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I[HHOBaUIVHI TexXHosoril PO3BUTKY ocobucTicHo-nNpodecinHol
KOMMETEHTHOCTI MNefaroris B ymoBax MiCNAAMNIIOMHOI OCBITU: 30ipHUK
HaykoBux ctaten / 3a 3ar. peg. I. J1. EppemoBoi. Cymu, 2026. 499 c.

Y 30ipHMKY NpeacTaBfieHo HaykoBi CTaTTi YYacCHWKIB YCeyKpaiHCbKOI
HayKOBO-MPaKTUYHOI iIHTEpPHET-KOHJepeHUil «|HHOBaLiHI TeXHOMOoril PO3BUTKY
0COBUCTICHO-NPOdECIHOI KOMMETEHTHOCTI negaroris B yMoOBax
NiCNSAMMIOMHOI OCBITUY, WO PO3KPMBAKOTbL Cy4aCHWU CTaH Ta NepCrneKkTuBu
PO3BUTKY KOMMETEHTHICHOrO Miaxody y CUCTEMi OCBITU YKpaiHW; METOOOMNOMYHI
Ta METOAMYHI OCHOBW BMPOBA)KEHHA KOMMETEHTHICTHOrO nigxody Y
NiICrA4UNIIOMHIN OCBITI; pofb Ta Micue iHpOpMaLUiMHMX TEXHOMOrIN Yy cucTeMi
PO3BUTKY MPOIECIHOI KOMMNETEHTHOCTI Nefarora B yMoBax MiCrsauniioMHOI
OCBiTW;  IHHOBAUiMHI  TeXHONOri  po3BUTKY  OCOBUCTICHO-NPOdECIAHOIT
KOMMETEHTHOCTI negaroris B YyMOBaXx iHKMHO3MBHOI Ta ©e3bap’epHOl OCBITH;
HayKOBO-METOANMYHUA CynpoBig4 ¢OpMyBaHHS Ta PO3BUTKY OCODMCTICHO-
NPOMECINHOI KOMMNETEHTHOCTI KEPIBHUKIB 3akrfagiB OCBITW; KOMMTEHTHICHUN
nigxig y HYL: kpeaTBHICTb, NPaKTU4YHI BMIHHSA, HaBYaHHS BMPOLOBX XUTTS;
Oe3nevyHe OCBITHE cepegoBulle: HOBi  BUMiIpM ©e3nekn; 0cobrmBOCTI
NCUXOMOrYHOI  NIATPUMKM  Ta  (POPMYBaAHHA HaBUYOK  PE3USTbEHTHOCTI
(cTpecocTinKoCTi) y cyB’eKTiB OCBITHBOIO CEpeaoBmLLa.

KoHdepeHUis npoBoauTbCs 3a  iHiWiaTMBOK  Kadeapwu neaaroriku,
creuianbHol ocBiTM Ta MeHempkMeHTy K3 Cymcbkmn OIMTO 3 metoro
0BroBopeHHA Npobnem po3BUTKY OCOBUCTICHO-NPOGECIIHOI KOMMNETEHTHOCTI
negaroris B ymMoBax MiCMSAMMIIOMHOI OCBITU Y KOHTEKCTI iHHOBALNHOMO
PO3BUTKY AePXKaBHUX IHCTUTYLIN Ta YKpaIHCLKOro CyCrifnibCTBa.

HaykoBi cTaTTi po3MmiLLleHO B aBTOPCLKIN pegakuil.
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Mig 4yac 3acTtocyBaHHA 300poB’sA30epiratounmx TEXHOMOorin Ha ypokax
YKpalHCbKOI MOBW Ta niTepaTypu B Y4YHIB (POPMYETLCH CTaBfIEHHS A0 BracHOro
300pOB’'Ss 9K OO0 HaMBMLLOI couianbHOI LIHHOCTI, 3aranbHa npaue3gaTHICTb,
HaBWYKM cNiBPOGITHMLUTBA, €(EeKTUBHOro CninkyBaHHA, BiAYyTTS MPEKPACHOro Yy
XWUTTI, npuvpodi, MUCTeUTBi; BIACYTHICTb aKUeHTyaui Xapakrepy Ta LKigIMBnUxX
NoBeAiHKOBUX 3BMYOK, 34aTHICTb 4O camMoperynsuil, cCaMoOBUXOBaHHS TOLLIO.
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Raikhel Anna,
Mukachevo

THE LIVING CLASSROOM: A FRAMEWORK FOR RESILIENCE,
CREATIVE THERAPY, AND HUMAN CONNECTION IN HIGHER EDUCATION

Abstract Contemporary higher education operates in an era of compounding
crises: post-pandemic disruption, political instability, digital isolation, and systemic
anxiety that have permanently dismantled the illusion of the classroom as a purely
intellectual space. This paper argues that institutional resilience must be
reconceived not as passive endurance but as an active, structured, and
communal practice. Drawing on two complementary frameworks, Socio-Emotional
Learning (SEL) and Art Therapy Integration, it proposes a comprehensive model
for transforming the higher education classroom into a shared sanctuary of
psychological safety and creative healing. SEL provides the cognitive and
relational scaffolding for emotional regulation and collective empathy, while art
therapy opens a non-verbal, limbic pathway for processing trauma and chronic
stress that analytical instruction alone cannot reach.

The paper further addresses the often-overlooked vulnerability of educators
themselves, advocating for a reciprocal, multidirectional model of resilience in
which both students and teachers share responsibility for collective well-being.
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When implemented together, these frameworks do not compromise academic
rigour; they create the neurological and emotional conditions under which genuine
intellectual engagement becomes possible.

Keywords: resilience, socio-emotional learning, art therapy, trauma-
informed education, higher education, intercultural competence, compassion
fatigue, emotional regulation, collective well-being, creative expression, classroom
community, psychological safety, vicarious trauma.

Introduction and problem statement For decades the academy had worked
in a pleasant illusion: that the classroom was an insulated bubble, a clean realm of
pure intellect, divorced from the chaos of the outside world. This illusion is
destroyed forever. Today, higher education and school classrooms function in a
structurally broken, unpredictable, and highly challenging world environment.

Students and educators are continually exposed to systemic stressors such
as the economic and social aftershocks of the post-pandemic world, political
instability, and the invisible epidemic of acute anxiety and digital isolation. [3, p.5]

Expecting standard academic achievement without recognition of this
psychological burden is no longer simply inadequate instruction; it is an
institutional failure.

The main idea outline We must fundamentally reconsider our approach to
resilience. Resilience is not a catch phrase for the business world, nor is it the
silent acceptance of pain. True resilience is an active defense for cognitive
survival. It's the capacity to defend our psychological core, to adjust swiftly to
evolving circumstances, and to keep our humanity under strain.

We work and learn under stress, and students and teachers alike deserve
explicit and structured support networks. We cannot expect people to “be strong”
alone; we need to create an environment of collective well-being where educators
and learners collaborate to support one another, combat stress, process trauma,
and develop collective strength.

Institutions need to combine two strong and complementary approaches,
socio-emotional learning (SEL) and art therapy, to create classrooms that can
hold up to external crises.

While SEL provides the organised and cognitive framework for self-
regulation and interpersonal empathy, it is essential for fostering a supportive
classroom environment. For pupils, this transition transforms them from solitary
panic to collective security. It replaces antagonistic classroom management with a
foundation of mutual trust for educators. [1, p.526]

Art therapy provides a critical creative outlet for feelings that cannot be
expressed in words. It also incorporates tactile, visual, and acoustic creative
expression into the curriculum. This method can help students move beyond
mental obstacles, relieving trauma and stress that they have not addressed. It's
an unobtrusive, low-pressure observational method that teachers can use to
measure student well-being without requiring intrusive evaluation. [2, p.36]
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Together, these frameworks turn the class into a shared sanctuary rather
than a place of performance anxiety. The concept recognises a biological fact: a
brain caught in a trauma response dominated by a hyper-reactive amygdala is
physically unable to engage in deep intellectual processing. And by focusing first
on emotional stabilisation, we clear the cognitive runway for true intellectual
advancement.

Socio-emotional learning is sometimes mistaken as a luxury or a soft skill of
early childhood education. In fact, it is an important structural shield that is
necessary in higher education and adult learning settings, especially while
functioning in emergency or high-stress situations.

True SEL manifests itself in challenging environments. It is collective. Your
stability is deeply tied to my stability. When an educator publicly creates a SEL-
informed atmosphere, they are changing the social contract of the classroom.

The classroom becomes a space of shared vulnerability rather than hyper-
competition.

The Practical Foundations of Classroom SEL

To establish this communal barrier against stress, educators can embed
three basic SEL activities easily into their existing curriculum:

» Start sessions with short, low-stakes emotional check-ins. This simple act
de-stigmatises stress, letting kids realise they don’t have to hide their anxiety
behind an academic fagade.

» Developing flexible norms with colleagues for deadlines, communication,
and peer support during times of crisis. Such an approach provides pupils with a
sense of agency and control while their external circumstances are chaotic.

« Standardising breaks can help alleviate community stress. When a whole
cohort is under institutional or societal anxiety, a break from the academic lecture
to common grounding exercises or brief introspective processing might avoid
emotional contagion from becoming mass exhaustion.[2, pp.34-39]

If SEL offers the intellectual framework for managing stress, art therapy
provides the crucial, raw canvas for releasing it. Incorporating therapeutic art
activities into regular courses is an extraordinarily powerful way to dismantle those
cognitive blockages that trauma creates.

Trauma and chronic stress are not linear in their language. They are in the
limbic system, the emotional, non-verbal part of the brain. When students are
already overwhelmed by a difficult setting, asking them to write an analytical
essay or speak in front of the class might cause considerable dread. Art therapy is
a pleasant, non-threatening alternative method. Tactile experiences such as
sketching, painting, sculpting, or digital multimedia modeling bypass the speech
production centers of the brain, so complicated and powerful emotions can be
transferred to an external object.

Introducing art therapy to a traditional academic lesson does not have to
transform an English, math, or science class into a formal fine-arts studio.
Alternatively, art can be used as an intuitive, expressive way to process course
content.
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By normalising artistic production as a low-stakes part of the course,
educators are providing students with healthy, accessible coping tools. Creation
Is, by definition, an act of defiance against the destructive quality of a chaotic
environment; it provides the learner the potential to remake his or her
surroundings, even only on the surface of a sheet of paper. [3, p.8]

One frequently ignored aspect of trauma-informed education is that teachers
are vulnerable. Teachers do not have a limitless reserve of emotional energy.
Instructors, who work under stressful circumstances, are regularly subjected to
vicarious trauma and compassion fatigue, taking in the collective worry, anguish
and terror of their students until they are burnt out at a fundamental level.

Therefore, the resilience battle cannot be a top-down order where the
teacher has to save the pupils all the time. Real resilience has to be
multidirectional and reciprocal.

Educators can step off the tiring pedestal of perfect authority. When a
teacher honestly admits they too are working through a stressful atmosphere, it
models healthy vulnerability. This honesty does not weaken the authority of the
instructor. It commands profound respect and sets a compelling example of
emotional maturity.

Students also need to be empowered to help one another. Teachers can
assign the daily wellness checks to the consistent, cooperative peer-support pods
they establish in their classroom. If a student is absent or exhibits signs of severe
emotional withdrawal, their peer-support pod is trained to reach out with empathy
to prevent isolation.

When children understand that they actually have a role to play in defending
the well-being of their peers, it provides a true feeling of purpose. This
collaborative care network alleviates much of the emotional stress on the
educator, creating a self-healing, sustainable ecology.

Conclusion Living and studying in a very demanding environment is
stressful, but it can also lead to significant personal transformation. When we
intentionally integrate socio-emotional learning and therapeutic art activities into
our classrooms, we do more than withstand stress together. We reaffirm the
classroom as a bold, lively site of human interaction.

Community is resilience. If teachers and students can acknowledge their
common vulnerability, promise to be there for one another, and tap into the
healing power of artistic expression, then they can go ahead together. We make
our schools true sanctuaries of hope and strength and shared healing.

Looking ahead, the next frontier lies in embedding these frameworks
systematically into institutional policy moving beyond individual classroom practice
toward faculty training programs, curriculum design standards, and evidence-
based assessment of well-being outcomes. As research on trauma-informed
pedagogy continues to grow, future scholarship must also explore how these
models adapt across cultural contexts and digital learning environments, ensuring
that no student or educator is left to navigate crisis alone.
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CemepHs IpuHa,
Cymu

PO3BUTOK EMOL|IMHOIO IHTENEKTY OAUTUHW OAOLWKINIbHOIO BIKY

Y cmammi po3sansidaromecs ocobriueocmi eMouitiHo20 iHmesriekmy OumuHU
OOWKINNbHO20 BIKY SK 8aX/iueo20 CcKrnadHuka ii ocobucmicHo20 CmaHOB/IeHHS.
Ob6rpyHmogaHo 3Ha4YeHHs1 eMoUitiHo20 iIHmesnekmy 0ns ¢bopmysaHHs1 30amHocmi
OuUMUHU po3ni3Hagamu, pPo3ymMimu ma peayrnreamu eriacHi eMouil, a makox
83aeMol0issmu 3 eMouisMu iHwWux oodel. HazomnoweHo, wo uinecrpsamosaHul
pPO38UMOK eMOUIUHO20 IHMesieKmy € 8a)</iugumM HYUHHUKOM YCriWHOI coujaniauil
ma 2apMOHIUHO20 pPO38UMKY QUMUHU.

Knroyoei cnoea: emouitiHUl IHmMesnekm, OOWKINIbHUU 8IK, [p0O38UMOK
OumuHu, emMouii, crifikyeaHHs1, OOWKirlbHa ocgima.

NocTtaHoBKa npo6nemu. PO3BUTOK EMOLINHOMO iHTENEeKTy AOUTUHU
OOLWUKINbHOrO BiKYy € OfHield 3 akTyanbHMX npobrem cyyacHoi negarorikm Ta
NCUXONOril, OCKIfIbKM camMe B LUen nepiog 3aknagalTbCA OCHOBM €MOUIMHOI
KynbTypyn ocobuctocTi. EmouiHuin iHTenekT nepenbadvae 30aTHICTb OUTUHM
po3ni3HaBaTK BnacHi eMoLil, po3yMiTU MOYYyTTA iHWKX NoLen, KepyBaTn CBOIMU
eMouiiHUMKM  cTaHamu Ta 0OyayBaTM edqeKkTMBHY B3aEMOil0 3 OTOYEHHSM.
dopMyBaHHSA LUX YMiHb € BaXXTMBOK YMOBOK FAPMOHINHOINO PO3BUTKY AUTUMHU Ta
1T ycniwHol coujianisadil.
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