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INTRODUCTION

of the student community in wartime

Abstract. The study aimed to identify strategies for overcoming difficulties
and enhancing student resilience. The methodology included the use of
strengths, weaknesses, opportunities, and threats analysis, student surveys,
and a comparative analysis of student support strategies implemented in
Ukraine, Poland, and Georgia during wartime. The research examined the
resilience of the student community in wartime conditions, focusing on the
impact of war on students’ psycho-emotional state, academic motivation,
and adaptability to new learning environments. The study provided unique
data on stress and anxiety levels among students, a decline in their ability to
concentrate, and reduced motivation for learning. It was found that social and
psychological support from universities, families, and community initiatives
plays a crucial role in maintaining student resilience. Additionally, physical
activity and participation in volunteer initiatives were identified as having a
positive impact on students’ psychological stability. Compared to Ukraine and
Poland, Georgia has developed student support strategies for crisis situations,
including the introduction of psychological support programmes and
scholarship schemes for students from affected regions. Georgian universities
actively collaborate with international organisations to provide additional
support for students in crisis situations. The need to strengthen social and
psychological support for students during wartime has been identified, along
with the development of programmes to promote psycho-emotional well-
being and the provision of flexible and accessible learning formats in remote
education settings. The findings also confirm that support from universities
and community organisations is crucial in enhancing student resilience in
challenging circumstances. The practical significance of the study lies in
the potential application of its results to develop recommendations for the
creation of effective student support programmes in wartime conditions.
The strategies developed can be implemented in Ukrainian universities to
improve student adaptation to wartime challenges, reduce stress and anxiety
levels, and enhance academic performance amid instability

Keywords: psychological resilience; adaptation; support; mental health; social
integration

The resilience of the student community during wartime
is a crucial area of study within the fields of Psychology,
Pedagogy, and Sociology. War impacts all aspects of life,
and education is no exception. Students living in active
combat zones or forced to adapt to new realities through
emigration or internal displacement face numerous
challenges. These include stressful situations, the loss of

familiar learning environments, mental health disorders,
and the need for rapid adaptation to altered social con-
ditions. However, despite these difficulties, students can
demonstrate significant resilience through various pro-
tective mechanisms, such as support from loved ones,
university institutions, and their own internal motivation
and adaptability.

Copyright © The Author(s). This is an open access article distributed under the terms of the
Creative Commons Attribution License 4.0 (https://creativecommons.org/licenses/by/4.0/)
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In this context, resilience is defined not only as resist-
ance to stressful situations but also as the ability to recov-
er, find new ways to solve problems, and maintain mental
health in changing environments. The role of social support
and integration is vital in fostering collective resilience.
Further research is needed to explore the specifics of stu-
dent community resilience in wartime, the impact of vari-
ous forms of support on students’ ability to adapt, and the
factors that promote or hinder the development of this re-
silience. A significant number of researchers have explored
this topic, highlighting various perspectives. For instance,
A.J. Abuejheisheh et al. (2024) focused on the impact of the
war that began on 7 October 2023, in Palestine, on medi-
cal students at Al-Quds University. They analysed levels of
anxiety, depression, stress, and resilience among students,
revealing how conflict increases stress and anxiety levels.
They also emphasised the crucial role of resilience as a pro-
tective factor in maintaining mental health. Specifically,
G.G. Abulfaraj et al. (2024), in their systematic review, in-
vestigated the impact of interventions aimed at enhancing
student resilience on their mental health and well-being.
The authors highlighted various student support strategies
used in crisis situations, such as war or pandemics, and
evaluated the effectiveness of these interventions in reduc-
ing stress and anxiety. E.O. Apio (2022) studied resilience
among children during the war in northern Uganda. This
research emphasised the importance of psychosocial sup-
port and assistance for children who have experienced vio-
lence, to develop their psychological resilience.

A. Artyukhov et al. (2024) conducted a bibliometric
analysis of research on educational resilience in armed con-
flicts. They examined trends in academic studies on student
resilience, particularly in wartime, and identified key sup-
port strategies. Y. Assefa et al. (2022) analysed the impact
of armed violence on student achievement and the role of
parents in developing academic resilience during war. They
emphasised the importance of family and school support in
enhancing youth resilience in violent environments. Mod-
els that integrate university support, academic demands,
and resilience-building strategies can help students over-
come crises. A. Awais et al. (2023) developed a model that
combines university support, academic demands, and stu-
dent resilience development strategies during crisis situa-
tions, including war.

The importance of developing stress resilience among
students studying abroad becomes particularly relevant in
wartime. B. Baizhumanova et al. (2024) investigated the
impact of stress and resilience development on the mental
health and well-being of students studying abroad during
wartime. Strategies for developing resilience among teach-
ers during war are crucial for maintaining the quality of ed-
ucation. O. Banit & O. Merzliakova (2023) analysed strat-
egies for developing resilience among Ukrainian teachers
during the war, identifying adaptation and support meth-
ods that allow them to maintain professionalism and men-
tal health. I. Bartusevidiené et al. (2021) addressed the im-
portance of ensuring the academic resilience of universities

during crises. They studied how the transition from face-
to-face to online learning during the pandemic affected the
student community, revealing the importance of flexibility
and adaptation in crisis situations.

The asymmetrical impact of war on social groups re-
quires particular attention when formulating resilience
development policies. G. Celi et al. (2022) studied the
asymmetrical impact of war on different social groups,
especially within the EU context, emphasising the impor-
tance of developing resilience at the level of governments
and educational institutions. H. Egan et al. (2022) explored
the impact of mindfulness and self-compassion on stu-
dent resilience, highlighting the role of these practices in
enhancing mental well-being and academic achievement.
Resilience among Ukrainian youth is a key aspect of their
mental health during wartime E. Giordano et al. (2024) in-
vestigated the development of resilience among Ukrainian
youth during the war, focusing on the importance of social
support within peer groups to help young people cope with
stress and traumatic experiences of war.

Research on student resilience in wartime leaves some
important aspects under-explored. The impact of social
support from peers or the community on the development
of resilience in students facing psycho-emotional difficul-
ties due to conflict is not sufficiently considered. This as-
pect could be crucial for students, as social networks can
significantly contribute to their recovery. The study of the
effectiveness of psychological interventions often fails to
account for cultural and social differences among students
from different regions. Considering these factors could
help adapt strategies to specific groups and increase their
effectiveness in wartime. There is also insufficient research
on the use of modern technologies, such as online plat-
forms and mobile applications, to support students. These
gaps require further research, particularly regarding the
effectiveness of various resilience development strategies,
taking into account social, cultural, and technological as-
pects. The aim was to develop recommendations for im-
proving the resilience of the student community based on
the research findings.

The research objectives were:

1. To determine the current state of resilience within
the student community during wartime and identify the
main challenges students face.

2. To analyse strategies for overcoming difficulties and
enhancing student resilience used in Ukraine and compare
them with the experiences of Poland and Georgia.

3. To provide recommendations for improving the re-
silience of the student community based on the research
findings.

MATERIALS AND METHODS

The initial stage of the research involved determining the
current state of resilience within the student community
during wartime and identifying key challenges based on
criteria such as the psycho-emotional state of students,
including levels of stress, anxiety, and emotional burnout.

Scientific Bulletin of Mukachevo State University. Series “Pedagogy and Psychology”, Vol. 11, No. 1



Adaptability to change, focusing on the ability to effective-
ly respond to new learning conditions, remote education
formats, and shifts in communication methods. Social sup-
port, encompassing assistance from family, friends, uni-
versities, and community initiatives. Educational resilience
refers to motivation for learning, academic performance,
and maintaining engagement in academic activities during
wartime. Financial and material difficulties, including ac-
cess to essential learning resources and financial stability
issues. The theoretical foundation of the research was based
on the study of A. Burovytska (2024). Specifically, a com-
parative analysis of student resilience support strategies in
Ukraine, Poland, and Georgia was conducted. This com-
parative analysis was chosen due to the shared historical
and cultural ties among these countries, as well as the sim-
ilar challenges they face.

The main stage involved identifying strategies for over-
coming difficulties and enhancing the resilience of the stu-
dent community during wartime and conducting a com-
parative analysis of strategies implemented in Ukraine and
countries such as Poland and Georgia. The experience of
these countries in organising student support during cri-

Yamchuk

sis situations was examined, including psychological as-
sistance programmes, financial support, and measures to
integrate students into social initiatives. This allowed for
an assessment of which approaches are most effective and
which aspects need improvement in the Ukrainian context.

The final stage of the research included surveying stu-
dents from Ukrainian universities to assess their resilience
during wartime. 250 students aged 18 to 25 participated
in the survey, including 150 women (60%) and 100 men
(40%). Students from Taras Shevchenko National Univer-
sity of Kyiv and Ivan Franko National University of Lviv
participated in the study. These universities were chosen
due to the diversity of student specialisations, allowing
for the collection of representative data about the student
environment. The survey was conducted from October to
December 2024 using the Google Forms online platform.
During the research, the provisions of the Code of Eth-
ics by the American Sociological Association (2018) were
adhered to. Ethical standards were maintained during the
surveys, ensuring voluntary participation, informed con-
sent of respondents, and confidentiality of the collected
information (Table 1).

Table 1. Example of questionnaire questions

4
e

What is your stress level on a scale from 1 to 10?

Questions

How has the war affected your academic motivation? (increased/remained unchanged/decreased)

Do you feel supported by the university? (yes/partially/no)

What stress-coping strategies do you use? (physical activity, socialising with friends, meditation, volunteering, other)

Have you had to change your place of residence due to the war? (yes/no)

Do you experience social isolation due to wartime circumstances? (yes/no/partially)

Have you participated in volunteer or humanitarian initiatives? (yes, actively/sometimes/no)

worsened)

How has your ability to concentrate and study changed compared to the pre-war period? (improved/remained unchanged/

O R IO U W

Do you believe that the war has made you more resilient to life’s challenges? (yes/partially/no)

,_.
e

What measures do you think would help students better adapt to wartime conditions? (open question)

Source: compiled by the author

During the processing of the survey results with “yes”
or “no” answers, the number of responses in each catego-
ry was counted for each question. Then, the percentage of
“yes” responses was calculated using the formula: (number
of “yes” responses / total number of responses) x100. Based
on the collected data, a strengths, weaknesses, opportuni-
ties, and threats (SWOT) analysis of the student communi-
ty’s resilience was conducted.

RESULTS

The current state of student community resilience

and key challenges during wartime

Resilience is a key factor for mental health and well-being,
both for individuals and society as a whole. In the context
of students, especially during wartime, resilience takes on
particular significance. Students face numerous challenges,
such as evacuation, loss of loved ones, violence, and oth-
er negative events that can affect their mental health and
academic activities. Studying student resilience during

wartime provides an opportunity to develop psychological
support programmes and strategies for this vulnerable pop-
ulation. Resilience is not a static characteristic; it can devel-
op and strengthen throughout life. Psychologists have been
studying resilience, defined as robustness and flexibility,
since the 1970s. It also helps prevent burnout, anxiety, and
depressive states. If resilience is an innate trait, then it exists
in every person and can be trained like a muscle to cultivate
mental resilience and prevent disorders (Balagina, 2023).
Understanding and developing resilience is essential for
maintaining mental health and the effective functioning
of individuals in conditions of stress and uncertainty. This
is particularly relevant for students who face additional
challenges while studying during a military conflict (Bu-
rovytska, 2024). Thus, resilience is a multidimensional
phenomenon that encompasses the psychological, social,
educational, and physical aspects of an individual’s life. De-
veloping this quality is key to ensuring the resilience and ad-
aptability of students during war and other crisis situations.
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The psycho-emotional state of students during war-
time is significantly affected by constant stress, uncertainty
about the future, loss of loved ones or their homes, forced
migration, and the disruption of their usual way of life. War
creates chronic tension that can lead to increased anxiety,
depressive states, and emotional burnout. Many students
report difficulties with sleep, problems with concentra-
tion, a general feeling of fatigue, and a reduced interest in
studying. The feeling of helplessness and loss of control
over one’s life is also a significant factor, which can lead
to passivity or, conversely, excessive tension in an attempt
to compensate for instability. Adaptability to change is a
key indicator of resilience, as students are forced to quick-
ly adjust to new learning and daily living conditions. The
transition to remote learning, disruptions in electricity and
internet connections, evacuation to other regions or coun-
tries, and changes in communication methods with teach-
ers and classmates all require flexibility and the ability to
independently manage on€’s learning process.

Some students face a lack of adequate learning con-
ditions, the inability to attend lectures in real-time, and
difficulties completing assignments due to insufficient in-
formation or a lack of selfdiscipline. Social support plays a
critical role in maintaining student resilience, as a sense of
belonging to a community and having support from loved
ones helps to overcome stressful situations. Support from
family can manifest in financial assistance, emotional sta-
bility, and creating favourable learning conditions, even if
the student is far from home. Connection with friends and
the university environment is also important, as interaction
with others helps reduce anxiety and maintain a sense of
normalcy (Psychological support for..., 2022). Universities
implement various initiatives aimed at providing psycho-
logical assistance to students, including consultations with
specialists, the creation of online support groups, and the
organisation of volunteer activities that help students feel
valued and involved.

Students’ educational resilience is determined by their
motivation to study, their academic performance, and their
ability to maintain academic engagement even in challeng-
ing conditions. For many students, studying becomes a
kind of psychological resource that allows them to main-
tain a sense of normalcy and continue to develop despite
external circumstances. However, there are significant
challenges, including loss of motivation due to future un-
certainty, difficulties in accessing materials and resources,
and a decline in the quality of the educational process due
to teacher overload and ineffective communication. Some
students are forced to combine studying with work, which
complicates material absorption and leads to burnout (Zhy-
haylo & Sholubka, 2022). Financial and material difficulties
are among the most common problems students face dur-
ing wartime. Job loss, decreased family income, and rising
prices for housing, food, and utilities force many students
to seek additional sources of funding. Some are forced to
drop out or take a leave of absence due to the inability to
pay tuition or provide themselves with necessary resources.

Scholarship programmes, financial assistance from
universities, grant initiatives, and support from interna-
tional organisations offering opportunities to continue
education in Ukraine or abroad play an important role
in overcoming these difficulties. Assessing the resilience
of the student community during wartime allows for the
identification of the main challenges students face and the
development of effective strategies to overcome them. Psy-
cho-emotional state, adaptability to change, level of social
support, educational resilience, and financial difficulties
are the main factors that determine students’ ability to
cope with crisis situations and continue their education.
During the war, Ukrainian students can receive financial
support through various programmes and initiatives. For
example, scholarships for students under the age of 18
are 150% of the subsistence minimum, which current-
ly amounts to 4,116 UAH per month. For students aged
18-23, the scholarship is also 150% of the subsistence
minimum (Sobora, 2022). This initiative aims to support
students during the war and ensure access to education in
difficult conditions. Identifying these problems helps cre-
ate a comprehensive support system that will help students
maintain psychological health, academic success, and so-
cial integration during the war and post-war period.

Strategies for overcoming challenges

and enhancing student resilience

In the context of war, Ukrainian students face numerous
challenges affecting their psycho-emotional state, quality
of education, financial situation, and social adaptation.
To support the student community during this period,
various strategies are being developed, such as organis-
ing psychological training, providing social support, and
creating online communities for sharing experiences and
resources. These strategies are aimed at ensuring psycho-
logical resilience, adaptation to changes in the learning
process, and maintaining access to educational opportu-
nities. One of the key areas of support is the provision
of psychological assistance, as constant stress, uncertain-
ty, and traumatic events can significantly affect students’
well-being. Many universities have established psycholog-
ical support hotlines where students can receive consul-
tations from qualified specialists. Group online sessions
are also conducted to help students learn techniques for
coping with stress, managing anxiety, and maintaining
emotional balance.

Particular attention is paid to educators, as their inter-
action with students significantly impacts the psychologi-
cal climate of the learning environment. Teachers undergo
specialised training in communicating with students who
are emotionally exhausted or experiencing acute psycho-
logical crises. The organisation of the educational process
has also changed significantly during wartime. Distance
learning has become the primary mode of education, al-
lowing students to continue their studies regardless of their
location (Burovytska, 2024). To ensure access to knowl-
edge, universities have actively used electronic platforms,
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open educational resources, and recorded lectures. Flexible
study schedules have been implemented to accommodate
technical problems, power outages, and individual student
circumstances. Some educational institutions have provid-
ed opportunities for students to temporarily take courses at
partner universities abroad, with subsequent recognition of
the results obtained.

Financial support for students has become anoth-
er crucial aspect of strategies aimed at ensuring their re-
silience. In Ukraine, several grants and scholarship pro-
grammes have been introduced to assist students affected
by the war. Some universities, such as Taras Shevchenko
National University of Kyiv and National Technical Univer-
sity of Ukraine “Igor Sikorsky Kyiv Polytechnic Institute”,
have waived or reduced tuition fees for certain categories
of students, introduced additional financial incentives, and
opportunities for paid internships. Students also receive
support from international organisations and foundations,
such as the William and Flora Hewlett Foundation and the
Soros Foundation, which offer financial assistance to con-
tinue their education. Social initiatives also play a signifi-
cant role in supporting students. Volunteer organisations,
in collaboration with universities, conduct humanitari-
an aid collection campaigns, organise mutual assistance
among students, and create communities for psychologi-
cal support. Universities encourage student involvement in
volunteer initiatives, allowing them not only to receive help
but also to feel valued and find new ways to adapt to reality
(Volunteers and their family..., 2024).

The experience of overcoming challenges in the stu-
dent environment can be compared with the practices of
other countries that have faced war or have received a sig-
nificant number of student refugees, particularly Poland
and Georgia. In Poland, which became one of the main
host countries for Ukrainian students during the war, sev-
eral initiatives were implemented to support student refu-
gees. After the start of the war in Ukraine, Polish univer-
sities simplified the admission procedures for Ukrainian

The resilience of the student community in wartime

students, providing an opportunity to continue or start
their studies without unnecessary bureaucratic hurdles. In
particular, universities such as the University of Warsaw,
Jagiellonian University, Wroctaw University of Science and
Technology, Cracow University of Economics, Lublin Uni-
versity of Technology, Maria Curie-Sklodowska Universi-
ty, and SGH Warsaw School of Economics offer simplified
admission conditions for Ukrainian students. They also
provide the opportunity for free education if they have a
certificate from the State Commission for the Certification
of Knowledge of the Polish Language at the CI level or a
Polish Card (Free education in Poland..., 2025).

In addition, the Polish government and various foun-
dations have offered scholarship programmes for Ukraini-
an students, covering tuition and living expenses. For ex-
ample, the “Scholarship Programme of the Government of
Poland for Young Scientists” programme provides financial
support to students from Ukraine to conduct research at
Polish universities (The 23 edition of..., 2024). Polish
universities also provide psychological support for refu-
gee students, organising consultations and group sessions
to facilitate adaptation to the new environment. Georgia,
having its own experience with military conflicts, has also
developed strategies to support students in crisis situations.
Georgian universities have implemented psychological
support programmes for students affected by conflicts, pro-
viding individual and group consultations. Additionally,
scholarship programmes have been introduced for students
from affected regions, allowing them to continue their ed-
ucation without financial barriers. Georgian universities
also actively collaborate with international organisations to
provide additional support to students in crisis situations
(Education Ministry to offer..., 2022). To better under-
stand the strategies for supporting the resilience of the stu-
dent community during wartime, a comparative analysis of
measures implemented in Ukraine, Poland, and Georgia
was conducted. The summarised results of this analysis are
presented in Table 2.

Table 2. Comparative analysis of student resilience support strategies in Ukraine, Poland, and Georgia

Criteria Ukraine Poland Georgia
Hotlines, online consultations, . Psychological t
. . Consultations for refugee students, Syehoiogica stppor
Psychological Support stress management training, programmes, individual and

teacher support

group adaptation sessions

group consultations

Distance learning, electronic
platforms, open courses, flexible
schedules

Educational Process

Simplified admission for
Ukrainian students, opportunities

Continued education programmes

: for students from affected regions
for free education

Grants, scholarships, tuition
waivers or reductions, paid
internships

Financial Support

Government and private
scholarships, coverage of living

Scholarships for students from
conflict zones, collaboration with

expenses international foundations

Volunteer movements,
humanitarian aid collection,
mutual aid among students

Social Initiatives

Integration programmes for
Ukrainian students, cultural

Volunteer programmes,
interaction with international

events organisations

Source: compiled by the author based on Free psychological assistance to students from Ukraine is a project of the Student
Parliament of the Republic of Poland (2023), United Nations High Commissioner for Refugees Georgia (2024)
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The comparative analysis of student resilience sup-
port strategies has shown that all three countries apply
a comprehensive approach, but with different emphases
according to their capabilities and challenges. Ukraine
primarily focuses on ensuring the continuity of the edu-
cational process, adapting to distance learning, and pro-
viding psychological support to students. Given the war-
time conditions, educational institutions are focused on
minimising student stress, providing consultations, and
developing tools to overcome emotional burnout. Poland,
hosting a significant number of Ukrainian students, has
focused on their integration into local universities and fi-
nancial support. Simplified admission procedures, schol-
arship programmes, and assistance in resolving housing
and social issues have been implemented. Georgia, hav-
ing its own experience with military conflicts, emphasises
psychological support for students and financial assistance
through scholarships and international programmes. Par-
ticular attention is paid to supporting students from af-
fected regions. Although the approaches vary, all countries
are directing efforts towards enhancing the resilience of
the student community, adapting to new conditions, and
maintaining access to quality education. This confirms the
importance of comprehensive and flexible strategies to en-
sure student stability in crisis situations.

The physical aspect of resilience is an important com-
ponent of the overall adaptation and ability of students to
cope with the stresses of war. Physical activity not only
positively affects overall health but also psycho-emotion-
al well-being. It is known that regular physical activity can
significantly reduce levels of anxiety, depression, and stress,
improve mood through the release of endorphins, and en-
hance concentration and overall energy levels. For students
experiencing the stresses of war, exercise can be an impor-
tant tool for maintaining mental health and stability. In
crisis periods, such as war, physical activity can be used as
a method of stress relief and improvement of psycho-emo-
tional state. Students who participate in sports or actively
engage in physical activities (e.g., yoga, running, fitness,
team sports) often experience lower levels of anxiety and
depression (Hossain et al., 2024). Universities can provide
students with access to sports clubs or even organise spe-
cial events to motivate students to remain physically active.
In particular, during wartime, when students often have to

change their place of residence or adapt to new learning
conditions, the availability of opportunities for physical ac-
tivity becomes even more important. Programmes that in-
clude physical exercises and health support activities can be
an effective tool for supporting student resilience, helping
to reduce physical and mental exhaustion.

War has a significant impact on the academic perfor-
mance of students. Students who experience armed con-
flicts or face their consequences often have difficulties with
concentration, learning, and completing assignments. Ex-
periencing stress, anxiety, physical and emotional fatigue,
as well as problems with housing and access to learning
materials, can reduce the effectiveness of the learning
process. In wartime, many students may face constant
distractions due to external circumstances, which signif-
icantly complicates maintaining motivation to study and
achieving high results (Diab & Schultz, 2020). Changes
in the learning regime, such as the transition to distance
learning, can also be a challenge for students who do not
always have the necessary technical resources for effec-
tive learning. For many students, problems with internet
access, computer equipment, or simply maintaining aca-
demic balance during the war can become a serious barri-
er to successful learning.

At the same time, it is important to note that some
students may demonstrate increased resilience under
stress, allowing them to maintain academic engagement
and even achieve high results. For example, students who
have participated in volunteer initiatives or actively helped
communities may feel higher motivation to continue their
studies, which in turn stimulates them to improve their
academic performance. An analysis of the impact of war
on academic performance shows that while some stu-
dents may lose motivation or reduce their academic en-
gagement, others can adapt and find new ways to achieve
success, including using online resources, group projects,
or new forms of collaboration with teachers. Universities,
in turn, can support students by providing additional ac-
ademic resources, reduced assignment requirements, or
the development of alternative forms of assessment that
take into account the difficulties students face in wartime.
To identify and better understand the impact of war on
students, a survey was conducted, the results of which are
shown in Table 3.

Table 3. Student survey results on resilience during wartime

Question

What is your stress level on a scale from 1 to 10?

Responses (%)

1-3 - 11.2%,
4-6 - 28.5%,
7-9 — 42.8%,
10 - 17.5%

How has the war affected your academic motivation?

Increased - 23.6%,
Remained unchanged - 32.1%,
Decreased - 44.3%

Do you feel supported by the university?

Yes - 18.7%,
Partially — 50.9%,
No - 30.4%
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Question

What stress-coping strategies do you use?

Table 3. Continued

Responses (%)
Physical activity — 40.3%,
Socialising with friends - 28.5%,
Meditation - 19.8%,
Volunteering - 6.7%,
Other - 4.7%

Have you had to change your place of residence due to the war?

Yes - 53.2%,
No - 46.8%

Do you experience social isolation due to wartime
circumstances?

Yes - 49.4%,
Partially — 28.7%,
No -21.9%

Have you participated in volunteer or humanitarian initiatives?

Yes, actively — 18.3%,
Sometimes - 30.1%,
No - 51.6%

How has your ability to concentrate and study changed compared
to the pre-war period?

Improved - 14.2%,
Remained unchanged - 25.8%,
Worsened - 60.0%

Do you believe that the war has made you more resilient to life’s
challenges?

Yes - 31.4%,
Partially — 42.3%,
No -26.3%

What measures do you think would help students better adapt to
wartime conditions?

Psychological support - 37.5%,
Improving online learning - 30.2%,
University assistance —17.6%,
Financial support —14.7%

Source: compiled by the author

The survey results showed that the war has significant-
ly impacted the psycho-emotional state of students, their
motivation to study, and their social interaction. Most re-
spondents experience high levels of stress, concentration
problems, and some social isolation. At the same time, a
significant portion of students note an increase in their
own resilience to life’s challenges. The main adaptation

strategies were physical activity, social support, and par-
ticipation in volunteer initiatives. To improve student re-
silience, it is necessary to expand access to psychological
assistance, improve the educational process, and provide
additional financial support. Based on the collected data, a
SWOT analysis of the student community’s resilience was
conducted, as shown in Table 4.

Table 4. SWOT analysis of student community resilience

Strengths Weaknesses

High adaptability in crisis situations

Increased levels of stress, anxiety, and emotional burnout

Active use of coping strategies (physical activity, social support,
volunteering)

Worsened concentration and academic productivity

Social cohesion and mutual support among students

Feelings of social isolation due to wartime circumstances

Development of resilience to life’s challenges
Opportunities

Development of psychological support and mental health
programmes

Insufficient financial support for students in difficult conditions

Threats

Further, increase in stress levels due to prolonged uncertainty

Improvement of online learning and access to educational
resources

Loss of motivation to study due to unstable situation

Enhanced support from universities and international initiatives

Decline in the quality of education due to forced adaptation to
difficult conditions

Involvement of students in volunteer and community activities to
enhance their resilience

Mass emigration of students and brain drain

Source: compiled by the author

The SWOT analysis confirms that, despite the signifi-
cant adaptability of students, their resilience remains vul-
nerable due to high levels of stress, instability in the educa-
tional process, and social isolation. This indicates the need
to strengthen psychological and social support to ensure
their resilience during wartime.

Recommendations for enhancing student community
resilience during wartime

The resilience of the student community during wartime
is a crucial factor that determines their ability to over-
come difficulties, adapt to changes, and maintain effec-
tiveness in their studies and daily life. Given the identified
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challenges, including increased stress levels, social isolation,
reduced academic motivation, and financial difficulties, it
is necessary to develop a comprehensive set of measures to
strengthen the psychological, social, and educational resil-
ience of students. One of the key areas is ensuring access
to quality psychological support. In conditions of constant
stress and uncertainty, students must have the opportunity
to receive professional assistance. Universities can expand
the network of psychological consultations, create crisis
support centres, and organise regular training sessions on
emotional self-regulation. An important step is the imple-
mentation of self-help and stress resilience development
programmes, which include training in relaxation tech-
niques, cognitive-behavioural strategies for overcoming
difficulties, and methods for managing emotions. Social
support plays a significant role in building student resil-
ience. One solution could be to expand mentorship pro-
grammes, where experienced students or teachers provide
support to those in need. It is also worth encouraging the
creation of student communities and mutual aid groups
that will foster an atmosphere of trust and support.

Volunteer initiatives can be an effective way not only
to strengthen social connections but also to increase psy-
chological resilience through active engagement and a
sense of personal significance. The war has caused signif-
icant changes in the learning format, forcing many stu-
dents to switch to distance or hybrid learning. To improve
resilience, it is necessary to ensure a stable and accessible
learning process. This includes improving online education
methods, providing students with flexible conditions for
taking exams and completing assignments, and expanding
access to learning materials. It is important to consider that
not all students have equal opportunities for distance learn-
ing, so universities should help provide students with the
necessary technical resources.

Students who maintain or even increase their mo-
tivation in challenging conditions demonstrate greater
resilience to stress. To this end, universities should devel-
op programmes that stimulate academic engagement, in-
cluding flexible curricula, opportunities for personalised
learning, and academic mentorship support. Furthermore,
it is important to publicise success stories of students who
have overcome difficulties, which can serve as inspiration
for others. Financial stability also affects students’ ability
to adapt to challenging conditions. In many cases, the war
has deprived students of the opportunity to work, forced
them to change their place of residence, or face financial
hardship. To support students, it is necessary to expand
scholarship programmes, provide financial assistance to
those in difficult circumstances, and create opportunities
for student employment through university initiatives. Ac-
cess to housing and social services for students who have
been forced to leave their homes due to the war is also an
important aspect. Engaging students in active community
service can contribute to their psychological well-being and
enhance resilience. Volunteering, participating in charita-
ble projects, and community initiatives help students find

meaning in their activities, develop a sense of responsibil-
ity and social unity. Such initiatives not only support so-
ciety but also contribute to the personal development of
students, helping them to better adapt to the challenges of
modern life.

It is also necessary to pay attention to the physical
health of students, as it directly affects their psycho-emo-
tional state. Regular physical activity, a healthy lifestyle, and
access to sports programmes can significantly improve stu-
dents’ ability to cope with stressful situations. Universities
can promote the organisation of sports events, create free
fitness programmes, and promote a healthy lifestyle among
young people. In wartime, students often face a great deal of
uncertainty, which can cause additional stress. Universities
should ensure regular communication with students about
the educational process, support opportunities, and availa-
ble resources. Transparent communication, rapid response
to problems, and open dialogue between administration
and students will help increase trust and reduce anxiety.
The experiences of countries such as Poland and Georgia
show that effective social support programmes, flexible ed-
ucational approaches, and active student involvement in
community life contribute to enhancing resilience. Ukrain-
ian universities can adopt best practices by implementing
new mechanisms to support students and ensure their inte-
gration into the international academic environment.

Therefore, improving the resilience of the student com-
munity during wartime requires a comprehensive approach
that includes strengthening psychological support, enhanc-
ing social connections, adapting the educational process,
ensuring financial stability, promoting a healthy lifestyle,
and expanding information support. The implementation
of these measures will not only increase students” adapta-
tion to wartime conditions but also contribute to the for-
mation of a more resilient, cohesive, and self-sufficient
youth environment.

DISCUSSION

The research findings on the resilience of the student com-
munity during wartime demonstrate the multifaceted na-
ture of this phenomenon and its critical importance for
ensuring the mental health and academic stability of young
people. It has been established that the main factors of re-
silience are social support, adaptability to change, and the
availability of psychological resources. These findings have
significant practical implications, as they indicate the need
to implement systemic approaches to support students in
crisis situations.

The research data are consistent with the findings of
S. Johansson et al. (2023), who emphasised the connec-
tion between collective resilience and students’ ability to
overcome the challenges of war. The authors stressed that
effective interaction within academic communities con-
tributes to reducing anxiety levels and improving the over-
all psychological state of young people. This confirms the
importance of supportive social connections, which serve
as a key resource for overcoming crisis situations. In turn,
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A. Kaim et al. (2024) explored the impact of adaptation
strategies on student resilience levels. Their findings indi-
cate that students who actively use flexible coping strate-
gies adapt more easily to stressful conditions and maintain
motivation to study. This aligns with the results obtained,
which emphasise the importance of adaptability as a key
factor in resilience. In wartime, this flexibility manifests
not only in the academic sphere but also in the social and
emotional spheres of students’ lives. L. Kiltz et al. (2024)
examined the role of psychological resources in supporting
student resilience during crises. The researchers found that
the development of emotional intelligence, self-regulation
skills, and stress resistance positively affects the ability of
young people to overcome difficulties. This confirms the
need to expand psychological support in higher education
institutions, particularly through specialised training pro-
grammes, counselling centres, and educational initiatives.
Opverall, the research results indicate that the resilience of
the student community is a complex phenomenon deter-
mined by the interaction of social, adaptive, and psycho-
logical factors. Further research could focus on studying
the long-term effects of war on student communities, as
well as on developing effective interventions to strengthen
their resilience.

The analysis of the obtained results aligns with previous
research. S. Kimhi et al. (2023) pointed out the significance
of protective and vulnerable factors in the context of war,
which directly correlates with the conclusions about the
resilience of the student community. The conclusion that
strong social connections increase stress resistance is sup-
ported by the research results, which demonstrate that sup-
port from classmates and teachers contributes to students’
adaptation to wartime realities. Y. Kurnyshova (2023) con-
sidered resilience as a form of normative agency, which
allows students to overcome challenges and maintain in-
ternal motivation. This corresponds to the conclusions
about the importance of student autonomy and initiative
in the process of adapting to wartime conditions, which
allows them not only to cope with difficulties but also to
continue their academic and personal development. V. Lu-
nov & I. Rozhkova (2024) emphasised the importance of
strategies and interventions for building resilience, which
is also supported by the conclusion about the effectiveness
of adaptive educational programmes. The study found that
the implementation of psychological training and educa-
tional initiatives aimed at developing resilience positively
affects the emotional state of students. On the other hand,
T. Matusevych et al. (2024) argued that distance learning
can increase stress, while the research results demonstrate
that flexible online platforms, with proper support, con-
tribute to reducing anxiety. This discrepancy can be ex-
plained by contextual differences in the samples, indicating
the need for further research on the effectiveness of differ-
ent learning formats in wartime. Thus, the obtained results
align with previous research, confirming the importance of
social support, student autonomy, and adaptive educational
strategies for enhancing resilience during wartime.

The resilience of the student community in wartime

Research by international scholars also confirms the
relevance of this topic. Y. Mulati & E. Purwandari (2022)
emphasised the importance of resilience in reducing aca-
demic stress, which is directly related to the study of stu-
dent community resilience in wartime, as military events
significantly increase stress levels among students. The
ability to adapt to new learning conditions and overcome
difficulties is a key factor in their psychological resilience.
R.A. Price (2023) proposed the concept of “designer resil-
ience”, which involves the active adaptation of students to
challenging conditions. In the context of war, this idea is re-
flected in students’ search for new approaches to learning,
interaction, and mutual support, which is an important el-
ement of their resilience. V. Ogorenko et al. (2024) focused
on different types of resilience among students during war-
time, which was also reflected in the study by identifying
variations in individual coping strategies. This confirms the
need for a comprehensive approach to studying resilience,
considering the various factors that affect students’ adapta-
tion to stressful conditions.

R. Schwarzer (2024) explored resilience in the con-
text of stress and migration, highlighting the importance
of comprehensive interventions to support students in
critical conditions. This directly relates to the situation
of students who, due to war, are forced to change their
place of residence or study and adapt to new social and
cultural circumstances. M. Shwaikh (2023) emphasised
the need to create an inclusive environment and cultivate
a “language of care”, which aligns with the study’s con-
clusions about the importance of empathy in university
communities. During wartime, mutual support and so-
cial connections play a key role in maintaining students’
emotional balance. V. Sodolevska (2024) and S. Tanana &
L. Soha (2024) pointed out the necessity of psychologi-
cal interventions to support youth mental health, which
is consistent with the data on the effectiveness of such
measures. The study also emphasises that psychological
support and specialised programmes can significantly im-
prove students’ resilience during wartime. Thus, the re-
sults of international research confirm the importance of
resilience as a key factor in maintaining students’ psycho-
logical well-being in stressful conditions. This also aligns
with the conclusions about the need to provide students
with effective tools for adaptation, the development of
emotional resilience, and the formation of a supportive
educational environment in wartime.

An important aspect highlighted in the research by
L. Oviedo et al. (2022) concerned coping strategies among
students who had experienced conflicts. Their findings on
the key role of social capital coincide with current anal-
ysis regarding the importance of peer support. In war-
time, social connections play a decisive role in maintain-
ing students’ psychological resilience, helping them adapt
to new challenges and overcome emotional exhaustion.
M. Trinder et al. (2024) focused on the specifics of adap-
tation for students in language specialisations, which con-
firms the diversity of resilience manifestations in different
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academic communities. The study also found that academ-
ic specialisation affects how students cope with stressful sit-
uations: specifically, humanities students more often seek
social support, while those in technical disciplines may rely
on individual coping strategies. A. Tolstoukhov & V. Lu-
nov (2023) and Y. Utsumi (2022) examined the regional as-
pects of resilience formation, which can be integrated into
further research. Since student resilience largely depends
on the socio-cultural and economic context, further anal-
ysis of regional differences will allow for a deeper under-
standing of the mechanisms of adaptation of student com-
munities in various wartime conditions. Thus, the research
results confirm the importance of social capital, individual
and group coping strategies, and regional peculiarities in
the formation of student resilience during wartime.

CONCLUSIONS

In the course of studying the resilience of the student com-
munity during wartime, key aspects that affect students’
ability to adapt to changes, maintain their motivation, and
preserve mental stability were identified. One of the main
results of the study was the confirmation that war has a sig-
nificant impact on the psycho-emotional state of students,
their stress levels, and their ability to concentrate. The data
obtained showed that students experience high levels of
anxiety and stress, which negatively affects their academic
performance, learning ability, and motivation. This is con-
firmed by the high percentage of respondents who noted a
deterioration in their ability to concentrate on learning, as
well as a decrease in motivation to study due to the war. In
addition, the study revealed significant differences in the
level of support that students receive from the university
and social institutions.

Although many students noted the presence of support
from teachers and administration, social support, in par-
ticular, assistance from family and friends, as well as vol-
unteer initiatives, remain important factors that enhance
resilience. At the same time, the survey results indicate the
need to strengthen social and psychological support, par-
ticularly through the organisation of additional measures

focused on students’ mental health. Regarding the physical
aspect of resilience, the research results showed that most
students use physical activity as a way to cope with stress.
This includes sports, yoga, walks, and other forms of activi-
ty that help reduce anxiety and depression. Universities can
help enhance resilience by organising access to sports and
rehabilitation programmes, which can be an effective tool
for supporting students. One of the important findings of
the study is the identification of the need to improve the
distance learning system, as most students faced problems
related to access to technical resources or adaptation to new
forms of learning. This indicates the importance of further
developing infrastructure to ensure continuous and effec-
tive learning during crises.

The main recommendations arising from the study
are to strengthen social and psychological support for
students, particularly through the organisation of psycho-
therapy sessions, support groups, and the development of
programmes to improve psycho-emotional health. More
attention should also be paid to the physical health of stu-
dents, encouraging them to participate in physical activities
that help reduce stress. On the other hand, it is necessary
to continue improving distance learning technologies, pro-
vide students with all the necessary resources for effective
learning, and introduce flexible forms of assessment that
take into account the circumstances of war.

Given the results obtained, further research could focus
on studying the effects of war on students’ mental health, as
well as on developing and implementing programmes that
will facilitate their adaptation to wartime conditions. An
in-depth analysis of psychological support methods and
evaluation of their effectiveness in different conditions will
help create effective strategies to enhance student resilience
in the future.
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Pe3unbeTHicTb CTYAEHTCbKOIo KOJIEKTUBY B YMOBaXx BilHU

AHoTauis. MeTor 0yl10 BUOKPEMUTM CTpaTeril IIOJO/NAaHHA TPYAHOLIIB i IiABUINEHHA Pe3WIbEHTHOCTI CTYHEHTIB.
Meropornoris BxIodana Bukopuctanus strengths, weaknesses, opportunities, and threats analysis, onurysanHnsa cepen
CTYIEHTIB Ta MOPiBHANBHUI aHa/i3 CTpaTerill MiATPUMKM CTY[EHTIB B YMOBaX BiifHM, peanisoBaHux B Ykpaini, ITompmii
Ta Ipysii. ¥ mocmikeHHi BuMBYamacsA pe3MIbEHTHICTb CTYNEHTCHKOTO KONEKTMBY B yMOBaXx BiliHM, 30KpeMa BIIIMB
BiJfHM Ha IICMXOEMOLiHMII CTaH, aKafleMiYHy MOTMBAIIil0 Ta afJallTUBHICTh CTY/IEHTiB [0 HOBMX YMOB HaBYaHHA. Y
mporeci JocifKeHHA 6yI0 OTPUMAaHO yHiKa/IbHi IaHi IIPO piBeHb CTPeCy Ta TPUBOXKHOCTI cepef CTY/eHTiB, SHIDKEHHA
IXHPOI 3JATHOCTI 10 KOHLEHTpaLil Ta MOTMBALil 1O HaBYaHHS, a TAKOX BUABJIEHO, L0 3HAYHY POJb y IiATPUMIL
CTIMIKOCTi CTY[EHTIB Biflirpa€ colliajibHA Ta IICUXOJIOTiYHA MiJTPUMKa 3 601<y YHIBEPCUTETIB, POAVIHA Ta TPOMaChKIX
iminiaTus. Takoxx Bu3Ha4eHO, [0 ¢isMYHA aKTUBHICTD Ta Y4acTb Y BOJIOHTEPCHKUX iHiliaTMBaX MalOThb IIO3UTUBHMIL
BIUIMB Ha IICUXOJIOTiUHY CTilIKicTh CTymeHTiB. Y nopiBHAHHI 3 Ykpainow Ta Ilombero, Ipysis pospobuna crparerii
MiJTPUMKM CTY[I€HTIB Y KPM3OBMX CUTYallifX, 30KpeMa BIPOBaJVBIIM IIPOIPAMM IICUMXOJIOTIYHOI IiATPUMKM Ta
CTUIEH/Jjia/IbHi IPOrpaMI I CTYHEHTIB 3 IIOCTPaXk/la/uX perioHiB. IpysMHCHKi yHiBepCcUTETH aKTUBHO CIiBIPALIIOIOTh
3 MDKHAapOJHUMM OpraHisalisamm i 3abes3ledeHHs JONATKOBOI MiATPUMKY CTyIeHTaM Y KpU30BUX cuTyanisax. bymo
BIABJICHO HEOOXiIHICTh MOCH/ICHHA COLia/IbHOI Ta ICHMXOJIOIIYHOI HMifTPUMKY CTY/IEHTiB B yMOBaX BiJfHU, PO3BUTKY
IIporpaM IiATPUMKM IICUXOEMOLIIHOTO 340POB’A, a TAKOX 3a0e3ledeHHSA THYYKMX i JOCTYIHUX (OpM HaBYaHHA B
YMOBaX AMCTAHILiIHOrO HaBYyaHHA. OTpUMaHi pe3y/IbTaTi TaKOX IiiTBEPIKYIOTh, 10 MiATPUMKa 3 60Ky YHiBepCUTeTiB
Ta TPOMa/ICbKIX OpTaHi3allill € KII040BOIO I MiBAIIEHHA PE3UTbEHTHOCTI CTYIEHTIB y CKNMaHUX yMoBax. [IpakTudne
3HaYeHHA POOOTU IOJIATAE B MOXK/IMBOCTI BUKOPUCTAHHA Pe3y/IbTaTiB i1 pOo3pOOKU peKOMEH/Iallill 00 CTBOPEHHA
e(eKTUBHUX IpOrpaM IiATPMMKM CTYHEHTIB B yMoBax BiltHmM. Po3poOieHi crparerii MOXyTb OyTU 3aCTOCOBaHi B
YKPalHChKMX YHIBEPCUTETAX [/ IOCU/IEHHS aflalTalii CTY[JEHTIB O BOECHHMUX YMOB, 3HVDKEHHs PiBHsA CTpecy Ta
TPUBOXKHOCTI, @ TAKOXK /I MOKPAll[eHHA aKaJeMiuHOl yCIIIHOCT B yMOBaX HeCTabi/IbHOCTI
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