Hayxoeuii gicnux MykauiecbKo2o 0eprcagnozo ynieepcumemy 31
TI'ymanimapui i cycninpHi HayKu

YK 802.0:37-5

THE WAYS OF USING TRADITIONAL TESTS AND ALTERNATIVE FORMS OF
ASSESSMENT OF FOREIGN LANGUAGE COMMUNICATION SKILLS
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One of the most challenging tasks for language instructors is finding effective ways to determine what and how
much their students are actually learning. Instructors need to think carefully about what kinds of knowledge their tests
allow students to demonstrate.

This article provides guidance on ways of using traditional tests and alternative forms of assessment. Traditional
pencil-and-paper tests ask students to read or listen to a selection and then answer questions about it, or to choose or
produce a correct grammatical form or vocabulary item. Such tests can be helpful as measures of students' knowledge
of language forms and their listening and reading comprehension ability.

Traditional pencil-and-paper tests ask students to read or listen to a selection and then answer questions about
it, or to choose or produce a correct grammatical form or vocabulary item. Such tests can be helpful as measures of
students' knowledge of language forms and their listening and reading comprehension ability.

However, instructors need to consider whether these tests are accurate reflections of authentic language use.
The tests usually do not present reading comprehension and listening comprehension questions until after students have
read or listened to the selection. In real life, however, people know what information they are seeking before they read
or listen. That is, they have specific information gaps in mind as they begin, and those gaps define the purpose for
reading or listening.

Instructors also need to be careful about what pencil-and-paper tests are actually testing. A quiz on which
students listen to a selection and then respond to written questions is testing reading ability as well as listening skills
and will give a lower-than-appropriate score for students whose oral comprehension is stronger than their reading
comprehension. A test on which students read a selection and then answer multiple-choice questions is testing their
knowledge of the language used in the questions as well as that used in the selection itself. If the language used in the
questions is not keyed to students’ proficiency level, the test will not reflect their ability accurately.

Language instructors also encounter students who do well on pencil-and-paper tests of grammar and sentence
structure, but make mistakes when using the same forms in oral interaction. In such cases, the test is indicating what
students know about the language, but is not providing an accurate measure of what they are able to actually do with it.

When the goal of language instruction is the development of communicative competence, instructors can
supplement (or, in some cases, replace) traditional tests with alternative assessment methods that provide more
accurate measures of progress toward communication proficiency goals. This can be done by combining formative and
summative types of assessment.

It should be noted that the choice of forms and methods of control is determined by the purpose and objectives of
the training and depends on the type of speech activity and the component of the foreign-language communicative
competence that is evaluated. Methodically and content-based control provides an opportunity to objectively identify
the level of formation of foreign-language communicative competence, to locate certain deficiencies in a timely manner
and take the necessary measures to eliminate them.

Key words: methodical control, content control, alternative forms of assessment, training tasks, traditional tests.

Urgency of the problem. Nowadays language teaching is based on the idea that the goal of
language acquisition is communicative competence: the ability to use the language correctly and
appropriately to accomplish communication goals. The desired outcome of the language learning
process is the ability to communicate competently, not the ability to use the language exactly as a
native speaker does.

One of the most challenging tasks for language instructors is finding effective ways to
determine what and how much their students are actually learning. Instructors need to think
carefully about what kinds of knowledge their tests allow students to demonstrate.

This article provides guidance on ways of using traditional tests and alternative forms of
assessment. Popup windows on the Alternative Assessment page illustrate the use of checklists and
rubrics for evaluation.

Goal setting. Traditional pencil-and-paper tests ask students to read or listen to a selection
and then answer questions about it, or to choose or produce a correct grammatical form or
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vocabulary item. Such tests can be helpful as measures of students' knowledge of language forms
and their listening and reading comprehension ability.

However, instructors need to consider whether these tests are accurate reflections of authentic
language use. The tests usually do not present reading comprehension and listening comprehension
questions until after students have read or listened to the selection. In real life, however, people
know what information they are seeking before they read or listen. That is, they have specific
information gaps in mind as they begin, and those gaps define the purpose for reading or listening.

To make language tests more like authentic listening and reading activities, instructors can
give students the comprehension questions before they listen to or read the selection. This
procedure sets up the information gaps that students will then seek to fill as they listen or read [2].

Instructors also need to be careful about what pencil-and-paper tests are actually testing. A
quiz on which students listen to a selection and then respond to written questions is testing reading
ability as well as listening skills and will give a lower-than-appropriate score for students whose
oral comprehension is stronger than their reading comprehension. A test on which students read a
selection and then answer multiple-choice questions is testing their knowledge of the language used
in the questions as well as that used in the selection itself. If the language used in the questions is
not keyed to students' proficiency level, the test will not reflect their ability accurately.

Language instructors also encounter students who do well on pencil-and-paper tests of
grammar and sentence structure, but make mistakes when using the same forms in oral interaction.
In such cases, the test is indicating what students know about the language, but is not providing an
accurate measure of what they are able to actually do with it.

When the goal of language instruction is the development of communicative competence,
instructors can supplement (or, in some cases, replace) traditional tests with alternative assessment
methods that provide more accurate measures of progress toward communication proficiency goals.
This can be done by combining formative and summative types of assessment.

Summative assessment

- Takes place at the end of a predetermined period of instruction (for example, mid-term,
final)

- Rates the student in relation to an external standard of correctness (how many right
answers are given)

- Is the approach taken by most traditional and standardized tests

- Formative assessment

- Takes place on an ongoing basis as instruction is proceeding

- Rates the student in terms of functional ability to communicate, using criteria that the
student has helped to identify

- Helps students recognize ways of improving their learning

- Is the approach taken by alternative assessment methods

Alternative Assessment

Alternative assessment uses activities that reveal what students can do with language,
emphasizing their strengths instead of their weaknesses. Alternative assessment instruments are not
only designed and structured differently from traditional tests, but are also graded or scored
differently. Because alternative assessment is performance based, it helps instructors emphasize that
the point of language learning is communication for meaningful purposes [1].

Alternative assessment methods work well in learner-centered classrooms because they are
based on the idea that students can evaluate their own learning and learn from the evaluation
process. These methods give learners opportunities to reflect on both their linguistic development
and their learning processes (what helps them learn and what might help them learn better).
Alternative assessment thus gives instructors a way to connect assessment with review of learning
strategies.

Kypnan nayxosux npayo Ne23(18)°2017



Hayxoeuii gicnux MykauiecbKo2o 0eprcagnozo ynieepcumemy 33
TI'ymanimapui i cycninpHi HayKu

Introducing alternative assessment

With alternative assessment, students are expected to participate actively in evaluating
themselves and one another. Learners who are used to traditional teacher-centered classrooms have
not been expected to take responsibility for assessment before and may need time to adjust to this
new role. They also may be skeptical that peers can provide them with feedback that will enhance
their learning.

Instructors need to prepare students for the use of alternative assessments and allow time to
teach them how to use them, so that alternative assessment will make an effective contribution to
the learning process.

Alternative assessment methods

Effective alternative assessment relies on observations that are recorded using checklists and
rubrics.

Incorporating alternative assessment into classroom activities

Instructors should plan to introduce alternative forms of assessment gradually, in conjunction
with traditional forms of testing. Using a combination of alternative assessments and more
traditional measures allows the instructor to compare results and obtain a more comprehensive
picture of students' language performance than either alternative or traditional measures alone
would provide.

At first, the instructor should use checklists and rubrics to evaluate student performance but
not ask students to do self and peer evaluation. When creating checklists and rubrics, instructors can
ask students to provide input on the criteria that should be included in each. This approach gives the
instructor time to become more comfortable with the use of alternative assessments, while modeling
their use for students. The process helps students understand how they will benefit from alternative
assessment and how they can use it effectively [5].

Because alternative assessment depends on direct observation, instructors can most easily
begin to use it when evaluating students' writing assignments and individual speaking tasks such as
presentations. Once an instructor has reached a level of comfort with checklists and rubrics, they
can also be used when observing students interacting in small groups. When doing this, however,
the instructor needs to be aware that group dynamics will have an effect on the performance of each
individual.

Once students are familiar with the use of checklists and rubrics for evaluation, they can
gradually begin to assess their own learning and provide feedback to their peers. This aspect of
alternative assessment can easily be included in the evaluation segment of a lesson. In classrooms
where traditional forms of assessment are required, this gives the instructor multiple ways of
measuring progress without increasing the time students spend taking traditional tests.

Peer and Self Assessment

One of the ways in which students internalize the characteristics of quality work is by
evaluating the work of their peers. However, if they are to offer helpful feedback, students must
have a clear understanding of what they are to look for in their peers' work. The instructor must
explain expectations clearly to them before they begin.

One way to make sure students understand this type of evaluation is to give students a
practice session with it. The instructor provides a sample writing or speaking assignment. As a
group, students determine what should be assessed and how criteria for successful completion of the
communication task should be defined. Then the instructor gives students a sample completed
assignment. Students assess this using the criteria they have developed, and determine how to
convey feedback clearly to the fictitious student.

Students can also benefit from using rubrics or checklists to guide their assessments. At first
these can be provided by the instructor; once the students have more experience, they can develop
them themselves. An example of a peer editing checklist for a writing assignment is given in the
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popup window. Notice that the checklist asks the peer evaluator to comment primarily on the
content and organization of the essay. It helps the peer evaluator focus on these areas by asking
questions about specific points, such as the presence of examples to support the ideas discussed [3] .

For peer evaluation to work effectively, the learning environment in the classroom must be
supportive. Students must feel comfortable and trust one another in order to provide honest and
constructive feedback. Instructors who use group work and peer assessment frequently can help
students develop trust by forming them into small groups early in the semester and having them
work in the same groups throughout the term. This allows them to become more comfortable with
each other and leads to better peer feedback.

Self Assessment

Students can become better language learners when they engage in deliberate thought about
what they are learning and how they are learning it. In this kind of reflection, students step back
from the learning process to think about their language learning strategies and their progress as
language learners. Such self assessment encourages students to become independent learners and
can increase their motivation.

Portfolios

Portfolios are purposeful, organized, systematic collections of student work that tell the story
of a student's efforts, progress, and achievement in specific areas. The student participates in the
selection of portfolio content, the development of guidelines for selection, and the definition of
criteria for judging merit. Portfolio assessment is a joint process for instructor and student.

Portfolio assessment emphasizes evaluation of students' progress, processes, and performance
over time. There are two basic types of portfolios:

- A process portfolio serves the purpose of classroom-level assessment on the part of both
the instructor and the student. It most often reflects formative assessment, although it may be
assigned a grade at the end of the semester or academic year. It may also include summative types
of assignments that were awarded grades.

- A product portfolio is more summative in nature. It is intended for a major evaluation of
some sort and is often accompanied by an oral presentation of its contents. For example, it may be
used as a evaluation tool for graduation from a program or for the purpose of seeking employment
[4].

In both types of portfolios, emphasis is placed on including a variety of tasks that elicit
spontaneous as well as planned language performance for a variety of purposes and audiences,
using rubrics to assess performance, and demonstrating reflection about learning, including goal
setting and self and peer assessment.

Portfolio characteristics:

- Represent an emphasis on language use and cultural understanding

- Represent a collaborative approach to assessment

- Represent a student's range of performance in reading, writing, speaking, and listening as
well as cultural understanding

- Emphasize what students can do rather than what they cannot do

- Represent a student's progress over time

- Engage students in establishing ongoing learning goals and assessing their progress
towards those goals

- Measure each student's achievement while allowing for individual differences between
students in a class

- Address improvement, effort, and achievement

- Allow for assessment of process and product

- Link teaching and assessment to learning
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Conclusion. 1t should be noted that the choice of forms and methods of control is determined
by the purpose and objectives of the training and depends on the type of speech activity and the
component of the foreign-language communicative competence that is evaluated. Methodically and
content-based control provides an opportunity to objectively identify the level of formation of
foreign-language communicative competence, to locate certain deficiencies in a timely manner and
take the necessary measures to eliminate them.
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AHHOTAIIUA

CITOCOBbI UCITOJIB30BAHUS TPAJIMITUOHHBIX TECTOB U AJIBTEPHATUBHBIX ®OPM
OLEHKU HABBIKOB OBIIIEHUSI HA UTHOCTPAHHBIX SI3BIKAX

O0Ha u3 camvix CILOACHBVIX 3a0ay O/ npenooasameieli A3blKa - HAuUmu dQ@exmusnvie cnocobvl onpedeneHus
mMo20, Kakue 3HAHUA UX Mecmbvl NO3GOJAIOM CMYOeHMAaM HPOOeMOHCmpuposams. B smou cmamve npueoosmcs
PEKOMEeHOayuu OMHOCUMENLHO CNOCOD08 UCNONb308AHUL MPAOUYUOHHBIX MECMO8 U AIbIMEPHAMUBHBIX POPM OYEHKU.
Tpaouyuonnvle mecmol ¢ KApanoawiom u OYMazou npeonazarom yuawuMcsi npoYumams Ui NOCIAYWams, a 3amem
6bIOpAMb NPAGUILHBIL BAPUAHM OMEEMA HA 6ONPOCHL O MOU UL UHOU NPASUILHOU SPAMMAMUYECKOU opme uiu
aexcuxe. Taxue mecmol Mo2ym Gblmb NOAE3HbL 8 KAYECMEE UBMEPEHUL 3HAHUL YHAUWUXCSL O A3bIKOGLIX (hopMax u ux
CROCOOHOCTU CTLYUAMb U YUMAMb.

Cnedyem ommemumy, 4mo 6bl60p Gopm u Memooo8 KOHMPOJisk ONPedeNsiemcst Yesamu u 3a0a4amu ooyuenus u
3a6UcCUm Om Mund pevegol OessmeNbHOCMU U KOMNOHEHMAd OYEeHUBAeMOU KOMMYHUKAMUGBHOU KOMHemeHyuu
unocmpannozo — azvika.  Memoouyeckuti U KOHMEHMHbIL  KOHMPOIb — Odem  8O3MOJCHOCMb  0OBbEKMUGHO
udenmuuyuposams  ypogeHv  POPMUPOBAHUSL  KOMMYHUKAMUBHOU —KOMNEMEHYUU HA UHOCMPAHHOM  S3bIKe,
CB0EBPEMEHHO BbIAABIIAMb ONpedeNeHHble HeOOCMAMKI U RPUHUMAMb HeoOX00UMble Mepbl OJisl UX YCMPAHEHUSI.

Hsmepenuss u oyenxu npenooagamenem YpogHs CHOPMUPOBAHHOCU Y CMYOEHMO8 KOMMYHUKAMUGHOU
KOMNEeMEeHMHOCIU SGIAeMCsl 8ANCHbIM U De3VCI08HbIM (PaKkmopom Kak O npenodasameneti, max u OJisi CHYOeHmMO8.
Om kauecmea KOHMPO 60 MHO2OM 3ABUCUM KAK IPHeKmUsHOCmb oOpeanuzayuy npoyecca o0oyyenus, max u cmenets
obyuennocmu cmydenmog. CoepemenHas, meopusi U NPAKMUKa nPedyCMampueaiom, Ymo yposehsb chopmuposanHocmu
UHOS3BIYHOU  KOMMYHUKAMUBHOU KOMNEMEHMHOCMU ONpeOeisiemcs ¢ NOMOWbIO USMEPEHUs. GblULeYNOMSIHYbIX
KoMnonenmos. Ilosmomy Mmuocue yueHvle UM peuieHue Mol NpodieMbl 80 GHEOPEeHUU 6 Y4eOHbll Npoyecc
mecmogvix popm konmpons. Tecm sensemcs moi onopotl, KOmopas. CIMUMYIupyem UHmewLieKmyaibHylo akmueHoCms
cmydenmog. bBrazooaps mecmogomy KOHMPOIIO MOJICHO OCYUECmEsimb OuphepeHyuposaniviii LOOX00 K CHyOeHmam
U, pYKOBOOCMBYACL HOBCUMUMU MEMOOUKAMU U MUPOBOL NPAKMUKOU, DPAHIHCUPOBATb CMYOEHMO8 N0 cPYNNAM 6
3a8UcCUMOCMU OM 3HAHUU U YMEHUI.

Ilpu cocmagnenuu mecmos UCHOIL3VIOMCS PA3IUYHbIE MUNbL Mecmosbix 3adanuil. 1Ipu noozomosxe mecmoguix
3a0aHUll OCHOBHOE GHUMAHUE YOeusiemcsi pe3yIbmMamueHOCU KOHMPOJs, €20 GaIUOHOCMU, NPAKMUYHOCMU U
Haoedxcrnocmu. [losmomy mecmosou opme KOHMPO OMEOOUMCSL 0cobas poib, KAK Popme C8A3AHHOU 8 OCHOBHOM C
umo2ogvim KoHmponem. IIoCKONbKY peanbHas KOMMYHUKAYUSL OCYWECMBIAEMC 8 ONPEOeleHHbIX CUMYayUsx, 6 mom
yucie 0eloBblxX, npoyecc 0OyueHUs U KOHMPOlb MOZYM OCYWeCMBIAmbCa 6 hopme poaegoll unu 0enosou uzpul. Taxoll
861600 Oa3Upyemcs Ha MoM pakme, YUMo uepa No360Jsiem cO03048amb PA3IUYHbIE CUMYAYUU 0el08020 O00UjeHUs,
CIUMYTUPYSL UCTIONb308AHUSL CMYOEHMAMU UHOCMPAHHO20 13blKkd. Takum obpazom, umenHo 6 uzpogoil popme naubonee
NOMHO  peanuzyemcsi KOMMYHUKAMUGHbIL N00X00 K opzanusayuu memamuyeckozo koumpons. C  yuemom
KOMMYHUKAMUBHO20 NOO0X00Ad K KOHMPONIO, MAKue pojiegble Ul O0elogvle Upbl O0ObIYHO COO0epIiHCan peyesvie
KOMMYHUKAMUGHble 3a0auu (Npou3eo0umenvHvle U peyenmueHvle), Komopvle 00ecneyusarom KOHMpOib YPOGHS
ChOPMUPOBAHHOCTIU TUHSBUCTNIUYECKUX, COYUOTUHSBUCTIUYECKUX U NPASMATNUYECKUX KOMNEeMeHYutl Cmyo0enmoa.

Buibop opm u cnocobos xonmpons onpedensiemcst yeavio u yeasimu ooyueHust u 3aeucum om 6udd peuesou
OessmenbHOCIU U KOMINOHEHMA UHOAZLIYHOU KOMMYHUKAMUBHOU KoMnemenmuocmu. Memooduuecku u cooepicamenbo
000CHOBAHHBINI  KOHMPOAbL  NO380JAEM  O00bEKMUBHO ONpedeiums YPo8eHb  CHOPMUPOBAHHOCIU  UHOS3LIYHOU
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KOMMYHUKAMUBHOU KOMNEMEHMHOCNU, C80eBPEMEHHO BbIABUMb OnpedeleHHble HeOOCMAamKU U NPUHAMb HeobXoo0uMble
Mepbl 0151 UX YCIMPAHEHUS.

Kniouegvie cnosa: memoouueckuii KOHMPOIb, KOHMEHMHbIL KOHMPOLb, AlbMePHAMUEHble QOpMbl OYeHKU,
yuebHvle 3a0auu, mpaouyuoHHbIe MEeCbl.

AHOTAIIA

IIJISIXW BUKOPUCTAHHSA TPAJTAINIMHAX TECTIB TA AJTbTEPHATUBHI ®OPMU OIL[THKHA
IHHIOMOBHHUX KOMYHIKATUBHUX HABHYOK

OoHi€ro 3 HAUCKIAOHIWUX 3a80aHb O/ GUKIAOAYI8 MOSU € 3HAUMU eeKMUBHI CnOCOOU SUBHAYEHHS MO20, SIKI
3HAHHA IX mecmu 00360110 CIYOEHMAM NPOOEMOHCMPY8AMIUL.

YV yiti cmammi nponomytomecsa pexomenoayii w000 cnocobié GUKOPUCMAHHA MPAOUYIUHUX mecmis |
ANbMEePHAMUBHUX (POPM OYIHIOBAHHSA THULOMOBHUX KOMYHIKAMUBHUX HABUYOK.

Tpaouyiuni mecmu 3 onigyem i nanepom NPONOHYIOMb YYHIE Npoyumamu abo Nociyxamu, a NOmim euopamu
NpasuibHULl 8apianm 6i0N0Gi0l Ha NUMAHHS NPO MY YU [HULY NPAGULLHY 2PAMAMUYHY hopmy abo AeKcuuny 0OUHUYIO.
Taxi mecmu mo2cymsv 6ymu KOPUCHI 8 AKOCMI BUMIPIO8AHb 3HAHL VUHIE NPO MOGHI (popmu ma ix 30amuicms Cayxamu i
yumamu.

Cnio 3asnauumu, wo eudip opm i mMemoodi KOHMPONIO SUHAUAECbCS YIIAMU | 3A60AHHAMU HAGYAHHS [
3anexcums 6i0 muny MOGHOI OiIbHOCMI [ KOMNOHEHMA OYIHIOBAHOI KOMYHIKAMUGHOT KOMIemeHYil iHO3eMHOI MOGU.
Memoouunuii i KOHMEHMHUN KOHMPOIb O0dAE MOICIUGICMb 00'€KMUSHO [0eHMU@IKyeamu pieeHb (QOpPMYEaHHs
KOMYHIKAMUGHOI KoMNnemeHyii iHo3eMHOI0 MOBOIO, CBOCHACHO BUABTAMU NEGHI HeOONIKU i 8cUamu HeoOXiOHUX 3aX00i6
ons ix ycymenns. Kommponb maxooic 30HICHIOEMbC Y 080X OCHOGHUX (popmax. cy6' ekmuenuil ma 00' €KmueHuil.
Peyenmueni 6udu MogneHHEBOT JisibHOCHI, 3A36UUAll, NEPeSIPAIOMbCsL 080MA YOPpMAMU KOHMPOIIO, A PERPOOYKIMUBHO-
NPOOYKMUBHI — MinbKuU cy0' eEKmueHumu ghopmami.

Bumiprosanuss ma  oyinwosanna euxknaoauem pieHs  cpopmoO8aHOCmi Y  CMYOeHmi8 KOMYHIKAMueHol
KOMNEeMEeHMHOCMI € 8aAXCIUBUM 1 DOe3YMOBHUM YUHHUKOM AK 0N 8UKIA0ayie, mak i Ona cmyoeHmis. Bio saxocmi
KOHMPOMIO BEUKOIO0 MIPOIO 3ANeHCUMNb K eDEeKMUSHICMb op2anizayii npoyecy HA8UanHs, Max i CMyniHb HA8YEeHOCMI
cmyoenmie. CyuacHa meopis i npakmuxa nepeobauaromos, Wo pienb cpopmMo8aHocmi iHUOMOBHOI KOMYHIKAMUBHOT
KOMNemeHMHOCMI BU3HAYAEMbCA 34 OONOMO2010 BUMIPIOBAHHSA UL E3A3HAYeHUX KOMNOHeHnmis. Tomy bazamo xmo 3
Haykosyie ebauac poss' azanmus yici npobremu y 8npoeaoitCeHti 8 HAGUANbHULL NPoYec MeCmosux Gopm KOHMpOIIo.
Tecm € micio onopoio, AKa CMUMYTIOE THMENEKMYAIbHY AKMUBHICMb CMYOeHmis. 3a60aKu mecmogomy KOHMPOLIo
MO2ICHA 30iicH08amu ougepenyitiosanuil nioxio 00 CmyoeHmis i, Kepylouuch HOGIMHIMU MEMOOUKAMU MA CEIMO80I0
NPAKMUKOIO0, PAHICYBAMU CIYOEHMIG NO 2PYNAX 3ANEeHCHO 8i0 3HAHb | YMIHb.

Ilpu cxnaoanHi mecmie GUKOPUCMOBYIOMbCS PI3HI MUnU Mecmosux 3adaus. IIpu nidcomosyi mecmogux
3060aHb OCHOBHA Y8a2a NPUOLIAEMbCS  Pe3VIbMAMUSHOCI KOHMPOI, U020 6ANiOHOCMI, NPAKMUYHOCMI Ma
Haoitinocmi. Tomy mecmositl (hopmi KOHMPOIO 8i0800UMBC 0COONUBA PONb, K YopMi NO8' A3aHIU 8 OCHOBHOMY 3
niocymkogum koumponem. OCKilbKu peanvbHa KOMYHIKAYis 30IUCHIOEMbCA 8 NeGHUX CUMYAYiax, 8 momy 4ucii Oilo8ux,
npoyec HaABYAHHs Md KOHMPOIb MOJICYMb 30IUCHIO8AMUCS, HA HAWLY OYMKY, ¥ (Popmi ponboeoi abo 0inosoi epu. Taxuil
BUCHOBOK 0a3zyemvca Ha momy ¢haxkmi, wo epa 00380JA€ CMBOpO8amuU pi3Hi cumyayii 0il08020 CRHIIKYBAHHS,
CIUMYTIOIOYU BUKOPUCIAHHSL CIYOeHmamu iHozemMHoi mogu. Taxkum yunom, came 6 iepogil ¢opmi HaubiIbW NOGHO
Peanizyemucsi KOMYHIKAMUGHU NiOXI0 00 OpeaHizayii memamuiHo2o KOHmpoJo.

3 ypaxysanusm KoMYHIKamueHo20 nioxody 00 KOHMPOMO, MAKi poivbosi abo OLN06i igpu 3a36udail MiCmsmo
MOGNEHHEBL  KOMYHIKAMUGHI 3a60aHHS  (MPOOYKMUBHI Ma peyenmueHi), sKi 3a0e3neyyioms KOHMPOIb PIieHs
cghopmosanocmi NiHeGICIMUYHUX, COYLONHEGICMUYHUX | NPASCMAMUYHUX KOMNEMEeHMHOCMell CIY0eHmie.

Bubip ¢opm i cnocobie xoumpono eusHauacmvcs Memolo ma YiAMU HAGYAHMS | 3anedcumsv Gi0 6Udy
MOGIEHHEBOT OIATbHOCMI ™A KOMNOHEHMA [HUOMOBHOI KOMYHIKAMUBHOI KOMNEMEeHMHOCMI, W0 OYIHIOEMbCS.
Memoouuno i 3Micmo6no OOIPYHMOBAHUI KOHMPOLb HAOAE MOMNCIUBICIL O00'€EKMUBHO  BUSHAUUMU  PIBEHb
cghopmosanocmi IHUOMOBHOI KOMYHIKAMUBHOI KOMNEMEHMHOCHI, CB0EYACHO SUABUMU NEGHI HeOONIKU Md XCUmu
HeoOXIOHUX 3aX00i8 0/ X YCYHeHHs.

Kniouosi cnosa: memoouunuii KOHmMpob, KOHMEHMHUL KOHMPOIb, ATbMEPHAMUEHT POPMU OYIHKU, HAGUATbHI
3A80AHHSA, MPAOUYTUHT MeCu.

Kypnan nayxosux npayo Ne23(18)°2017



