YHIB (POPMYIOTBCS OCHOBM IUIICHOTO HAayKOBOT'O
CBITOTJISIY, 3araJbHOHayKOBOI, 3araJibHOKYJIbTYpPHOI, TEXHOJIOTTYHOI,
KOMYHIKaTUBHOI 1 comiaJibHOi KommeTeHTHocTed. OcBiTHiA mpocTip Hosoi
YKpaiHChKOI IIIKOJM HE OOMEXYEThCS MHUTAHHSIMU eproHomiku. Oprasizamis
OCBITHHOTO MPOCTOPY HABYAIBLHOTO KaOIHETYy MOTpeOye MIHUPOKOTO BUKOPUCTAHHS
HOBUX [T-TexHonorid, HOBUX MYJIbTUMEIINHUX 3aco0iB HaBYaHHS, OHOBJICHHS
HABYAIBHOTO 00JIaTHAHHS, IO 3A1HCHIOETHCS YePe3 TaKl OCEPEIKH:

— OCepeIOK HaBYAIbHO-MTI3HABAJIBHOI JIsJILHOCTI 3 BIJIMIOBITHUMHU MEOJISIMU;

— 3MIHHI TEMAaTU4HI OCEPeIKHd, B SKUX PO3MIIIYIOTHCS  JTOMIKH/QIin-
YapTH/CTEHIU TOIIIO;

— OCEpEeloK Il TpU, OCHAIICHWM HACTUILHUMH IrpamMu, 1HBEHTapeMm s
PYXJMBHUX 1r0p;

— OCepelIoK XYJO0KHbO-TBOPUOI MISTIBHOCTI 3 TMOJUYKAMU st 30epiraHHs
NpUJIAAs Ta CTEHIOM JJI 3MIHHOT BUCTABKH JAUTSUHUX POOIT;

— KYTOYOK >KMBOI IIPUPOAY;

— OCEpeIOK BIAMOYMHKY 3 KUJIUMOM JJIsl CUJIIHHS Ta TPU, CTUIBLSAMU, KpiCIaMu-
nyamu, TOyIIKaMu 3 M’ IKUM TTOKPUTTSIM;

— IUTSYA KJIacHa 010J110TeUKa;

— OCEepelOK BYMTENSA, OCHAIICHWH CTOJIOM, CTUIBIIEM, KOMII FOTEPOM,
HOJULIAMU/AIUKAMH, madaMu 171 30epirands JUIaKTHYHOro MaTepiany Toro 2

3rigno JepxaBHoi mporpamu «lH(popMalliiiHi 1 KOMYHIKAI[IifHI TEXHOJOTii B
ocBiTi i Haymi y 2006-2010 poku», mo Oyna 3aTBepmkeHa [locranoBoro Kabinery
MinictpiB ~ YkpaiHu, KOMIUIEKCHAa  1H(QOpMaTu3alis  OCBITH  mependadae

BJOCKOHAJIEHHS (OpM 1 3MICTy HABYAIBHOIO MPOLECY Yy BHUIIMX HaBYAIbHHUX

289 [Tpo 3aTBepKeHHs MeTOAMUHIX peKOMeH allili 1o/I0 opraHizauii ocBiTHROro npocropy Hosoi ykpaincekoi
mrkos: HAKA3 MOHY Ne 283 Bin 23 6epesns 2018 poky. B3sto 3
file:///C:/Documents%20and%20Settings/ Anmun/Mon%20noxkymentsl/metod _rekom nush.pdf.
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3aKJIaJlaX, BIPOBA/KEHHS KOMITI'IOTEPHMX METO/AIB HABYaHHS, BHUKOPUCTAHHSA
cydyacHUX 1H(MOpMAIlIHHUX  TEXHOJOTIH, PO3BUTOK KOHKYPEHTOCIPOMOXKHUX
KOMIT'FOTEPHUX TIporpaM sIK HaWBaKJUBIIIOI CKJIAJ0BOI 1H(pOpMAIIMHUX Ta
KOMYHIKalllMHUX TexHonorii. [lporpama momomoria TOCHUJIMTH  aKTHUBHICTH
NIATOTOBKM ~ MalOyTHIX  BUMTENIB IMOYATKOBOI IIKOJM JIO0 BUKOPHCTaHHS
1H(OopMaItHO-KOMYHIKAIIMHUX TEXHOJIOT1M Ha ypOKax MpPEeMETIB OCBITHIX Tay3ei
MOYaTKOBOI IKOJIH.

[Ipore, KOHCEPBAaTUBHICTh JESKUX II€JAroriB, CTEPEOTUITHICTH MHCIICHHS,
HeOakaHHsI 3MIHIOBaTH TPAAMIIIAHI MIAXOAM JO BHKJIQJaHHS CBOIX IIPEIMETIB,
BIJICYTHICTh HAJIEKHOTO METOJUYHOTO 3a0€3MeUeHHs € TOJOBHHUMH NPUYWHAMU
MOBIJILHOTO  BMOPOBAKCHHS  1HQOPMAIIHHO-KOMYHIKAIIMHUX ~ TEXHOJIOTIA B
HaBYaJILHUM MTPOLIEC.

HoBi pepopmu B ocBiTI, oOymoBiieHI NpuitHATUM 3akoHOM «IIpo ocBiTY»,
Mpe3eHTAallisl 1 BIPOBAHKEHHS MOJEIBbHOI HaBYalIbHOI TporpamMu s 1 kmacy y
pamkax Konuenuii HoBoi ykpaiHCBKOi IIKOJM BHUCYBalOTh HOBI BUMOI'M JIO SIKOCTI
OCBITH BUITYCKHHKA MenaroriyHux (axkynsreriB. Cepea HUX — BOJIOJIIHHS Cy4aCHUMU
1H(}OpMAaLIIITHUMU TEXHOJIOT1IMH.

Haxg mpoGnemoro BhpoBa/pkeHHsT 1H(QOpPMAIIHHUX TEXHOJNOTIH Yy TOYaTKOBY
IIKOJY Ta BIAMOBIAHOI TMIJATOTOBKM BYHUTEIIB MPHUCBAYEHI JOPOOKH TMeaaroris-
MPAKTUKIB Ta OCIIKEHHS HHU3KM HayKoBIiB, 30Kkpema: H. baminekoi, O. biu,
I. bornanooi, H. bi6ik, I'. Bomomwuu, I I'apum, O. Kpauyk, JI. MakapeHko,
H. Mopse, H. Ilanuenxo, I. Ilizmacoro, ®. PuBkiaa, O.CaBuenko, H. Cemenriox,
O. Cyxosipcekoro, O. Ilapenko, K. [llaxoBoi Ta iH. Pazom 3 Tum, norpedye Ouiblie
yBarm TpoOjeMa YAOCKOHAJEHHS TMIATOTOBKH CTYACHTIB JI0 BHKOPHUCTAHHS
1H(OopMaIITHUX TEXHOJIOT1M Ha ypoKaxX MPUPOA03HABCTBA.

[HpopMarLiLifHI TEXHOJIOTT — MOTYKHUW IHCTPYMEHT ISl OJEP>KAHHS TUTUHOIO
Halpi3HOMAaHITHIOI 1H(OpMarlii, e(eKTUBHUN 3acid MIABUIIEHHS IHTEpPECY [0
HaBYaHHA. 3ampoBa/KEHHS 1HQOPMAIIMHUX TEXHOJOTIH y MOYaTKOBIM KO —
HEOOXITHICTh CHOTOACHHS, OCKIJIbKM OLIBIIICTh JITEH O3HAHOMIIOIOTBCA 3

KOMIT F0TepOM HabaraTo paHiiie, HiX 11e TM MoKe 3arpornoHyBaTu mikona. HeobxigHno
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BpaxoBYBaTH, IO JO IIKOJM MPUXOJIATh HOBI TMOKOJIHHS JMdIT€H, Kl >KUBYTH B
iHpopmariiHoMy,  AMHAMIYHOMY,  €MOIIIHHO  HAMNpPYy)KEHOMY  CEpPEIOBHIIL.
[HpopMmariitHl TEXHOJOrIi CTalOTh MNOTYKHHM Oararo()yHKI1OHaJIbHUM 3ac000M
HABYaHHA. X BUKOPHMCTAHHS TPUBYAE YUHS KUTH B iH(pOpPMAIiiHOMY cepemoBHII,
CHpUsIE€ 3ATYYCHHIO HIKOJIAPIB 10 1H)OPMAIIHHOT KYJIbTYpPH.

3a pesynpraTtamu gociimkens C. [laiinept AilAIIIOB BUCHOBKY 1100 BaXKJIMBOCTI
BBCJCHHS Yy TIOYATKOBIH IMKONI TaK 3BaHOTO «KOMII FOTEPHOTO HABYAILHOTO
cepenoBuma»’®, OcoOIMBOCTI IBOTO «KOMII'IOTEPHOTO HABYAILHOIO CEPENOBUILAY,
Ha AYMKY HayKOBIIS, OJIATAI0Th Y TOMY, HIO:

a) TIpU 3aCBOEHHI MEBHOTO0 aOCTPAKTHOTO MOHSTTS TUTHUHA CIIOYATKYy CTBOPIOE
HOro MoJieb, BAKOPUCTOBYIOUH B KOCT1 00’ €KTa MOJIEN IPEIMETH, 110 OTOUYIOTH 1i,
a TMOTIM BUBYA€E BHYTPIIIHI O3HAKH 1 3B’SI3KM LIOTO MOHATTS HA MOJEII;

0) MOJIONIIMN HIKOJSP MOXE 3aCBOITHU JIOCUTh CKJIQJHE aOCTpaKTHE MOHSTTS,
AKIIO0 00 €KT MOJIeTl HOMY 3alpONOHOBAHO 3 HABKOJIMIIHBOI (PI3UYHOI PEATbHOCTI 1
HUM MOHa MaHIyJIOBATH CIIOYaTKy HAOYHO-AI€BO, a MOTIM HAOYHO-00pa3Ho;

B) SIKIIIO TAKOTO 00’ €KTa HE ICHY€E B MPUPO/I1, HOrO MOKHA CTBOPUTH IITYYHO;

I') Takl 00’ €KTH BUEHUI MTPOIIOHYE CTBOPIOBATH 3a IOMOMOI'OI0 KOMIT I0TEPa;

1) O0’€KT TOBWHEH OYyTH NPUBAOIMBUM IS JAiTe, TOOTO BiAmoBimaTu ix
OCOOMCTUM CMakKaM 1 TPHUCTPACcTsIM, 30KpeMa, HOro 300paKeHHS TOBHUHHO
CYIPOBOIKYBAaTUCh Ipadikoro, 3BYKOM, aHIMALII€10.

OcHOBHA OCBITHSI IIHHICTh 1H(OpPMAIIHUX TEXHOJOTIM TOJISITaE B TOMY, IO
BOHM JIO3BOJISIIOTH CTBOPUTU OLJIbIN SCKpaBe 1HTEPAKTHUBHE CEPEOBUILE HABUAHHS 3
BiIOBIIHMMH MOXKJIMBOCTAMHM SIK JUIA BUMTENs, Tak i Jus yuHsa. B. Jlenucenko?®
BBaXKae, 110 OKPIM MOMJIMBOCTEH OUIBII UTIOCTPATUBHOTIO, HAOYHOT'O MPEICTABICHHS
Marepiaily, e(peKTUBHOI MEepeBipKM 3HAHb Ta YMiHb, JO MepeBar MO>KHA BIJHECTH
PI3HOMaHITHICTh OpraHi3aliiHux (opM y poOOTi 3 YUHSIMHU, METOIUYHUX MPUHOMIB Y

pOOOTI BUUTEIIS.

2Taiinepr, C. (1989). TlepeBopoT B CO3HAHUU: JETH, KOMIIBIOTEPBI U II0JOTBOPHbLIE Uaen. MockBa,
[lemaroruka, 224 .

21 Jlenmcenko, B. B. (2015). TeopeTuKo-MeTOMMYHI 3aca/ i BUKOPUCTaHHs iH(OPMALIHHUX TEXHOIOTIH
HiATOTOBKY MaiiOyTHIX y4uTeliB o4aTkoBoi mkonu. [Hdopmariiini TexHonorii B ocBiTi,16, 63 — 67.
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VY cBoix gocmmkeHHsax O. Pubaiko HaBOAUTH IPUKJIIA] KOMIT IOTEPHUX 00’ €KTIB
e «MikpocBiT Yepemamku JIOI'O» 13 3acTocyBaHHSAM MPOCTOi JUIsl ONMaHyBaHHS
MOJIOAIMMH MIKOJsIpaMu MoBHM mporpamyBaHHs JIOI'O. Ilg mporpama nosBoiisie
JITSM CTBOPIOBATH MY3UKY 1 MYJIbTHUIUTKAIIWHI (DIIbMHU, CKJIaJaTH MaJeHbKI
OIOBIJJaHHSA, Ka3KW YM BIpILI, NEPEMIIIYBATUCh Pa3oM 13 «pOOOTOM-YEPEMAIIKOI0,
KPECIIUTU PI3HI TeoMeTpuuHi Qirypu abo pyxaTHCh IO 3a3[aJerijib BU3HAYCHOMY
Mapmpyty. [lpu mpomy, mo0 «IIpaBUIBLHO» KEPyBaTH «UEPEIalIKOy», TUTHHA
TIOBMHHA PO3i0paTHCs B IPaBUIAX PYXY «UepEmamKm 2%,

BiTuu3HsHi BuMTeNll Ta BUXOBaTel Yy CBOIM NEAaroriyHii  MpakTHIl
BUKOPUCTOBYEThCS TakeT «ByHmepkiHm», SKud CKIamaeThcs 3 12 po3BUBAIBLHUX
KOMIT'FOTepHUX 1rop musa gited. Lli irpu mpusHadeHi IJis pO3BUTKY B JAUTHHHU
joriyHoro mucneHHs (irpu: «Mamrok-1», «3Haiinu 3aiiBe», «Ham motsr» Tta iH.),
nam’a1i (irpu: «TpeHyBaHHS mam’AaTi», «BuBY4aeMo TOJWHHUKY»), MaTeMaTHYHOI Ta
XYJI0KHbOI yBaru.

3a pesynbTaTaMH JOCIIPKEHb IIOAO PO3BUTKY OCOOUCTOCTI MOJIOMAIIOTO
IIKOJIApA, BITUM3HSAHMM Ticuxojor B. boHgapoBchka pekOMEHIye  aKTHBHO
3a0X04YyBaTH MAITEH A0 BIPTyaJIbHUX MOJOPOXKEH My3esaMH CBITY, Oi0iioTekamu,
kpaiHamu. lle crpusie He TUIBKK PO3IMIMPEHHIO 3HAHb TUTWUHU, aje W po3BUBAE i
pisHOMaHiTHI 31i0HOCTI?®,

B Incrutyti 3aco6iB HaByanHs AIIH VYkpainu npoBegeHO HU3KY HOCTIIKECHb
pe3yNbTaTH SIKUX JO3BOJIAIOTH JIATH BHCHOBKY, 110 BaXXJIUBUMH OCOOJIMBOCTAMHU
3aCTOCYBaHHSI 3ac00iB KOMIT IOTEPHHX 1H(QOpPMAIITHUX TEXHOJOrIH $K 3ac0o0iB
HAaBYAIbHOI JISJIBHOCTI YYHIB MOJIOAIIOI IIKOJM €: TO3WTUBHUNA BIUIMB Ha

dbopmyBaHHS piBHA 3/1aTHOCTI 10 aOCTparyBaHHs, Ha (JOPMYBaHHS CTYIEHS 3JaTHOCTI

110 O0OYI0BY BHYTPILIHLOIO IUIAHY Aii2%4,

292 Py6anko, O. O. (2011) CTBOpeHHS 3aB1aHb 3 BUKOPUCTAHHAM TEKCTOBHX MOJIB y mporpami AdobeFlashCS3
Professinal. Komm’rotep y mikoi ta cim1, 2, 25-29.

293 Bepnaub, A. @, Teepesoscbka, JI. O. (1997). OcHOBHI HANPSAMKH 3aCTOCYBaHHS iHPOPMALIiHHUX TEXHONOTH B
cydacHiit mkoi .CydacHi iHQopMaIliiiHi TEXHOJIOTI1 B HABYaIHHOMY IIporieci: 30. Hayk. mp. HITY

iMm. M. T1. Iparomanosa]. Kuis, HITY im. M. I1. /lparomanosa, .22 — 38.

29 Tugopmatusanis ocsity YKpainu: cTad, NpoOieMu, EpCHeKTUBY : oI MaTtepianis Il MixkHap. HayK.-IpaKT. KOHO.
(2003). Komn’torep y mkoi Ta cim’i, 6, 3-12.
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CydacHi iHpopMaIiiHI TEXHOJOrIi A03BOJIIIOTh PO3BUBATH CUCTEMHE HAYKOBE
MUCJICHHSI, KOHCTPYKTHBHE OOpa3He MHCIEHHS, MPOCTOPOBE U acolliaTHBHE
MUCJIEHHS, BaplaTUBHICTh MHCIIEHHS 1 MMOYYTTS HOBOT'O, ysIBY, TBOpdYl 3/110HOCTI. Ha
ayMky B. MorunboBoi, CHUIKYBaHHS 3 KOMIT IOTEPOM BHKJIMKA€E Yy JITEH KBaBe
3alliKaBJICHHS, CIIOYATKy SIK IrpoBa MIsUIbHICTh, a TMOTIM 1 K HaBuaibHa. lle
3alliKaBJICHHS JIGKUTh B OCHOBI TaKUX BAXIMUBHX CTPYKTYp, SK IIi3HaBaJbHA
MOTHBAIIIS, JOBIJIBHI MaM’sTh 1 yBara, a came Il SKOCTi 3a0e3MedyyroTh BHCOKHU
piBEHb KOTHITMBHOTO PO3BUTKY 1 KpeaTtuBHOCTI I[H(Dopmariiiini TexHomorii — 1ie
MOTY)KHHUUM 1HCTPYMEHT JIJI OJIEpKaHHS JTUTUHOI HaMpI3HOMAaHITHIIIOI 1H(popMailii,
epexkTuBHUN 3aci0 MIABUIICHHS IHTEpeCcy 10 HaBYaHHA, a TaKOXX MOTHBALIi,
HAOYHOCT1, HAyKOBOCTI Tomto. HuHi, y mporeci opranizaiiii oCBITHBOI'O MHPOCTOPY,
HaroJIoIIye HayKOBEIlb, HEOOXITHO BPaxXOBYBATH, IO JO IIKOJH MPUXOASATH HOBI
MOKOJIHHA [IITeH, sIKI >KUBYTh B 1HGOpMaliiiHOMY, JIWHAMIYHOMY, EMOIIHHO-
HaNpYKEHOMY CEPEIOBHIIZ,

Came ToOMy BITYM3HSHI JAOCHIAHUKMA Ta HAYKOBLI 3apyO1KHMX KpaiH IIYKAIOTh
eeKTUBHI NUIAXU BIPOBAIHKEHHS 1HOOPMAIIITHO-KOMYHIKAIIMHUX TEXHOJOTINA Y
smicT ocBith. Ha nymky B. bukoBa, «Ha OCHOBI TO€IHAHHS TPaAUIIAHUX
MeJaroriyiuX Ta 1HQOPMAIIHHO-KOMYHIKAIIMHNX TEXHOJIOTIM HABYaHHS BIA€THCS
3HaYHO €(EeKTUBHIIIEC PO3BUHYTH 1 NPUMHOXUTH MPUPOJHI 3aJaTKA 1 3A10HOCTI
JTOAUHU. BUKOpPUCTaHHS IMX TEXHOJIOTIM Yy MpOIleci HaBUYAHHS CTBOPIOE JTOAATKOBI
YMOBH 1 CHOPUYMHIOE TMOSIBY HOBUX I[IJIEM Ta OHOBJIEHHS 3MICTY OCBITH, J1a€ 3MOTY
JOCATTH 3HAYHO OIIBIIMX PE3yNbTaTiB HABUAIbHOI ISAJIBHOCTI, 3a0€3MeunTH AJis
KOXKHOTO Y4HS, CTyAeHTa (OpMyBaHHS 1 PO3BUTOK iXHBOI BIJIACHOI OCBITHBOI
TPaeKTOPiin2%,

Bce yacrime y cydacHiii Ko B OCBITHIM B3a€MO/IIT Miearora i y4Hsi OJIHI€IO 3

HalaKTyalbHIINX MPOOJEeM € 3aIydeHHs 1 30€peKeHHS yBaru IMPOTATOM BCHOTO

2% Morunésa, B. H. Tlcuxodusuonoruyeckie 0COOEHHOCTH AeTell MiIaIiero MKoJAbHOIO BO3PacTa M X yuér
B paboTe ¢ KOMIBIOTEPOM) : Yuel. mocoOue It CTyI. 00pa3oBaTeIbHBIX YIPEXKICHIHA Cpel. pod.
obpazoBanust. MockBa, Akanemust, 272.

2% Bukos, B. 0. (2008). AsroMaTu30BaHi iHpOpMAaliiiHi cMCTeMH €IUHOro iHPOPMALIHHOrO IPOCTOPY OCBITH
1 HayKu. 30. HayK. mpamp Y MaHCHKOTO JAep:KaBHOTO MEJarorigHoro yHiBepcutery iM. [laBma Tuawmanm / ToII.
pen. Maptunatok M. T. Ymans, CITJ] XKosruii, . 2, C. 47-56
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ypoky. K. YiiMHCbKHI BBakaB yBary HaJ3BHYAaiHO BaXKJIMBUM UYHWHHUKOM, SIKH
COpusi€ YCIHINIHOCTI HaBuaHHS. BiH pekoMeHaye Tmeaarory AeKijibka 3aco0iB
30€pe)KCHHSI YBarW: IOCHWJICHHS BPaXKCHHS, NMpsSMa BUMOTA YBard, 3aXOJd IPOTH
HEYBa)XHOCTI, IIKaBicTh BUKiIanaHHg. Ha gymky B. becnanbko, 1mi 3acobu BiacTuBi
IKT, sixi BONOMIIOTH IMIMPOKUM J1alla30HOM XYIOXKHIX 1 TEXHIYHMX MOXKJIMBOCTEH,
JTO3BOJISIFOTH JIETKO MTOCHJIMTH BPa)KEHHS B1Jl BUCIOBIIOBAHOTO MaTepiay.

[TpoBeneHi JOCIIKEHHs MOKa3yl0Th, 0 3aJIe)KHO BiJl BIKY YYHIB 1 BXKMBaHUX
TEXHOJIOTIH KOMIT'IOTEP MOXK€ BHCTyHmaTH B POJi OMNOHEHTa MO Tpi, OyTH
pO3MOBiaueM, PENEeTUTOPOM, €K3aMEHATOPOM. ICHYIOTh 3aBllaHHs, HaIpaBJieHI Ha
PO3BUTOK PI3HUX MCUXIYHUX (YHKIINA, TaKUX SIK 30pOBE 1 CIYXOBE CHPHUHSITTS,
yBara, mam’siTb, CJIOBECHO-JOTIYHE MHCJICHHS Ta 1H., SKI MOXXHa 3 YCIIIXOM
3aCTOCOBYBATH IMPY HAaBYAHHI YYHIB MTOYATKOBHX KJIACIB.

bateku nited, 3 SIKUMH TPOBOJWJIOCH JIOCTIKEHHS, Y MEpeBaXkKHI1M OUIBIIOCTI
3a3HAUMIIM, K BaXKKO OyBa€ JOMOITHCS, 10O MUTHHA Cijla 3a 3aHATTA. AJie BOHa
HIKOJIM HE 3arepevyBaja MpOTH MPOMO3UIli MOMPALIOBATH 32 KOMII FOTEPOM, 3 HOro
JIOTIOMOT'O0 HABYAETHCSA 13 33]I0OBOJICHHSIM.

Boanouac iH@opmaniiiHi TEXHOJOTT JTONOMAararTh YYUTENSIM Kpalle OLIHUTH
3M10HOCT] 1 3HaHHA y4HIB, CIIOHYKA€ NIYKaTH HOBI, HETPaAMIIIHI HopMU Ta METOAU
HaByaHHsA. Komm’iorep BIJIKpUBAa€ HOBI MOXKIJIMBOCTI JJiIi TBOPYOIO PO3BUTKY SIK
y4YHIB, TaK 1 BUMTEIIB, JO3BOJSIE€ 3BUIBHUTHUCS BiJ OJHOMAHITHOCTI TPATUIIMHOTO
KypCy HaBYaHHs, pO3pOOMTH HOBI 1/ Ta  pO3B’A3yBaTU CKJIQJHI TPOOJIEMHU.
BukopucranHs KOMIT'IOTEPHOT TEXHIKH pOOUTH YpOK MpUBabiMBUM 1 cydacHuM. Ha
TaKOMY YpOIIi BITOYBAEThCA 1HAMBIIyaTi3allisi HaBYaHHsI, PO3BUBAETHCS Ii3HABaJIbHA
JISIBHICTh YYHIB, @ caMme: 1HTENeKTyajbHa aKTHUBHICTh, JIOT1UHE MHUCJICHHS, yBara,
nam’siTb, MOBa, ysBa, I1HTepec A0 HaBuyaHHsA. CHHUparoyuch Ha JOCITIKCHHS

B. Binoycosoi Ta H. Onedipenko®®’

MOXXKHa CTBEpJKYBAaTH, IO 3a HAasIBHOCTI
BIJIIOBITHOTO IIPOrPaMHOr0 3a0€3MEeYEHHS KOMIT IOT€p IO3WTHBHO BIUIMBAE Ha

BIJHOIIIEHHS JUTHUHU 0 HaBYaHHS, 1i 3aTHICTH MI3HATH HABKOJMUIIHIHI CBIT.

297 Onedipenko, H. B. (2013). Buius AuIaKTHYHUX €1EKTPOHHHX PECYPCIB Ha (JOPMYBAHHS HO3UTHBHOIO

CTaBJICHHS MOJIOANIOTO MIKOJIsIpa 0 HaB4aHHA. [lenarorika ¢oopMyBaHHS TBOPUOI OCOOMCTOCTI y BUIIIH i
3arajbHOOCBITHIH Hikonax: 30. Hayk. [Ipaus, 32 (85), 458-466.
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[likaBi JIOCHIPKEHHS IOAO BHKOPHUCTaHHS 1H(MOpPMAIlIMHUX TEXHOJOTIA B

2% Bona BBaXka€, 10 OYiKyBaHUM

ocBiTHROMY Tiporiect mpoBoauia T. IlymkaproBa
neJaroriyHvii epexkT BiJ 3acTOCyBaHHA IHQOpPMALIMHUX TEXHOJIOTM Yy HaBYaHHI
HEPO3PUBHO TIOB’SI3aHUM 13 TICHUXOJOTIYHUMH OCOOJIMBOCTSAMH YYHIB ITOYaTKOBHUX
KJIaCIB 1 CYMPOBOJIKYETHCS OOOB’S3KOBUM JOTPUMAHHSIM HOPM TEXHIKM O€3IeKH.
Yuureni, Kl CUCTEMAaTUYHO BUKOPUCTOBYIOTH TMEPCOHAIBLHUN KOMIT'IOTEpP Y CBOIU
po0OTI, MOXYTh MIATBEPAUTH, 110 CaME MPAKTUYHI 3aHATTS 3 KOMII FOTEPOM CTalOTh
JUTSL YIHSI TIPEKPACHUM CTUMYJIOM JI0 3aHSTh B3arali.

3acnyroBye Ha yBary aymka O. Kupiok mpo Te, 110 B OCHOBI METOJUYHOIO
HiAXOAY 10 BIPOBAKEHHS 1HQOPMALIMHUX TEXHOJOrM y HaBUaldbHHUM IpoOLEC Y
MOJIO/IIIUX KJacaxX MOBMHHI OYTH MOKJIAJEH1 TaKOX TaKl MPUHIUIIN:

— PO3BHUTOK CBITOIJIAHOTO, 3araJlbHOKYJIbTYPHOTO, JIOTTYHOTO MHCIEHHS Ta
KOMIT’FOT€PHOI TPaMOTHOCT1 Y4HIB;

— TMOEJAHAHHS Yy  HaBUYaHHI  JIBOX  B3a€EMOJIOMOBHIOIOUMX  (YHKIIIH:
BUKOPUCTaHHS KOMIT' IOTEpa K 1HCTpyMeHTa (opMaiizauii 3HaHb PO NPEeaMETHUN
CBIT 1 KOMIT 10T€pa SIK aKTUBHOTO €JIEMEHTA MPEIMETHOT'O CBITY;

— 00’eAHAHHS JIOTTYHOTO Ta 0OPA3HOr0 MUCJICHHS TUTUHU;

— 3MICT 1 METOJAWKAa BUKIAJaHHS MarOTh OyTH CHOPSAMOBAaHI HAa PO3BUTOK
TEOPETUYHOTO MHCIECHHS Ta 3J00YTTS YYHSMHU BIJMOBIIHUX MPAKTUYHUX YMIHb Ta
HABUYOK;

— IIK mae cratu He nuiie 00’€KTOM BHBYEHHs, a ¥ 3aco0oM peaizarlii,
30arayeHHs Ta CIIPUSIHHS PO3BUTKY MIKIIPEAMETHUX 3B’ SI3KIB;

— 3aCTOCYBaHHs 1H(OpMaLIMHUX TEXHOJOTIM JJid pO3B’sI3yBaHHSA 3ajad
TBOPYOT'O XapakTepy;

— HaJArOJ/KEHHSI TO3UTUBHOTO TICUXOJOTIYHOTO CHPUHUHATTSA KOHTAaKTy B

cuCTEMi KOMIT I0TEp-yUeHb>%,

29 [Tymkapsosa, T. O. (2013). ¥ nomyxkax ckap6is Cymu :TOB HBIT «Poctox ABT». B3sT0 3
http://www.rostok.org.ua/tag/u-poshukah-skarbiv/ — Hasea 3 expany

29 Kusmok, O. 1. (2000). desiki NCHX0I0ro-nearoriyti MMTaHHs BUBYEHHS iHQOPMATUKU B MOJIOILIMX
kiacax. Komm’totep y mkomni Ta cim’i, 2, 38 —41.
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3acTocyBaHHs 1H(OpPMAIIHUX TEXHOJIOTIH JoIoMarae BYMTENIO: Y IMIATOTOBI
JI0 YPOKIB (E€TIEKTPOHHI KOHCIEKTH, pOo3poO0Ka MUIAKTHYHUX MaTepiaiiB TOIIO0); B
opopMIIEHHI JOKyMEHTalli; MiJ Yac NEepeBIpKU 3HAHb Y4YHIB; Yy HaJjaroKeHHI
CHUIKYBaHHS 3 OaTbKaMW Y4HIB; MiJ 4ac OOMIHY 3 KoOJIeTaMHU JIOCBIIOM pPOOOTH,
BJACHUMHU METOJUYHUMHU HaJA0aHHSIMH, OOTOBOPEHHS 3 HUMH aKTYaJIbHHX MHUTaHb
HaBYaHHS 1 BHXOBaHHS IIKOJSPIB; IMiJ dYac JEMOHCTparlii JOCHiIiB, IPOIECIB,
TaONWllb; y TPOBEAEHHI PI3SHOMAHITHUX BIKTOPUH Ta I1rop; B OJAEpXKaHHI W
cucTeMaru3allii HeoOxiaHo1 iH(popMaIIii TOIIO.

3yIMUHUMOCSI Ha OCOOJMBOCTSIX BUKOPUCTAHHS 1HGOPMAIIMHUX TEXHOJIOTIHA Ha
YpOKax MPUPOTO3HABCTBA B MOYATKOBIH TITKOJII.

3 TOYKM 30py JOUJAKTHKKA 1H(OpMAIiiiHI  TEXHOJNOrii Ha  ypoKax
MIPUPOTO3HABCTBA JO3BOJISIOTh:

— 3a0€e3MeUnTH 3BOPOTHIHN 3B 30K Y MPOIIECi HAaBYAHHS;

— 3p0oOUTH HABYaHHS OUIbII 1IHTEHCHUBHUM, TOJIOBHE, €(EKTUBHUM 3a PaxyHOK
peanizaiii MOXJIMBOCTEH MYJbTUMEIIMHUX HaBUAJIILHUX CHUCTEM IIOJO0 JI€BOTO 1
HAOYHOTO TOJIaHHSI HABYAJILHOTO MaTepiaiy;

— MABUIIUTH Y HAOYHEHICTh HaBUYAJILHOTO MPOIIECY;

— 3a0e3MeunTy NomyK iHdopMaliii i3 piI3HOMaHITHUX JIKEPEIT;

— IHAMBIAyai3yBaTu HaBYAHHS 1T MAKCUMAJbHOI KUIBKOCTI JITEH 3 Pi3HUMH
CTIJISIMHU HaBYAHHS 1 PI3HUMU MOXKIIUBOCTSIMU CIIPUITHATTS;

— OpraHizyBaTu KOJEKTUBHY U IpyloBY poOOTH;

— 3MIIIMCHIOBATH KOHTPOJIh HABYAJIbHUX JIOCSITHECHB;

— CTBOPIOBATH CIPHUATIUBY aTMOChepy ISl CIIUIKYyBaHHS.

AHaJi3 MeAaroriyHoro JO0CBiAY J03BOJISIE CTBEPJUKYBaTH, IO 1HGOpMAIliiiHi
TEXHOJIOT1i BUKOPUCTOBYIOTHCS 3 METOIO:

— JIEMOHCTpaIlli 00’ €KTIB PUPOJH, KapT, CXEM TOIIIO;

— JEMOHCTpaIlli JTOKYMEHTaJbHUX (UIbMIB, MYIbTHIIBMIB MPO MPUPOLY M

MIPUPOJIHI SIBUILIA;
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— miadopy TEKCTOBOI'0 HaBYAJILHOIO MaTepialy (BIpIIIB, 3arajiok,0lOBi/IaHb,
IIKaBUX (DaKTIB TOIIO);

— MIPOBEICHHS HABYAILHUX 1TOD;

— PO3pOOKHU AUJAKTUYHUX MaTEpialiB: KapTOK 13 3aBAaHHSAMH, CXEM, TaOJIUIIb;

— JIEMOHCTpaIlli HAOYHMX MOCIOHUKIB,;

— BHMKOPUCTAHHS TNEAAroriyHuX MPOrpaMHUX 3aco0iB 13 MYJIbTUMEIIMHOIO
H1ATPUMKOIO TOIIIO.

[Tpuknagom Moxke OyTH pO3pOOJIEHUN ENEKTPOHHUN HaBYAIbHO-METOIUYHUN
KOMIUIEKC 3 TMPHUPOJIO3HABCTBA Ha Temy: «Mimrani micuy. OcoliauBe Micle cepen
CKJIQJIHMKIB  HABYAILHO-METOJMUYHOTO  KOMIUIEKCY  3aiiMae  MyJabTUMEIiHA
Ipe3eHTallisl B SIKiM MPEICTaBICHO MPUPOJHE CEPEIOBUIIE MIIIAHOTO JIICY B YCHhOMY
fioro pizHoMaHiTTi. TyT e BMIilIeHa KOPOTKa 1H(QOpMAIlisl TUIOBUX BHUIB POCIHUH 1
TBapuH. OKpiM OCHOBHOI 1H(OpMaIIlli €IeKTPOHHUN HOCIH MOXKE€ MICTUTH MaTepiaiu
JUIS1 3aKPITUJICHHS: KPOCBOP/IY, YaWHBOPAH, IIapajiy, JOT14HI CXEMH, Ta 1H.

3MICTOM 3acTOCYBaHHS 1H(OpMalIHUX TEXHOJOTIM Yy TpoIeCi BHUBUCHHS
JUCLMILTIH Y TIOYaTKOBIN IIKOJII € HaBYAJbHUM MaTepiall, MIPEACTABICHUN y BUTIISII
KOMIT'IOTEpHUX HABYAIBHUX TMPOrpaM 3  BIANOBIAHMMH KOMEHTapsMH  Ta
nosicHeHHsIMU. [IpudoMy cydacHuil y4eHb 3acBOO€ 3 yciei iHdopmariitHoi mMacu
oviie Ty iHGopMaliio, fKa WOro OUTbII HIKAaBUTh. 3a3HAYMMO, L0 HEOOXI1THOIO
YMOBOIO 3aCTOCYBaHHS 1H(OPMAIIHUX TEXHOJIOTIH y MPOoIleci BUBYCHHS JIUCIUILTIH
y MOYATKOBIH MIKOJI € HAsABHICTb KOMII FOTEPHUX TEXHIYHHUX 3aCO0IB — €JIEKTPOHHUX
IPOEKTIB, NEPCOHATILHUX KOMIT IOTEPIB, B1I€0-KOMIT IOTEPHUX CHCTEM TOIIIO.

3a TIONOMOTroI0 1MX 3aC001B MPAKTUYHO PEaTi3yIOThCS KOMIT IOTEpHI HaBYAIbHI
IporpamMu 1 HaBYaIbHI KypCH, €NEKTPOHHI HaBYaIbHI MOCIOHUKU 1 MiAPYUYHUKH, IO
MaroTh Mi3HABAILHUM (MIPU3HAYEHUMN JJI1 3aCBOECHHS YUHSIMU 3arajbHUX B1JOMOCTEH
PO MPU3HAYEHHSI KOMIT IOTE€pa Ta MOr0 CKIAJ0BUX, MOKIIMBOCTI HOrO BUKOPUCTAHHS
B PI3HUX Taly3dx JIIOJCHKOI  JISJIBHOCTI), TPHUKIAJAHUA, aIrOPUTMIYHHM,

IHTErpalliifHUi, pO3BUBAJILHUN Ta ITPOBUI XapakTep.
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Huni Bxe He choepedaroTbCsl BIJIHOCHO BHMKOPHUCTaHHS 1H(pOpMaIiiHUX
TEXHOJIOT1H Ha ypOKax y MOYaTKOBIN IIKOJI, sIK 11e OyJ0 B MUHYJIOMY Ta Ha TIOYaTKY
XXI cromTra. Amke TexHIYHI 1H(pOpMaliiiHi 3aco0M OTOYYIOTH Hac CKpi3b.
HasiBHICTh BIAMOBIAHOTO MYJIBTUMEAINHOTO OOJaJHAHHS JO3BOJIIE BUYWTEJICBI
INPOBOAUTH YPOKM 3 BUKOPHUCTAHHSIM 1H(MOpMALIfHUX TEXHOJOrii Habararo
eheKTUBHIIIEe, TI0JaBaTH HaBUAJbHHK Marepiaql I[IKaBO MW  3axXOILIIOOYE.
3acTocyBaHHsI CydyacHHMX 1H(OpMaIIHUX TEXHOJIOTIA — 1€ HUIIX 10 (PopMyBaHHS
MO3UTHUBHOTO CTABJIEHHS MOJIOJIINX IIKOJSPIB 7O HABYAHHS, 3alOpyKa YCIIXy B
JIOCSITHEHH1 TIOCTaBJI€HOT MeTU. TOoMY BUMTEN MOYATKOBOI IIKOJU BUKOPUCTOBYIOTH
1H(opMarriiiHi TEXHOJIOT1T MaiyKe Ha KO)KHOMY YpOITi.

HoBi pepopmu B ocBiTi, oOymoBiieHI NpuitHATUM 3akoHOM «lIpo ocBiTYY,
Mpe3eHTAallisl 1 BIPOBA/PKCHHS MOJEIBHOI HaBYAIBHOI Tporpamu sl 1 kmacy y
pamkax mnpoekty «HoBa ykpaiHCbKa IIKOJIa» BHUCYBalOTb HOBI BHUMOTH JO SIKOCTI
OCBITH BUITYCKHHKA MeaaroriyHux (paxynabteTiB. Cepen HUX — BOJOJIHHS Cy4aCHUMU
1H(}OpMAaLIITHUMU TEXHOJIOT1IMH.

Ha cydacHomy erami akTUBHOTO BUKOPUCTaHHS KOMIT IOTEPHUX 1H(HOpMAIITHUX
TEXHOJIOT1 BHUHHMKA€ HarajibHa MOTpeda aJaeKBaTHOI MIJTOTOBKU BUMTEIIB OO0
BUKOPUCTaHHS iX JJI1 HAaBYaHHSA PI3HUX AWCIUIUIH, MOYWHAIOYM 3 TI0YaTKOBOI
mKkond. Y 3B’s3ky 3 muM, O. KpaBuyk oxapakTepu30BaHO TEOPETUYHI OCHOBH
BIIPOBA/KCHHSI KOMIT FOTEPHUX TEXHOJIOTIM y TMOYATKOBIM IMIKOJI y KOHKpETH3arlii
TaKUX MUTaHb:

a) BUBYEHHS KOMII FOTEPHOI TEXHIKA PO3MOYMHAETHCS B PAMKAX MPOIIECIEBTUKU
Kypcy 1HGOPMaTHKH;

6) HaOyTi BMiHHS poOOTH 32 KOMIT IOTEPOM, @ TaKOX HaBUYKH KOHCTPYIOBAaHHS
Ta KepyBaHHS 00’ €KTaMU YMOXJIMBIIOIOTh BUKOPUCTAHHS KOMIT' IOTEpPIB HAa YPOKax 3
pPI3HMX HaBUYAJILHUX MpPEAMETIB (MaTeMaTHUKH, MPUPOJIO3HABCTBA TOIIO) 3 METOIO
HaBYaHHS, TPCHAKY Ta KOHTPOITIO 3HAHB;

B) KOMIT IOT€pH1 HaBYAJIbHI MMPOTPaMH Ta KypCHU mepeadadaroTh KiTbKa HAPSIMiB

HAaBYAIbHOI Ta pO3BHUBAJBHOI JISJIBHOCTI YYHIB: Mi3HABAJbHUM, NPUKIATHUN,
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QITOPUTMIYHUM, PO3BUBAIOYMH, MIATPUMKA, KOPEKIlis 1 MPONeeBTUKA 3HaHb, YMIHb 1
HABUYOK HABYAIbHUX MPEAMETIB;

I') TEXHOJIOTISI 3aCTOCYBAHHS 1HQOPMALIMHUX TEXHOJIOTH y MpOLEecl BUBYEHHS
PI3HUX JUCIUILIIH y MOYATKOBIN MIKOJi (30KpeMa MPUPOAO3HABUOTO CIIPSIMYBAHHS) Y
CBOIH CTPYKTYpl Mae crenudgigyHy MeTy, 3MICT, METOAH, 3ac00u, (OpMHU, MPUHITUIIH,
OpraHi3aiifo 1 YIOpaBIiHHS HaBYaJbHUM TMPOIECOM, KOHTPOJIb 3HAHb, yYMiIHb Ta
HaBu4oK>®,

3acTocyBaHHS HOBUX 1H(QOpPMAIIHHUX TEXHOJOTIN MPY BUBYCHHI PI3HOMAHITHUX
MpeAMETIB IMIKUIBHOI MporpamMu crpusie (GopMyBaHHIO 3arajbHOHABUYAJILHUX YMIHb 1
HaBU4OK. OHA 3 HAWBaXJIMBIIIMX IEpeBar KOMII'IOTepa SK 3aco0y HaBYaHHS —
MOXJIMBICTh Y HAaO4HIA (OpMiI MPEICTABIATH PIZHOMAHITHOTO POAY 3aJICKHOCTI,
CHIBBITHOIICHHS 3MiH Y SIBUIIAX MPUPOIN TOIIIO.

OcCkUIbKM HAOYHO-0Opa3HI KOMIIOHEHTH MHMCIEHHS BIJIrparOTh BUHSTKOBO
BAXJIMBY pOJIb [UJII YYHIB MOJIOJIIOTO IIKIIBHOTO BIKY, TO BUKOPHUCTaHHS
1H(pOpMaILITHUX TEXHOJIOTIA B HaBYaHHI, B TOMY YMCIl ¥ MiJg 4Yac MOSICHEHHS
0araTb0X TECOPETUYHUX TOHSTH, BUSABISAETHCS HAI3BHUYANHO €(EKTHBHUM, TOMY IO
1€ I03BOJIsI€ IPEJICTABUTH Marepiall, 110 BUBYAETHCS, Y HAOUHIN BUpa3Hid (opmi, 13
3aJydeHHSAM KOJbOPOBOTO 3a0apBlieHHSA, aHiMallli, JAWHAMIYHUX LUTIOCTpaIliil.
KoMmmnekcHuii BIJIMB HAa YYTTEBE CHOPUMHSATTS MYJIbTUMEIIMHUX 3aco0iB Yy
KOMIT'FOTEPHUX TIpOrpaMax Jjisi MOJIOJIINX IIKOJSIPIB 3HAIACHIOETHCS 3aBISIKU
MOEHAHHIO HA0YHO-00pa3Hoi, TrpadiuHoro 1 andaBiTHO-1MdpoBoi iHPOpMarlii Ha
eKpaHi KOMII I0Tepa 13 3ByKOBOIO.

AHaJli3 HAayKOBUX JIOCTIHKEHB Ja€ IMiJACTaBH JJII BUCHOBKIB, 1110 BUEHI INTMOOKO
YCBIIOMITIOIOTh HEOOXIJTHICTh MIATOTOBKM BHCOKOKBATi(piKOBAaHUX YUUTENIB, SKI
BOJIOJIIOTh BHCOKMM pIBHEM 1H(GOpPMAIIMHOI KyJIbTYpPH, TOTOBI 3aCTOCOBYBATH
1H(pOopMaIliiiHl TEXHOJOrIi Y HaBYaJIbHO-BUXOBHOMY IPOLIEC] ¥ YIPaBIiHHI OCBITOIO,

OepyTh aKTUBHY y4acTh y mpolieci iHdpopmarusanii ocBiTy. [Hdopmaliiina KyibTypa

300 Kpasuyk, O. B. (2009). IlinroroBka MaifGyTHIX Y4HTEiB 10 3aCTOCYBaHHS iHPOPMALHUX TEXHONOriH y
TIPOIIeCi BUBYCHHS CYCIIUTECTO3HABYO-TIPHPOI03HABYNX AUCITUILIIH Y TIOYAaTKOBIH mKomi (ABTOped. 1. Ha
3mM00yTTS HAyK. CTyneHs KaHg. mea. Hayk: 13.00.04) IncturyTt BUmoi ocBiTH AKafeMii MmeIaroriqyHux HayK
VYkpainu, Kuis.
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— O/lHa 3 HAWBaXUIMBIIIMX CKJIAJOBUX (PaxoBOi MIATOTOBKUA BUMTENS IMOYATKOBUX
KJIACiB — pO3IIIAJIAETHCA «...SIK 1HTETPOBAHE OCOOUCTICHE YTBOPEHHs, IO €
YUHHUKOM 1 MOKa3HMKOM MpO(eciiiHOiI MIATOTOBKH, SBIIIE COOOI0 CUCTEMY 3HAaHb,
YMiHb 1 HABUUOK 110710 (hOpMYJIIOBaHHS MOTPeOU B iHOpMaIlii, 31HCHEHHS TTOIIYKY
HeoOx1aHoi 1H(dopMarlii 3 ycie€i CyKymHOCTI 1H(OpMaIIiHUX pecypciB, BiAOOPY,
OLIIHIOBAaHHS, 30€peXeHHs, IHTerpaiii, CTPYKTypu3aiii Ta CTBOPEHHS HOBOI
indopmariin®t,

[HdopmartiiftHi TEXHOMOT1T JAalI0Th MOKJIUBICTD MIAHATH SAKICHUN PIBEHb YPOKIB Yy
MOYATKOBIM Ta cepefaHid 3arajlbHOOCBITHIA IIKOMI, ayJUTOPHUX (JICKI[IHHUX,
MPAKTUYHUX Ta JTA0OPATOPHUX) Ta CAMOCTIMHHMX 3aHATh Yy BUIIUX HABYATLHHUX
3akinagax. OBOJOMIHHS 3HAHHAMM, YMIHHAMHM 1 HaBUYKAMH CTBOPIOBATH U
BUKOPHUCTOBYBAaTH B HABUaJIbHO-BUXOBHOMY TPOIECI KOMIT'IOTEpHI HaBYaJIbHI
mporpaMyd € HEBII’€MHOIO  CKJIaJ0BOIO MpOQeciiiHOi IMIJArOTOBKU BYHUTENIB
MOYaTKOBUX KJIACIB.

[liq yac omaHyBaHHsS 1H(QOPMALIMHUX TEXHOJIOTIH KOMIT IOTE€pP PO3IIIAIAI0Th
MEPEeBAKHO SIK OO0 ’€KT BUBUEHHS, HE AaKIEHTYIOUM yBary Ha TOMY, IO BIH €
MOTY)KHUM 3acOO0OM HaBUaHHS, BHUKOPHUCTAHHS SIKOTO JOIOMOXKE BUYHTEIIO
BUPIITYBATH TUJAKTUYHI Ta METOMYHI 3aBJIaHHS Ha SKICHO BUIIIOMY DPiBHI.

Cnin 3a3HaunTH, 1O iHGopMaliiiHa KynbTypa, Ha (OpMyBaHHI SKOi B
OCHOBHOMY 30CEpEIKYEThCS yBara BUEHUX, HE BHUUYEPIYE MPOOJIEMH TOTOBHOCTI
BUMTENS TIOYATKOBUX KJIACIB J0 YCHIIIHOI mpodeciiiHOl MisIbHOCTI.  AJDKe
CKJIQJIOBOI0  TMpo(eciiiHOi  KOMMIETEHTHOCTI € HOoro METOAWYHUN  PIBEHB
I1JICOTOBJICHOCTI, 31aTHICTh €(PEKTUBHO BUKOPUCTOBYBATH 1H(GOpPMAIlIHI TEXHOIOT1]
HAaBYaHHS Yy BUKJIAIaHHI BCIX TUCIUILIIH MOYATKOBUX KiIaciB. TOX 3MiCT HaBYaHHS,
COPSMOBAHOT'O Ha PO3BUTOK KOMYHIKalIMHO-1HGOPMAIIIMHOI  KOMIETEHTHOCTI
MaiiOyTHBLOTO BUMUTEIIS IOYATKOBOI IIKOJIM, Ma€ OyTU TU(EpeHI1IIOBAaHUM BIAOBITHO

10 crienu(iku TUX MPEIMETIB, SIK1 BUKJIAIal0ThCS B HIH.

301 Konomiens, A.M. (2008). TeopeTHuHi Ta METOAUYHI OCHOBH (pOPMYBAaHHS iHPOPMALIHHOT KYAbTypH
MaliOyTHBOTO BUMTEIS TOYATKOBHX KiaciB (ABToped. muc. Ha 3700yTTS HAyK. CTYIICHS JOKT. Te/l. HayK: CIIell.
13.00.04 «Teopis i MmeToauka mpodeciiftHol OCBiTH»). BiHHUIBKUI epX. IenarorivHuid yH-T iM. Muxaiina
KoiroOuncekoro, BiHHHI.
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besnepeuHo KoxeH MpeAMET MAaE CBOE 3MICTOBE HAINOBHEHHSA. Tomy y4duTeElNb
MOBUHEH BOJIOAITH 3HAHHSIMU PO TUIIOJIOT1IO €JIEKTPOHHUX PECYPCIB AJI1 HABYAHHS 3
KOXHOI TUCUUIUTIHU, TUIOJIOTII0 €JIEKTPOHHUX 3aBAaHb, OCOOJUBOCTI OLIHKHU SKOCTI
HAaBYAIBHUX EJICKTPOHHHUX MaTepialiB, KPUTEPIi OIIHKHU SKOCTI TOIIO.

AHami3z craHy 3a0e3Ne4YeHHs HaBYaJIbHUX JHUCLHMIUIIH KOMIT FOTEPHUMH
HaBYAJIbHUMU MpPOrpaMaMM CBITYHTH, 110 HA PUHKY MOCIYT MOCTIMHO 3’SIBISIFOTHCS
HOBI (ocoOsmBO B Tmiepion BrpoBamkeHHs Konmeniii HoBoi ykpaiHCBKOi IIKOJH)
MPOrpaMHO-TIEAArOriyH1 3aco0U, TPU3HAYEH] JJI1 PO3BUTKY JIOTIYHOTO, KPUTHYHOTO,
00pa3HOro MHCIICHHS MOJIOAMIMX IMIKOJIAPiB. HaillOiabIo MOmysspHICTIO y AITeH
MOJIOJIIIOTO MIKITBHOTO BIKY KOpUCTYIOThCS MiHI irpu: «[lpuromm CHixkay,
«Taemuunusg bepmyncbkoro TpukyTHHKa», «Omnepaiis Kyk», «SA0mydHuit nupiry,
«Monnuii 6ytik 2», «Hsamcrepoi», «Kommaphi nitkmw», « Typtuke», «['oHKn» Ta iH.
3acTocyBaHHs iX y HaBYaJbHO- BUXOBHOMY Ipolieci TOTpedye 0013HAHOCTI BUUTEIIB
OYaTKOBUX KJAaciB 13 TEOPETUKO-NPAKTUYHUMHU AaCMEKTaMU KOMII FOTEpPHOI
TTUTAKTHKH.

Peanizanis B Ykpaini nmiotHoro npoekty HoBoi ykpaiHCHKOI IIIKOJIM HAa OCHOBI
TexHoJiorii Intel 1 mojanbie CTBOPEHHS Ta 3MICTOBE HAMOBHEHHS 1H(pOpMAIliHO-
HABYAIBHOTO  CEPEOBUINA  BIPOBAHKYBAaHUX  IMIKITBHUX  HETOYKIB  JHUKTYE
HEOOXIAHICTh HE TIIbKM MIJBUILEHHS KBadi(iKallli BUUTEIIB MOYATKOBUX KJIACIB Y
chepi TNPOCKTHUX, PO3BUBAIBHUX, JOCTIAHUIBKAX METOMIB HaBYaHHI 3
BUKOPUCTAHHSIM Cy4YacHUX 1H(POpMAIIMHUX TEXHOJOTiM, a ¥ MIArOTOBKY
BUCOKONPO(MECITHUX KajapiB Yy BHIIIA IIKOJI, 3JaTHUX HAMOBHUTH HOBUMH
1HHOBAI[IHHUMH MOJICIISIMU CEPEIOBUIIIEC €JIEKTPOHHOTO HaBYaHHS B yMOBax «1 yueHb
— 1 xomm’roTep», 30KpeMa po3poOISATH W 3aCTOCOBYBAaTH BIJIACHI KOMIT IOTEpHI
HaBYAJIbHI IPOrPaMHU.

Tox npoOseMyu MIATOTOBKM BYMUTENIB IMOYATKOBUX KJIACIB J0 3aCTOCYBaHHS
1H(OpMAILITHUX TEXHOJIOT1HA y IPOLEC BABYEHHS OKPEMHUX JAMCIUIUIH y TOYaTKOBIN
IIKOJI, 30KpEeMa CTBOPEHHS HAyKOBO-METOJMYHOI CHCTEMHM 3aCTOCYBaHHS

1H(pOopMaIITHUX TEXHOJOrd Ha ypoKax 3 MPUPOAO3HABCTBA, /A€ BIJIOYBA€THCS
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OBOJIOJIIHHSI MOJIOJIIUMHU IIKOJSIPaMH  MPUPOJO3HABYOKD KOMIIETEHTHICTIO, Ha
ChOTOJHI IMMOTPEOYIOTh OCOOJIMBOI YBaru.

Ha nymky €. bongapuyk, O. I'putienko, T. KOpueHko po3po0iieH1 TeopeTudH1 i
METOIMYHI 3acaau (HOpMYBaHHS TOTOBHOCTI MalOyTHIX YYMTEIiB TOYATKOBUX KJIACIB
710 3aCTOCYBaHHS 1H(OPMAIIHHUX TEXHOJOT1HA MOTPEeOYIOTh MOJANbIIOTO PO3BUTKY B
TaKUX HampsMax:

—  3’sicyBaHHA POJi 1 Micls Cy4acHUX 1H(QOpMAIIHHUX TEXHOJIOTIH y mpouect
dbopMyBaHHS PUPOIO3HABUUX KOMIIETEHTHOCTEH MOJIOIIITUX MIKOJISPIB;

—  3’siCyBaHHS poJii 1 MicIlsl iH(QOpMaIIMHUX TEXHOJIOTH I1iJ1 4Yac ONaHyBaHHS
MaiOyTHIMH BYMTEISAMHM TOYAaTKOBUX KJAaciB MNPUPOJHUYUX Ta TMEAAroridYHUX
JYCLUMILTIH Y BUIIIH IIKOJII;

— BU3HAUEHHA 3MICTy Ta METOAUKHA BIOCKOHAJCHHS iH(OpMAaIiitHO-
KOMYHIKAI[IMHOT KOMITIETEHTHOCT1 CTYACHTIB Ha BCiX OCBITHBbO-KBaJl(ikamiiHuX
CTYIIEHAX — OaKaiaBp, MaricTp;

—  BHOKPEMJICHHS OCHOBHHMX KOMITOHEHTIB METOJMYHOI CHCTEMH OINaHyBaHHS
3HaHb, YMIHb 1 HaBUYOK MOJENOBaTH 1H(OpMAaIliiiHe CepeloBUIlle Y TMpOoIeci
OMMaHyBaHHS MallOyTHIMU BUUTEISIMU TTOYATKOBUX KJIACIB MPUPOJTHUYMX JUCLHUIIIH,

—  TomyK e(pEeKTUBHHUX IIISAXIB MIABUIICHHS PIBHSA TOTOBHOCTI MaWOyTHIX
YUUTENIB MOYATKOBOI IKOJIM /10 3aCTOCYBaHHA 1H(GOPMaLIMHUX TEXHOJIOTIH Mij Yac
BMBYEHHS IIPUPOJO3HABCTBA B IIOYATKOBUX Kiacax %2,

3yNMUHUMOCST Ha BHU3HAYEHHI CKJIAJIOBUX TIPOIECY MIATOTOBKA MaHOyTHIX
YYUTENIB TOYATKOBUX KIJACIB JO PO3pOOJIEHHA 1 3aCTOCYBaHHS KOMII IOTEPHUX
HaBYAJILHUX MPOrpaM Yy BUIIIH 1 TOYATKOBIN MIKOJII.

3aranpHOBIZIOMO, IO SIKICHa TMpodeciiiHa MArOTOBKa MalOyTHIX y4YUTEINiB
MOYATKOBOI IIKOJIM MOKJIMBA 32 YMOBHU (PYHKI[IOHYBAHHS i SK IITICHOI, JMHAMIYHOI,
BIIKPUTOI CHCTEMH, IIO Ma€ BIAMOBIAHY MeETy, (YHKIi, 3MICT, GOpMH 1 METOIU

peastizanii Ha KOXKHOMY OCBITHbO-KBal(piKaliitHOMY CTyIeHi (0akajiaBp, MaricTp).

302 Bonpapuyk, €. (2017). IaTepakTUBHI TEXHOJIOTII — IIIAX A0 CTBOPEHHS CUTYaLii YCIIiXy Y HaBYanbHiil
TUSUTPHOCTI MOJIOIIOTO IIKOJsApa. [louaTkoBa mikona, 11, 1 — 4.
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VY nporneci ¢popMyBaHHS TOTOBHOCTI CTYACHTIB MENaroriyHoro ¢GaxyibTeTy J10
BIIPOBA/PKEHHSI 1HQOPMAIIIHIX TEXHOJIOT1H YMOBHO BUJIUIIEMO TPU €TaIu:

—  mepwui eram — 0a3oBa MIATOTOBKA 33 CTYNEHEM «OakalaBp» (CTyAeHTH -
ro i 2-r0 KypciB OINAHOBYIOTH (hyHJIaMEHTalbHI OCHOBM BukopucTanHs EOM Tta
rMOOKEe PO3YyMiHHS MPUPOAHUX O0’€KTIB 1 sABUII). Ha 1poMy erami BakJIMBO
OMAaHYBaTH KOMIT'IOTEPHOIO T'PAMOTHICTIO Ta HAKONWYUTH BIACHUW JIOCBIJ
BUKOPUCTaHHS 3aco0iB 1H(OpMAILITHUX TEXHOJOrd, a came: 3HAHHS OCHOBHMX
MOHATH 1H(POPMATUKHU Ta KOMIT FOTEPHOI TEXHIKHM, BMIHHS Ta HaBUYKH KOPHCTyBaya
EOM 1 npukiaiHOro mporpamMHoro 3abe3neyeHHsl.

—  JIpyruii eram — CTyAeHTH 3-T0 1 4-TO KypCIB 3aCBOIOIOTh TEOPETHKO-
METOJIOJIOTIYHI 1 METOJAWYHI 3acaju 3acTOCYBaHHS 1H(OpPMALINHUX TEXHOJOTIH
HAaBYaHHS Ta BIOPOBAIKYIOTh iX I 4Yac MpakTuk. Ha mboMy eTami CTyneHTH
OBOJIOAIBAIOTh YMIHHSMH BHUKOPHUCTOBYBaTH HOBI1 1H(OpPMAIIMHI TEXHOJOrT s
YHAOYHEHHS HaBUYaJbHOTO Marepiaiay, KOHTPOJIO 32 HaBYAJIbHOIO JISUILHICTIO YUHIB,
BYAThCA MPOBOJMTH MJIarHOCTUKY MI3HABAJIbHOI cpepu Yy4HS Ta MiABUIILYBATH
e(EeKTUBHICTh HABYAIBHOI MISITLHOCTI YUHIB 3ac00aMU KOMIT FOTEPHUX 1TOD;

— TpeTid eram — 0a30Ba MIATOTOBKAa 3a CTYIEHEM «Marictp» (CTYIEHTH
OBOJIOJIIBAIOTH METOJIaMU 1 3aco0aMU BUPIIICHHS] HAYKOBUX 3aB/laHb 1 aBTOMAaTH3aIlii
HAYKOBHUX JOCHIKEHb y MPOLECI BUKOHAHHS MariCTepChbKUX poOIT, a TaKOX IMpHU
OTlaHyBaHHI TUCIHUAIUIIHA «TexnoJorii HaBYaHHS OCBITHIX raitysei
«IIpupono3naBcTBOY, «CyCHiILCTBO3HABCTBOY.

Konkpernsyemo 3MicT 1 METOAMKY BIOCKOHaJEHHSA  1H(opMaiiiHO-
KOMYHIKAI[IHHOT KOMITIETEHTHOCT1 CTY/ICHTIB Ha BCIX OCBITHIX CTYTCHSX.

Ha meprmomy Kypci CTyIeHTH BUBUAIOTH TUCIUTLIIIHY «OCHOBH 1H(pOpPMAITIHHIX
TEXHOJOT1». MeTow BHKIAJlaHHS HABYAIbHOI AUCHUIUTIHU € (QOpPMYBaHHS Yy
MaiOyTHIX (haxiBLIB HEOOXITHOTO PiBHS 1H(OPMALIHOI Ta KOMII FOTEPHOI KYJIBTYpPH,
HaOYTTS MPAaKTUYHHUX HABHYOK poOOTH Ha cydyacHHX [IK 1 BUKOpHCTaHHS CydyacHUX
1H(poOpMaIIHUX TEXHOJIOTIH Ta TEXHIYHMX 3ac001B HaBUaHHS MJIsi PO3B’SI3yBaHHS
PI3HOMAHITHHUX 3aJ1ay B MPOIECl HaBUaHHS Yy By31 Ta po0OOTI 3a dhaxom.

OCHOBHUMH 3aBJAHHSAMM BUBUYECHHS TUCIUILIIHH €:
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— JIaTH CTyJE€HTaM 3HaHHS MPO HOBITHI 1HPOPMAIIIHI TEXHOJOT11, PO3KPUTH 1X
BIUIMB ~ HAa  HAYKOBO-TEXHIYHUH 1  COLIAJbHO-CKOHOMIYHUI  pPO3BUTOK
TEXHOIH(QOPMaLIHOIO CYCIUIBCTBA 3 YC1X PO3ALTIB 1H(QOPMALIITHUX TEXHOJIOT1;

— PO3KpUTH 3HAYEHHS OCHOBHUX MOHATH 1H(QOpPMATHKU, OCHOB 1H(MOpMAIIiTHOT
KyJbTYPH BUUTEIIS IOYATKOBOI IIIKOJIH;

— TIOKa3aTu MpakTuyHy 3HauuMicTh IKT, MOXIHMBOCTEH IXHROTO BUKOPUCTAHHS
JUISL BUPIIICHHS PI3HUX J1arHOCTUYHUX Ta KOPEKIIWHUX NpoOsieM, MOB’d3aHUX 3
po(heciifHOI0 MISUTbHICTIO 1 HAYKOI0, a TAKOXK ISl CAMOOCBITH;

— 3a0e3MeUYnTH BUBUCHHS CTYJICHTAaMU HOBHUX 1H(GOpPMAIIMHUX TEXHOJOTIN
HABYAHHS Y MOYATKOBIM LIKOJIL;

— 3a0e3MeunuTd O3HAWMOMJICHHS CTYIEHTIB 3 TNPUKJIAJAHUM MPOrPaMHHUM
3a0€3MEUYCHHAM CHEIaIbHOTO TPU3HAYEHHS, SKE J1a€ 3MOTy OuIbIl €(pEeKTHBHO i
HaoyHo BukopuctoByBaTu IKT y maiOyTHiit mpodeciitHii AisIbHOCTI B HaBYaHHI
JiTel (MyJIbTHUMEAIaTeXHOJIOT1], CleliaibHe MPUKIaHEe MpOrpaMHe 3a0e3NeueHHs,
BMIHHS TpAIOBaTH 3 JIarHOCTUYHMMH NpOorpaMaMH Ta 3aco0aMH KOPEKLIMHOIOo
HaAMpsIMKY, TporpaMamMu JUisi TEpeBIPKU 1 KOHTPOIIO 3HAHb, BUKOPHUCTOBYBATHU
aBTOMATH30BaH1 CUCTEMU HABUAHHS TOIIIO).

VY tabmuui 1. BinoOpaxkeHo pe3yabTaTh HaBYAHHS Ta KOMIIETEHTHOCTI CTY/ICHTIB
110 3aBEPIIICHHI BUBUCHHS KYpCY.

BianoBimHO 10 mporpaMu MPOBOIATHCS JIEKIT Ta MPAKTUYHI POOOTH. 3MICT
JIEKIII CHpsMOBaHMM Ha pealizaliio 3aBaaHb Kypcy. llopsin 13 JeKuitHuUMH
IPOBOJATHCS 1 MPAKTUUHI 3aHATTS Ha SKUX CTYJCHTH BUKOHYIOTbCS Pi3HI 3aBIaHHS,
30KpemMa mpu BuBYEHHI TeMu «TekcroBuii pemaktop LibreOffice Writer. Pobora 3
00’ eKTaMmy TaKi:

BcraBka B TOKyMEHT GirypHOTo TEKCTY, MAJTFOHKIB.

CTBOpEeHHS BIaCHUX MAIIIOHKIB 3 BAKOPUCTAHHSIM aBTO (iryp.

[TlinroTroBKa TOKYMEHTY JI0 APYKY.

BcraBka HOMEpIB CTOPIHKH.

[TomepenHiii meperyisaa JOKyMEHTa Ta APYKyBaHHSI.

Taomus 1.
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OcHOBHI pe3y/IbTaTH HABYAHHS | KOMIIETEHTHOCTI 3TiAHO 3 BUMOraM#

OCBITHBO-TIP 0 eCiliHOI pOorpaMu

Pe3ynbraTn HaBYaHHA

KoMmnerenTHocrti

3HaTu:

- mpo BukopuctanHs IKT B cydacHOMy CyCHiNbCTBI,
HOro 3Ha4YeHHs Ta CKJIA0BI;

- IPO PO3BHTOK KOMIT IOTEPHOT TEXHIKH;

- mpo knacudikanito [TIEOM 3a mpusHaueHHsM;

- mpo 0a30By KOH(]Irypauito  MEpCOHAILHOTO
KOMII 10Tepa;

- Ipo omeparliiiHi cucremu, GailioBy cucremy;

- TIpo KJacuiKaIlito MporpaMHOro 3ade3rney eHHS,

- Tpo  croemiajibHe — NpPUKIAIHE  MPOrpaMHe
3a0e31eueHHs;

- TIpO BipycH, iXHIO Kiacudikalliro, Mpo aHTUBIPYCHI

POrpaMu,iXHIO KIacCH(IKAIliI0 Ta XapaKTEPUCTHKY;

- TIPO JIIarHOCTHYHI Ta KOPEKIIIIHI TPOrpamu;

- TIPO IrpOBi Ta MOJIEIIOIOY1 TPOTPaAMU;

- PO MYyJbTHUMEia TEXHOJIOTi, TXHE BUKOPHCTAHHS Ta
KJIacu iKalio;

- Tpo riao0aiibHI Ta JIOKAJIBbHI MEpexi (eleKTpOoHHA
nouta, [HTepHeT);

- 1po
METOUYHUI KOMITJIEKC;

CNeKTPOHHUN MIPYYHUK Ta HaBYAIBHO-

BwmiTu:

- TpaBWIbHO BUKOpucTOBYyBaTH IT y HaByaibHO-
BUXOBHOMY IpOIIECi;

- 3aCTOCOBYBATH CIICIliaJIbHE IMEAaroriyHe MporpaMHe
3a0e3MeueHHs Ha MPaKTHIIi;

- BOJOAITM NPAaKTUYHUMHU HaBUYKaMU poOOTH B
omnepaniiHii cucremi Windows (OCHOBHI TOHSTTS, CTPYKTypa
¢ailnoBoi cucremn);

- TIPaKTHYHO 3aCTOCOBYBAaTH IIPOTPAMHU apXiBaTOPH
(WinRar, Zip);

- KOPUCTYBATHCSI aHTUBIPYCHUMH ITPOT' pPaMaMH;

- CTBOPIOBATH MYJIbTUMEI1IHI Ipe3eHTalil;

- KOpHUCTyBaTHCs cepBicamu [7o0anpHOI Mepexi
Intepner ta Texnonorismu Web 2.0;

- KOpHUCTYBAaTHUCA IporpaMamMM JJisi TEpeBIpKU 1
KOHTPOJIIO 3HAHB;
aBTOMAaTH30BaHI

- BHKOPUCTOBYBATU CUCTEMHU

HaB4YaHHI.

- BHUKOPHUCTaHHS 0a30BUX
3HaHb B Taily3l 1HPOPMATHKU W
CYy4aCHUX iHopManiiHUX
TEXHOJIOT1H;

- HaBHYKH BHKOPHCTaHHS

MpOrpaMHUX 3ac00iB 1 HaBUYOK

pobotu B KOMIT FOTEPHUX
Mepexax, yMiHb  CTBOpPIOBATH
HaBYAJIbHUX MarepiajiB i
BUKOPHCTOBYBAaTH IHTEepHeT-
pecypeu;

- 30aTHICTH
BUKOPUCTOBYBaTH  TpodeciiiHo
npo(diIbOBaH1 3HAHHS W YMIHHS Y
ramy3i  TEOPETHYHUX  OCHOB
iHhopMaTHKH W  TPAKTUIHOIO

BUKOPHCTaHHS KOMIT FOTE€PHUX
TEXHOJIOT1H;
- BOJIOOITH  HaBUYKAMU

pobOTH 3 KOMII'IOTEPOM Ha piBHI
KOPUCTYBaya;

- BUKOPHCTOBYBATH
iHpopMariiiHi  TexHosorii s
pilIEHHSI eKCIepUMEHTAIbHUX 1
OpaKTUYHUX 3aBJaHb y Tramysi

npodeciitHol TiIbHOCTI.
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AHami3 SKOCTI 3aCBOEHUX 3HAHb 1 yMiHb, OBOJIOJIIHHS KOMIIETEHTHOCTSIMU
crynentamu [10-1 mo 3aBepiiieHHI BUBYEHHS KypCy IOKa3aB JOCHUTh HE BTIIIHI
pe3yibTaTh: SIKICTh 3HAHb TPYNH 3 JAUCHUIUIIHK CTaHOBUTH 58,33%. BigminHi
MOKa3HUKK y 3 CTYAEHTIB (1[0 CTaHOBUTH BChOro 12,5%), mobpi pe3ynabTaTu y
3aCBO€HHI 3HaHb nokasanu 11 crynentiB (45,83%), 10 cTyaeHTIB 3acBOiIM Kypc Ha
3a710BUTHHO (41,67%). MOXIMBOIO TPUUMHOIO TAKUX PE3yJIbTaTIB, HA HAIIY TYMKY, €
ciabka motuBauid. [lonanbiie «3armuOaeHHs» y npodecito CIpUITUME 3POCTAHHIO
1HTEpeCcy 10 TAaKOro BUAY AISUIBHOCTI, SIK HEOOXITHOTO Y CBITJII BUMOT CYy4aCHOCTI.

Ha npyromy Kkypci CTylneHTH BHMBYAIOTh IUCUUILIIHY «MeToAauKka HaBYaHHS
1H(popMaTUKKU». MeToI0 BUKIJIQJaHHs HaBYAJIbHOI TUCUUIUTIHY € COpMYyBaTH 3HAHHS,
BMIHHS Ta HAaBUYKH, HEOOXIJHI BYUMTENIO IMOYATKOBOI MIKOJIU MJi €(PEeKTUBHOIO
BUKOPHUCTaHHS CyJacHUX 1H(POPMAIIHHUX TEXHOJOT1H MPHU BUKIAJaHHI OYaTKOBOTO
Kypcy 1HQOpMaTUKM SK OKpPEeMOoro ImpeaMera, Tak 1 JUisi 3aCTOCYyBaHHS
O0YHUCITIOBATIBHOI TEXHIKA B XOA1 MIJATOTOBKU Ta MPOBEJCHHS HABYAIBHUX 3aHATH 1
M03aKJIACHOI pOOOTH 3 MOJIOJIIIMMHU IIKOJISIPAMH.

OCHOBHUMHU 3aBIaHHSMHM BUBUYCHHS JUCHUIUTIHM «MeToauka HaBYaHHS
1H(OPMATHKNY €:

— O3HAWOMJICHHS 3 OCHOBaMHM BHUKOPHCTaHHS CYYacHHMX 1H(pOpMAIITHUX
TEXHOJIOT1{ B OCBITI Ta THIIUX TaTy34X IISUIBHOCTI JIFOAUHU;

— O3HAMOMJIGHHA 3  CYYaCHOI  KOMIT'IOTEPHOIO  TEXHIKOI, IO
BUKOPUCTOBYETbCS MpPU OpraHizaiii HaBYaIbHO-BUXOBHOI'O IMpoOliECY B MIKOII,
MpaBIJIAMH TEXHIKM O€3TMeKH Mpu POOOTI 3 HETO;

— O3HAaWOMJICHHS 3 OCHOBAMHM  allOPUTMI3allii Ta MpPOrpaMyBaHHS,
dbopMyBaHHS HABUYOK pO3B’si3yBaHHS 3a1ad 3a goromororo [1K;

— O03HAWOMJICHHS 3 METOAMKOI0 BUKOPHUCTAHHS 1H(OPMAIIITHUX TEXHOJIOTIH B
IMOYaTKOBIN IIKOJII;

— (opmyBaHHS HABUYOK OpraHizailii HABYAJIbHOIO MPOIECY 3 BUKOPUCTAHHSAM
KOMIT FOTEpHOI TEXHIKH;

— O3HAalOMJICHHS 3 CYYaCHUMM TEXHOJIOTISIMM OTpPUMaHHd Ta Mepeaayl

iH(opmarlii, BAKOPUCTAHHS iX B XO/1 MIATOTOBKH JI0 HABYAJIHLHUX 3aHSTh.
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3TriJIHO 3 BUMOT'aMU OCBITHBO-TIPOQECIHHOT IPOrpaMu CTY/I€HTH MOBUHHI:
— 3HATH:

— 3Ha4eHHs 1HQOPMATUKU B 3araybHiil 1 mpogeciiiHiil OCBITI;

— TICHUXOJIOTO-TIEIarOT14HI aCTeKTH 3aCBOEHHS MTPEIMETA;

— 3B’S30K WIKUIBHOTO Kypcy iH(MopMaThky 3 1H(HOPMATHKOIO K HAYKOK 1
HAWBXJIMBIIIUMU Taly3siMU 11 3aCTOCYBaHHA 3a YMOB peaiisailii iiei cy4acHoOi
CUCTEMHU OCBITH 1 337]a4 HETIEPEPBHOI OCBITH;

— 3HadeHHs 1H(oOpMaIiiHOT KyIbTYpH B 3arajibHiii 1 mpodeciiiHiii OCBiTi
JIIOJIUHM, BIUIUB 3aCO0IB CydyacHUX 1H(OpMaIiiiHO-KOMYHIKAI[IMHUX TEXHOJOT1M Ha
HAyKOBO-TEXHIYHHH 1 COI1aJIbHO-€KOHOMIYHHM PO3BUTOK CYCIILIbCTBA;

— 3HAUEHHS Ta CYTHICTh NPOEKTYBAaHHS IUAAKTUYHUX MOJENEH, MOHSITTS
METOMYHOI CUCTEMU HaBYaHHS, 11 TOOYIOBY Ta peati3alliio;

— 3MICT JIEpKABHOT'O OCBITHBOTO CTaHIapTy 3 1HQOPMATUKH, HIKUIBHUX
nporpaM, MIAPYYHUKIB, HABYAIBHUX 1 METOJUYHHX IOCIOHUKIB 3 1H(OPMATHUKH,
PO3YMIHHS 3aKJIaJICHUX Y HUX METOJIUYHUX 1/1CH;

—  BMITH:

— CBLIOMO 1 KBaii()iIKOBAaHO BUKOPHUCTOBYBATH 1H(OpMAIliliHI TEXHOJOrli B
npodeciifHiil TiSTbHOCTI;

— 3aCTOCOBYBAaTH METO]I IPOEKTIB IIPU BUBYEHHI MaTepially MIKUIbHUX KYpCiB
MaTeMaTHKH, IHHOPMATHKH Ta i YaCc HaBYAIbHO-BUXOBHOI pOOOTH;

— TBOPYOTrO HAaBYaHHS NIKUIBHOTO Kypcy i1H(OpPMATHKH B PI3HUX YMOBax
TEXHIYHOTO 1 MPOTPaAMHO-METOJUIHOTO 3a0€3MeUEHHS;

— aHaI3yBaTHU KOHIEIMIII MKUILHOTO KypCy 1H(QOPMATHKU Ta METOJUKH HOTO
HABYaHHS;

— 3a0e3MeunTH 3HAHHS Ta BMIHHS MalOyTHIX BUMTENIB II0/I0: TEMATUYHOTO
MJIaHYBaHHS;, PO3POOJIEHHS METOAUKHU MPOBEJCHHS YPOKIB PI3HUX THIIIB; A000pPY
IHTEPAKTUBHUX METOAIB Ta ()OpM HAaBYAHHS; BUKOPUCTAHHS B OCBITHIX LIISAX MOCIYT
riobansHOT Mepexi [HTepHeT; mo0opy Ta aHaizy npodiIbHUX KypciB 1HQOpPMATHKH

BIJIMOB1THO /10 HABYAJIBLHUX 3aBJaHb KOHKPETHOTO HABUYAJILHOT'O 3aKJIaay OCBITH;
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— OprasizoByBaTH pi3Hl (OpMH T03aKJIaCHOI pPOOOTH, B TOMY YHCHI
M1JTOTOBKY Ta MPOBEJEHHS OJliMITiaj (30KpeMa BipTyaIbHUX).

Ha nekuiitHuX 3aHATTAX mepeadadaeTbcss OCBOEHHS TEOPETHYHOTO Marepiay 3
TEM: MiCIle HOBHX 1H(MOpMAIlIMHUX TEXHOJIOT1M B OCBITI; MEAWYHI, TITIEHIYHI Ta
MICUXOJIOT1YHI OCOOJIMBOCTI BHUKOPUCTAHHSA KOMIT IOTEPHOI TEXHIKM y MOYaTKOBIN
IIKOJI1; BUKOPUCTAHHS 1HPOPMAIIHHUX TEXHOJIOT1M YYUTENIeM y MPOIIeCi MiArOTOBKU
710 YPOKY; BUKOPUCTAHHS CTaHJAPTHOTO MPHUKIATHOTO TPOTpaMHOro 3a0€3MeueHHs y
MTOTOBII /10 YPOKY; MOIITYK 1H(popMaIlii 3a J0moMOororw iHGOpMaIliifHO-TIONTYKOBHX
cucteM Mepexi IHTepHeT;, 0COOJMBOCTI METOJUMKH BHMBYEHHS Ta BUKOPUCTaHHS
KOMIT FOTEpHUX 3ac00IB Ha ypoOIll y TTOYATKOBIH IIKOJIi; OCHOBU CKJIQJaHHS TECTIB (a
TaKOX BUMOTH JIO TECTIB Ta BU3HAYEHHS 1X MPHUAATHOCTI); CTaTUCTUYHA OOpoOKa
pe3yJIbTAaTIB TECTYBaHHS; CTBOPEHHS BIACHUX IHIAKTUYHUX MarepiaiiB, 30Kpema
CJICKTPOHHUX; MPOCKTYBAaHHS Ta CTBOPEHHs 0a3u JaHUX Y4YHIB KJIacy; BUKOPUCTaHHS
1H(OpMaIIHHUX TEXHOJIOT1H IPU MPOBEACHHI HAYKOBUX JTOCIIKEHb Ta OMpaIlloBaHH1
pE3yJIbTATIB MEAATOrYHOTO EKCIIEPUMEHTY.

Bapto Takox 3ayBakuTH, 110 7151 3/1IHCHEHHSI TIEaroriyHol A1SUTbHOCTI YUUTEIb
MOBUHEH BOJIOJAITH LIJOK CHUCTEMOIO JIOTIYHUX YMIHb IIOJAO: aHall3y KOHKPETHO1
HABYAJIbHOI CUTYyallli, CIOCTEPEKEHHS Ta aHaNI3y YPOKIB, caMOaHalli3y MPOBEIECHOT O
ypoky. CydacHuUW y4yuTenb 3a CHenudIKow CBOEI TISUIBHOCTI Ma€ HE TUIbKH
orepyBaTH CBOIMHU JIOTIYHUMH BMIHHSMH, BiH TIOBMHEH (opMyBaTu IIi BMIHHS 1 B
YUHIB (JIOT14H1 K BMIHHSI € OCHOBOI HaBHYOK POOOTH 3 KOMIT FOTEPHOIO TEXHIKOIO).

[Ipu pomy QopMyBaHHA KOMIIIOTEPHOI I'PaMOTHOCTI MaOyTHBHOTO BUUTEINS
MOYAaTKOBUX KJIaciB y MPOIECl HaBYAIbHO-MI3HABAJIBHOI ISUIBHOCTI, BUXOISYHU 3
no3utiii b. ['eprryHcbKoro, siIkuii Mpononye po3risaaTé GyHKIIOHAIBHY TPAMOTHICTh
MaiOyTHBOTO YYHUTENA 3 TOYKH 30py MPEIAMETHOTO 3MICTY 1 SIKOCTE€H OCOOMCTOCTI
(B1AMIOBIIAJILHOCTI, HAMOJICTJIMBOCTI, KPEaTMBHOCTI TOIO), Ma€ 3a0e3MeuyBaTUCS
TPhOMa OCHOBHUMH 3MiCTOBUMH aCIEKTaMHM IMPOTPaAMHOTO MaTepiaiy.

1. TlporpamMHO-TEXHOJIOT1YHUI KOMIIOHEHT 3MICTy HaBYaHHS (KOMIT'IOTEp Ta
HOro CKJ1aJi0B1 YaCTUHH, MOKJIMBOCTI 1 3aCTOCYBaHHSI KOMIT FOTEPA, OKPEM1 €JIEMEHTH

iHTepdeiicy, mKTorpaMa, CAMBOJI, JHINHI, 3 PO3TATYKCHHIM, ITUKIIYHI aIrOPUTMH,
250



MO3HAYCHHSI aJNTOPUTMIB 3a JOMOMOIOl0 OJIOK-CXEM, BHUKOHABEllb, AJITOPUTMU
YIIPaBJIIHHS TPOrpaMaMH, MYJIbTUMEA1IHI, KOMIT FOT€pPHI TPOTPaMH).

2. ['ymaHiTapHO-1HTErpaLiitHUI (CBITOrISIAHO-TII3HABAJILHUI ) aCIeKT
MITOTOBKA MaOyTHIX BUUTENIB 13 3a3HAYEHHSIM OCHOBHMX 1HBapiaHTHHUX CIIOCOOIB
JisIbHOCT] (3HaK, iHGopMauist, ¢opMu mofaHHs 1H(OpMalii, BUIM 1HPOpMaIII,
1H(opMaIitHui TPOCTIp, YMIHHS CTPYKTYpyBaTH, CUCTEMaTU3yBaTH, KOHCTPYIOBATH
JITOPUTMHU, 1H(OPMAITIiHI TPOLIECH, KOTYBaHHS TOLIO).

3. CucreMHO-MaTeMaTHYHHM acCMeKT 3MICTy MPOrpaMoOBOrO MaTepiany
(MHOXXMHA, O0’€qHAHHS, BIJHOIIEHHSA, JIOTIKO-MaTeMaTH4yHI  omepaiii  Haj
BHUCJIOBJIFOBAHHSIMM ).

[HdopmartiiiHi TeXHOJIOT1l B OCBITI K JUAAKTUYHUN (PEHOMEH BBEJEHO B 3MICT
HM3KM  neparoriyaux — gucouiuni:  «llemarorika», «OCHOBH  meIarorigHoi
MaiictepHocTi», «llopiBHsIbHAa Tiemarorikay, «IcTopis memaroriku», METOAUK
BUKJIQJIJaHHS JIUCUMIUIIH TOYaTKOBOI IIKOJNIM, «TeXHONorii  HaBUYaHHS OCBITHIX
ranyzeit «lIpuponosHaBctBo», «CyCHNUIbCTBO3HABCTBO». BIUIMB KOMIT IOTEPHOL
TEXHIKM Ha TICHUXIKy OCOOMCTOCTI PO3TISJAETHCS B paMKaxX IICUXOJOTTYHHX
HaBYAIBHUX TUCITUTLIIH.

3acTocyBaHHsI pi3HUX 3ac00IB HaBYaHHS B HABUAJIbHO-BUXOBHOMY IMPOIECI Y
BUIIUX HABYAIBHUX 3aKjagax oOYMOBIIOEThCS OaraTbma (hakTopamu, B TOMY YHUCHI
BIKOBUMH 1 COIIAJIbHO-TICUXOJIOTITYHUMH OCOOJTMBOCTSIMU CTY/ICHTIB:

HasBHicTh HEOOXITHOrO JKUTTEBOTO Ta BHUPOOHMYOrO JOCBIAY JO3BOJISIE
MOBHIIIE 1 TNMOIe, HIK IIKOJApaM, 3aCBOIOBAaTH SBMILA, MPOIECH HABKOJIUIIHBOI
JTIHCHOCT1, MOpaJIbHI Ta €TUYHI HOPMHU, KpUTEP1i, IPUHIIUITH, OI[IHKH, BiJOOpakeHi B
eKPaHHO-3BYKOBHUX Ta IHIIUX MOCIOHUKAX (KOMIT IOTEPHUX Mporpamax BiieodiibMax,
niadinpMax, a1anmo3uTUBAX, 3BYKO3aMUCcax, MIAPyYHUKAX).

HasiBHICTB y OUTBIIOCTI CTYAEHTIB 3pUIMX CYAKEHb, BUCOKUX JYXOBHHUX MOTPEOD,
[0 BUHUKAIOTh y PE3YJIbTATi 3100yTOr0 HUMHA MOPAIHLHOTO, €TUYHOTO, €CTETUYHOTO
JOCBIY, SIKMM HaJga€ MOXJIMBICTh TPU BUKOPUCTAHHI PI3HUX 3aCO0IB HaBYAHHS

B3arajii 1 €KpaHHO-3BYKOBHUX IIOCIOHHMKIB 30KpeMa TIJIMOuIe CHpUiMaTH CIOXKET,
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PO3YMITH 1EHHO-XYI0XKHIA 3MICT, IIBUJIKO CXOILIIOBATH 1 OCMHUCIIIOBATH OCHOBHY
17110 1 CyTh.

Bru3bKICTh 1 TOCTYIHICTD JI1 PO3YMIHHS CTYJEHTCHKOI IICHXOJIOTI, )KUTTEBUX
1HTEpEeCiB, CKIAHOCTI 6aratoo0pa3HUX JIFOJCHKUX XapaKTepiB J03BOJIAIOTH HE TUTHKU
IJIMOOKO PO3YMITH Ta €MOLIWHO CIPUIMATH caMy CYTh 1€HHO-XYA0XKHBOTO 3MICTY
TBODIB, aJie i BIPHO OCMUCIIIOBATH MOYYTTS, TyMKH, Hall iX TepoiB.

HasiBHICTB 3arajibHOrO 1HTENEKTYaJIbHOTO PIBHS, EBHOTO 3amacy MPakTUYHUX 1
TEOPETUYHUX 3HAHb, BEJIUKOI 1HGOPMOBAHOCTI, OTPUMAHUX B  PE3YJbTaTi
MPOXOKEHHS CIIYKOM B apmii, mepeOyBaHHS Ha PI3HOIO POy Kypcax, IIKOJax 1
IHIMUX ~HAaBYAIBHMX 3aKjaJaX, YUTAIbKOTO JIOCBiMY, JO3BOJISIE CTYyJAEHTaM
aHaII3yBaTH, y3araJlbHIOBaTH 1 CHCTEMaTH3yBaTH 3700yTl 3HAHHS.

HaitGinpimr  mOIITPHOI0 HABYAIBLHOIO METOIUKOI0 € Taka, Mo mepemdadae
OpraHiyHe 3JUTTS TPAAUIIHHUX METOMIB HaBYaHHS (HAOYHI MOCIOHUKH, MiAPYYHHUKH,
CJIIOBHUKH, CHIIMKJIONEI11, JOBIIHUKU TOIO) 3 TEXHIYHUMH 3aco0aMu (KOMIT I0TepHA
TE€XHIKa TOIIIO).

KoMmm’oTepae mNpoekTyBaHHS HaBUYaJIbHUX MpPOTpaM i€ BiJg HaBYAILHOTO
MpeIMeTa 10 HAaBYAJIbHOIO BILUIMBY 1 3aBEPIIYETHCS TPOrPaMHOIO pearizaiieto. Tomy,
BaXXJIMBOIO YMOBOIO JJisi €()EKTUBHOI'O CTBOPEHHS KOMIT' IOTEPHUX HaBUaJIbHHUX
mporpaM 3 BUBYEHHS MOJIOAIIUMH IIKOJSIpaMHU TPHPOTO3HABCTBA € JIOCKOHAJE
3HAHHS YYWUTEJIEM HABYAJIBLHOTO TMpEaMeTa Ta METOJUKH WOro BUKIAIAaHHS Y
MOYATKOBIM IIKOJI 13 3acTOCyBaHHSM 1HMOpPMAIIMHUX TexHoiorid. JlieBum
HIATPYHTAM A LbOTO CIYTYIOTh JOpoOKHM BiTUM3HsAHUX nexparoriB: T. baiGapu,
H. bi6ik, O. bigu, O. Jlopomko, B. Inbuenko, H. KoBainp, O. JliHHUK Ta iH.

Sx cnpaBemmmBo Haromomye O. bima: «Ha cywsacHomy ertami B y4HIB
MOYaTKOBUX KJIAaClB YpPOKH NPUPOJIO3HABCTBA Ta CLIbCHKOTOCHOJAPCHKOI Mparll
(GopMyIOTh 3arajgbHl yABJICHHS NP0 HABKOJMIIHINA CBIT, 3aCBOEHHS HOpPM
3araJbHOJIIOJICBKOI MOpali Ta OCOOMCTICHOIO CHIJIKYBaHHS, OCHOB TIT€HU, COPUSIIOThH

BUPOOJICHHIO MEPIIMX TPYAOBUX HABUUOK» S,

303 Biga, O. A. TIpupo03HaBCTRO i CiIbchbKOrOCMoapehka npans: Mertoauka Buknananns. Ipnins: BT «Ilepyn», 400.
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[Ipy migroToBIi BYUTENS [0 BUKIAIaHHS MPUPOJO3HABCTBA B IMOYATKOBHX
KJlacaX y BHIIIA IIKOJIlI MawTh OYTH BHPIIICHI CBITOTJIAAHI, METOJOJIOTIYHI,
TEOPETUYHI Ta MPAKTUYHI 3aBJIaHHS.

Y mporieci AOCTIKEHHS NpoOJeMU YAOCKOHAJICHHS MPEAMETHOI YacTHHHU
M1JITOTOBKK MalOyTHHOTO BUMTENSI MOoYaTkoBoi mkoiau y BH3 ciig opieHTyBatuch Ha
OCHOBHI  TOJOXEHHS  KOHIIEMI[i MIATOTOBKM  CTYACHTIB 1O  31HCHEHHSA
PUPOIO3HABYOI OCBITH y MOYATKOBHX KJjacax, sika Oyna crBopeHa O. binoro. Ls
KOHIIETIIIISI CKJIAIA€ThCS 3 TEOPETUYHUX 1 METOAMYHUX 3acaid. Jlo MeTOMUIHUX 3aca
M1JTOTOBKU CTYJEHTIB J0 31MCHEHHS MPUPOJA03HABYOI OCBITH B MOYATKOBUX KJlacax
HEIO0 BIJHECEHO: 3aCTOCYBaHHS y HAaBUYAJIbHOMY IIpPOLIECI HOBITHIX TEXHOJOTIH;
CTBOPCHHSI KOMILJIEKCY MOCIOHMKIB JUIsI CTYJICHTIB, KJIACOBOJIIB Ta Y4HIB 1-4 Kjacis;
CTBOPEHHS BIZICOTEKU 13 3anucamu YPOKiB MIPUPOJO3HABCTBA 1
CLIbCBKOTOCIIOIAPChKOT  Tparli Ta iX BUKOPUCTAHHS Yy TIJATOTOBIIl BYHUTENIB
HoYaTKoBUX Kiacis®,

Ha nymxy HayKkoBIIS, IIEHTPOM HaBYaJIbHOI AISTIBHOCTI Ma€ CTaTH 1HTEHCUBHE
iHopmarriiine 3a0e3nedeHHs dvepe3 i1H(GOpMAIliiHI yMIHHS, PIBEHb OBOJIOAIHHS
SKUMU BHM3HAYA€TbCAd SIK BHYTPIIIHIMHM, TaK 1 30BHIMIHIMH Qakrtopamu. o
BHYTpIIIHIX (AaKTOPIB BIJHOCUTH CIIOCIO BXOKEHHS OCOOMCTOCTI B OTOUYYHOUHUH
1H(dOopMaLiiTHUN TPOCTIp Yepe3 HaydaHHs MOro AO0CBiAYy NpodeciiiHOi TISIbHOCTI Y
cydyacHOMy 1H(opMaIiiftHoMy cepefoBuili. Jlo 30BHIIHIX (PaKTOPIB BITHOCSTH:
AKICHI 3MIHM Yy TpodecifHOMY cepeaoBUIlll MalOyTHOro (axiBis, PO3BUTOK
MIKpOIIPOLIECOPHOI TEXHIKH 1 PO3poOKYy HOBUX 1H(pOpMaIiiiHuX TexHojoriii. Tomy
BUHUKAE MOTpeda y paMKax BHBYECHHS OKPEMHUX HaBUalbHUX MpeameTiBe y BH3
IIIJIECTIPSIMOBAHO  CTBOPIOBATH HaBYaJbHO-1HpOpMalliine cepeposuine, ske O
3a0e3neuyBajgo akTUBI3aIliio mpoiiecy hopMyBaHHs 1HGOpMAIITHUX 3HAHB Ta BMIHb.

3acTocyBaHHsI IHTEPAKTUBHUX TEXHOJIOTIA CTYAEHTAMH MiJ 4ac MPOXOHKEHHS
MeJaroriyHoi MPaKTUKKU y MOYaTKOBIN mikoii. Ha mpakTuill megaroriyia AisiibHICTb

CTYJEHTIB YIOCKOHAJIOETHCA Ha MIAIPYHTI 3MICTOBOTO (haKTUYHOTO Marepiairy,

304 Biga, O. A. TIpupo03HaBCTRO i CLILCHKOrocnoaapehka npaus: Meroauka Bukinananns. Ipnine: BT® «Ilepyny», 400.
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Mi3HAHHS 1 pe3yJbTaTHUBHE 3aCBOEHHS SKOIO MOXJIIMBE JIMIIE Yepe3 pealibHe
CIIOCTEPEKECHHS.

VY mponeci NMpoXOmKEeHHs MENaroridyHoi NPAaKTUKH, SK OAHIET 3 AleBUX (hopm
HABYAJILHOTO MPOIIECY, MPOJOBKYEThCS MPOLEC YIOCKOHAJIEHHS CTY/IEHTaMH 3HaHb 1
yMiHb HAOYTHMX Ha ayAUTOPHUX 3aAHSATTIX, BUPOOJSIOTHCA MPAKTUYHI BMIHHA SIK
3MICTOBHOTO, Tak 1 MpodeciiHO-TIeIaroriyHor0 XapakTepy MO0 PO3POOKH 1
3alpOBA/PKCHHS]  KOMIT' FOTEPHHX HAaBYAJIBHMX TMpOTrpaM TiJl Yac BUBYCHHS
MPUPOJO3HABCTBA y TMOYATKOBIA ImKoJi. BaxmmBo, mo0 yci BUAM MPaKTUKH,
nepeadadeHi HaBUYabHUMU iaHaMmu, Tipoxoawin y 3O I-111 cr., sxi 3a0e3neueni
HEOOX1THOIO KOMIT IOTEPHOIO TEXHIKOIO.

Jlo 3aBmaHb TEANPAKTHKU CTYJCHTIB BIHECEHO: Mij0ip HEOOXITHOro 00CsTy
HAaBYAJILHOTO MaTrepialy, CHCTEMaTHYHE CTBOPEHHS NPOOJIEMHUX HaBUYaIbHHUX
cUTyalid, miadip I1HTEPaKTUBHUX BmOpaB Tomo. OcobnmBa yBara Yy mpoiieci
MeJaroriyiHoi MPakTUKW BIABOJIUTHCS HA MPOBEIECHHS YPOKIB 13 3aCTOCYBaHHSIM
KOMIT FOTEpPHUX HaBYAIBHUX MPOTpam, 30KpeMa 1 Ha ypoKax MpUpO03HABCTBA.

Bigznaummo, 1m0 BaXXIMBOI YMOBOIO TPOBEIEHHS MPAKTUYHUX 3aHITH Y
MIOYATKOBIHM LIKOJI € HAsIBHICTh Y CTY/ICHTIB EPBUHHUX (MPONEIEBTUYHHX) 3HAHb Ta
HABUYOK POOOTH 3 KOMIT IOTEPOM, 30Kpema: 3 iHTepdeiicoM omepariitHoi cucTeMu,
GbaitioBOI0 CHCTEMOI0, TEKCTOBUMHU Ta TpadiyHUMHU pPEeJaKTOpaMu, eNEKTPOHHUMHU
TaOJUIISIMU, CUCTEMaMU YIIPaBIiHHS 0a3 JaHUX.

Benmuki MOXIIMBOCTI SIK MOTYXXHOT'O JWUJAKTUYHOTO 3acol0y y I cuTyarii
MOKJIAZIA€ThC Ha KOMIT 10Tep. BipTyanbHHI CBIT KOMIT FOTEPHOI IPOTrpaMu J03BOJISIE
KOpHCTYBauaM Ha ypoKax MPUPOJ03HABCTBA HAWIOBHIIIE OTPUMATHU YSIBJICHHS MPO
OpUPOAY 1 CYCHIIBCTBO, MPAKTUYHO OPIEHTYBAaTHCS B IHMX CEPeJOBHINAX Oe3
KOMITJIEKCYBAHHS IIOJI0 MOXJIMBUX TOMHJIOK. BcebGiuHe o3HalloMJIeHHS YYHS 3
PI3HOMaHITHUMH IPUPOJHUMH SIBUILAMH, SIKI B PEAIILHOCTI BIH HE Ma€ MOXJIMBOCTI
MOCTIMHO CHOCTEpIraTv, JI03BOJIAE TPYHTOBHO 1 HaykoBO (opmyBaTu HOro
CBITOPO3YMIHHSI.

ToMy miAroToBKa O YpOKY Ha MENAroriyHii MPaKTUIl CKIATAEThCS 3 JBOX

YacTUH: O€3MAaIMHHOI, MiJ] Yac SKOI BUKJIAJAad TOTYE CTYACHTIB JO MOJCITIOBAHHS
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YPOKY, Ta KOMIT FOTEPHOI, CIPSIMOBaHOI Ha (POPMYBaHHS KOMII IOTEPHOI IPaMOTHOCTI
Ta 3aKpIIUICHHS omneparliil 1 Al 0e3MalIMHHOT YaCTHHHU.

Cnig BIOMITUTH, IO KOMITIOTEpHA TEXHIKA BHUCTYNA€E B ChOTOJHIIIHBOMY
OCBITHBOMY CEpEJOBUINl HE TIIBKM TEXHIYHMM 3acOOOM HaBYaHHSA, a 1 3acoOoMm
KEepyBaHHS SKICTIO OCBITH, 3aCO0O0M 3BUIbHEHHS YUMTENs BiJ] PyTUHHOI POOOTH, IO
BU3BOJISIE Yac I TBOPYOrO POCTY CaMOro BUKJanaya. BoHa no3Bosisie HallMoOBHIIIE
peanizyBaTH Taki TMPUHLUIM TIPOLIECY HABUaHHS, SIK CaMOCTIMHE BHUBYEHHS
HABYAIBHOTO MaTtepiaiy, IHIWUBIAyalbHUN TEMIT HAaBYaHHS, CAaMOKOHTPOJb TICISA
BUBYCHHS KOKHOI (pa3u 1Hpopmarlii, KOpeKTyBaHHS PO3yMOBOI JISUIBHOCTI CTYJEHTa
B 3aleKHOCTI BIJ JOCATHEHHS HHUM pe3yJbTaTiB 3aCBOEHHS, I1ITOTOBKA
PO3IaTKOBOTO MaTepiary TOLIO.

Takum YUHOM, OCHOBHOIO METOIO BCIX 1HHOBALIIi B OCBITHIN raiy3i € COPUSHHS
Mepexo/ly BiJI MEXaHIYHOIO 3aCBOEHHS YYHSIMH 3HaHb 110 (OpMyBaHHS BMiHb 1
HaBUYOK CAaMOCTINHHO 37400yBaTH 3HAHHS. Y CHIIIHICTh PO3B’SI3aHHS LIbOTO 3aBJIaHHS
3HAYHOI MIpPOIO 3aJI€KHUTh BiJ] METH BUKOPUCTAaHHS 1HQOPMALIMHUX TEXHOJOTIH B

OCBITHHOMY TTPOIIECI MTOYATKOBOI IIKOJIH.

3.4. PREPARATION OF FUTURE TEACHERS TO USE OF DIDACTIC
ELECTRONIC RESOURCES IN UKRAINIAN LANGUAGE AND
LITERARY READING IN THE INITIAL SCHOOL

Mapis Jlagpenosa

In the context of the adoption of the new Law of Ukraine "On Education" and

the Concept of a New Ukrainian School, and within its realization, the establishment
and organization of the activities of the basic institutions of general secondary
education. One of the most important directions of the concept of modernization of
education in Ukraine is the training of the new generation of teaching staff and the
formation of a fundamentally new culture of pedagogical work, the preparation of
teachers who have the high qualification and the necessary competencies, ready and

able to apply information and communication technologies in vocational and
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pedagogical activities. One of the main ten competencies in this Concept is the
Information and Communication Competence.

The development, improvement and dissemination of information and
communication technologies affects all components of the educational process - its
goals, content, tasks, forms, methods, means of training. The most obvious are
changes in the means of teaching: the use of electronic resources forms the image of
modern education. Today, in school education, electronic textbooks and manuals,
simulators, encyclopedias, directories, computer games of educational purposes, etc.
are widely used [8]. The diversity of the world's electronic resources focused on
teaching Ukrainian and English language students, literary reading, natural science,
fine arts, musical art, their availability, the ability to load on personal carriers
facilitated their wide use in schooling, as well as the involvement of primary school
teachers in the world of information technologies.

In pedagogical literature, the questions of creating and using didactic resources
for junior pupils were investigated in various aspects. Some problems of using a
computer in the practice of initial education were studied in works by V.
Andreevskaya, L. Ivasyshina, A. Yershova, V. Kotkova, M. Levshina, L. Petukhova,
J. Rivkinda, F. Rivkind, O. Spivakovskii, N. Toliarenko, S. Tour, V. Shakotko, O.
Shiman and others; Issues in the development of educational electronic resources
were highlighted in the works of O. Bashmakov, O. Osin, A. Rudakov.

At the present stage of the development of the information society, technology
has become an integral part of our lives. Today's modern teacher must be not only a
highly skilled and well-developed specialist, but also a technically educated person,
able to correctly and rationally use information and communication technologies
during the preparation for lessons and in his pedagogical practice. It is he who
teaches students how to work with a large amount of information, analyze,
systematize them, gain new knowledge and apply them in practice.

The use of the teacher of electronic resources in the education of junior

schoolchildren is encouraged by the following factors [8]:
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1. The technology of modern life, the habit of the child to use such digital
devices as a mobile phone, photo or video camera, the development of educational
and gaming environments that are fully accessible to younger students, promotes the
child's expectation of technology use in the classroom.

2. Level of knowledge of junior students in the field of information technology.
Modern younger students still can not write well, read well, but they quickly master
electronic and digital devices and can adapt them to meet their own needs. Mobile
phones with functions of a notebook, photo and video, music player, satellite
navigation, information search on the Internet play a role not only as a means of
communication, but also a usual tool for fixing interesting objects, finding the right
information, listening to music, meeting the needs of gaming activities. Trying to
apply the student's ability to master new learning devices is an incentive for the
teacher to use information technology tools in teaching activities.

3. The habit of using a variety of tools for a student at a time. Modern students
have time to do written work, simultaneously write comments in the social network,
answer the phone, listen to music and get bored when it's time to concentrate on
reading, solving monotonous tasks. Such multi-tasking, constant change of activity
and simultaneous involvement of various organs of feeling await students and during
training.

4. There is a tendency to provide a junior student with an individual computer -
a tablet, a smartphone, a netbook, etc. The development of computer equipment, a
significant reduction in its cost, and a significant amount of software aimed at
preschoolers, has led not only to the reduction of the age of children who first sit
down for the computer and get to know the Internet, but also to a significant
reduction in the age of children who have their own computer. Consequently, a
situation gradually develops when in school students it is possible to use not only
school computers, but also personal devices.

5. A wide range of ready-made didactic resources for the study of languages
(Ukrainian, English, German, French) that can be used to teach students. In addition,

special software tools - designers who provide tools to create their own resources and
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do not require knowledge of professional programming - become available to the
teacher.

Let's try to reveal individual possibilities of didactic electronic resources for the
training of younger students.

First of all, didactic electronic resources can contribute to the development of
their own student motives to learn Ukrainian language and literary reading. We note
that junior school age is favorable for the formation of motivation for education,
laying the foundations for the ability and desire to study, forming an interest in ways
to acquire knowledge and motives of self-education [6]. Given that the formation of
the needs and motives of learning takes place in the process of doing the very
activities, electronic resources can attract the student to the activities and create
conditions under which such activities will cause him interest and bright positive
emotions. In particular, the student, working with the electronic means, unobtrusively
engages in bulk-cognitive activity on his own accord in order to solve the situation
that arises in the game. The plot design of the educational material, events unfolding
with a fairy-tale or cartoon hero, led by a student, encourage him to study. This
requires the demonstration of subject knowledge and skills, the ability to apply them
in new conditions. The combination of an educational and practically meaningful
goal for the student, which is quite achievable, understandable for the child (to open a
picture, to help the hero, find a treasure, etc.) gradually transforms into an educational
motive.

An important property of electronic learning tools is to ensure the variability of
situations offered to the student. The ability to generate non-repetitive variants of
educational tasks, to diversify the ways of their presentation and design each time
creates a new situation for the student, which he decides at his own discretion,
realized in software.

For the formation of a positive attitude to teaching for a junior student is timely
support, approval of his successful actions. A child of junior school age needs
constant attention to the results of her activities, the approval of her successes,

encouragement in failures. According to T. Illyashenko,
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successful in learning. No matter how modest her achievements are at this time, she
needs to be aware of the positive move she has already made. The main meaning of
the pedagogical assessment is that, through understanding the causes of today's
failures, the child could see the possibilities of tomorrow's success "“[4]. Children
expect to receive a positive assessment and approval for their efforts, for their
diligence, for each task performed. At the same time, in conditions of standard class
filling, successes of the student often remain unnoticed.

Track the dynamics of student achievement, immediately mark the slightest
shift, maintain in the failure can didactic electronic resources. In this case, the
electronic means can indicate not only the improvement of the result as a whole, but
also the smallest achievements in terms of individual indicators, such as increasing
the number of correctly solved tasks per unit time, reducing the number of attempts,
received tips, errors, etc. The success of a student can be marked as traditional means
- corresponding comments, sound greetings, increase of points, and by the possibility
of solving additional educational tasks perceived by the student as an incentive prize.

In the teaching of the Ukrainian language and literary reading, great attention is
paid to the formation and improvement of skills: recognition of sounds and letters,
sound analysis of the specified composition, reading skills, choice of words used,
correct formation of narrative, question or motive sentences, vocabulary
(interpretation of obscure words), work with crosswords that stimulates students to
read through the text carefully and causes emotional uplift, etc. The teacher can use
electronic simulators to form separate abilities.

We distinguish the following advantages of electronic simulators [2; 5; 8]:

- Operational assessment of the correctness of each task. Immediately after each
task, the child may receive an appropriate response indicating the correctness of the
decision. An immediate response is important in the early stages of teaching a junior
student when they are waiting for approval for successful tasks or encouragement
when making mistakes. The immediate reaction of the software will increase the
student's confidence in their abilities, the desire to try their best to improve the

outcome;
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- generating a non-repetitive set of exercises, eliminating the memory of the
correct answers, and allowing every student to reproduce knowledge many times;

- the ability to provide training tasks of a competitive or competitive nature. For
example, the process of training can take place against the background of finding a
way out of the labyrinth. The game's presentation of tasks, its dynamic character, the
practical purpose (to paint a picture, to collect keys, to release a princess, etc.)
transforms the routine work on skills training into an interesting game that motivates
the student to perform typical tasks. In addition, the ability to compare the results of
their own work and the results of other students is an incentive to improve the results.

There are also such simulators, which implement adaptive algorithms of work
and on the basis of the student's first proposed tasks automatically adjust the level of
the following. Such simulators are useful for use in elementary school, because the
difference in the preparation of students, their level of skills and abilities is the most
significant: among the students of one class there are those who already know the
educational material or quickly perceive it, and those who only get acquainted with
the main rules, require a lot of exercises.

Didactic electronic resources are also capable of visualizing educational
material. Visualization is inextricably linked with the implementation of one of the
leading principles of didactics - the principle of visibility, according to which the
process of knowledge of reality takes place on the basis of observing the object of
knowledge. Since direct observation for most learning objects is impossible in the
educational process, images, photographs, model objects, schemes, tables, etc., that
reproduce the object and its properties are used [3].

In modern conditions, the increasing importance of the principle of visibility is
due to an increase in the amount of educational material that must be learned within a
separate lesson, the capacity of the visual mode of information submission, the
adjustment of the younger generation to the perception of visual information, as well
as the power of the latest visualization tools for objects of the most diverse nature.

To learn the Ukrainian language and literary reading, you can use the most

diverse illustrative material - drawings, photographs, animated images, flash
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illustrations; real-world video recording, educational films; schematic images. The
advantage of using reference charts and tables in electronic form is the possibility of
their addition during the study of the topic, editing if needed during the lesson or
during preparation for it. It enables students to get a complete picture of the object of
study, the causal relationships between the concepts that are assimilated, and between
the individual constituent concepts, to include the information received in the system
of the nearest associations.

The work on the mistakes of the Ukrainian language with the students is one of
the most difficult in the activity of the elementary school teacher, since the smallest
gaps in the knowledge of junior pupils influence the quality of the further learning of
the material. Timely detection and correction of shortcomings in knowledge,
elimination of inaccuracies in the understanding of certain concepts, false
representations of schoolchildren requires professional skills of the teacher. We
believe that it is possible to increase the effectiveness of this activity based on the use
of electronic resources at the expense of the following:

- an instant reaction of the computer to the student's actions: each student's
answer to the question or the choice made by him is fixed and subject to analysis;

- the use of different ways of identifying difficulties in schoolchildren - both
explicit (by way of control questions or tasks) and implicit ones (by measuring the
time required by the student for an answer, the time interval during which the user
remains idle, taking into account the number of requests by the user for tips and
accountability such situations in which such hints were necessary for the
schoolchild);

- realization of various variants of correction of actions of the student - direct,
when correcting the wrong performance of the student, demonstrates and explains the
progress of the task, and indirect, when information is provided that helps to make
the right choice.

The indicated possibilities of didactic electronic resources contribute to the
formation of correct representations of students about the objects and processes of

study, further study acquired ideas did not need to correct, but only deepen and
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refine, because the information received in junior pupils is painted by their individual
characteristics - perception, thinking, experience , knowledge - and does not always
correspond to reality.
For the needs of a modern elementary teacher, a sufficiently large number of
electronic resources are presented in Table 1.
Table 1.

Ne Link Actions Description Specifics

Creating interactive
? exercises, tests, YKP
I.-, earn in g A pps.org games, crossword

) puzzles. Use of the
A. - n base of the finished *
exercises on the

subjects and the class

Creating interactive
t d ? exercises, tests, AHI
U s games, crossword
( [ s t k puzzles

Creating crosswords
? with the help ofan | POC
. atomic base of words

Creating interactive
E books (manuals) for | POC
s computers, tablets,
smartphones. Sales in
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http://learningapps.org/
https://learningapps.org/tutorial.php
https://www.youtube.com/watch?v=0ebM7QmLj1A
https://docs.google.com/document/d/18sV-pxnmc25QC33UMGX59GM3cLpDBxCo_i7BTL75UAk/edit?usp=sharing
http://www.studystack.com/
https://docs.google.com/presentation/d/1LMFUWv2oeW5jom_dgroy8fp6uOQK0qUQByIDFU-2NM4/edit#slide=id.i0
https://www.youtube.com/watch?v=tBrOYhvcwZ0
https://drive.google.com/open?id=1AmkB7KPt9VWsFEslyRWDmLWGiAgTqSicd6wf23E_VMM&authuser=0
http://puzzlecup.com/crossword-ru/
http://puzzlecup.com/crossword-ru/faq/
https://www.youtube.com/watch?v=RCvwAfJtuvk
https://drive.google.com/open?id=1FlR8t5e4BUj8Caf2TbC2Liegse5GNVC5_orhbn_pYDY&authuser=0
http://underpage.com/ru/
http://underpage.userecho.com/forum/33273-faq-po-rabote-s-redaktorom/
https://www.youtube.com/watch?v=46CuDrZuFg8
https://drive.google.com/open?id=1J-QRt_1F4w5BXJRJt3mKvEei_CBjNDDLv07mOH6P-Y8&authuser=0

Creating an
interactive game AHI
(showing a place on
the map for a limited
time)

Create an interactive
game (show a place | AHI
on any image for a
limited time)

Creating online text,
image, video, tests | AHI

v, blendspace g Tesons .

Installation of video
from the Internet AHI
using interactive

inserts: questions,

pauses, links, etc. 'h

eduCanon

#
>

Make notes to the
video at the right AHI

time intervals
e

Installation of video
from the Internet AHI
using interactive

inserts: questions,
voice comments 'h

# EDpuzzle

Installation of video
from the Internet AHI
using interactive

inserts: questions,

pauses, links, etc. .h

i3 Zaption



http://www.umapper.com/
https://www.youtube.com/watch?v=l5bslzt6txo
https://drive.google.com/open?id=1K7e_I0Ea04lNRwex0ELBMKgBnugNVYqgm64AF_rCH28&authuser=0
http://www.purposegames.com/
http://nit-for-you.wikispaces.com/Purposegames
https://www.youtube.com/watch?v=JQ_sq91Km8o
https://drive.google.com/open?id=1Vn369it479uwsq1I5jSWvpLS3xSewD6m1jV775g5x9Y&authuser=0
https://www.blendspace.com/
https://docs.google.com/presentation/d/1SCnPmVu9sCLlTRKa2LtDC1Mp_em_KFWjN--UvWMRSoY/edit#slide=id.p
https://www.youtube.com/watch?v=ICw-MlgPAlI
https://drive.google.com/open?id=1W1UIrtj-acYonnGEjiqXjKuGxw7LwjCwBR_4AVi__Rc&authuser=0
http://www.educanon.com/
https://www.youtube.com/watch?v=zBxyj4Eixpk
https://drive.google.com/open?id=1WKc3-08E1sjN6DE1nYMH3Bzp4Ts3Ih2hjorLpQxXCv0&authuser=0
http://www.videonot.es/
http://www.pro-newz.com/898-sajt-dnya-videonot-es-krashhij-instrument-dlya-konspektuvannya-lekcij.html
https://www.youtube.com/watch?v=CCZDIjP3KF0
https://drive.google.com/open?id=1grx-llkMjbvmWdqvp-2PTqXn-mfwxoRPG9u07zrv6LE&authuser=0
https://edpuzzle.com/
https://www.youtube.com/watch?v=AV66e9z-fr8
https://drive.google.com/open?id=1nG-H4DqeHWJHN5UyBVNnM60-l9CO2DrASbKa71QPHgc&authuser=0
http://www.zaption.com/
https://docs.google.com/presentation/d/1waAceDhm9CHHZ3T5L2xP7oSqcwzUqGaQSmMr07ONC4c/edit#slide=id.p
https://www.youtube.com/watch?v=sPqGfk6wt60
https://drive.google.com/open?id=1tKWl5KAgDX0hm3jd4oFcg0ANrkzf8mRxH2Fp6gUK83Q&authuser=0

Creating tests with
tasks of different
types. Joint testing
online

YKP

g

Creating tests,
surveys, crossword
puzzles, mini-sites
for storing tests. Joint
testing online

YKP

Ready Tests for OUT
(several hundred
tests). Create your
own tests

YKP

16

ﬁ n;»o;«mmm _m«xp:a:uw. -
V) STARTEXAM

Creating tests with
tasks of different
types. Joint testing
online

POC

23

/‘7 bibnioTteka
mtel :

OUIHHOBaHH?

Forms and criteria
for assessing the
development of
students' skills of the
XXI century,
thinking, group work,
etc.

YKP

17

I~ PollService.ru

Create quick surveys.
Online Survey
Online

POC

264



http://master-test.net/uk
http://wiki.master-test.net/ru/index.php?title=%D0%97%D0%B0%D0%B3%D0%BB%D0%B0%D0%B2%D0%BD%D0%B0%D1%8F_%D1%81%D1%82%D1%80%D0%B0%D0%BD%D0%B8%D1%86%D0%B0
http://master-test.net/ru/quiz/testing/id/30287#quiz_item_5
https://drive.google.com/open?id=14mX4-iaf1fD2WeRefLeJC5t1ZAnaQO8KxJGiArSNp1A&authuser=0
http://onlinetestpad.com/ru-ru/Default.aspx
http://inphormatika.ru/progs/kak_sozdat_test_v_servise_online_test_pad.html
https://www.youtube.com/watch?v=nWa6DWjeuNo
https://drive.google.com/open?id=16I6XsraNt4nzp8U5SL_vd1CmuIdVFZMeOa3XnZRz38U&authuser=0
http://www.testorium.net/
https://drive.google.com/file/d/0B8OBeVLmnKhdWmJSeDQ0WGlfWnc/view?usp=sharing
http://www.testorium.net/test/3018/preview
https://drive.google.com/open?id=18QUEocDx7VYyCIiUGmQ1CBSw6ACLfHggN-ageHHHHPQ&authuser=0
http://www.opentest.ru/
http://www.opentest.ru/help
https://www.youtube.com/watch?v=qEAKC_6uqxU
https://drive.google.com/open?id=1IJe04k41LW1DrxfL4p2twmqbpY7JSedDVlJfqTTgm0Q&authuser=0
https://signin.intel.com/?appid=420&Culture=uk-UA&target=http://educate.intel.com/workspace/auth/CheckStatus.aspx?LID=ua&tid=ap
http://www.intel.ua/content/www/ua/uk/education/k12/assessing-projects/try-it/tutorial.html
https://docs.google.com/spreadsheet/ccc?key=0AsOBeVLmnKhddHc3XzNEamRnMVpaQ2EyRjl1TGhMaHc&usp=sharing
https://drive.google.com/open?id=1md7eRL7dc-bNEOP2wJfDsMQ_r0A3Ry23xt0RSgP1St8&authuser=0
http://pollservice.ru/
http://pollservice.ru/spravka/kak-sozdat-opros-v-internete
http://pollservice.ru/p/30f4eef98165ad794eeb
https://drive.google.com/open?id=1vWmQDiZ-Rcf7cSgLhILKT_vBHR1WJSQXmmynOefpguE&authuser=0

Table 2.

LEGEND
Resource language The resource has a special application
for smartphones and tablets (Android or
Apple i0S)
Registration is missing or You can use a resource or work results
optional in it on a computer without the Internet
Sign up with Google (Gmail) or Button: open the manual or training
Facebook instead of filling out a materials for working with the resource
profile
Ability to work (create Button: open a video tutorial or
something) simultaneously with example of using a resource
several users
The resource is convenient to use Button: discuss the resource, share your
with the tablet own experiences with using it

At the same time, in the presence of a significant arsenal of didactic electronic
resources that are available for use in pedagogical practice, a modern teacher falls
into the situation of choosing means and seeking ways to avoid certain negative
moments in their application. So, electronic resources for local computers, as a rule,
can not be distributed on student computers, on tablets, and do not provide for timely
updates and adaptations to changes that occur in the curriculum. Such software
products are rapidly aging and can not be fully used in the learning process.

The use of e-learning Web resources also has difficulties. For example, web
resources for free use, for the most part, contain additional elements (advertising,
hyperlinks to other resources, a list of other available games) that divert the attention
of the junior pupil. In addition, these resources require constant access to the Internet,
which is complicated by the realities of school practice. Difficulties in using a
learning web resource can also be related to the need for a teacher to quickly navigate
the web space in the event of an unexpected change in the resource interface, the

improvement of the content of exercises, the appearance of new characters, etc. This
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significantly impedes the ability of foreign language teachers to use resources at a
classroom elementary school.

In this regard, it is advisable to shift from the teacher's orientation to the choice
of electronic means before designing it in accordance with its own methodological
plan, individual needs and peculiarities of students. Such a transition becomes
possible with the advent of pedagogical tools that simplify the process of designing a
didactic electronic device and make this process accessible to the teacher.

A teacher can use the following tools for creation [9] to create author's didactic
electronic resources:

- interactive exercises and computer didactic games;

- systems of automated testing of knowledge and skills;

- Integrated guides (means of creating presentations, interactive posters).

The management of these tools does not cause difficulties. For example, the
Learningapps.org (http://learningapps.org) interactive exercises provider offers you to
use any of the suggested templates to create your own user experience - place it in the
right order, choose the right answer, unravel the crossword puzzle, make puzzles ,
classified by groups, etc. In addition, the process of filling the template with the
necessary materials takes place as a step-by-step filling of a certain form (Fig. 1), to
which you need to print text messages, insert drawings or their addresses, add the
necessary audio files and save the resource. Facilitates the mastery of the
environment and the design of their own exercises, the presence of examples -
teacher development, which can be used both for training students, and for creating
their own resources. Tutorials are stored in the Learningapps.org repository, but links

to them can be located on personal blogs.
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Fig. 1. Simulators from the Ukrainian language and literary reading for

repetition of the studied material

The usual tool in the practice of primary school teacher work are programs for
creating PowerPoint presentations. Unfortunately, frequently designed presentations
are limited to displaying images or text snippets and do not use the powerful features
embedded in the tool. Presentations can be useful for attracting the attention of
students, to achieve expressiveness in teaching materials, focusing on specific
features, for organizing skill upgrades and checking the level of knowledge and skills
acquired. Providing presentation with hyperlinks, animation effects, triggers, control
elements greatly extends the teacher's ability to submit information, makes
presentations interactive and varied, and ensures the inclusion of game elements in

the learning process (Figure 3).
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Fig. 3. Trainers developed in the program of creating presentations

Primary school is the foundation of education, and whether the teacher can
motivate the students to study and teach them to receive and apply new knowledge

depends on their future. Children who now come first class are different from those
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who came to the first class 10 years ago. Teachers of elementary schools indicate that
every year the level of children's possession of computer skills is increasing. Taking
into account knowledge of pupils aged 6-7, their preferences and interests, the teacher
is increasingly turning to the latest forms, methods and means of teaching that, in
harmony with the traditional ones, make the educational process more productive and
effective. Using the latest technology helps the teacher apply a new approach to
learning when the teacher is not the focus but the student; switch from explanatory-
illustrative to active learning method [7].

In the practice of teaching younger students, didactic electronic resources are of
particular importance and can contribute to the development of their own student
motives for learning, the formation of a positive attitude to the study of subjects, the
formation, improvement and correction of skills and skills of schoolchildren.
Available local and network tools allow the teacher to create authored didactic

electronic resources according to the needs of a particular lesson.

3.5. FEATURES OF PROFESSIONAL INCIPIENCE OF THE
PEDAGOGUE IN THE CONDITIONS OF MODERN EDUCATIONAL
SPACE

Tetiana Mochan, Nataliia Hertsovska
One of the important problems in today's dynamic society, which is
characterized by the rapid development of industrial, information and communication
technologies, is a specialist, in particular a teacher who is capable of mobile
responsiveness in his or her professional activities to the ever-changing needs of
society, open to everything new who can quickly adapt in the difficult conditions of
professional and social reality, to make decisions that are self-directed and
responsible, and aimed at success and constant self-improvement.
In view of this, mobility, skills, professional self-actualization, professionalism
of pedagogical activity of the teacher in the process of pedagogical work manifests
itself in the interest to the processes of individualization and socialization, taking into

account changes in the overall historical situation, new goals and values of the
269



educational process, which, obviously, testifies to the exceptional role of the
identified personal and professional quality of a teacher in solving the problems of
humanizing education 3%,

The process of self-actualization is impossible without the active position of
the teacher, his mobility in professional activities. Significant contribution to the
development of theoretical foundations for the formation of professional mobility of
specialists has been made by academicians O. Arkhangelsky, V. Volodavchyk,
L. Goryunova, B. Igoshev, O. Nikitina, R. Prima, who considered the main
approaches to studying the development of professional mobility of future specialists
in the process of their study at universities, in particular (R. Karelov, M. Pazyukova)
at college students; in the system of additional vocational education of teachers
(M. Amirova, Yu. Kalinovsky).

Significant are the scientific investigations of researchers, where social and
professional mobility are considered in the context of a competent paradigm
(V. Baidenko, E. Zeier, I. Zymnia, I. Zyazyun, N. Kuzmina, A. Markov, V. Nikitin,
A. Pometun, N. Selezneva, M. Stepko, A. Subetto, Yu.Tatur, A. Khutorsky,
V. Shadrikov, etc.).

Based on the analysis of scientific literature, we can observe that in the field of many investigators
there was and is a problem of pedagogical professionalism. According to V. Grinova, N. Guziy, I. Isaev, M.
V. Kukhareva, V. G. Kucheryavets, A. K. Markova, A. M. Pekhota, G. Sotska, A. Shenderuk, pedagogical
professionalism is a characteristic feature of pedagogical activity.

Significant scientific understanding of the essence of the phenomenon and the interpretation of the
content and structure of professionalism can be found in the works of 1. Zyazyun, N. Kuzmin, V.
Slastonina, L. F. Spiryn, in which emphasis is placed on the potential opportunities of the teacher in

professional activity, in unity with his professional and value orientations.

Most modern scholars in the field of psychology and pedagogy emphasize the

need to create an appropriate environment for the professional education of the
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[pima, P. M. (2016). ®opmyBanHs npodeciitHoi MOOITBHOCTI MallOyTHHOT'O BUYHTEIIS:
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http://www.irbis-nbuv.gov.ua/cgi-bin/irbis_nbuv/cgiirbis_64.exe?Z21ID=&I21DBN=UJRN&P21DBN=UJRN&S21STN=1&S21REF=10&S21FMT=fullwebr&C21COM=S&S21CNR=20&S21P01=0&S21P02=0&S21P03=A=&S21COLORTERMS=1&S21STR=%D0%9F%D1%80%D1%96%D0%BC%D0%B0%20%D0%A0$
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teacher, which is possible only with the free choice, own decision, creative self-
development.

The problem of professional self-improvement and professional self-
actualization of the person has been reflected in the fundamental researches of both
psychologists and teachers. In particular, the works of B. Ananiev, |. Beh,
L. Bozhovych, B. Lomov and others have been devoted to this problem.

The study of the problem of self- actualization of the personality, as a
qualitatively higher level of work on oneself, which is associated with changes in the
self-awareness of social status, professional skills and ways of interaction with the
world, is at the center of attention of both Ukrainian and foreign scholars
(O. Bondarenko, G. Kostyuk, G. Milchevska, K. Rogers, etc.)

Special attention is paid to the scientific achievements of O. Akimov,
M. Yevtuh, 1. Zyazyun, N. Kichuk, N. Kuzmina, I. Smolyuk, R. Skulskiy,
V. Shtyfurak, who considered the problem of professional self- actualization in the
process of pedagogical activity, in particular the context of formation of the
personality of the teacher in the conditions of the higher educational institution and
professional training.

Problems of self- actualization have been analyzed in the wokds of A. Maslow,
K. Rogers, K. Horney, D. Tsekhanovska. Scientific works of K. Abulkhanova-
Slavska, Ye. Golovakha, Yu. Dolinska, E. Klimova, S. Maksimenko, O. Savchuk,
N. Segedi, T. Titarenko, P. Kharchenko are devoted to the issues of professional self-
actualization; those scientists considered self-actualization as a mostly conscious,
purposeful process of disclosing and substantiating the essential forces of the
personality in its diverse practical activities.

Taken into account the relevance of the issue under study, we will dwell on the
main components of professional formation of the teacher such as: mobility, skills,
professional self- actualization, and professionalism of pedagogical activity.

R. Prima highlights scientific positions on actualization of the problem of the
formation of mobility, the multidivisional of its research. Particular attention has been

paid to the peculiarities of professional mobility in the pedagogical sphere due to the
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specificity of professional activity, the feasibility of considering it as a component of
social mobility. For the depth of scientific analysis and practical implementation of
the research process, the emphasis is placed on the necessity of classification of
mobility, the orientation of professional mobility, the universality of this integrative
entity, its incompleteness, the exclusive role of professional mobility as a personal
and professional quality of a teacher in solving the problems of humanizing
education, mobilizing professional competencies, predicting self-development of the
future teacher 30,

Summing up the various views on the phenomenon under study, professional
mobility, according to B. VVolodavchyk, is the willingness and ability of a specialist to
professional and personal development under the influence of external and internal
conditions, which allows him to quickly navigate in market requirements,
successfully switch from one activity to another and optimally solve various
professional tasks 3.

The concept of "professional mobility" in the pedagogical encyclopedia by
E. Rapatsevich is interpreted as "the ability and capability to successfully switch to
another activity or change the type of work. Professional mobility involves the
possession of a system of generalized professional skills and the ability to effectively
use them for the fulfillment of any tasks in related branches of production and
relatively easy to move from one activity to another. Professional mobility also
includes a high level of generalized professional knowledge, a willingness to
promptly select and implement optimal ways to accomplish various tasks in the field

of their profession. In the conditions of rapid changes in techniques and technology,

306 [Mpima, P. M. (2016). ®opmysanus npodeciiiHoi MOGLTBHOCTI MaliOyTHBOIO BUMTEJIS:

BEKTOPU HAYKOBUX JAOCHIIKEeHb. [ledacociuna oceima: meopia i npakmuxa. Illcuxonozis.
Iledacocika, 25, 40-45.

307 Bonmonmasunk, B. C. (2015). CyTnicTs i crpykTypa npodeciiinoi MobinbHoCTI (axiBis.
Bicuux  Jlyeancvko2o Hauionanvno2o vyuieepcumemy imeni  Tapaca [Hlesuenka. Iledazoziumi
nayku,1(290), 53-59.
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professional mobility is an important component of the qualification structure of a
specialist ... " 3%,

We consider the position that professional mobility characterizes the internal
(motivational-intellectual-volitional) potential of the individual, which is at the basis
of flexible orientation and active response in dynamic conditions (both social and
purely professional) in accordance with their own life positions; it provides readiness
for change and implementation of this readiness in their life (readiness of the person
to modern life with its multidimensional factors of choice); it determines professional
activity, subjectivity, creative attitude to professional activity, personal development
that promotes effective solution of professional problems 3%,

In the context of the problem of the formation of professional mobility,
I. Khomyuk, M. Kovalchuk, Y. Khomyuk note that professional mobility is a
necessary component of the training of a qualified specialist, it involves a high level
of generalized professional knowledge, readiness for the operative selection and
implementation of optimal methods of execution various tasks in the field of their
profession, the ability and capability to successfully switch to another activity or
change the type of work 3°,

According to L. Goryunova, the concept of "professional mobility" is a kind of
triplex, that is, it consists of three independent parts: the quality of the individual,
providing the internal mechanism of human development through the formation of
key general professional competencies; human activity, which is determined by the

changing environment by events, the result of which is the self- actualization of man

308 Pamanesuu, E. C. (Coct.). (2005). ITedazocuxa: 6oavuias cospemennas dHYUKIoneous.
Munck: COBpeMEHHOE CIIOBO.

309 TIpima, P. M. (2016). ®opmyBarHs npodeciiiHoi MOGITLHOCTI MaiibyTHBOIO BUMTEJI:
BEKTOPU HAYKOBUX JAOCHIIKEeHb. [ledacociuna ocsima: meopia i npakmuxa. Ilcuxonozis.
Iledacocika, 25, 40-45.

310 Xom’wk, 1. B., Kosamsuyk, M .B., Xom’rok, 5. B. (2011). Jo numanus gopmyeanns
npogeciinoi MobinbHoCcmi Manubymuix iHJiCenepis. Bssro 3
http://inmad.vntu.edu.ua/portal/static/88BBD504-3A92-4DBD-AE68-EFA2C24ACEF3.doc
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in the profession and life; the process of transforming a person into himself and
surrounding his professional and living environment 311,

To determine the essence of our professional mobility, we are interested in
L. Voronovska's research, which supports the statement of the majority of researchers
that professional mobility should be considered as a complex multifactorial
integrative entity as one of the personality characteristics that manifests itself in the
professional activity. Professional mobility ensures personal development through the
formation of key, general professional competencies. It acts as a human activity,
determined by events that change the environment. At the same time, the result of the
activity is the self-actualization of the individual both in the profession and in
everyday life. At the same time, professional mobility is a process of transforming a
person not only to himself, but also to professional environment 3%,

An important approach to determining the professional mobility of a specialist
is the development of certain competencies. B. Volodavchyk assigns the following
competencies: social-communicative, educational, general and scientific, value and
semantic and general and cultural.

Social and communicative competences ensure the readiness of a future
specialist for socialization in a modern society, facilitate work with new information
technologies, realization of his professional activity in a new environment,
adjustment, adaptation to new situations.

Educational competencies ensure the readiness of the future specialist for
scientific, systemic knowledge of the world, mastering skills of independent
development of knowledge, professional development or change of profession,
support of his own professional and creative and social potential in the conditions of

scientific and technological progress, self-improvement, self-education.

311 TopronoBa, JI. B. (2006). IIpogpeccuonarvnas mobunvHocms cneyuamucma Kax
npobnema passusaioujecocs oopasosanus 6 Poccuu. (ABroped. nuc. n-pa nea. Hayk). PoctoBckuit
roCyAapCTBEHHBIN MTeJarornyecKknii yausepcuter. Pocros-Ha-J{ony.

312 Boponosceka, JI. II. (2016). Dopmyeanns npogeciiinoi mobirbnocmi maribymuix
gaxisyis. (luc. xana. nen. Hayk). [IpuBaTHUI BuIMK HaBYaJIbHUN 3aKiaja «/lHIIpONeTpoBCHKUI

yHiBepcuTeT iMeH1 Anb(ppena Hobems». Xapkis.
274



General scientific competencies provide a high level of basic general
knowledge and general knowledge on the profile of the specialty, the ability to adapt
to changes in the content of social and professional activities.

Value-semantic and general cultural competences ensure the success of the
value-semantic orientation of a specialist in the world, readiness and desire to learn
and improve oneself, readiness for socially approved productive activities; contribute
to the awareness of the need for continuous self-education, constant motivation for
lifelong learning, the definition of values necessary to live in a complex democratic
society, the mastery of a high level of general culture, etc 33,

According to the author, the second approach to the definition of the structure
of professional mobility of a specialist involves taking into account the constant
changes that take place in society, the state, education, and other areas of human life.
Under such conditions, a modern specialist should have a high level of creativity:
creativity of thinking and speed of decision making, ability to self-education, ability
to adapt to new circumstances, resistance to frustration of external and internal
environment, ability to track and correctly assess the state of the surrounding space.

An important aspect of our study is the relationship between personality
mobility and its adaptation. The high degree of adaptability and activity in a
constantly changing environment characterizes a mobile specialist, that is, a specialist
capable of solving various tasks without psychological damage to himself 34,

Consequently, the first component of the mobility of a specialist is his ability to
creativity — the creative transformation of himself and the environment. The
continuity and jumping character of the modern world and education, in particular,
strongly affect people. This causes the process of dividing people into those who
have high resistance to change, but not adaptive; who is not able to adapt and cannot

resist change; who is able to adapt and change, but needs stimulation; who can adapt

313 Bononmasuuk, B. C. (2015). CyTHicTs i crpykTypa npodeciiinoi Mo6insHOCTI (axiBis.
Bicnux _Jlyeancokoeo nayionanvrnoco yuieepcumemy imeni  Tapaca Illesuenxa. Iledacociuni
nayku,1(290), 53-59.

314 Bononmasunk, B. C. (2015). CyTnicTs i crpykTypa npodeciiinoi MoGinbHoCTI (axiBis.
Bicuux  Jlyeancvko2o Hauionanvno2o vyuieepcumemy imeni  Tapaca [Hlesuenka. Iledazoziumi
nayku,1(290), 53-59.
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and quickly change, is capable of fast learning, self-learning. Therefore, modern
education is intended to help all categories of youth to be resilient to change and to be
able to reactive adaptation on the basis of self-education and training. Thus, the
second component of the professional mobility of a specialist can be called his
readiness for change. It depends on the degree of readiness of the specialist to change
the decision to change the place of work, profession, education, etc. A person,
reassessing his luggage of knowledge, decides to change it or to refuse any part of it.
"The desire to change” means that a person is ready to make significant changes in
his life and activities without external interference or pressure. The third component
of professional mobility, in our opinion, is the activity of the individual. Modern
vocational education in Ukraine is based on the principle of continuity of educational
programs, where educational programs, developed on the basis of achievement and
with a focus on development, are a continuation of the educational route of a
person 3°,

Investigating the components of professional mobility L. Voronovska notes
that professional mobility involves competence, formed on the basis of competencies,
but not every competent professional is a priori professionally mobile. Professional
mobility is determined by the willingness and ability of a person to study
independently, on the basis of the received education, to acquire new achievements in
the professional field. In this process, a special role belongs to the motivation of the
individual, his orientation to the assimilation of the new, self-education, self-
improvement. Not always a competent employee is motivated to actively master the
latest professional achievements, to expand the scope of activities. Professional

mobility is associated with such personal qualities as the ability to abandon

315 Bononmasunk, B. C. (2015). CyTnicTs i crpykTypa npodeciiinoi MobinpHocT (axiBis.

Bicuux  Jlyeancvko2o Hauionanvno2o vyuieepcumemy imeni  Tapaca [Hlesuenka. Iledazoziumi
nayku,1(290), 53-59.
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stereotypes, openness to new ones, creativity, readiness for activity, and activity
itself 316,

Consequently, analyzing the scientific representation of the content of the
professional mobility of its components, we can state that the readiness and ability of
a specialist to adapt in the new conditions of activity, to professional and personal
development is possible with the ability of the individual to quickly, promptly and
dynamically fulfill the tasks assigned to him in the field of his profession taking into
account such qualities and abilities as activity, initiative, autonomy, skill, availability
of communicative and organizational skills.

As for pedagogical skills, this is, first of all, a high culture of organizational,
managerial, educational, work, game and social activity of a teacher, endowed with
the qualities of a creative personality, which allows solving all issues of educational
work with students in the conditions of the community and co-creation, taking into
account interests and the level of education of each, as well as the individual and
psychological characteristics of each student 3.

In the Ukrainian pedagogical dictionary by S. Goncharenko, pedagogical skills
are defined as a characteristic of a high level of pedagogical activity, based on a high
professional level of the teacher, his general culture and pedagogical experience, the
necessary condition of which is the humanistic position of the teacher and
professionally significant personal features and qualities 38,

From the standpoint of vocational education, this definition gives a description
of high-level pedagogical activity, the main feature of which is impeccable ability to

teach their students, to form positive features of personality and character in them 32°,

316 Boponosceka, JI. II. (2016). Dopmyeanns npogeciiinoi mobirbnocmi maribymuix
¢axisyis. (uc. kana. nen. Hayk). [IpuBaTHUI BUIIUH HaBYAJIbHHME 3aKiaa «J[HIIPOIETPOBChKUI
yHiBepcuTeT iMeHi Anbdpena Hobens». Xapkis.

817 Kaiimanosa, JI. T., Illokina H. b., Baxpymesa T. 0. (2009). [leoazoziuna
MaticmepHicmb suknadada: HasyanvHull nocionux. Xapkis: Bug-so HDaV.

318 Tonuapenko, C. Y. (1997). Vkpaincoxuii nedazoziunuii crosnux. Kuis: JInGinp.

319 Tonuapenxo, C. V., 3asi0m, 1. A, Huukano, H. T., Jlyounuayk, O. C., JIyk’sHoBa, JI. b.Ta
iH. (Yxnan.). Huukano, H. T'. (Pen.). (2000). IIpogecitina ocsima: crognux: nasy. nocio. Kuis:

Bua mk.
277



Indicators of successful professional activity of a teacher are a set of such
interrelated characteristics as: professional competence, professionalism, pedagogical
skills, pedagogical abilities, between which one can follow the relationship.

The highest manifestation of pedagogical skill is pedagogical art, pedagogical
creativity. Pedagogical skills include:

- a personal component, as a unity of the motivational-value component
(vocational and pedagogical orientation) and individual psychological characteristics
(general and vocational and pedagogical abilities);

- informational and theoretical component: special, methodological,
psychological and pedagogical knowledge;

- an activity component that combines pedagogical technology and
technique 3%,

Fundamental in our vision of the essence of pedagogical skill is the definition
of its elements:

1) humanistic orientation;

2) professional competence;

3) pedagogical abilities;

4) pedagogical technique.

Humanistic orientation (ideals, interests, values orientations) is the orientation
on the personality of another person who has the right to express himself, to be free in
his actions and behavior, aspires to self-actualization.

Professional competence is a combination of teacher's knowledge of discipline
and its teaching methodology with direct work with an audience whose psychology
must be well-known for the successful implementation of the content of the subject
matter.

Pedagogical abilities — presuppose the presence of professional communication

skills, which ensure readiness for positive communication, perceptual abilities, as an

320 TIepir, I. M. (2011). IIpodeciiina MaliCTepHICTh BHMKIanaua SIK yMOBa e(pEKTHBHOTO
JTUAAKTUYHOTO Tpoliecy B yHiBepcuteTi. Haykosuii uaconuc HIIY imeni M. Il. /[pacomanosa.
Cepia 5: Ileoacoeciuni nayku. peanii ma nepcnexmusu, 27, 230-235.
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indicator of high professional insight, pedagogical intuition, the ability to perceive
and understand another person, dynamic personality, emotional stability, optimistic
prediction, creativity.

Pedagogical technique (the form of the organization of behavior of the teacher)
is the receptions of possession of oneself (organism, mood, speech, attention and
imagination) and receptions of influence on others (verbal and non-verbal means),
which are closely connected with knowledge, orientation and abilities 3%,

Important is the formulation of the structural components of pedagogical skills
in the studies of L. G. Kaydalov, N. B. Shchokin, T. Yu. Vakhrushev, namely:

professional competence which is the knowledge of pedagogy, psychology,
logic, principles, forms and methods of teaching and upbringing, the content of the
subject and the individual characteristics of the student; ability to communicate,
effectively couch the teaching material, conduct controversy, manage discussions,
use visual aids and technical means of teaching, interest and support, analyze and
evaluate students' knowledge and skills, possess computer skills; oral speaking skills,
distribution of own attention, time orientation;

personal qualities which are scientific outlook, high morality, broad outlook
and erudition, spiritual culture, optimism, emotional stability, endurance,
perseverance, compassion, patience and benevolence;

pedagogical technique is a complex of competencies and skills that allow to
achieve optimal results in the education and upbringing of students (facial
expressions, gestures, speech technology, techniques of pedagogical communication,
ability to control their own emotions, mood, etc.);

pedagogical tact as the ability to choose the appropriate tone and style of
communication with schoolchildren, colleagues;

pedagogical creativity which is based on the completeness of information,

scientific forecast, the ability of a teacher every time in a new way and effectively

321 3q3r0m, 1. A., Kpamymenrko, JI. B., Kpusoroc, 1. ®. Ta in. 3ssmon, I. A. (Pex). (2004).
Ileoazoziuna mavicmeprnicms: niopyynux. Kuis: Buia mix.
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apply in the educational process various combinations of forms and methods of
pedagogical influence. The diversity of pedagogical situations, the emergence of
problems, the desire to approach their solution non-standard based on their
imagination determine the pedagogical creativity. Work "on a pattern” greatly
impoverishes the pedagogical process and negatively affects the authority of the
teacher;

humanistic orientation is one of the defining characteristics of skill. Direction
is the desire of the individual to a certain type of occupation, which is based on a
steady interest in him. Its foundation is ideals, interests, values orientations. Humanist
orientation is the focus on the personality of another person, the establishment of
spiritual values, moral norms of behavior and relations, etc.;

culture of speech is a skillful knowledge of the word, ability to accurately,
accessibly, emotionally, figuratively express one’s own thoughts, since all
pedagogical ideas, goals and objectives are realized in pedagogical interaction -
communication with the students;

pedagogical abilities are special qualities of the teacher's personality, which
determine the success of pedagogical activity 3%,

The manifestation of the skill lies in the successful resolution of the
professional-pedagogical tasks and the high level of organization of the educational
process. One of the most significant features of the professional activity of a teacher
Is that the success and effectiveness of his work directly depends on the level of of
mastery acquirement, professional competencies.

Proceeding from this, the following levels of pedagogical skill are
distinguished:

the elementary level of skill is characterized by the presence of only certain
professionally significant qualities. At this level, the teacher, as a rule, relies on the

experience of teachers-masters. However, if he stops only at the stage of

322 Kampanosa, JI. T., Illoxima H. b., Baxpymesa T. 0. (2009). Ileoazoziuna
MaticmepHicmy eukaiadaya. Has4yanbHull nocibnuk. Xapkis: Bun-so HdaV.
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methodological examples that he was told in the process of studying at a higher
educational institution or which he read in special literature, he observed during open
classes, then he turns into an interpreter of other people's ideas, mechanically and
often thoughtlessly repeating what he knows. Of course, at elementary level, the
teacher has a subject of teaching, but he lacks focus on the development of students,
techniques of dialogue organization. At the same time performance is low;

on the basic level the teacher already owns the basics of pedagogical skill:
humanistic orientation, building relationships with students and colleagues on a
positive basis. He has already mastered the subject of teaching and methodically
correctly builds the educational process;

for the perfect level the following features are characteristic: a clear direction
of the teacher's actions, their high quality, cooperation in communication, planning
and organization of activities for a long time with a view to personal development,
self-critical attitude to his own experience, self-determination of positive and
negative aspects in his pedagogical activity;

the creative level is the highest in pedagogical skill. The teacher initially and
creatively approaches professional activity, is the generator of ideas. He is able to
deviate from traditional schemes, quickly solve problem situations. His work is
distinguished by the originality of methods of interaction with reliance on reflection.
In addition, such a teacher is able to see the problem as a whole, is able to sharpen the
focus on the main. At this stage, the individual style of activity is clearly evident 323,

Summing up the above mentioned, in our opinion, it is advisable to turn to the
words of Yu. Babanskiy, who noted that the activities of masters of pedagogical work
perform a kind of function of expert assessment of close, medium and long-term
prospects of the practice of education 32,

The level of pedagogical mastery of a teacher is an indicator of the

professionalism of the teacher's activity. Therefore, we can conclude that pedagogical

323 MIpuxompko, A. U., llexuna, H. B. (2001). Ocroewvi nedazocuueckozo maticmepcmea:
yuebd. nocob. 05 cmyo. gvicul. yueob. sasedenuii. XapbkoB: M3narens yct A. U.

324 3qst0m, 1. A., Basunesuu H. T., JImurpenko T. I'. Ta in. (Ymopsn.), 3sasmom, 1. A. (Pen).
Ileoazoziuna maticmepnicms: Xpecmomamia: Haeu. noci6o. Kuis: Buina mik.
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skill is a high level of professional performance, the ability to introduce and
implement their own creative potential at the expense of skilful design of the
pedagogical process.

In modern science, the problem of professional self-actualization of a teacher
in the process of pedagogical activity is realized in a combination of interdependent
components: individual, personal, subjective, which is the necessary foundation for
the manifestation of a teacher as a specialist in pedagogical work 32,

Investigation of certain aspects of readiness for professional self-actualization
is reflected by O. Ekonomova. We share the opinion of the author and believe that by
determining the level of development of the personality and subjective component of
their own professional individuality there is a deep self-examination of professional
self-consciousness, that is, the teacher must himself answer the following questions:
how | deal with the chosen profession; Do | have a competent imagination of social
purpose of a music teacher? Are my professional goals expected from me by the
subjects of pedagogical interaction with the results of my teaching activity? what are
my abilities, my abilities help or hinder success in professional activity; how can |
make a valuable contribution to the development of the student's personality and what
tools do | need for this; when was the last time when | showed some creative
initiative 3%,

It should be noted that the professional self-actualization of the teacher of
elementary school occurs throughout all professional activities. Therefore, it is
expedient to outline the content of the concepts of "self-actualization" and

"professional self-actualization”.

325 3q3i0m, 1. A. (1994). KynsTypoTBopua QyHKIIsS BUXOBAHHS CTYAEHTIB IIEIArOriuHoro
BY3y. Buwa nedacozciuna océima: nayk. memoo. 36., 17, 66-72.

326 Exonomona, O. C. (2014). Ipodeciiina camopeanizaiis 0COOMCTOCTI B Mexkax (paxoBoi
MY3UYHO-TIEJarOriuHol MIATOTOBKU. Hayxosi 3anucku: 30ipHuk Haykoseux npays. M-eo oceimu i
HayKu, Monooi ma cnopmy Yxpainu, Hay. neo. yn-m im. M. I1. [Ipacomanosa, 120, 40-49.
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According to I. Bekh, self-actualization is a holistic activity and personality
behavior, it is a gradual and multifaceted process 37,

A. Kovaleva argues that "self-actualization is the process of the formation of an
individual, the result of which is the output to the values — the goals, directions and
methods of activity, adequate to individual abilities, and the ability, through goal-
setting, independently and individually realize his own purpose ..." 3%,

In the Great Explanatory Dictionary of Contemporary Ukrainian language,
edited by V. Buzel, the following definition has been suggested: "Self-actualization is
the fulfillment of one’s creative human potential” 3%,

In the context of our study, V. Demydenko's scientific statement is rightful,
that self-actualization is a peculiar initiative on the person's realization of his
creativity in life 3%,

The results of modern scientific research make it possible to determine the
professional self-actualization of personality as a process of the maximum possible
embodiment of a man of his internal existential potential in the external social
environment through the involvement in professional relations, characterized by the
development of professional abilities and skills and the result of which is a sense of
satisfaction from their own contribution to social affairs 3,

It is appropriate to analyze suggestion of O. Artemov and N. Pylypenko by the
concept of "professional self-actualization”, which is considered in the framework of

the scientific work of K. Poseletskoy. Scientists regard it as a socialized way of

327 Bex, I. AO. (2017). Camopeanizauia ocobucmocmi AK 6U3HAYAAbHUU YUHHUK 1T
wummeoianbHocmi. 36ipHUK HayKoBMX nNpaub 3a MmaTepianamu BceyKpaiHCbKOro HayKoBoO-
NPaKTUYHOTO CeEMiHapy 3 MiXXHapoaHoto y4acTto. Montasa: MHIY imeHi B. . KoponeHka.

328 KosampoBa, A. B. (2005). Ileoazoziuni ymosu camopeanizayii cmapuloOKiacHuKie y
HA84ANbHO-8UXOBHOMY Npoyeci 3a2anbHooc8imuboi wkoau. (ABtoped. Auc. KaHA. TeH. HAYK).
CXigHOYKpaiHChKUH HalllOHAJIBLHUHN yHIBepcUTeT iMeHI Bomonumupa Jans, Jlyranchk.

329 Bycen, B. T. (Peg.). (2005). Beaukuli maymayHull c108HUK Cy4acHOI yKpaiHCbKoi mosu (3 A00. i
donoa.). Kuis: lpniHb: BTO «MepyH».

330 Jemmmenko, B. K. (2004). Camopeamizauis: CyTHiCTb, CTAHOBJIEHHS, PO3BHTOK.
Ileoacocixa i ncuxonoeis. Bicnuk AITH Vrpainu, 2 (43), 31-36.

3L Tlocenmenpka, K. A. (2017). [liocomoexa matibymuix yuumenie @iiono2iunux
cneyianvHocmetl 00 npoghecitinoi camopeanizayii. (Jluc. kana. nen. Hayk). BIHHULBKUHN qepKaBHUMA
nefaroriyHui yHiBepcurer, BiHHULS.
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harmonious development of the personality, combined with the acquisition of
professional and practical experience in the process of obtaining a qualification by a
future specialist during the period of initial professional development (studying in a
high school) and improving professional growth in the process of performing
professional roles and responsibilities, which is an inalienable attribute of the
disclosure and implementation of personal and professional potential 332 333

An important characteristic of self-actualization of a teacher is creativity, that
is the embodiment of the teacher of his creativity in the process of professional
activity, the desire to develop, improve, approach the intended goal, which, in turn,
depends on the desire for the professional development of the elementary school
teacher.

Relying on the fact that the elementary school teacher is a direct participant in
the educational process, one can determine the following aspects of objective
assessments of the manifestation of the professional development of the elementary
school teacher as a subject of activity:

1) professional achievement of the personality in the pedagogical community,
social status of the individual in the pedagogical team;

2) pedagogical skill in solving the system of professional tasks in the field of
communication and organization of a person-developing environment in elementary
school,

3) creative assimilation of modern variational systems and models of teaching
younger students 33,

On the basis of the analysis of scientific literature one can distinguish the
following main stages, which the specialist passes in his professional development:

- preparatory (pre-university) stage associated with the choice of profession;

332 Tam ke
333 Aptemosa, O. I. (2011). MpodgpeciliHa camopeanizayis ocobucmocmi 8 cy4acHuUX ymoeax.
B3aTo 3 https://www.twirpx.com/file/359285/

334 Monepeuna JI. (2013). Kputepii npodeciiHOro po3BHTKY BUMTENS TTOYATKOBMX KIACIB.
30ipHUK HAYKOBUX npaUb YMaHCbK020 0epicasHo2o neda2o2iuno2o yuieepcumemy. 4. 1, 211-219.
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- elementary (university) stage, during which the basis of professionally
important skills and qualities of the personality of a professional are formed,;

- the main (postgraduate) stage (the period of development of all the essential
forces of the individual in order to complete his self-actualization in professional
activities) 3%,

The full professional self-actualization of the elementary school teacher lies in
an effort to make as much influence as possible on the personality of the child. The
teacher essentially self-actualizes in the self-actualization of his pupils.

It should be noted that self-actualization of the teacher, in particular his
professional self-actualization, depends to a large extent on the professional positions
and beliefs as a possible way of constructive activation of professional
implementation, the level of motivation, the experience and talent of the teacher, the
values which are meaningful for the teacher, the desire to study, to constantly
improve for the purpose of raising his professional skills in comparison with others,
the interest in self-actualization as a process, and the results of educational actions.
The basis of professional self-actualization of the personality are the problems of
growth, development, self-improvement of a specialist as a professional.

V. Grineva reveals the essence of the concepts of "professionalism™,
"professional culture”, "professional competence”, "professional training" based on
integration processes, which are inherent in both theory and practice of vocational

education, as well as characterizes their components and relations 3%,

It is known that the level of research and investigation of a scientific problem is described with the
help of various terms and concepts. To open a conceptual-terminological design of the definition of
pedagogical professionalism, we have analyzed different approaches to its interpretation.

For a deeper disclosure of this concept, we will simultaneously examine the content of the definition

of "professionalism".

35 Tlocemenpka, K. A. (2017). [liocomoexa matibymuix yuumenie iiono2iunux
cneyianvHocmeti 00 npogeciiinoi camopeanizayii. (Juc. kana. nen. Hayk). BiHHUIbKHI TepKaBHUN
MeIaroriYHIi YHIBEpCUTET, BiIHHUIIS.

336 MpuHbOBA, B. M. (2014). I1po cniegioHOWEHHSA NOHAMb «NPoghecioHaniam», «npogeciliHa
Kynbmypa», «npogecilina KomnemeHmHicmo», «npogeciliHa nidcomoska». [ledazozika ma
ncuxonoeis, 45, 74-84.
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Formulation of the concept of professionalism was first introduced by
N. Kuzmina. According to the scientist, professionalism is understood as a qualitative
characteristic of the subject of activity — the representative of a certain profession,
determined by the degree of possession of it with modern content and modern means
of solving professional problems, productive ways of their implementation. As for the
concept of "professionalism of pedagogical activity", in her opinion its content is that
the teacher has an art of forming the desire and readiness for the students to
effectively solve problems in the next educational system by means of their subject
during the time spent on the educational process 3%,

In the encyclopedia of vocational education S. Batyshev has interpreted the
concept of "professionalism” as acquired in the course of training and practical
activities, ability to competently perform paid functional responsibilities; the level of
skill and mastery in a certain lesson, respectively, the level of complexity of the tasks
performed. It has been also noted that the development of professionalism appears,
on the one hand, due to the implementation of an increasing number of functions,
when in the one profession a whole range of special knowledge and labor functions is
combined, on the other hand — by expanding activities and the fundamental thing in
this process is not in the amount of information to be absorbed, but in the ability to
creatively use it and to be able to find it, to master and apply it for practical
activity 3%,

The researcher T. Sorochan having summarized the approaches of A. Derkach,
I. Zyazyun, O. Zazykin, V. Slastonin to the disclosure of the essence of the concept
of "professionalism" emphasizes the following aspects of this concept:

a combination of professional culture and professional self-awareness, which

allows the teacher to carry out professional activities on a high-level;

337 Kyspmuna, H. B. (1990). Ilpogeccuonanusm nuunocmu npenooaeamens u macmepa
npoussoocmeennozo 0byyenus. Mocksa: Beicmi. mik.

338 Barepunesa, C. 5. (Pen.). (1998). Duyuxnonedus npogeccuonanviozo obpaszosanus. (T.1-
3). Mockaa: AIIO.
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a system that consists of personal professionalism and professionalism in
activities.

According to the author, the professionalism of the individual should be
considered as a qualitative characteristic of the subject of work, which indicates the
high level of professional or personal and business qualities, creativity, as well as the
availability of value orientations aimed at progressive development, is a qualitative
characteristic of the subject of labor, which indicates a high professional qualification
and competence, the availability of various skills and abilities, the possession of
modern algorithms and methods for solving professional problems that allows you to
carry out activities with high and stable performance 3*°.

On the basis of theoretical analysis of professionalism as a psychological-
acmeological and pedagogical concept, O. Shenderuk defines it as a complex process
in which a subject acquires vocational pedagogical knowledge, skills, abilities,
characterized by the desire to constantly update and expand the pedagogical
worldview and develop creative abilities, as well as the need for pedagogical
innovations and non-standard professional activities 34,

A thorough analysis of the essence of the teacher's professionalism is given in
the research by N. Ghuzij. The professionalism of the teacher, in her belief, is:

a norm, an example of the implementation of pedagogical activities in
accordance with the current level of pedagogical knowledge and values, acting as a
regulatory mechanism of the work of a teacher, educator, and professor;

the professionalism of the teacher is identified with the readiness, competence,
skill of the teacher-educator;

with a special attitude of the teacher to fulfilling his duties at the level of

vocation, mission. The description of the teacher's professionalism in the categories

339 Copouan, T. M. (2005). Possumox npoghecionanizmy ynpaenincvkoi OisibHOCHI

KepiBHUKIB 3a2albHOOCBIMHIX HABUANbHUX 3aK1adie y cucmemi RICAAOUNIOMHOI Nedazo2iuHoi
oceimu. ([uc. n-pa men. Hayk). Jlyrancbkuii HamioHaNbHUW TMemaroriyHuii yH-T iM. Tapaca
[lleBuenka, JlyraHchbk.

30 Ilenmepyk, O. B. (2018). Teopernunuii aHamis npodecioHanisMy SK ICHXOJIOrO-
AKMEOJIOTTYHOIO Ta MeNarorivHoro NoHATTs. Kpuminanbno-eukonagua cucmema. Buopa. Cbo2o0Hi.

3aempa: naykosuii scypHan Axademii [epacasnoi nenimenyiaproi cayocou, 1 (3), 209-224.
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of everyday consciousness is a valuable accumulation of empirical experience, but
somewhat superficial and therefore insufficient to characterize a phenomenon that
requires a more specific scientific explanation 34,

N. Ghuzij notes that pedagogical professionalism involves a qualified
mastering of the teacher by perfect pedagogical actions on the basis of mastered
algorithmic rational technologies and worked out pedagogical techniques 34,

The term "professionalism of the teacher" V. Synenko defines as a high level
of his psycho-pedagogical and scientific-subject knowledge and skills in combination
with the corresponding culture and morale, which provides in practice the socially
necessary preparation of the younger generation for life 34

From the perspective of scientists, the professionalism of a teacher is
considered as a socio-pedagogical phenomenon and a psycho-pedagogical
phenomenon. The first, in turn, is a socially determined, branched, and structurally
complex system of qualification requirements that reflect the norms and values of the
culture of a vocational and pedagogical environment in which the accumulated
scientific-theoretical and practical-methodical cultural professional experience of the
pedagogical community is concentrated in accordance with the actual social
priorities, ideals, installations with the subsequent its transformation into the system
of training and retraining of pedagogical personnel. As for the professionalism of the
teacher as a psychological and pedagogical phenomenon, he acts as an individual
projection of norms and standards of highly qualified professional-pedagogical work
at the level of culture of its implementation and is a complex integrative dynamic

multi-level education 344,

341 T'ysiit, H. B. (KepiBH. aBT. kxoi.). (2015). Iledazoziuna meopuicmv, maticmepuicmo,
npocghecionanizm y cucmemi ni020mosKu 0CEIMAHCbKUX Kaopig: 3000VmKU, NOULYKU, NePCReKmMusu .
monoepaghis. Kui: Bun-so HITY imeni M. I1. J/IparomanoBa.

342 Tysiit, H. B. (2004). Ileoazoziunuii npoghecionanizm: icmopuxo-memooono2iuni ma
meopemuyni acnekmu.: monoepagis. Kuis: HITY im. M. I1. [IparomaHnoga.

343 Cunenxo, B. £1. (1999). [Tpodeccuonanmusm yuurens. [leoazozuxa, 5, 45-52.

344 T'ysiit, H. B. (KepiBH. aBT. kxoi.). (2015). Iledazoziuna meopuicmv, maticmepuicme,
npogecionaniam 'y cucmemi ni020moeKu OC8IMAHCLKUX KAOPI8: 3000YMKU, NOULYKU, NePCHEeKMUsU .
monoepaghisn. Kuis: Bun-so HITY imeni M. I1. JIparomanosa.
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Based on the scientific ideas of G. Sotska, the professionalism of the
personality of the teacher is a qualitative characteristic, which is characterized by a
high level of professional and personal-business qualities that provide the
effectiveness of pedagogical activity and act as an internal regulator of self-
development and self-improvement. The professionalism of the activity of the teacher
reflects the high professional qualification and competence, the possession of modern
innovative algorithms and methods for solving professional problems, which allows
for pedagogical activities with high level of productivity 3.

We agree with the idea that the term "pedagogical professionalism" becomes
one of the key concepts of the theory of pedagogical work and pedagogical
education, but its explanation and interpretation remains an urgent research task, the
solution of which is the search for modern scholars. Considering the interpretation of
the concept of pedagogical professionalism in the scientific literature, one should
note the development of trends in the modeling of the structure of this phenomenon,
the allocation of a variety of activity and personality characteristics as its essential
parties. As the number of definitions of pedagogical professionalism practically
coincides with the number of their authors, the views of domestic and foreign
researchers on the essence, content and structure of the phenomenon are ambiguous,
which greatly complicates their identification and negatively affects the process of
forming the professionalism of educational staff in pedagogical practice 34,

The professionalism of the teacher is a combination of the professionalism of
the individual and the professionalism of the pedagogical activity, which determines
its formation as a professional capable of self-development, self-actualization,
transcendental access to a qualitatively new level of activity, the ability to achieve
professional maturity, which promotes the individual actualization of the individual,

the realization of his potential opportunities.

35 Corceka, I'. (2017). Axmeonoziunuii nioxio y nedazoziuniti océimi Ykpainu. B3arto 3
http://lib.iitta.gov.ua

346 T'ysiit, H. B. (KepiBH. aBT. ko). (2015). Ileoazoziuna meopuicmv, maticmepuicme,
npocghecionanizm y cucmemi ni020moeKu 0CEIMAHCLKUX KAOpig: 3000YMKU, NOWLYKU, NEPCREKMUBU :
monoepaghis. Kuis: Bun-so HITY imeni M. I1. Iparomanosa.
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MICJISIMOBA

[IpodeciitHa 3HaUMMICTh mMeaarora Ha MalOyTHI JECATWIITTS BU3HAYAETHCA
HEOOXIJHICTIO CTBOPIOBATH TAapMOHIWHE 1 TOJEpAaHTHE OCBITHE €BPOIEUCHKE 1
MDKHApOJHE CEPEOBUIIE, B SIKOMY pPEai3yIOThCS OCHOBHI NMPUHLHUIHA CTaJIOro
PO3BUTKY CYCIJIbCTBA: JIOAMHOIIGHTPU3M Ta 3a0€3MEUeHHs MpaBa Ha 370pPOBE
JKUTTSI B TapMOHIi 3 MPUPOJIOI0; ypaxXyBaHHsI MOTpeOd 1 0OOB'SI3KOBOE 30EpeKeHHS
JOBKUUTSL JII1 HUHIITHBOTO 1 MPUUAIENTHIX MOKOMIHB JOCTYI KOXXHOTO TPOMAaJITHIHA
no 1H@opMailii, 3a0e3leUeHHS HEBIJ €EMHOTO TMpaBa JIOJAHM Ha JKUTTA Ta
MOBHOI[IHHUYM PO3BUTOK; MPAarHEHHsI 10 COLIATbHOI CIIPAaBEIJIMBOCTI 1 PalliOHATBHOTO
NPUPOJOKOPUCTYBaHHS, IO  MOTpedye  TIMOOKUX  COLIAIbHO-€KOHOMIYHUX
nepeTBOpeHh B VYKpaiHI Ta HOBUX MIAXOMIB JI0 MOXJIMBOCTEH TJI0OATIBEHOTO
MapTHEPCTBA.

Posrnsin mpoGiemu  yuutens y BUMipax Horo npogeciiHOro CTaHOBIICHHS Ta
MI)KHApOJIHOI OCBITH aKIIEHTYE yBary JOCJIJHUKIB Ha ()OPMYBaHHI I€arora BHILOI
kBanmiikamii, MO B ycl yach OyJ0 OJHIEI0 3 HarajdbHUX NOTPEeO CYCHIIbCTBA,
OCKUIbKU Oy/Ab-sIKa OCBITHS cucTeMa (OpMye MPAKTUYHHUMA CBITOIJISAI JIFOJAWHH, 32
SAKOTO TIOEMHYETHCS [ISUTBHICTh 13 3aralbHUMHU  CBITOTVISIAHUMHU  I[IHHOCTSIMH,
3aKJIaJICHUMH B OCHOBY IIi€1 CHCTEMHU.

Ipogpecitine cmanoénennsi PO3TIANAETHCS K CTAHOBJICHHS Ti€l YacTHHH
KYJbTYpU OCOOMCTOCTI, sika 3a0e3mnedye ii JyXOBHE 3pOCTaHHS, camopeaiizalliio i
CAMOCTBEP/KEHHS, CIPSIMOBAaHE Ha CTBOPEHHA MAaTepiaibHOTO JIOCTAaTKy 1
MOPAJILHOTO 33JI0BOJICHHS, B1I0Opakae MpoIec J1aleKTUYHOTO MepeXoy BiJl OJTHOTO
CTYIIEHS PO3BUTKY OCOOMCTOCTI MalWOyTHHOTO (DaxiBIs 1O 1HIIOrO, SIK MOMEHT
B3a€MOIIEPETBOPEHHSI MPOTWICKHUX 1 pa3oM 3 THUM B3a€EMOIIOB’S3aHUX MOMEHTIB
po3BuTKy. IlpodeciitHe CTaHOBIIEHHS YYHTENS PO3TIIANAETHCA SK BUHUKHCHHS B
0COOMCTOCTI HOBUX MpodeciiHuX SKOCTEH, 10 HEeoOXIaHI ISl 3I1MCHEHHS
MeJaroriyHoi  JiSJIBHOCTI; SK  IICHMXOJOro-TieJaroriyie sBHINE, IO BiJoOpakae
CHUTYyaIlil0 00’ €KTUBHO-PEATBHOTO PO3BHUTKY, KOJH BKE € O3HAKA HOBOCTBOPEHHX

npodeciifHuX SIKOCTEH, ajie meaaroriyHa JisuTbHICTD I1ie He Ha0yia TOCKOHAIOCTI; SIK
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PYX 10 pO3B’SI3aHHS CYNEPEYHOCTEN MK ICHYIOUUMH peICKCUBHUMU YSIBICHHSIMU,
crocobamMu MUCJICHHS, 3HAHHSIMH, BMIHHSIMHU 1 HABUYKAMU TEJaroriqyHoi isuIbHOCTI
Ta J0CBIOM iXHbBOI pealii3allii Ha MPaKTUIll, MK MUHYJIUM JOCBIJJOM OCOOMCTICHOIO
PO3BUTKY (HAOYTTsSI 3HaHb, MENATOTIYHOI TEXHIKHU, YMIHb 1 HABUYOK y MHCTEIbKIH
rajry3i) 1 pO3BUTKOM I€JarorivHoi MaiicTepHoCTi, Mpo¢eciiHOl KyJIbTYpH; MK IBOMA
eTarmamMu YCBIIOMJIGHHSI BiacHoro «f»: «f — cTymeHT» sKuil OBOJOIBA€E
NeAaroriyHoro npodeciero 1 HaxoBor MEAArOrYHOK OCBITOMO, 1 «S — BUUTEIbY.

ABTOpu MOHOTpadii HAroJOMIYIOTh, [0 3aCTOCYBAaHHS KOMIUIEKCHOTO TIIXOIY
0 PO3BUTKY TMpodecifHUX IeJaroriyHuX HaBUYOK Iepeadadyae IMOCTIMHICTD 1
Oe3nmepepBHICTh y HaBUYaHHI, SK€ IMOYMHAETHCA 3 JOMIKIIBHOTO Ta IMOYaTKOBOTO
HaBYaHHs, 3a0€3MEeUeHHs] HAJIEKHOI MIATOTOBKHU JITEH 10 HaBYaHHS Yy CEpeHId Ta
BUIIIY TITKOJTI, IO BKJIFOYAE B ceOe mpodopieHTari0, HagaHHs iHGopMaIlii mpo puHOK
mpaili 1 lonoMarae MOJIOUM JIFOJIIM BUITH Ha PUHOK TIpalll; HaJaHHS IMpalliBHUKaM
Ta MIANPUEMISIM MOXJIMBOCTI TPOJOBXYBAaTH HAaBUYAHHS 3 METOIO MIABUIICHHS
KBasli(pikalii Ta 3aCBOEHHS HOBUX HABUYOK YIPOAOBXK BCHOTO JKHUTTS; PO3BUTOK
0a30BuX MpodeciitHNX HABUYOK (OXOIUIIOIOYM BMIHHS YHMTATH, MHUCATH 1 paxyBaTH),
KOMYHIKaTUBHUX HaBUYOK, HABUUOK POOOTH B KOJICKTHBI, 3JaTHICTh JI0 HaBUaHHS, a
TaKOX 3HAHHS TpaB MpaIiBHUKA Ta PO3YMIHHS MiANPUEMHUIBKOI MiSTIBHOCTI JUIS
MPEICTaBHUKIB BCIX Mpodeciii; 3acTocyBaHHsS Mpo(deciiiHMX HaBUYOK, $IKI JalOTh
3MOT'y TIpalliBHUKaM 3aCcTOCO- BYBaTH 3HaHHS Ta JOCBi B HOBHX cdepax
(cucTemaruzaiis, CTaHAapTU3AIlls, OLIHIOBAHHS 1 aTecTallis Mpo@eciiHuX HaBUYOK)
Tak, 00 COIliayibHI MapTHEPU Ha HAI[lOHAIbHMUX, PEriOHANbHUX a00 MIKHAPOJHUX
pUHKaxX Tpami MOIJIM JIeTKO BH3HAayaTH piBeHb KBaliikamii B pI3HUX BHUIAX
TSITEHOCTI; HAsBHOI MOXJIMBOCTI MPO(ECIHHOTO HaBYaHHS, MOTHBAIlli Ta 3MaTHOCTI
MPOJIOBKYBATH HABYAHHS 1 MIATPUMKY y BUKOPHUCTAHHI TaKOi MOKJIMBOCTI, a TaKOX
BHU3HAHHS HAOYTUX HaBUYOK .

Jnst mpodeciiHOro CTaHOBJIEHHS MaiOyTHHOI'O BUMTENS BaXXJIUBO 3PO3YMITH
CYTHICTb XapakTEepHUX JUIS Cy4acHOi cCHUTyalli cymnepeuHocTel. Bonum € wmixk
NeJaroriyHuMu peaiisiMyd Ta ICHYIOUOIO y Haylll KAPTUHOKO MeAaroriyHoi J1MCHOCTI.

BxuttoueHHst yuuTens 41 MaifOyTHHOTO YUUTENS B aHAJIl3 CyMEepeyHOCTeHN, HalaHHs iM
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MOXKJIMBOCT1 BUSIBJISITA Ta OOMPATH CMUCIIU MEIaroriaHuX 1M, MiaX0iB, KOHIIEIIIH €
KPOKOM, SIKWI BU3HAYA€ 1XHIO OCOOMCTICHY IMO3HIIIIO, @ TAKOXK PEQPIIEKCUBHO-TBOPUY
CTOPOHY MPO(DECIHHOrO CTAaHOBIICHHS.

Y  menmaroriyHid  MIATOTOBII B MDKHApOJHOMY BHMIpl  HacamImepen
30CepeKYEThCsl yBara Ha IMoBasi JI0 MpaB JIAWHU Ta JOJCHKOI TIHOCTI; TTOBa31 J0
PI3HOMAHITHOCT1 KYJIbTYp, PENirii, MOMITHYHUX Ta TPOMAJICHKUX TOTJISIB 32 TTOBHOI
MOBaru J0 3arajlbHUX MPUHUHUIIB (CIPaBEAJIMBICTh, COJIIJAPHICTD SIK YCBIJIOMJICHHS
CHUTBHOCTI 1 TIOOATBHOTO  TPOMASHCTBA, TOOpPOBUTHPHE ~ TPUHHSTTS
B3a€MOBI/INIOBIIAJIBHOCT1, BUBHAHHS TOTO, 1[0 Y B3a€EMO3AJIC)KHOMY CBITI O11HICTH 200
NPUTHIYEHHSI CTBOPIOIOTH 3arpo3y MPOIBITAHHIO 1 CTa01IBHOCTI, [IOBara 10 MPUPOIH,
MOpaJIbH1 I[IHHOCTI 1 TPUHIMIIM, 10 TOBHUHHI CTaTH OCHOBOIO JIEMOKPATUYHOI'O
yIpaBIiHHS TI00ai3alifHUMH POLIECaMHu ).

Y cBITOBIM cHcTeMl OCBITH Ta TmefaroriyHid maroToBili y XXI cTomiTTi
BUOKPEMJIIOIOThCS  TakKl TIJ00ajdbHI TEHJACHINI, SK JACMOKpaTH3allisl OCBITH
(IOCTYIHICTh O OCBITH BChOI'O HACEJIEHHS KpaiHW, HACTYIHICTh CTYIEHIB 1 PiBHIB,
HaJaHHSI aBTOHOMHOCTI M CaMOCTIMHOCTI HaBYaJIbHUM 3aKJIafaM; 3HAYHHUN BILJIUB
COLIAJIbHO-€KOHOMIYHMX YHMHHHMKIB Ha 300YyTTS OCBITH); 30UIbIIEHHS CIEKTpa
HaBYAJIbHO-OpraHi3allifHUX 3aX0/iB K Ha 3aI0BOJICHHS PI3HOOIYHUX 1HTEPECIB, TaK i
Ha PO3BUTOK 3MII0HOCTEM OCOOMCTOCTI; PO3POCTaHHS PUHKY OCBITHIX TOCIYT;
napajeJbHUd PO3BUTOK CHUCTEMU MDKHAPOIHOI OCBITM 3 PO3BUTKOM CHCTEMU
CBITOBOI'O TOCIIOJIApCTBA; HAOJIMIKEHHS KpaiH 1 PEeriOHIB Yyepe3 TEeXHIYHUN Mporpec B
KOMYHIKaIisX Ta ocnabieHHs Oap’epHMX (PYHKLIA KOPJOHIB; BEIUYE3HE CYCILUIbHE
3HAYEHHSA TEOPETUYHOI'0 3HAHHS 1 WOro KIIOYOBOI POJIi B 1HHOBAISX; PO3BUTOK
1H(GOpMAIIHHUX TEXHOJOTM Ta MPIOPUTETHICTh Y HOBOMY THIIl CYCHUIBCTBA THX
npodeciii, sIKi MOB’s3aH1 3 ONEPYBAaHHSAM Ta YIPABIIHHAM TII00ATBHUMHU MEPEKaMH,
aHAJIITUYHOIO pOOOTOI0, TEHEPYBAHHIM 1/1€M, KPEATUBHICTIO, 1HILIATUBHICTIO, CEPEeN
SAKUX BU3HAYAETHCA 1 Mpodecist yUUuTers.

OcCBITHI TPIOPUTETH MANOYTHIX ACCATHIITH B MIXKHAPOJHIN OCBITI CHpSAMOBaHi

Ha:
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—3a0e3rneyeHHss O€3KOIITOBHOI, PIBHOMPABHOI 1 SKICHOI IIOYAaTKOBOI Ta
CepeIHbO1 OCBITH, 1110 JO3BOJISIE JOMOITUCS 3aTpeOyBaHUX 1 €PEKTUBHUX PE3YJIbTATIB
HaBYaHHS;

—3a0e3MeyeHHss ISl BCIX PIBHOIO JIOCTYMY JIO SIKICHUX CHCTEM DPO3BHUTKY,
JOTJISIAYy Ta JOWIKUIBHOINO HAaBYAHHS JITEH MOIIKIIBHOTO BIKY, 1100 BOHHM OYiH
TOTOBI JI0 3/T00YTTS MOYAaTKOBOT OCBITH;

—3a0e3MeyeHHs Ui BCiX KIHOK 1 YOJIOBIKIB PIBHOTO JOCTYI 0 HEAOPOroi Ta
SKICHOI MpOQeCciHO-TEXHIYHOI Ta BHUIIOI OCBITH, Yy TOMY YHCI YHIBEPCUTETCHKOI
OCBITH,

—3017BIICHHS. YUCJIO MOJIOAMX 1 JOPOCIUX JIIOJICH, SKI  BOJIOJIIIOTH
3aTpe0yBaHUMHU HaBUYKAMH, Y TOMY YUCI MPOodeCcitHO-TEXHIYHUMH HaBUYKaMU, JJIs
MpaIeBIAMITYBaHHSA, OTPUMaHHS TiAHOI POOOTH Ta 3aHATH MiANPUEMHHUITBKOIO
TISUTBHICTIO,

—Ha JIKBIJAIiI0 TeHIEPHOI HEPIBHOCTI y cepl OCBITH 1 3a0e3MeUeHHsT PIBHOTO
JOCTYNY /10 OCBITH Ta NPOQPECIHHO-TEXHIYHOI MIATOTOBKH BCIX PIBHIB JIsl YPa3JIMBUX
rpyn HaceJeHHs, Yy TOMY YMCIl 1HBATIIIB, MPEJCTABHUKIB KOPIHHUX HAPOIB 1 JIITEH,
K1 IepeOyBaloTh B ypa3IMBOMY CTaHOBHILIL;

—3a0e3MneueHHsl s yCiX Y4HIB 37400YyTTS 3HaHb 1 HaBUYOK, HEOOXITHUX IS
CTIPUSHHS CTAJIOMY PO3BUTKY, y TOMY YHCJI NIJISIXOM HAaBUaHHS 3 MUTAaHb CTalIOro
PO3BUTKY Ta CTajJoro Crmoco0y O>KHUTTsS, TMpaB JIOJUHU, TEHIEPHOI PIBHOCTI,
Ipornara’jv KyJlbTypyd MHUPY Ta HEHACUIILCTBA, TPOMAJIIHCTBA CBITY M YCBIJIOMJICHHS
IIHHOCTI KYJIbTYPHOTO Pi3HOMAHITTS 1 BKJIaAy KyJbTYpH B CTaTUN PO3BUTOK;

—CTBOPEHHS ¥  YJOCKOHAJEHHS JISJIBHOCTI HAaBYAJIbHUX 3aKjajiiB, IO
BPaxoOBYIOTh 1HTEPECH JITE€H, OCOONMBI MOTPeOM 1HBAIIIB 1 TEHIEPHI acCHEeKTH, Ta
3a0e3neueHHs Oe3MeYHOoro, BUIBHOTO BiJI HACHUIIBCTBA 1 COLIATbHUX Oap’epiB Ta
e(pEeKTUBHOTO CEpPEIOBHUIIC HABUYAHHS JJIS BCIX;

—3HayHe 30UIbLIEHHS KIJIbKOCTI KBaM(IKOBAaHUX YYUTENIB, Yy TOMY YHUCIHI
[UIIXOM MIDKHAPOJHOTO CIIBPOOITHHUIITBA Y MIATOTOBIII BYWTENIB y KpaiHax, IO
PO3BUBAIOTHCS, OCOOJIMBO B HAWMEHII PO3BMHEHMX KpaiHax 1 MaJMX OCTPIBHHUX

JICpKaBax, 10 pO3BUBAIOTHCH.
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3ycwuiga €C Ta MIXXHApOJAHOTO CIIBTOBApPUCTBA CIPSIMOBYETHCS HAa pPO30YI0BY
HaI[lOHAIbHUX  cUCTeM MpodeciifHOi  MeAaroriyHoi  OCBITM 1 MIJTOTOBKH
KBaTi(hIKOBAHUX YYUTEJIB 1 BUKJIQ/1auiB HA OCHOBI 1HHOBAI[IMHUX METO/I1B HaBYaHHSI,
BHUCOKOSIKICHOI  1H(PACTPYKTYpH, BIAMOBIIHOCTI PHUHKY TMpaili Ta TpPaeKToOpii
MOJAJBIIOr0 HaBYaHHS; (OPMYBaHHA SIKICHOI 0a30BOI NEpBUHHOI MpodeciiHOol
oceit (I-VET), mo cnopuiiMaerbcsi y4HSMH, OaThbKaMM Ta CYCIUIBCTBOM SK
npuBabiMBa albTEPHATHBA 3arajibHIi cepeiHiil OCBITI, OplIEHTOBaHA Ha (POpPMYyBaHHS
B YUHIB KJIFOUOBHUX 1 MPO(PECIHHNX KOMIIETEHTHOCTEH; THYYKO1 cucTeMH TIpodeciiHol
OCBITH, IO TPYHTYETHCS HA HaBYAJIbHUX JIOCSATHEHHSX, MIATPUMYE THYUKI TPAEKTOPIT
HaBYaHHS, K1 Iepe0avaroTh B3a€MO3B’ 130K MK PI3HUMH OCBITHIMH MiACHCTEMaMU
(mKimpHA oOcBiTa, TpodeciiiHa OCBiTa, BHUINA OCBITa, OCBITa JOPOCIMX) 1 fKa
OplEHTOBaHa Ha BU3HAHHS pe3ylnbTaTiB HedopMaibHOI Ta 1HGOPMAIBHOI OCBITH,
BKJIFOYAIOUM KOMIIETEHTHOCT1, HEOOX1IHI Ha poO0YOMY MICIII.

Crpareris «OcBita 1 miaroroBka 2020» OXOIUTIOE TIJABHMINCHHS SIKOCTI
BUKJIQJIaHHSI Ta HABYaHHS; MPOMOIII0 MOOUIBHOCTI CTYIEHTIB 1 BHKJIaJadiB Ta
KPOCKOPJOHHE CHIBPOOITHUIITBO, TOCHJICHHS «TPUKYTHHUKA 3HaHb» IIIXOM
B3a€EMOJIIT OCBITH, JOCHIJKEHb Ta 1HHOBAIlli; 3ampOBAJKEHHS MEXaHI3MIB
e(peKTUBHOTO YIPaBIJIIHHA U (DiHAHCYBAHHS y rajy3i BUILOi OCBITH.

Cucrema nenaroriyHoi OCBITH B €BPONEUCHKOMY PEriOHI PO3BUBAETHCS Y PYCIi
3arajibHUX TEHJIEHIIN: Opi€HTallis Ha BHILY OCBITYy $K YMOBa OJEp)KaHHs
negaroriyHoi mpodyecii; 1001p KaHIMWIATIB HA OCHOBI TECTyBaHHS Ta cCHiBOecCiau;
aKIEHT Ha NPaKTUYHY MIATOTOBKY (IIPaKTHKO-Opi€EHTOBaHI (opMH HaBUaHHS,
OesrepepBHa IeaaroriyHa IpPakTUKa); BUKOPUCTAaHHS OCOOMCTICHO OpPIEHTOBAHUX
TEXHOJIOTIM Yy HaBYaHHI; TMCHXOJOrO-IeJaroriyia CrpsMOBaHICTh MEAarorigyHol
OCBITH; ITIABUIIEHHS TUTOMOI Bard CaMOCTIHHOI poOOTH

[lepciekTuBH pO3BUTKY MPO(ECITHOTO CTAHOBJIEHHS BUUTEINSA B €BPONIEHCHKOMY
Ta MI>KHApOJIHOMY BUMIp1 okpecieH] B [HuxoHcbkii neknapanii OOH «Ocgita 2030
1 mepenbayaroTh peai3allifo MpaBa Ha OCBITY, SAKICTh OCBITH Ta MOXIUBOCTI
HAaBYaHHS BIPOAOBXK KHUTTS, IOCTYIHICTh OCBITH, PIBHONPABHY 1 SIKICHY OCBITY IS

BCIX — JIITeH, MOJIOJI Ta JOPOCTUX, OXOIUIorouM Bci i1 popmu (popmanbHy,
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HeopmanbHy ¥ 1HGOPMaIBHY) 1 BC1 11 JIJAHKW BijJ BUXOBaHHS JIITEH MOJIOJIIOTO BIKY

JI0 BHIIO1 OCBITH ¥ HaBYaHHS AOPOCIIHX.
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EPILOGUE

The professional importance of the teacher for the coming decades is determined by
the need to create a harmonious and tolerant educational European and international
environment, which implements the basic principles of sustainable development of
society: human centrism and ensuring the right to a healthy life in harmony with
nature; taking into account the needs and mandatory preservation of the environment for
present and future generations, the access of every citizen to information, ensuring the
inalienable human right to life and full development; striving for social justice and
sustainable environmental management, which requires deep socio-economic
transformation in Ukraine and new approaches to global partnership opportunities.

Consideration of the problem of the teacher in the dimensions of his professional
development and international education focuses the attention of researchers on the
formation of a teacher of higher qualification, which has always been one of the urgent
needs of society, since any educational system forms a practical worldview of a person,
which combines activities with common ideological values laid at the heart of this system.

Professional formation is regarded as the formation of that part of the personality
culture, which provides its spiritual growth, self-realization and self-affirmation, aimed at
creating material wealth and moral satisfaction, reflects the process of dialectical transition
from one stage of personality development of the future specialist to another, as the
moment of mutual transformation of opposite and also interrelated moments of
development.

The professional development of a teacher is regarded as the emergence in the
personality of new professional qualities that are necessary for teaching activity; as a
psychological-pedagogical phenomenon, reflecting the situation of objective-real
development, when there are already signs of newly created professional qualities, but
pedagogical activity has not been perfected yet;as a movement to resolve the
contradictions between existing reflexive ideas, ways of thinking, knowledge and skills of
pedagogical activity and experience of their implementation in practice, between past
experience of personal development (acquisition of knowledge, pedagogical technique

and skills in the artindustry) and pedagogical skills, professional culture; between the two
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stages of realizing one's self: "I am a student" who has a pedagogical profession and
professional pedagogical education, and "l am a teacher".

The authors of the monograph emphasize that the application of a comprehensive
approach to the development of professional pedagogical skills implies a continuity of
learning, which begins with preschool and primary education, ensuring the proper
preparation of children for education in secondary and higher school, which includes
career guidance, providing market information and helps young people enter the labor
market; giving employees and entrepreneurs the opportunity to continue their training in
order to improve their skills and acquire new skills throughout their lives; development of
basic professional skills (encompassing reading, writing and counting skills),
communication skills, teamwork skills, learning ability, and knowledge of employee
rights and understanding of entrepreneurial activity for representatives of all
professions; the application of professional skills that enable employees to apply their
knowledge and experience in new areas (Systematization, standardization, evaluation and
certification of skills) so that the social partners at national, regional or international labor
markets could easily determine the level of skills in various activities; the
availableopportunity for professional training, motivation and ability to continue training
and support to use this opportunity, as well as recognition of acquired skills.

For the professional formation of a future teacher, it is important to understand the
nature of the contradictions that characterize the present-day situation. They are between
pedagogical realities and the existing picture of pedagogical reality in science. Involving a
teacher or future teacher into the analysis of contradictions, empowering them to identify
and choose the meaning of pedagogical actions, approaches, concepts is a step that
determines their personal position, as well as the reflective and creative side of
professional development.

The international dimension of pedagogical training focuses on respect for human
rights and human dignity; respect for the diversity of cultures, religions, political and
social views with full respect for the general principles (justice, solidarity as the awareness
of community and global citizenship, voluntary acceptance of mutual responsibility, a

recognition that in an interdependent world, poverty or oppression threaten the prosperity
297



and stability, respect for nature, moral values and principles that should be the basis for
demacratic governance globalization processes).

The global education system and pedagogical training in the 21st century highlight
such global trends as the democratization of education (accessibility to education for the
entire population of the country, continuity of degrees and levels, granting autonomy to
educational institutions; significant influence of socio-economic factors on
education); increasing the range of educational and organizational activities both to meet
diverse interests and to develop individual abilities; expansion of the educational services
market; parallel development of the international education system with the development
of the world economy; the approximation of countries and regions through technological
advances in communication and the weakening of barrier functions of borders; the great
social importance of theoretical knowledge and its key role in innovation; development of
information technologies and priority in the new type of society of those professions that
are related to the operation and management of global networks, analytical work,
generation of ideas, creativity, initiative, among which is defined the profession of the
teacher.

The educational priorities of the coming decades in international education are aimed
at:

— ensuring of free, equal and quality primary and secondary education, which allows to
achieve the required and effective learning outcomes;

— ensuring for all equal access to high-quality systems for the development, care and
preschool education of pre-school children, so that they are ready for primary
education;

— ensuring for all women and men equal access to affordable and high-quality vocational
and higher education, including university education;

— increase in the number of young and adult people who have the required skills,
including vocational and technical skills, for employment, obtaining decent work and

engaging in entrepreneurial activity;
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— to eliminate gender inequalities in education and to ensure equal access to education
and vocational training at all levels for wulnerable groups, including people with
disabilities, indigenous people and vulnerable children;

— providing all students with the knowledge and skills needed to promote sustainable
development, including through education on sustainable development and sustainable
lifestyles, human rights, gender equality, promoting a culture of peace and non-
violence, citizenship of the world and awareness of the value of cultural diversity, and
the contribution of culture to sustainable development;

— creating and improving the activities of educational institutions that take into account
the interests of children, the special needs of people with disabilities and gender aspects,
and ensure a safe, free from violence and social barriers and an effective learning
environment for everybody;

— agsignificant increase in the number of qualified teachers, including through
international cooperation in teacher training in developing countries, especially in least
developed countries and small island developing countries.

The efforts of the European Union and the international community are aimed at
developing national systems of vocational pedagogical education and training of qualified
teachers based on innovative teaching methods, high quality infrastructure, labor market
relevance and trajectories of further learning; the formation of quality basic primary
vocational education (I-VET), which is perceived by students, parents and society as an
attractive alternative to general secondary education, aimed at formation key and
professional competences for students; flexible educational system based on learning
achievements, maintains flexible learning trajectories that provide interconnections
between different educational subsystems (school education, vocational education, higher
education, adult education) and which focus on the recognition of non-formal
and informal learning outcomes competencies required in the workplace.

“The Education and Training 2020 is strategy which covers improving the quality
of teaching and learning; promotion of student and teacher mobility and cross-

border cooperation; strengthening the "knowledge triangle" through the interaction of
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education, research and innovation; introduction of mechanisms of effective management
and financing in the field of higher education.

The system of pedagogical education in the European region is developing in line
with the general tendencies: focus on higher education as a condition for obtaining a
teaching profession; selection of candidates on the basis of testing and job
interview; emphasis on practical training (practice-oriented forms of education,
continuous pedagogical practice); using of personally-oriented technologies in
training; psychological and pedagogical orientation of pedagogical education; increasing
the proportion of independent work.

Perspectives for the teacher development in the European and international
dimension are outlined in the Incheon Declaration of UN "Education 2030" and envisage
the realization of the right to education, quality of education and lifelong learning
opportunity, access to education, equal and quality education for everybody — children,
young people and adults, encompassing all its forms (formal, non-formal and informal )
and all its links from the education of young children to higher education and adult

learning.
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