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IHEPEIMOBA

Ocsita, Oyayud OJHUM 3 HaWOUIBII (DPyHITAMEHTAIBHUX, TPAJAULIMHUX 1 CTIHKUX
IHCTUTYTIB CYCIUIbCTBA, MA€ BIANOBIIATH HA TNOOATbHI BUKJIMKU CHOTOJCHHS Ta JHS
3aBTpallHbOro. Hes3Bakaroun Ha Te 10 HaM CKJIAJAHO MOOAuMTH 3aBTpAIlHIA JEHb B
JOCUTb YITKUX MapaMeTpax, MU BXKe ChOTO/IHI PO3YMIEMO Ti CYTT€EBI 3MIHH, SIKI HEMUHYYE
BEAYTb J0 3MIH CaMOT'0 IHCTUTYTY OCBITH.

A came:

— IIKOJIA 1 YHIBEPCUTET, YUUTEIIb 1 BUKJIa/1a4 BTPATUIM MOHOMOMII0 Ha (POPMYyBaHHS
KapTUHH CBITY, 3HaHb 1 LIHHOCTEH y4HIB. BOHM cTamu B psia 3 IHIIMMHU JKEepeTamu
iH(OopMaLlii, BIIKPUTUMH 1 AOCTYITHUMHU JIFOJSIM Y BETMYE3HUX MaciliTadax;

— cama ernoxa paguKajIbHUX ICTOPUYHUX 3MIH BUMAra€ I1HINOI, OUIbII aKTUBHOI,
COLIIAJIbHOT TIOBEMIHKK JIFOJUHU 1 TakuX 11 SKOCTEH, SK MIIBUIICHA KPEaTUBHICTD,
1HIUBITyaTbHICTh, CAMOCTIHHICTD, (DOPMYBAHHS SKUX BaKKO JTA€THCS TPAIUIIINHINA OCBITI,
OpIEHTOBAHIM Ha PENpPOAYKTUBHY Tepeiady paHillie HaKOMM4YeHoro aocBiay. Ha T mux
HOBHUX peaJliii TOCTPO CTOSATh IMUTaHHS SKOCTI OCBITH IS 1HHOBAIIMHOTO PO3BHUTKY
CYCITUILCTBA MPH 30€PEKEHHI 1i CTIMKOCTI 1 KyJIBTYPHOI CIeII(iKH.

VY pi3HUX KpaiHax TIONITHKH, €KOHOMICTH, KEPIBHUKM CHCTEMU OCBITH,
NPEJCTABHUKK Oi3HeCcy, MPOQCIUIKOBI JIIEpH 1M Yac OOroBOPEHHS Ipo0sieM
pedopMyBaHHS CHCTEMH OCBITH 4YacTO TOBOPSTH IIPO «3pPOCTAlOdy TJI00ABHY
KOHKYPEHITIIO», «rJ100alti3allii eKOHOMIKHY, «TPaHCHAITIOHAIBHUAN 00CATY, «T100alTi3allito
OCBITHY», «TJ00ABHUNA PHUHOK OCBITHIX MOCIYT», «IJI00aibHI YHIBEPCHUTETH» TOIIO.
bararo 3apyObKHHUX €KCHEpTIB MiIKPECTIOI0Th, 110 B YMOBax TjoOaiizarii CBITOBOT
€KOHOMIKM Ta PO3BUTKY MDKHAPOJHOI KOHKYPEHIlI I1HBECTHINi B OCBITY 3 METOIO
MITOTOBKA BUCOKOKBATI(hIKOBaHMX (PaxiBI[IB CTalM >KATTEBO BAXKIMBOIO YMOBOIO
MaliOyTHROTO EKOHOMIYHOTO 3pOCTaHHA. be3 Takux 1HBECTHUIlH, CTUMYJIOBAHHS
PO3BUTKY OCBITH KOHKYPEHTHHUI CTaTyC MPOMHKCIIOBO PO3BUHEHUX KpaiH MOXKE CEpPHO3HO
MOCTPAXKIATH.

3BHUaiiHO, B 1IbOMY ILJIaH1 HE MOXKHA 3a0yBaTH IO Te, L0 SIKICTh OCBITH OB’ s3aHa

HE TUIbKU 3 €()EeKTUBHICTIO (PYHKIIIOHYBaHHS ii IHCTUTYTIB, a K 3 TUM, sIKa cCaMe€ OCBiTa
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BIINOBIIa€ MOTpedaM E€KOHOMIKM KOHKPETHOI KpaiHu. B 1mimoMy >k rioOamizariis s
OCBITM O3HAYa€ TOCWUJICHHS KOHKYpPEHIII MDK CHCTeMaMH OCBITM 1 CKJIQJOBUMH il
YCTaHOBaMH, OpIEHTAIlII0 Ha Kpallud CBITOBUM JOCBiA, (OPMYBaHHS 3arajlbHUX
napaMeTpiB OCBITH, OCTIHE MOPIBHSIHHS KPaiH Ta iX COLaTbHO-€KOHOMIUHUM PO3BUTOK.

CporojiHi MM MOXEMO CHOCTEpIraTi MOCHICHHS PsIy TEHACHLIH, 10 MOPOIKYIOTh
cepiio3Hi nuckycii B cycniibeTBl. [lepir 3a Bee, cii Bi3HAUMTH (POPMYBaHHS CTIHKOTO
YSBJICHHSI TIPO OCBITY SIK TIOCIYTY, BKITIOUEHY B PUHKOBHIA MPOCTIp. 3BiJICK 3arajibHe JJIst
OUIBIIOCTI KpaiH CBITY MParHeHHs 3HU3UTH POJib JEPKABHOTO PETYIIOBAHHS B OCBITI,
CTIPHATH MIEPETBOPEHHIO OCBITHIX YCTAHOB B apeHY KOMEPIIIHHOT aKTHBHOCTI.

Y Bci yack pO3yMIHHSI COIbHOI BIATOBLAAIBLHOCTI BYHUTENIS OYJIO JOCUTh
OJTHOTHUITHUM — 1€ BUXOBaHHSI MOJIOA1, ()OPMYBaHHS MTOKOJIIHHS, SIKE TIPOJIOBXKHTH CIIPABY
CTapIluX, ajie BK€ Ha OUIbII BUCOKOMY PIBHI PO3BHUTKY CychniuibcTBa. Pasom 3 Tum, 3
OISy Ha TE, IO BHUXOBAHHS Ma€ KyJIbTYpPOIOIUIBHUI XapakTep, B KOXKHY €ToXy
(bOpMyITIOIOTECSL TIUJTI BUXOBaHHS, OPIEHTOBaHI Ha PIBEHb PO3BUTKY CYCIUILCTBA, Ha
BUIMOBIAHI HOMY IIIHHOCTI, IIiJTi 1 OCHOBHI HAIIPSIMKHU PO3BHUTKY.

Cepen akTyaJIbHUX TPOOJIEM Cy4acHOI OCBITH — I€JaroridyHa OCBiTa B COIAJIBHO-
E€KOHOMIYHUX Tpa€eKTOpisx Ha moyatky XXI CTOTTsA, B yMOBaxX IHTEpHAIIOHAJI3AIT 1
TPaHCKOP/IOHHOCTI, TOKJIMKAHHS TIe/Iarora, €BpPONCHCHKUM BUMIp 3a0€3MEUeHHs SKOCTI
IITOTOBKK  JIOKTOPIiB (itocodii B ramy3i OCBITH, acleKTH JUCTAHIINHOI OCBITH,
0COOJIMBOCTI Oprauizailii 1HGOPMAaIIIITHO-OCBITHROIO TIPOCTOPY Y 3aKiaji 3arajibHoi
CepeNHbOi OCBITH, MIITOTOBKA BUMTENS IMOYATKOBOI ITKOJHU, TEXHOJIOTI MPOOJIEMHOTO
HaBYaHHs y (hopMyBaHH1 MPOGECIHHIX KOMITETEHITIH TOIIIO.

Mema mornozepaghii: anami3 IepCIEKTUB 1 MIPIOPUTETIB MEArOriYHOI OCBITH B €MIOXY
COLIAIbHUX BUKJIMKIB.

BpaxoBytoun mMONMIKYJIbTypHE CEpEAOBHILIE €BPOMEUCHKOI0 HAyKOBO-OCBITHBOTO
CHIBTOBAPHCTBA 3/JIs1 MIATPUMKH MOOUTFHOCTI, BCTAHOBIICHHS B3a€MOPO3YMIHHS 1
CHIBITpaIli OKpeMi MiIPO3LUTH KOJIEKTUBHOI MOHOTpadil MpeaCTaBIeH] PI3HUMH MOBAMHU:
YKPaiHCBKOIO, CJIOBAIbKOIO, YTOPCHKOIO, pyMYHCBhKOIO. CTaTTl, BKJIFOUEH1 10 MOHOTpadii,

10JIaHO MOBOIO OPUTIHATY Ta B aBTOPCHKIM pelaKiiii.



AnpecyeTbcsi paxiBLsM, SIKI 3aMarOTbCS HAYKOBOIO 1 MpO(eciifHO-TIEAarOriYHO0
TSUTBHICTIO 3 O3HA4eHOi MpoOJeMH, JIOKTOpaHTaM, aclipaHTaM Ta CTyJeHTaM
MEJAroriyHuX —CHEIaJbHOCTeM, yCIM, XTO IIIKABUTHCS CYYaCHUMHU MpoOIeMaMu

KOMIIETEHTHICHOI OCBITH 1 POQeCiiHOI MirOTOBKHU.



PO3JILI I

IHEJIAT'OI'TYHA OCBITA
B COUHIAJVIBHO-EKOHOMIYHUX
TPACKTOPIAX
HA ITOYATKY XXI CTOJIITTA



1.1. EBPOIEMCHKHUI BUMIP 3ABE3IEUEHHSI
SIKOCTI HIAIOTOBKH JJOKTOPIB ®1JIOCO®II B I'AJIY3I OCBITH
Hamania Aewenrok

P030y10Ba OBHOIIIHHUX JOKTOPCHKUX IIKUT Ta HAJIArOJKEHHS SKICHOI MiJITOTOBKH
JOKTOpIB (pitocodii € 3araJbHOHALIOHATBHOIO MPOOJIEMOIO, SKa MAa€ BHUPILIYBATUCS
O0OMUIBHO Ha BCIX PIBHIX: 3araJbHOJEPKABHOMY, IHCTUTYLIIMHOMY, IHAWBIIYaJbHOMY;
OCKUIbKM BOHA HaOyJle YCHIITHOTO BTUICHHS JIUIIE 32 YMOBH YCBITOMIICHOI KOJIEKTHBHOI
HEeoOX11HOCTI (popMyBaTH KyJIbTYpy sSIKOCTI BUIO1 ocBiTH (BO).

HuHi B yKpaiHCBKMX HAyKOBHX KOJIaX CIIOCTEpPIraeThCsl KBaBUH IHTEpec M0 Ii€i
npoOiemMu, ajpke 3 yeix piBHiB BO came 11ei, TpeTiii, OCBITHRO-HAYKOBUI PIBEHB € Hapas3i
HaliMEHIII YHOPMOBaHWIA, TIONPH BCE K HAsiBHY JNOOIPKY HOPMATHBHHUX JOKYMEHTIB, sIKi
npescTasieHi 3akonoM Ykpainu «IIpo Buiy ocBity»! (2014 p.), B sKOMy 3ampoBaIKeHO
OCBITHbO-HAYKOBUM CTymiHb JokTopa ¢uiocodii, IlocranoBoro Kabinety MinicTpis
VYxpaiau Ne 261 (2016 p.), sxoro 3arBepmkeHo «Ilopsaok miaroToBku 3100yBaviB BUIIOT
OCBITH CTymeHs JokTopa (iocodii i JOKTOpa Hayk»?, IO PEryIroe (30KpeMa) 3MicCT i
(dbopMy HOBHX CTPYKTYpOBaHHUX OCBITHbO-HAyKOBHUX TMIpOTpaM IMiATOTOBKH JOKTOPIB
dutocodii B Mexkax acmipaHTypH.

BaxnuBruM JOKyMEHTOM BBaKaeMO TakoK HarioHameHy paMKy KBasidikarriit
(HPK)?, sika BCTAHOBIIOE BUMOTM 10 PiBHS KBaiQikaiii ocoOH 3i CTyleHeM JO0KTOpa
¢utocodii, Mo Ha HUHITHBOMY eTami BiamoBinae 9 pisaio HPK. 3BepHEHHS 10 1BOTO
JOKyMEHTY € HaJ3BUYalfHO BaXJIMBHM, /K€ OCBITHHO-HAYKOBI MPOrpaMy MaroTh
3a0e3revyBaTH Pe3ybTaTH HaBYaHHS 3a CHEMIATBHICTIO BIANOBIAHO 10 cTraHmaptie BO,
32 YMOBHM BIICYTHOCTI SIKUX CTaHOM HAa ChOTOJIHI, MPOTPaMHi pe3ybTaTd HaBYAHHS
HEOOXITHO y3Tro/XKyBaTH BiAmoBigHO 10 BuMor HPK.

Sk G6aunMo, yci 3a3HaueHi JOKYMEHTH CIIPSIMOBAHI Ha IHCTUTYIIAI3AIIO MPOIECY

MATOTOBKH JTOKTOPIB (himocodii, sikuii HaOyBae AMHAMIYHMX OOEPTIB y HAIIiA KpaiHi B

1 3akoH Ykpaiau «IIpo BO» BIJT 01.07.2014 Ne 1556-VII 3 3MIHAMHU. URL:

https://zakon.rada.gov.ua/laws/show/1556-18#Text
2 TIpo 3arBep;pkenns [lopsutky miaroroBku 3100yBadie BO crymens jgokropa dhisocodii Ta JOKTOpa HAVK Y
3aKJIaax BO (HayKOBHX YCTAHOBAX). ITocTtanoBa Kabinery Miwnictpis VYkpainu; [Hopsnox,
Iepemnik Bix 23.03.2016 Ne 261. URL: https://zakon.rada.gov.ua/laws/show/261-2016-%D0%BF#Text
3 TIpo 3arBepspkenHs Harionanphoi pamku  kBagidikamiii. IToctaHoBa Kabinery MinictpiB VYkpainu;
Omnmc Big 23.11.2011 Ne 1341. URL.: https://zakon.rada.gov.ua/laws/show/1341-2011-%D0%BF
9
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https://zakon.rada.gov.ua/laws/show/1341-2011-%D0%BF

Mexax pedopmyBaHHs cucteMu BO y koHTekcTi BOJTOHCHKMX MPOIECIB BIPOIOBXK
octaHHIX 15 pokiB. 3Baxkaroun Ha TOW (PaxT, 10 y PO3BUTKY HAYKOBOTO 3HAHHS HEMae
KOPCTKUX HAIIOHAJILHUX MEX, Hallle 3BEpHEHHS J0 3apyOnKHOTO JOCBIIY, 3 OJTHOTO
00Ky, Ma€ BEJIMKE 3HAUEHHS JUII OCMHCICHHS €BOJIIOLI CBITOBOTO IEJaroriyHOro
MPOIIECY, a 3 IHIIOrO — CHpUsie€ €PEKTUBHOMY PO3BUTKY BITUM3HSHOI CHCTEMHU OCBITH,
30KpemMa BULIOI.

Pesynbrat JOCHIDKEHHS, 1O BHUKJIAACHI y PO3AUI, OTpUMaHi Ha MiACTaBl
3aCTOCYBaHHS METOJly IHTErpOBAaHOIO aHaji3y HayKOBOi, HAYKOBO-IYOJIIMCTUYHOT,
CTaTUCTUYHOI JITEPATypPH 3 BU3HAYCHOI TEMATHKH, SKUH € «METOJOM JIOCIIKCHHS, 110
YMOJKJIMBITIOE TICPETJISA], BUBYCHHS, KPUTUYHUM aHa3 Ta CHUHTE3 pPENpPE3CHTATUBHUX
JTEpaTypHUX JOKEpPENl Ha IHTETPOBAaHIA OCHOBI 3 METOK TEHEpYBaHHS HOBHUX
KOHIICNITYAJIbHUX i7Ic Ta TMEPCICKTUBHUX HAMpsMIB JOCHTIPKEHHS BCTaHOBJICHOT
npoonemm»”,

PedbopmyBannss BO Ha TpeThOMy OCBITHRO-HAYKOBOMY PIiBHI BifOYBa€ThCs B
€BPOIEHCHKIX KpaiHaX y KOHTEKCTI 3HAYHMX 3pYIIE€Hb, IO CIPUYUHHUIO BUCOKI
CYCITUIbHI OYIKYBaHHS Ta YHCJCHHI HOBI BUKJIMKH. YTIPOAOBXK JEKUIBKACOT JITHHOT
icTopii CBOro ICHYBaHHSI MIJArOTOBKAa JOKTOpIB (imocodii 3a3Haja CYTTEBUX 3MiH.
[TouaTok JOKTOPCHKHMX CTy[Iiil IIOB’S3aHMM, Hacammepea, 3 IOSBOIO  IEPIIUX
yHiBepcuTeTiB €Bpornu HarpukiHii CepeaHpoBiuYsA. Y TMepio CTAHOBIEHHS OCBITHBO-
HaykoBoi cdhepu BO cryminb mokropa ¢utocodii po3rismaBcs B SIKOCTI JIIEH3II, Ky
HEOOXiTHO OYyJI0 OTpUMATH MPAIiBHUKY YHIBEPCUTETY 3 MeTOr0 BukiananHs (docere). Y
MPOIIeCi E€BOJIOIIi JOKTOPCHKHI CTYMiHb TEPETBOPUBCS HA HAYKOBHM CTYIIHB, IO
BUpaXa€ HAcaMIlepel 3JaTHICTh MPOBOJUTH JOCHTIPKEHHS, SKi  BIATIOBITAIOTH
aKaJIeMiYHUM CTaHIapTaM, MalOTh y3araJlbHEHe MPECTABICHHS B AUCEPTAIliiHIA poOOTI
abo B omyOmikoBaHux crarTax. CmiBmpars 3 ogHUM a00 KUTbKOMa CTapIIuMH
HAYKOBIISIMA — HAYKOBUM KEPIBHUKOM ab0 TPYTIOIO CyTiepBai3epiB — 3aBXKIU BiIirpaBaia
BXITUBY POJIb Y 37I00YTTi JOKTOPCHKOTO CTYIICHS, OCKUTBKH CyTepBa3epH MiATPUMYIOTh

Ta CKEPOBYIOTh aCHIPAHTIB y IXHbOMY HAYKOBOMY TOIITYKY.

4 Torraco, R. (2005). Writing integrative literature reviews: Guidelines and examples. Human Resources
Development Review, 4, P. 356.
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[lompu Te, MmO I BIAHOCMHHU TPOAOBXKYIOTh 3aJMIIATUCA BAKIMBUMH, POJIb
MaiOyTHROrO JoKTOpa (himocodii, sk 1 3BO B 1iiomy, 3MiHmIacs, HaOyBIIK OUTBIION
3HavyIocTl. JI0CIAHUKYA BUOKPEMITIOIOTh JEKUTbKa MPUYHH.

[lo-nepiie, 3MIHWIMCS MOXIIMBOCTI Kap €PHOIO POCTY MOJIOAUX JOKTOPIB
¢utocodii. 3Bakaroud Ha MIATOTOBKY JO CYTO HAayKOBOI aKaJeMIYHOI Kap €pw,
BUITYCKHUKH BCE YacTillle OOMparoTh M03aakaJieMIuHIi HUIsX NpodeciitHoro po3BUTKY B
CYCHUIbCTBI 3HAaHb, SKE€ TOKJIAJAETbCS HA  BHCOKOKBATI(PIKOBAHMIA MEpCOHAIL
BpaxoBytoun pi3Hi kBami(ikaiiiiHi BAMOTY Cy4acHOTO pUHKY Ipalli, JJIsl aKaJIeMIuyHOi Ta
HEaKaJIeMIYHOI Kap €py BaXJIMBI SK crenudiuHi JTOCHIHMIIBKI, Tak 1 3arajibHi /
yHIBepCaibHl HABUYKH.

[lo-npyre, y CBITIII 3pOCTarOu0i CKJIAAHOCTI JOKTOPChKOi miaroroBku 3BO B3sum Ha
ceOe JI0IaTKOBY BIIMOBIAANBHICT, Yy Wi Tamy3l. BoHM mnparHyTh CTpYyKTypyBaTu
JOKTOPCHKY MiJITOTOBKY TAKMM YMHOM, 100, HE3BAYKAFOUH HA JOCSTHEHHS IHCTUTYIIHIX
IJIeH, MOJIOMI JTOCIITHUKH CHpUHAMAaId 1Ied Iepioj] HAaBYaHHS SIK MPOIYKTHUBHY (hazy
cBoro kuTTs. HoBi iHcTuTYyIIHI 000B 53k 3BO Takoxk mepenbadaroTh po3poOsIeHHS
BUIMTOBITHHUX TPOLIEAYP, IO YMOMJIUBIIIOIOTE YHUKHEHHS MOXKJIMBUX KOH(IIIKTIB MK
y4yaCcHMKaMu a00 WIBHJKE iX BHUPIIICHHS, a TaKoX 3a0e3MedYeHHs MpPO30pOCTi i
BiZIKDHTOCTI".

3ayBaykKUMO, 110 YIIPOAOBXK OCTAHHIX JCCATHIIITH Y OLTBIIOCTI €BPOIEHCHKUX KpaiH
y Mexax po30yJOBH 3araiHOEBPOMNEHCHKOTO OCBITHBROIO W HAyKOBOTO TMPOCTOPY
BIIOYBa€ThCS CyTTEBE pedOopMyBaHHS MIATOTOBKU JOKTOPIB (piocodii. Bono 6azyerscs
Ha KOHIIETITyaJTbHOMY TIOJIOKEHHI TPO Te, IO MIArOTOBKA JOKTOPIB (itocodii — 1e
JTMHAMIYHUN TIPOIIEC, B SIKOMY TOEIHYIOTHCSI KITFOUOBI 3aBIaHHS YHIBEPCHUTETIB IIOJO
peanizaii BO Ta HayKoBO-IOCTIAHUIIEKOT POOOTH, IO CYTIPOBOKYETHCS:

1) inmeHcueHuM cmMeopeHHAM OOKMOPCHbKUX wiKin. Y MeXax I[bOro HarpsMy
normownacs audepermanis B imeHTudIKaIlii JOKTOPCHKUX MPOrpaM Ta JOKTOPCHKHX
IIKUT B €BPOTIEUCHKUX YHIBEPCUTETAX, BIAMIOBIIHO JIO0 SIKOi: JTOKTOPCHKA MporpaMa — Iie

«Opra”i3oBaHMN HaOIp MOXKJIMBUX HAaBYAIBHUX KYPCIB Ta MOKIJIHMBOCTEH 3M1MCHIOBATH

° Hasgall, A., Saene, B., Borrell-Damian, L. (2019). Doctoral education in Europe today: approaches and
institutional structures: survey. Geneva: EUA Council for Doctoral Education, p. 6.
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JOCTIIPKEHHSI B MeXaX OJIHI€T a00 AEKUTbKOX JUCIMILIIHY, HATOMICTh, TOKTOPChKA IIKOJIA
— L€ «HCTUTYLIAHAa CTpyKTypa B Mexax 3BO 31 cBOiMH BIIaCHUMHU pecypcamy,

CHPSAMOBAHMMH Ha YIPABJIIHHS IIATOTOBKOKO IOKTOPIB (himocodiin® (mus. Puc. 1).

/"

,F[OI\TOpC!:I\a HIKo.Ta HJOKTOPCBERA IIporpamMa

Mt U0 s 00 il el OpTaHi20BaHIII Habip
B Mekax 3BO 31 ceoiMm HABYATHHIIX KyPCiB Ta
BIIQCHIIMIT PECYPCaMIL, MOKIHBOCTEIT
CIIPAMOBAHIMIT Ha 3T CHEOBATI
YIIPaBIIIHHA _ TOCTIIKEHHT B MeKax
TATOTOBKOI0 TOKTOPIB oHiei a0 JeKITEKOX
(pimocodii IICITIIITIH

A

Puc. 1. Indepennianisa miaxoais 10 KIIOYOBUX KATErOPii J0CTiZKEHHS

VY ninomy, B kpainax OECP piunuii Temn npupocty gokropantypu 3 2000 mo 2010
pp. ckmaB 5%, 3okpema y Janii, Hoperii Ta Itamii, KiTbKICTh BHUITYCKHHKIB Came
JIOKTOPCHKMX LIKiI mofsoinacs’. 3BitM €BponeichKkoi acowialii yHIBepCUTETIB TaKOXK
00pe UTIOCTPYIOTh CTPIMKHIM PO3BUTOK JOKTOPCHKUX IIKUT B KpaiHax €C: BiICOTOK
3aKJIaiB, IO MAIOTh TMPUHAWNMHI OJHY JOKTOPCHKY IIKONY (HE3aJeKHO BiI PIBHS
nporpamu 4u iHCTUTYIT) 3 2007 110 2010 pik 30UIBIIMBCS TPUOIU3HO BIBIYI 1 CTAHOBUB
Biz1 29% 110 65%, a 'y 2013 p. Leit mokasHuK 3pic 1o noHan 80%°8. Ha Hairy qymKy, Take
JTUHAMIYHE 3pOCTaHHS Yy IMOE€THAHHI 13 TOCHJICHHSM ITOJITUYHOI YBard J0 IHBECTHIN Y
HAYKOB1 JTOCTIKCHHS € BXKJIMBHM JIJISI PO3YMIHHSI KOHTEKCTY, B SIKOMY BIIOYBA€THCS
pedopmyBanns BO Ha TpeThoMy piBHI B €BPONIEHCHKUX KpaiHaX.

3rimHO 3 pe3ysbTaTaMu CTaTUCTUYHOTO JOCIKEHHS, BUKoHaHOoTro Y 2018 p. Pamoro
3 MIATOTOBKH JOKTOpIB imocodii €Bpormeiichkoi acorriariii yHiBepcureTiB, 3 250
VHIBEPCUTETIB, IO B3N Y4acTh Yy JOCTIPKEHHI, 3asBWIM, IO MarOTh c(hHOopMOBaHi

JOKTOPCHKI 1IKOJM abo mofiOH1 cTpykTypu. Ha pric. 2 mpencTaBieHo pi3HI TUTH TaKUX

® Byrne, J., Jargensen, T., Loukkola, T. (2013). Quality Assurance in Doctoral Education — results of the ARDE
project. Brussels: EUA Publications, p. 12.
" OECD. (2012). Education at a Glance. Paris: OECD Publishing, p. 64.
8 Byrne, J., Jargensen, T., Loukkola, T. (2013). Quality Assurance in Doctoral Education — results of the ARDE
project. Brussels: EUA Publications, p. 15.
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CTPYKTYp: A€sKl YHIBEPCUTETH CTBOPIOIOTh JOKTOPCHKI IIKOJIM HA KOXKHOMY (haKyJIbTeTI;
HIII MalOTh OAHY IIKONY JAJsl YOPaBIiHHSA BCIMa HampsMaMH IMIrOTOBKU JOKTOPIB

¢putocodii («mmapacosbKoBa MOJENBY»), TPETI YTBOPIOIOTH YHIBEPCUTETCHKI KOHCOPLILYMU

a00 MDKIHCTUTYLiMHI JOKTOpChKI mKomm®. Y KOKHOMY KOHKPETHOMY BHUIIAIKY

CTBOPEHHS JOKTOPCHKHMX HIKUI BKa3y€e Ha 30UIbIIEHHS 1IHCTUTYLIOHANBbHOI y4acti 3BO,
IO 11€JIbHO JONOBHIOE TPAIULINAHY IHIMBIIYyaJbHY MOJENb MIATOTOBKH «KEPIBHHK-

acmipaHT.

Puc. 2. OpraHizanuia JOKTOPCEKHX IIKLT B €BPONEHCHKHX KpaiHax

OCBITHBO-HAYKOBI [IPOrPaMH 13 CHCLIATEHHMH 5% 5%
eIeMeHTaMH

JIOKTOpPChKi MKOMTH AK CIHEIiaabHi MiAPO3ILTi B
YHIBEPCHTETIB

di1ocodii (KOHCOPIIYMH YHIBEPCHTETIB, CIIUTBHI
JOKTOPCHKI IITKOTH)

[HauBITyam30BaHA CYIEPBI3LA MATOTOBKH
JokTopa ditocodii
B Hikomn | Hesnausoro miporo || Tlesxoro mipoto | Bemmkoto miporo [ 3aBxam

2) 30iIbUWeHHAM — (DIHAHCYBAHHS  HAYKOBO-0OCTIOHUMU — (DOHOAMU  NIO20MOBKU
00Kmopie ¢hinocogii 3 METOI BIAXOMY BiJ IHAMBIIYaTI30BaHOI MOJEI HABYAHHS,
3aCHOBAHOI Ha OCOOMCTHX CTOCYHKaX KEpiBHUKA M JIOKTOpaHTA. 3TiHO 3 pe3yJbTaTaMu
JOCTIDKEHHS, TpeacTaBieHoro Ha puc. 3, 74% 3BO Bu3HAUMIM HAWBAKIMBIIIAM
CTpaTeriyHuM TPIOPUTETOM MIATOTOBKU JOKTOPIB (itocodii MOBHOIIHHE (hiHAHCYBAHHS
miei manku BO, npu npomy 48% peCTOHICHTIB 3a3HAYMIIM, IO TMEPEBAKHUM UYUHOM
(hiHaHCYBaHHS TOKTOPCHKUX IIKUIT BiIOYBAETHCA 3 JEPrKaBHUX JKEPEIT, TOOTO 32 PaxyHOK
BIAMOBITHUX MIHICTEPCTB, HAIMIOHAILHUX JOCTITHUIIBKUX PaJl, KOMITETIB TOIIO.
Haromicts 11% 3adikcyBanu BiiCyTHICTb Oy/Ib-KOr0 (piHAHCYBaHHS .

3) nocunennsam incmumyyitunoi  eionosioanvhocmi 3BO 3 MeToro iHTErparii

MaiOyTHIX JOKTOpIB (imocodii y TOCTiTHUIIEKE CEpeAOBHUINE, BIAMIHHE BiJi HAYKOBHX

® Hasgall, A., Saene, B., Borrell-Damian, L. (2019). Doctoral education in Europe today: approaches and
institutional structures: survey. Geneva: EUA Council for Doctoral Education, p. 13.
10 Tam xe, p. 20.
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IHTEpECIB  IXHIX KEpIBHUKIB Ta CHOPUSAHHA CTBOPEHHIO  MDKIMCIMIUTIHAPHUX
JOCTITHUIIBKUX TPYII.

Puc. 3 OiHaHcyBaHHA MIITOTOBKH JOKTOPIE (inocodil

MiricTepcTBo, HaVKOBI panH (HalliOHATBH Jep:KaBHi pecypcH)
VHiBepCHTETCHKI TPAHTH, CTHISHMI]
IIpaneBNalITyEAHHA B VHIBEPCHTETI
TMoeamasHs pisHEX TKEpET 7
MixsapomHi pecypcH 3
Pecypcn pobotonasnis (IpHEATH, AepKaBHi, Helep:KaBHi)

i
E
L]

Bigcyraicts diraHCOBOL MiATPHMEH
B Hixomn ] Hesraunow miporo [ JleAKO0 Mipoo Betukoto Mipoto 3aBaaH

Ax 6auunmo 3 puc. 4, 47% PpECNOHICHTIB 3a3HAYWIM, IO MIATOTOBKA JIOKTOPIB
binocodii 3MIACHIOETECS B MeXaX CHEIIaTbHO CTBOPEHUX JIOCHIIHMIIBKMX KOMAaHI 3
npeacraBHUKiB  ogHoro 3BO; 24% 3BO wmatoTh Taki MDKIHCTUTYIIHHI Tpymu 3

TIpeJICTABHUKIB Pi3HUX YHIBEPCUTETIB Ta HAYKOBUX yCTaHOBL,

Puc. 4. Cynepsisia MafiOyTHIX JoKTopiB ¢itocodii

I'pynoBa cyIepsisif 3 IDeNCTABHHKIB ONHIeT

incTuTymii/vaiepcurery NI
IrnuBinyansHa cynepsisia [N
T'pynoBa cymepeisia 3 npencTapErKiB pizEnx LT

IHCTHTYIIi VHIBEPCHTETIB
B Hixorn M BIeSKX W V ponosnsi V bimpmocti V Beix mporpamax
noporpaMax nporpam nporpam
BBakaemo 3a moTpiOHE HAroJOCHTH, IO B OCHOBY IMX pedopM ITOKIAJICHO
KOHCTUTYTHUBHI JIOKyMEHTH, HAlpambOBaHI €BPOMEHCHKIMH EKCIePTaMU TiJ| €TiI0r0
Bononcekoro mporecy, A0 SKWX, TEpeayciM, BimHOCHMO: JIyOmiHCBKI JIECKpUITOPH

(2005)*2, 3anbudyp3ski npuamunm (2005, 20103, 201614).

11 Tam xe, p. 24.

12 Shared ‘Dublin’ descriptors for Short Cycle, First Cycle, Second Cycle and Third Cycle Awards. A report
from a Joint Quality Initiative informal group (contributors to the document are provided in the Annex). 18 October
2004. URL: https://www.aqu.cat/doc/doc_ 24496811 1.pdf

13 EUA. (2010). Salzburg II Recommendations: European universities’ achievements since 2005 in implementing
the Salzburg principles. Brussels: EUA Publications, p. 8. URL: http://www.eua-cde.org/reports-publications.html.
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VY 2005 p. €Bporelicbka acoriailisg yHIBEPCUTETIB OMyOJIiKyBaga JOKYMEHT, SIKUN
yBilioB B ictopito BO sk «3anbiOyp3pki NPUHIMIN), OCKUIBKM B HBOMY YITKO
c(OpMYJIbOBAHO «OCHOBHI TPHUHLMIMN PO3BUTKY MpOrpaM MiArOTOBKM JOKTOPIB
(inocodiin'®>. V nomanemi poxu nel JOKyMEHT HaOyB BHUHATKOBOI BaXKIIMBOCTI Ul
pedopmyBanns BO Ha TpeTbOMy OCBITHbO-HayKOBOMY PiBHI, BIAMOBIIHO JO SKOTO Ma€e
3a0e3rneyyBaTHCs PI3HOMAHITHICTh MPAKTUYHOI MIATOTOBKH Ta 3MICTY OCBITHBO-HAYKOBHX
nporpaM, a 3IIMCHEHHS CaMOCTIMHMX HAyKOBUX JOCHIHDKEHb AacCIIpaHTIB TOBHHHO
BiToOpakaTHcs B IHCTUTYLIOHAIBHUX cTpareriax 3BO Ta HayKOBUX yCTaHOB.

3a3HaueHi MPUHIMIMN CTal TOIITOBXOM JO CYTTEBHX TpaHchopMmalii y
€BPOMEHCHKI crucTeMi (YHKIIIOHYBaHHS JOKTOpaTy, aJyke B €BPOMEHCHKUX KpaiHax
pedopMyBaHHS JOKTOPCHKOI MIATOTOBKH OTPHMAJIO Y3arajlbHeHY Ha3BY «3aibliOyp3bKHUii
nporiecy Ha KmranT «bonoHcekoro mporecy». Omke, 3anblOyp3bKi  MPUHIUAIN
3aKpIMIN OCHOBHUIM KOMITOHEHT JOKTOPAHTYpH SIK TPOAYKYBaHHS W HaOyTTs 3HaHb
IUITXOM CaMOCTIMHOTO 3IMCHEHHS 1HIUBIIyaIbHUX HAYKOBHX JOCIIKEHb, BU3HAIOUH,
npd  I[bOMY, HEOOXIAHICTh TIJTOTOBKM MOJIOAUX HAYKOBIIB JI0 PO3IIMPEHHS
MOYKJIMBOCTEH MpalleBNAIITYBaHHS i 11032 HAYKOBUM CEKTOPOM.

30kpeMa y IbOMY JOKYMEHTI HaBeleHO 10 OCHOBHMX MpPUHIIMIIB, HAa SIKUX Ma€
0azyBatucsi e(peKTHBHA MIATOTOBKA JOKTOpIB (¢inocodii. 3-MOMDK HUX BapTo
aKI[CHTYBaTH Ha TaKUX:

1) OCHOBHHUM KOMIIOHCHTOM JOKTOPCBKOI ITIITOTOBKM € HABYaHHS dYepe3
3MIIHCHEHHST OPUTTHAIBHOTO JTOCTKEHHS;

2) BTUICHHS B IHCTUTYIIHHI CTpaTerii Ta MOJITHKA 3aKJIaay OCBIT ad0 HayKOBOI
YCTaHOBH;

3)  BU3HAHHSA ACIIPaHTIB TOBHOIIIHHUMH MOJIOIUMH JOCITITHUKAMHU,

4)  BupinIagbHA POJIH HACTABHUIITBA Ta OIIHIOBAHHS;

5) rtpusamicts OHII,

14 EUA. (2016). Doctoral education — taking Salzburg forward. Implementation and new challenges. Brussels:
EUA Publications, 8 p.

15 EUA. (2005). Conclusions and recommendations of Bologna seminar on “Doctoral programmes for the
European knowledge society” (Salzburg, 3-5 February 2005). URL: https://eua.eu/downloads/publications/salzburg%
20recommendations%202005.pdf
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6) cnpusHHs iHHOBamiiiHOCTI OHII, 3a0e3medeHHs 1i MDKIMCHMILTIHAPHOCTI Ta
YMOKITUBIICHHSI PO3BUTKY HACKPI3HUX KOMITETCHTHOCTEIH;

7)  TOCWIICHHS MOOLTbHOCTI;

8)  IOCATHEHHS KPUTHYHOI Macu™®,

Ha mamry myMKy, OMHHAM i3 OCHOBOIIOJIOXKHHX TPHHIIMIIB € HAroJioc Ha TOMY, IO
MATOTOBKAa JOKTOPIB (utocodii He Moxe OyTH SKICHOIO B YMOBax BIJICYTHOCTI
KPUTUYHOI Macu JOCIIAHMKIB, SIKI CIUIBHO MPAIfOIOTh B OJIHOMY PYCJIl HAyKOBOTO
nomnryky. Takox Mae OyTH CTBOpPEHA CTPYKTYpOBaHAa CHUCTEMa IiJIrOTOBKH, IO HE
3aJIMIIIae acripaHTa «caM-Ha-cam» 31 CBOIM JIOCHIDKEHHSIM, JIMIIE 3 MIHIMAJIBHOIO
HITPUMKOI0 HAYKOBOTO KEpIBHHMKA. A BiITaK, TEPMIiH «KPUTHYHA Macay» BU3HAYAETHCS
HAsBHICTIO HAyKOBOTO TOTeHIay B 3akiani BO (HaykoBili ycTaHOBI), B SIKOMY
3IIMCHIOETBCS ITATOTOBKA Ta JIOCTYN M0 SKICHAX HAyKOBHUX KOHCYJBTAIIN II0JIO0
JUCepTaIliiiHOl POOOTH KOXKHOTO acIipaHTa 4Yepe3 MapTHEPChbKI yrogud 3 I1HIIUMHU
yHiBepcuTeTaMu. ToOTO, SIKICHA OCBITHS ITporpama TPeThOTo PiBHS MOBUHHA 3a0€3MeUUTH
MIOBHOITIHHY OCBITHIO 1 HAYKOBY MiJITOTOBKY acIipaHTa. J{Jis 11boro acmipaHT He TTIOBUHEH
NpaIoBaTi JIMIIE M KEPIBHUIITBOM OJHOIO HAayKOBOro KepiBHHKA. B acmipanTa
MOBUHEH OyTH JIOCTYI JI0 PI3HOMAHITTS MOKJIIMBOCTEHN ISl TIPe3eHTallii, arpooartii cBo€l
HAYKOBOT ISTTBHOCTI, 0OTOBOPEHHS IMMPOMDKHUX PE3YJIbTaTIB Ta OTPUMAHHS KOHCYJIbTaIlli
3a HamnpsSMOM/TEMAaTHKOI CBOTO JOCIDKEHHS. ToMy Tam, Jie 11eé MOXJIMBO 1 JOPEYHO,
MO>KHA MPU3HAYATH OUIbIIE, HDK OJJHOTO HAYKOBOTO KEPIBHUKA (30KpeMa i3 3apyOiKHUX
3BO u4u HayKOBUX YCTaHOB).

2010 p. nieit mokymeHT OyB mincuineHnid 3anpioyp3bkumu Pexomenpamismu 11, ski
e OUTbIe YBUPA3HWIM HAYKOBI JOCTIKEHHS SK OCHOBHHM KOMITOHEHT ITIATOTOBKH
nokTopiB  (imocodii, MO CyTTEBO BiApi3HsAe TpeTii piBeHb BO Bim mepmioro,
0aKaJlaBpChKOIO Ta JIPYroro, MaricTepchbKoro. 3aiblioyp3bki Pekomenpamii I Takox
OKPECITWJIA HU3KY TMPOMO3WI 100 TOKPAIICHHS IHCTUTYIIIHHOTO YIIPaBIIHHS
3a0€3MEeUCHHSAM SIKOCTI TIJATOTOBKM JIOKTOPiB (himocodii, BHpOOIEHMX Ha MiACTaBi

KOHCYJbTallld 3 €BPONEHUCHKUMM  YHIBEpCUTETaMU IIOAO PE3YJbTaTIB  SIKICHUX

Tpancdopmaiiiil y ramysi.

16 Tam xe.
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VY OKyMEHTI, 30KpeMa HaroJIONIyeTbCs Ha HEOOXIAHOCTI PO3pOOJEHHS CUCTEMU
3a0e3MeUYeHHs] SKOCTI JIOKTOpaTy, IO 0a3yeTbCsl Ha PI3HOMAHITHUX IHCTUTYLUMHUX
miaxojgax. 3 OIJSy Ha 3a3HayeHe, CYTTEBOTO BIUIMBY MPH OLIHIOBAaHHI HalyBae
BpaxyBaHHs B3a€MO3B’S3KYy MDK HAayKOBO-JOCHIIHMIIBKOIO JisuibHIcTIO 3BO Ta
JOCTITHULIBKAM CEPEOBHUIIEM, K1 CKIaJatoTh OCHOBY MITOTOBKU JAOKTOPIB (hinocodii.
OriHka akajgeMiuHOi SIKOCTI MIATOTOBKY MOBUHHA 0a3yBaTHUCs Ha €KCIIEPTHIN OIlIHII Ta
BpPaxXOBYBaTH Taiay3eBi BIIMIHHOCTI. [[is1 Toro, mo0 OyTH BIAMOBITATLHUMH 32 SIKICTH
JOKTOPCBKMX TIPOTpaM, 3akjiagd TIOBUHHI PO3POOJIATH TOKAa3HHMKHM Ha OCHOBI
IHCTUTYIIMHUX MPIOPUTETIB, TAKUX SK THAMBIIYaTbHUNA MPOTPEC acmipaHTIB, TPUBAIICTD
JOCITI/PKEHb, PIBEHb 3aBEPIIICHOCTI JUCEPTAIliid B MEKaxX TCPMiHy HaBYaHHS, YMOBH IS
dbopMyBaHHS TpOoQeciiHUX HABUUOK, SIKI JIO3BOJISIFOTH TPAIlOBATH B I1HIIUX cdepax
JUSUTBHOCTI, BIICTEKEHHS Kap’ €py MOJIOJUX JTOCIITHUKIB Ta arpooarlis pe3yabTaTiB iXHIX
JIOCIiIKEHb, 3a0e3TIeHeHHs MOKIMBOCTEH 711 IpO(eciiHOro po3BUTKY H0CTiqHUKIB .

JHokyment 2016 p. «JlokTOopchKka OcBiTa — MOAAJIBIIE MPOCYBAHHS 3aIbI0yP3bKUX
MIPUHITAIIBY CIIPSIMOBAHUI HA TIOMIMOJICHHS IMITIEMEHTAaITll 3aTblI0yp3bKUX MPUHIIHITIB Y
MATOTOBIN JTOKTOPIB (itocodii Ha cTpareriyHoMy piBHI, 3a0€3MeUeHHsI TOCTIJOBHOTO
3arajibHOIEP’KaBHOTO  Ta  IHCTUTYIIMHOTO TIIXOAY JO PO3BUTKY JOKTOpary 3
ypaxyBaHHSIM HOBUX TJIOOAJTbHUX BUKIIUKIB, TIOB’SI3aHUX Hacamrepes 3 ETHYHHMHU,
1TUPOBUMH Ta IHITMMH aCTIEKTaMH PO3BUTKY CYCIUIBCTBA 1, SIKi HE Oyiu mepeadadeHi y
HIOTIEPETHIX PEKOMEHIAIIIX. AJpKe IUQPOBI3AIlS CHpsS€ PO3BUTKY BIIKPUTOI HAYKH 1
BIIKpUTOI OCBITH, INHUPOKIA JHMCEMIHAIN] pPE3yNbTaTiB JOCTIKEHb 3a paXyHOK
COIIIAJTIFHUX MeJia, a BiATaK po3poOeHHs il 3ampoBapKEHHS CTAHIAPTIB JJIT HABUAHHS
Yyepe3 JOCTIKEHHSI 1 €TUKU JOOPOYECHOCTI € TEePIIOYeproBOr0 HEOOXiMHICTIO. Yci I
BUKJIMKH CIIOHYKAIOTh OCBITHI i HAyKOBI IHCTUTYIIIT aJaNTyBaTH MiJXO/1, POLIEAYPH Ta
PEKOMEHIAITIT MO0 MATOTOBKH JOKTOPIB (hitocodii A0 TOCTITHAIILKOTO CEPEIOBHIIA,

sIKE CYTTEBO BIIPI3HAETHLCA BiJl TOTO, B IKOMY cpOpMyBaIMCs iXHi HAYKOBi KepiBHUKH S,

" EUA. (2010). Salzburg II Recommendations: European universities’ achievements since 2005 in implementing
the Salzburg principles. Brussels: EUA Publications, p. 8. URL: http://www.eua-cde.org/reports-publications.html.

18 EUA. (2016). Doctoral education — taking Salzburg forward. Implementation and new challenges. Brussels:
EUA Publications, p.6.
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OpHuM 13 3HAUYIIMX PE3YNbTATIB Mpoliecy peopMyBaHHs, Ha HaIlle TIEPEKOHAHHS,
CTaJIO 3aMpOBA/KCHHS CHUCTEMH BHYTPIIIHBOTO i 30BHIIIHHOIO 3a0€3MEUEHHS SIKOCTI
MIJATOTOBKK JTOKTOPIB (imocodii. PesympraTt AochixeHHs, €BpONechkoi acorriarii
YHIBEPCUTETIB 3acBiIumi, 1o 88% 3BO cTBOpmIM BHYTPILIHIO CUCTEMY 3a0€3MEeUEeHHS
SAKOCTI B OUIBIIOCTI JOKTOPCHKMX WIKLI, a y 61% ycraHOB BinOynacs akpeauTarlis
OCBITHbO-HAYKOBUX MPOrpaM 3a y4yacTi 30BHIIIHIX areHTCTB 13 3a0e3neueHHs sikocti BO
(muB. puc. 5)%°.

Puc. 5. BHYTpIiHA Ta 30BHIIHA CHCTEMH 3a0€3[IeUeHHA AKOCT] MATOTOBKH JOKTOPIB hitocodii

BHyTpimH cHeTeMa 3a0e3meueHHA AKOCTI Iﬂﬂ
OCBITH

30BHIIHA opraHizamia i3 3a0esneucHad  IEDEEETTIE
AKOCTL OCBITH

B Hiromm W B mesix ¥V nonosHHi V binpimocTi Y Beix IporpaMax
IporpaMax nporpam nporpaM

OnHuM 13 TPIOPUTETHUX ACHEKTIB pedopMyBaHHS CHCTEMH 3a0€3MEeUYeHHS SKOCTI
MITOTOBKU JOKTOPIB ¢itocodii, Haj SKUM BapTO 3aMHUCIUTHCH Y KOHTEKCTI BU3HAYCHHS
e 1poro mporecy, € GopMyBaHHS KylsTypu skocTi BO. €Bponeiicbkka acorarfis
3abe3neueHHst akocti BO (ENQA) Bu3Hae pi3HOMaHITHICTh MIAXOMIB y 3a0e3MedYeHH1
SKOCT1 OCBITHBO-HAYKOBOTO Tiporiecy B 3BO, 1110 yoco0uoe CyTTeEBY KOPEIALIIO IS 1
KOHTEKCTY, B IKOMY BCE BiZI0yBaeThcs .,

Y  HayKOBO-METOIWYHIN JTEpaTypi MPEICTaBICHO TMEpeNiK pI3HUX IUIeH
3a0e3MeUeHHS SIKOCTI, 5IKi 32 CBOEIO CYTTIO, MOJKHA 3TPYIYBaTH Y IBa OCHOBHI BH/IH:

1) i, 0 CIYTYIOTh TOCHIICHHIO SIKOCTI Ta

2) i, 110 CITYTYIOTh MiI3BITHOCTI.

3 omHoro Ooky, 3a0e3neueHHs sikocti BO Mae Ha MeTi TpOAEMOHCTPYBaTH

BianoBinabHICTh 3BO mepe 3amikaBieHUME 0co0aMH, 110, 3 IHIIIOTO OOKY, SIK TIPABHJIO,

19 Hasgall, A., Saene, B., Borrell-Damian, L. (2019). Doctoral education in Europe today: approaches and
institutional structures: survey. Geneva: EUA Council for Doctoral Education, p. 31.

20 ENQA. (2005). European Standards and Guidelines for Quality Assurance in the European Higher Education
Area, URL: http://www.enga.eu/pubs_esg.lasso
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COpsIMOBAaHE Ha 1i 3MIIHEHHS. 3a3BUYai, Il MPOLECH TICHO MOB’s3aHI MDK COOOIO 1
nepeadavaroTh Y3roIKEeHICTh BIAIOBIIHUX MEXaHI3MIB.

3a3HaunMo, 110 OCBITHS moniThka €C 3aBXKau moyisraja B TOMY, IO «KIHIEBOIO
MeTor 3abe3neueHHs skocTi BO, sik BHYTPINIHBOI, TaK 1 30BHIIIHBOIL, € MIABUIIEHHS il
piBHs, TOCHIIOIOYM JOBipy 3amikapleHmx ocio»?l. Hacammepen, 3aBmaHns i3
3abe3neyeHHs sskocti BO nossirae y miBUIIEHH] PiBHS SIKOCTI, BPaXOBYIOUH OCOOJIMBOCTI
3BO 4K ekcnepTHUX Oprasizauiii, sKi 3Ha4YHOIO MIPOIO TOKJIAJalOThCcs Ha
npodecioHanidMm TpodhecopChbKO-BUKIAIAIBKOTO CKIaay Ta CHPHUSIOTh BCTAHOBIICHHIO
CTYJICHTOLIEHTPOBAHOTO HABYAHHSI.

3aranbHa BIANOBIAL HAa LEH BUKIMK MOJSTAE B TOMY, 110 YHIBEPCUTETU TOBHHHI
dopMyBaTH KyJIbTypy SKOCTI, @ HE TIPOCTO PO3BUBATH IMpoIiecH 3a0e3mnedeHHs sikocTi BO.
€Bporneiicbka acoliallss yHIBEPCUTETIB BH3HAYA€ KYyJbTYpPYy SIKOCTI SK: OpraHizamiiHy
KyJbTYpY, IO CHpSMOBaHA Ha HEMEpepBHE MOCWICHHS SIKOCTI, 1 XapaKTepH3YeThCS
HAsIBHICTIO JIBOX CYTHICHHMX €JIEMEHTIB:

1) KyJbTypHOIo/IICUXOJIOITYHOIO €JIEMEHTY CIUIBHUX LIHHOCTEH, INepeKOHaHb,

OYIKyBaHb Ta MPUXUIBHOCTI 0 (HEHOMEHY SIKOCTI,

2) CTPYKTYPHOI'O/yIIPABIIHCHKOTO CIEMEHTY 13 BH3HAUYECHMMH IIPOIIECAMHM, IO
MOCHJIIOIOTh  SIKICTh Ta CHPSMOBaHI HAa KOOPJWHAINIO I1HIWBIAYAIBHHUX 3YCHIb YCIX
Cy0’ €KTIB IIbOTO MPOLIECY?2,

Acorrialtis TakoX MAKPECITIOE BaXKITUBICTD JiJIEPCTBA 1 3Ty4eHHS JI0 IIUX MPOIIECIB
YChOTO YHIBEPCHUTETCHKOTO CITIBTOBAPHCTBA, BKIIIOYAIOYM aKAJIEMIYHUN 1 TEXHIYHUM
TIEPCOHA, CTYIEHTIB TOI0>,

Excnieptka A. Capcok (A. Sursock) y3araapHuIa B3a€MO3B’SI30K MK 3a3HAYCHUMH
€JIEMEHTAMH, BUKOPUCTOBYIOUH aHANTI3 e(hEKTUBHUX MPOIECIB OE3MEKH B MPOMHUCIOBOCTI.

Bona BusiBrIIa, 1110 111 KaTeTopii TAKOK 3aCTOCOBYIOTHCS ISl TIATPUMKH KYJIBTYPH SKOCTI

2L EUA. (2010). EUA policy document on quality and quality assurance in the European Higher Education Area.
URL: http://www.eua.be/Libraries/Publications_homepage listtEUA-QA-Policy-2010.sfl.ashx

22 EUA. (2006). Quality Culture in European Universities: A Bottom-up Approach. Report on the Three Rounds
of the Quality Culture Project 2002-2006. Brussels: EUA Publications 42 p.

23 Byrne, J., Jargensen, T., Loukkola, T. (2013). Quality Assurance in Doctoral Education — results of the ARDE
project. Brussels: EUA Publications, 60 p.
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B yHiBepcuTeTax. BimoBiiHO O KpUTEPIIO «EPEKTUBHOCTI 3MILHEHHS KYJIbTYPHU SIKOCTI
BO», pocnigHuns BHU3HAYMIAa YOTHPU TUMNM KYJbTYpU SIKOCTI, IO MOXYTb OYyTH
MPUTaAMaHHI €BPONIEHCHKUM YHIBEPCUTETAM:

— Tul A: 3aJdydeHHs KEpIBHHUIITBA, MEPCOHAIY Ta CTYJEHTIB € CcIaOKuM, L0
MIPU3BOIUTH 10 HEEPEKTUBHOTO MIIX0/1Y, KOJIM HIXTO HE HECE BIAMOBITAIILHOCTI 32 SKICTbh
BO;

— THn B: npuxXuibHICTE 10 320€3MEYCHHSI IKOCTI € HESIBHOIO 1 BUSIBIISIETHCS JIUIIIE
y TpodecifHuX poJsixX; 3alydeHHs KEpIBHUITBA € CIA0KUM, IO YHEMOXKIHBIIOE
PO3BUTOK KyJIbTypH sikocTi BO;

— tun C: piBeHb yyacti kepiBHUUTBAa 3BO € BHCOKMM, HAaTOMICTb, 3aJTy4EHHS
CTYJICHTIB — HU3BKHM, 1 TOMY TIOTJISI]] Ha SIKICTh € YIPABIIHCHKAM Ta YacTO 30CEPEIKESHUM
Ha peatizallii nmpoueayp 3a0e3rneyeHHs SKOCTI;

— tun D: piBeHb 3aTyueHHs KePIBHULITBA 1 CTYACHTIB € BUCOKHM, 1110 Y pe3yJIbTaTi
TIPM3BOIATH JI0 PO3BUTKY CIIPABKHBOT KYJIBTYPH AKOCTIZ,

AKIIEHTYEMO, 1110 OCTAHHIMHU JECATUIITTAMU 3aBASKH BIIPOBAKEHHIO (DOpMaTIbHUX
IPOIIECiB 3a0€3MeUeHHsI IKOCTI B €BPOIEHCHKIN BUIIIM OCBITI TUCKYCIS IIOA0 PO3YMIHHS
cyrHocTi sikocTi BO mepedinuia Bifg «mpodeciitHOD» 10 «IHTErpoBaHOD»  abo
«ympaBniHCcbKo». OnmHak mocBif (opMyBaHHS cucTeMu 3abe3neueHHs sikocti y 3BO

MoKa3ye, 110 171eaTbHOI0 METOI0 Mae OyTH PO3BUTOK «IHTETPOBAHOD KYJIbTYPH SKOCTI.

24 Sursock, A. (2011). Examining Quality Culture — Part 11: Processes and Tools — Participation, Ownership
and Bureaucracy, p. 57, based on Daniellou, F., Simard, M. & Boissieres, I. 2009, Facteurs humains et
organisationnels de la sécurité industrielle: un état de l’art.
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[Ipodeciitna
KyJIbTypa

InTerposana
KYJIbTYypa

daranicTUYHA VYnpaBiiHCbKa
KyJIbTYypa KyJIbTYpa

Puc. 6. Tunu iHCTUTYIiHiHOI KYJIBTYPH AKOCTI

Jlns YkpaiHu Ha cydacHOMY eTari PO3BUTKY BITUM3HSHOI CUCTEMH 3a0€3MeUYEeHHS
axkocti BO, 30kpema ¥ nanst 3100yBaviB CTymHeHs JoKTopa ¢utocodii, akTyalbHUM €
BUBYEHHS KpallldX TMPAKTUK €BPOIEHCHKOro JOCBITy 3 OOIPYHTYBaHHS KpUTEpIiB
BUMIPIOBaHHSI SIKICHMX TIOKa3HUKIB TITOTOBKM HAYKOBUX KaJpiB HAaWBHUIIOI KBaTi(iKarii.
Sk 6aunmo 3 puc. 6, 10 OCHOBHUX KPUTEPIiB, IO BUKOPUCTOBYIOTHCS YCTAaHOBAMU JJIS
BUMIPIOBAHHS SIKOCT1 AISTTBHOCTI JIOKTOPCHKUX IIKLT B €BPOMEUCHKUX KpaiHaX, HAIEKAaTh:

1) HaykoBI myOTiKaIlii JOKTOPAHTIB PO Pe3yabTATH JOCTIIKEHb;

2) yac HaBYaHHs y JJOKTOPCHKIM KO

3) BIICOTOK JOKTOPAHTIB, ITI0 3aBEPITIA HABUAHHS;

4) Hayte)KHa KBaJTi(hiKaIlisi BUKJIAaqiB JOKTOPCHKOT ITKOJIH;

5) 3a10BOJIEHHS JOKTOPAHTIB BiJ] HABYaHHS Y TOKTOPCHKIH MITKOJTI;

6) BIICOTOK MDKHAPOJHUX JIOKTOPAHTIB, 10 HABYAIOTHCS Y TOKTOPCHKIH TITKOJI;

7) 3arajipHMid ~ piBeHb IHTEpHAIIOHAJI3AIll OCBITHRO-HAYKOBOI'O IIPOILIECY V
JOKTOPCHKIH TITKOI;

8) BiZICOTOK TPaHTOBOTO (DiHAHCYBAHHS;

9) BiAMOBIAHICTh HAYKOBUX JOCIIKEHb COLIIAJIBHOMY 3aITUTY;
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10) BIAMOBIOHICTh HAYKOBHUX JOCHIKEHb MPIOPUTETAM EKOHOMIUYHOIO PO3BUTKY
KpaiHu;

11) iHAMKATOpH BHYTPIIIHBOIO 3a0€3MEYEHHS SKOCTI (HAsBHICTH HAYKOBOI'O
KOMITETY, HAasBHICTb NPAKTHUKH PELUEH3YBaHHA pe3yJIbTaTiB HAYKOBUX JOCIHIIKEHb
To110)>.

Puc. 7. IHAHKATOPH OIMIHKOBAHHSA AKOCTI IMIZITOTOBKH JOKTOPIB ¢inmocodii

Havyxosi ovomirari acmipasTis [N
KimekicTs saxumennx qokTopis ditocodii [Ty

Keamidirallifs HAYKOBO-IIEIATOTITHOTO MEPSOHATY pemg
JOKTOPCBEKO]L IITKOTH
3a10BOJICHICTD ACTIIPAHTIE MATOTOBROK [kl

HaseHicTs BHYTPIIHBO] CHCTEMH 3a0e3MIeUeHEA AKOCTI [P
Pibens inTepHamionamisanil [T
PiBeHb sadyucHHA IPaHTOBOrO (hiHAHCYBAHHA T

Kap’epri moxctaBocTi moxTopis ditocodil ETETIN
BiaIoBiOHICTE IMIATOTOBKH COIIATEHOMY sanmym

Oep#aBH
BiamoBiHICTE MIATOTOBEH eKOHOMITHOMY 3aIIHTV BT
dep#aBH
B Hixomn ] Hesmauxoro miporo JTeAKO0 MIpOO Bemukomo Miporo 3aBaEIH

SIKII0O MU YBaXHO BHUBYMMO pPHUC. 7, TO 3ayBOKUMO, IO O TPIMKH KIFOUOBUX
IHIUKATOPIB MOHITOPUHTY SIKOCTI IIATOTOBKUA JIOKTOPIB (imocodii 3apaxoBYIOTh:
MyOJIIKAIHY JTISUTBHICTE TPO Pe3yabTaTH JoCHiHKeHHS (76% IHCTUTYI); BIICOTOK
JIOKTOPAHTIB, 1110 3aBEpIIMIN HaBuaHHA (72% IHCTUTYIN); KBamiikaiio BHKIAAYIB
JIOKTOPChKOi KoM (66% 1HcTUTYMINM). Takok 54% 1HCTUTYIIM 3BakaloTh Ha
3aJI0BOJICHICTh ACMIPAHTIB IXHBOIO MIATOTOBKOI, 53% - aKIEHTYIOTh yBary Ha piBHI
IHTEepHAIIOHAJTI3aIlT JISUTbHOCTI JOKTOPCHKUX MIKLI, a 41% BBa)kae 3HAYYITUM 37aTHICTH
VHIBEPCUTETIB 3aydyaTd rpaHToBe (piHaHcyBanHsa. Ha Hamry mgymKy, 1e, Hacammepern,
CBITYATH TIPO T€, IO B IJIOMYy BOHH CIPSIMOBAHI HA OIIIHIOBAHHS JOKTOPAHTIB SIK
CaMOJIOCTATHIX MOJIONMX HAYKOBIIB 3 OTJISTy HA SKICTh PE3YJNIBTATIB iXHIX JOCITIHKCHB,
JOCSTHEHHS SIKOi  3a0€3MeUyeThCsi 32 PaxXyHOK YIPOBAPKEHHS KBami(hikoBaHOTO

HAYKOBOTO CYIPOBO/TY, HACTABHHIITBA, CYIEPBI3ii.

% Hasgall, A., Saene, B., Borrell-Damian, L. (2019). Doctoral education in Europe today: approaches and
institutional structures: survey. Geneva: EUA Council for Doctoral Education, p. 31.
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OCKUTbKM Ha MOYaTKy HAIIOro JOCTIHKEHHS, MU 3a3HAYWIIM TPO JUHAMIYHICTD SIK
OCHOBOIIOJIOXKHY ~ XapaKTEpUCTHKY TMPOLECY MIATOTOBKH JOKTOpiB (imocodii, TO
3aKOHOMIPHUM Oy/ie 3B€pHEHHS yBaru Ha CTpaTeriuHi NPIOpUTETH, sKI €Bponeiicbki 3BO
OKPECIIIIY JIJIs1 peaiizalii Ha HalOMMKUy MEepPCIIEKTUBY Y KOHTEKCT1 3a0€3MEeYEeHHS SIKOCTI

26
JOKTOpaTy-".

Puc.8. CTpaTeridHi OpiopHTETH PO3BHTKY [IIATOTOBKH JOKTOPIB ¢dimocodii B eBponelicbKEX KpaiHax

DiHAHCYBAHHA IIATOTOBKH JOKTOPIE dizocodii
JocaigHHIIEKa eTHEKAa

3amyucHHA ACHIPAHTIE i3 3apyOLKHHX KpalH
PoO3BHTOK Kap epHHX MOMITIHBOCTEH acIipaHTIB
TI'engcpHa PIBHICTE

BiagpuTHE JOoCTYI 40 HAYKOBHX JOCILTACHB
3mopoE’s i JOOPOOYT AcCIipaHTIE

30LIBIIICHHA KUTBKOCTI acIlipaHTIB

ComiagpHe ODapTHEPCTBO DizHecY H YHIBSPCHTETIE
¥ IMIOroTOBI JOKTOPIB dhitocodil
ComiagpHe 3aIy4YcHHA acIlipaHTIB

HHHHHH”““‘

M Hixomxm HesHavHOIO MIpOO JcAKOK MIpOFD Bemmxoro miporo

Otxe, sk cBiquuTh puc. 8, 74% 3BO BU3HAYMIM HAMBAXITUBIIIUM CTPATETTYHUM
NPIOPUTETOM 3a0€3MEYEeHHsI SKOCTI MIJATOTOBKH JOKTOPIB (iocodii, MOBHOIHHE
¢inancyBanns 1iei tanku BO. Ipyrum npiopureToM, 3 TOUkH 30py 70% yHIBEpCUTETIB, —
€ JOCTITHHIIbKA €THKa, 10 CBIIYUTH MPO 3pOCTAIOUY YBary N0 LbOTO MUTAHHSI, aJIKe
aKajieMiuyHa €THKa Ta JIOOPOUYECHICTh Y OUIBIIOCTI JTOKYMEHTIB €BPOTNEHCHKMX OCBITHIX
OpraHizaiiii JeKJIapyeThcsl K OCHOBHA INHHICTh YHIBEPCHUTETCHKOI OCBITH 1 HayKH, Ha
mizicTaBi siKoi (DOPMY€eThCS KyibTypa sSIKOCTL. TpeTii mpioputeT 3a BakuBicTiO (61%
PECTIOH/ICHTIB) Tiependavae MOCUICHHS IHTepHAIlIOHATI3a1lli OCBITHBO-HAYKOBOTO PIBHS
BO, 30kpeMa po3MIMpeHHS MOXKIUBOCTEH 3allydeHHS JOKTOPAHTIB 3-32 KOPIOHY.
Bucokwii cTymiHb Takoi IPIOPUTETHOCTI HE BUIIAJKOBUH, /K€ MKHAPOTHUA XapaKTep
JOCTITHAIIBKOT TISUTBHOCTI Ta 3pOCTar0yua akTyaJbHICTh PO30YA0BH AMBEPCH(IKOBAHOTO
HaBYAIBHOTO cepefoBuiia B 3BO € ogHuM 13 BHMIpiB HaJaHHA SKICHUX OCBITHBO-

HayKOBHX ITOCIIYT.

26 Tam e, p. 30.
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[HIMMIMH ~ BaOXIMBUMHU  CTPATETIYHUMH  TIPIOPUTETAMUA BHU3HAUYCHO: Kap €pHUM
PO3BUTOK, FTEHIEPHY PIBHICTb, BIAKPUTHI TOCTYI O PE3YyIbTaTIB HAYKOBUX JIOCIIIKEHb,
310poB’s 1 100poOyT mokTopanTiB. Ha mpotuBary, cmiBmpais MK YHIBEPCUTETaMHU Ta
O13HECOM, a TakKOX COLIAJbHE 3aJy4eHHs JOKTOPAaHTIB J0 MpoOJieM PO3BUTKY
CYCHLUIbCTBA OTPUMAIIM HAWHMKYUI CTYIIHB MPIOPUTETHOCTI, BiAmoBigHO 28% Ta 20%.

[Ipoananizyemo HaiBUpa3HilIl HAIIPSIMUA PO3BUTKY MIATOTOBKH JOKTOPIB (piocodii,
1110 BU3HAYCHI €BPONICHCHKUMU KpaiHAMU SIK TTPIOPUTETHI.

1. 3abesneuenns e6ucoxoeo pisHa npogecitinoi U Kap '€pHOI  MOOLILHOCHI
acnipaumié K Moaooux oocnionuxie. llompu Te, 10 CTAaTyc acmHipaHTIB CYTTEBO
BIIPI3HSETHCSL B PI3HUX €BPONMEHUCHKUX KpaiHaxX, iX poJib MOJIOJUX JIOCTITHHUKIB €
OesnepevHoro. IX OcHOBHA po0OTa MMOB’S3aHAa 3 BUKOHAHHAM JOCHIKEHb 32
aKaJIEMIYHUMH CTaHIAPTaMH Uil CTBOPSHHSI HOBHX 3HAHb MPH OJHOYACHOMY PO3BHTKY
iXHIX JOCTIIHUIILKUX HABUUYOK Ta 3HaHb. OCBITHRO-HAYKOBI IMPOTPaMU IMiJrOTOBKH
TOKTOPIB (itocodii BIPI3HIIOTECS Bl THIIOBUX MporpaM mpodeciiinoi abo BO. Tomy
acmipaHTH TIOTPeOyIOTh JOCTaTHBO 4Yacy Ta THYYKOro Tpadiky HaBYaHHS, 00U
3aBEPIIUTH CBOE€ JIOCTIIKEHHS TpPU JIOCTaTHhOMY (PiHAHCYBaHHI. K MOKa3yIOTh
pe3yabTaTH JOCHIIKEHHS, I JOCSITHEHHS CTyIeHs JTokTopa dutocodii y OLIBIIOCTI
€BPONECHCHKUX KpaiH MOTPIOHO B CEpeAHHOMY YOTHPH POKHU. Po3risiiaroun acipaHTiB sIK
MOJIOJIUX JOCHITHUKIB, YHIBEPCUTETH Ta HAYKOB1 YCTAHOBM BCE YACTIIIE CIIPUUMAIOTh 1X
SIK TIOTCHIIIMHUX JTOCIITHUKIB B aKaJIEMIYHOMY CEPEIOBHIII, ajle TAaKOX SK JTOCIITHUKIB
3a MEXaMH HAyKOBHUX IHCTHTYIIH, a caMe SIK BUCOKOKBATI(hIKOBAHUX «IIPAIIBHUKIB Y
3HaHHEBIA Tamy3i» (Knowledge workers). MoOUTbHICTh acHipaHTIB PO3IIISIAETHCS HE
JIMIIE 3 TOYKH 30py 1X MDKCEKTOPaJIbHOI Kap €pHOI MEPCIEKTUBU (HAYKOBI YCTaHOBH,
MIPOMHUCIIOBICTh, OCBITa, ypsijl, KOHCYJbTAIll TOIO), aje i reorpadidyHoi (MiKHApOIHA
akazemiuHa). BiamoBimHO 10 mocimimpkeHHS Acoriamii €BpONeHChKUX YHIBEPCHUTETIB,
3Ha4yHy OUTHIIICT (73%) MOKTOPCHKMX IUCEpTAIliil acHipaHTH BHKOHYIOTh B 1HIIIHA

YCTAHOBI, HIXK Y Tild, 1¢ BOHM HaBYAIMCs paHie?’,

27 Tam e, p. 32.
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2.  Incmumyyitina sionosioanvricme. Pi3ke 30UTBbIIEHHS KUTBKOCTI JIOKTOPCHKUX
IIKUT Ta PI3HOMAHITHICTh OCBITHIX HporpaM 1 ()opM HaBYaHHsS CBIIYATH MPO TE, IO
VHIBEPCUTETH 3alpOBA/KYIOTh CTPYKTYPOBAHMM TMIAXiJ JO MiATOTOBKH JIOKTOPIB
¢utocodii Ta KyIbTUBYIOTh IHCTUTYLIMHY BIANOBINANBHICTh 32 MIATPUMKY MOJIOAMX
nocmigHukiB. Ilompu oyeBMOHY pI3HOMAHITHICTh MiAXOAIB 10 opradizamii BO Ha
TPETbOMY PIBHI Ta PO3POOJIEHHS PI3HOMAHITHUX TMOJIITUK, OCHOBHOIO TEHICHLIEIO
3aJIMIIAETHCS TOCWJICHHSI THCTUTYIIOHAJIBHOI CTpaTerii JOKTOPCHKOI MIATOTOBKU. Y
bOMY IUIaHI 1H(GOPMATUBHUMHU € pE3yJbTaTH OMNMTYBAHHS IOJ0 OpraHi3aiii
JOKTOPCHKOI  OCBITH. XO4Ya VYHIBEPCUTETH BCTAHOBIIOIOTH PI3HOMAaHITHI, 4YacTo
napaJieNibHi CTPYKTYPU Ha PI3HUX PIBHSX YIPaBIIIHHS YHIBEPCUTETOM, META Ta MOTHUBALLIS
BCIX IMX CTPYKTYp TMOJISITa€ B TIOCWJICHHI IHCTUTYIIMHOI pOJI, HampuKIal, dYepes
JOKTOPCHKI TIPOTPaMu, a TAKOXK Yepe3 MOCIYTH, M0 HaAI0ThCS JOKTOPCHKUMH IIIKOJIAMHU.
Kpim Toro, ocBiTH1 i1 HAyKOBI yCTaHOBU BCTAHOBUJIM JIOJATKOBI IIPaBUjia Ta HOPMH IIOZI0
PE3yabTATIB MATOTOBKH JOKTOPIB (pitocodii Ta TOMOMDKHUX OCBITHIX 3aXOJIB, TAKUX SIK
PO3BUTOK HACKPI3HUX KOMITIETEHTHOCTEH.

3. Hiesuti yuxn 3abe3neuenuss skocmi. AHAI3 PE3yNbTaTiB  EMITIPUYHOTO
JIOCTIPKEHHSI TT0Ka3aB HasIBHICTh €()eKTUBHOTO 3a0e3MedYeHHsT JOOPOUYECHOCTI y Tporieci
MIrOTOBKU JOKTOPIB dinocodii, sikuii cripusie sikocti BO. Kpurepii npuitomy Ta Bimoopy
Ha OCBITHI IPOTrpaMH BCTAHOBJICHI YHIBepcUTeTaMHU (IHTEPB 10, HAYKOBI ITPOIO3MIIii Ta
Npe3CHTAIlisl  JOCTITHUIBKUX 1/1eH), 30CepPeIKYIOThCS TIEPEBXHO Ha BHU3HAYCHI
JOCTITHAIIBKOTO TIOTEHITIaTy AacIipaHTIB Ta MEHIIOI0 MIpOI BpPaxXOBYIOTh IOMEPEIH]
JIOCSITHEHHS aCIIPaHTIB, 30KpeMa OITIHKU 32 ICTIUTH Ha MariCTepChKiii OCBITHIM mporpami
Yd pe3ynabTaTH JOCHIKEHb, BUKIAJICHUX Yy MAaricTepchkiii po0OoTi. Xoua OIiHKa
MOTEHINATY acMipaHTa Uil MOXJIMBUX MalOyTHIX JOCATHEHb MOXKE PO3IJISIATHCS SIK
MIEBHUN PHU3HK, IIEH KPUTEPIN — y MOETHAHHI 3 a/IEKBATHOIO TIITOTOBKOIO Ta TMITPUMKOIO
— CIpUsi€ 3aTy9EeHHIO HAHOUTBII TAJIAHOBUTHX MOJIOIMX JIOCTITHUKY HA PAaHHROMY €Tarti
IXHBOT'O PO3BUTKY.

4. Jlanowagm piznomanimuocmi. HasBHICTP OYEBHUAHMX CIUIBHHUX pPHC B
Oprasizaiii JOKTOPAaHTYpU Ta IMIITPUMIN aCHIpaHTIB YMOXJIMBIIOE OOTPYHTYBAaHHS

KOHKPETHOI €BPOIENUCHKOT MOJIENI MIATOTOBKU JOKTOPIB (pimocodii. [Jo Takux COUIbHHX
25



pHUC 3apaxOBYeEMO CIIPUMHATTS acMipaHTIB K MOJIOAMX JOCIIHHUKIB Ha PAaHHBOMY €Tarll
HAYKOBOI Kap’€pH, 110 MOYKE€ BUKJIMKATHU 3aLIKaBJICHICTh B IHIIMX KpaiHax cBiry. lIpore,
CYTTEBUMH € PIZHOMAHITHI OpraHi3aliiiHO-TIeJaroriydi 3acagu MiATOTOBKU JOKTOPIB
¢utocodii He uIIe B PI3HUX €BPONEHCHKUX KpaiHax, a ¥ B PI3HUX IHCTUTYIISIX B MEXKax
onHiei kpaiHu. Taka HenoJiOHICT, Hacamrepel BIIOOpaKaeTbCcs B PI3HOMY CTaTycl
aCMIPaHTIB, y PI3HUX IHCTUTYLIHHUX CTPYKTYpax, pi3HOMY PiBHI KBami(hikallii BUKJIa1a4iB
g1 HaOopi AucuUIUTiHA. DIHAHCYBaHHS JOKTOPCHKOI OCBITH TaKOX BIAPIZHAETHCA, SK 1
KpHTEPii MPUIAOMY Ta TIPOIICAYPHU OIIHFOBAHHSI.

OcHOBHa wYacTMHAa TMIATOTOBKU JOKTOpIB (imocodii Oazyerscsi Ha HaOYTTI
cHelaIbHUX JTOCHIIHUIIPKUX 3HAHb Ta OB’ SI3aHUX 3 HUMHU HAaBUYOK. AHAJII3 BIAIIOBIIHOT
JiTepaTypyd Ta IHTEPHET-CTOPIHOK €Bporeichkux 3BO CBIIUUTH NPO PI3HOMAHITHICTH
MIXOMIB Yy KOXHIM OKpeMidl raimy3i 3HaHb. Hampukiaa, B TyMaHITapHUX HayKax
OJTHOOCIOHI HayKOBI BHJIaHHSI MOJIOJMX ACMIPAHTIB 3YCTPIYAE€THCS YACTIIIE, HATOMICTh
NPUPOIO3HABYMM HayKaM [pUTAaMaHHA TPAJUIlsd CHOUIBHOTO BHUJIAHHS HAyKOBUX
pE3yabTATIB JIEKUIBKOX YYEHHX, Y TOMY 4YHCI W acmipaHTiB. Tex came CToCyeThes 1
BUKOHAHHS JIOKTOPCHKUX JIOCTIKEHb: y Tally31 T'yMaHITApPUCTUKU HAYKOBI MPOEKTH, K
NPaBUJIO, BUKOHYIOTHCS acCIipaHTaMH OJHOOCIOHO, a B MPUPOJHUYMX HayKax OOMIH
pe3yabTaTaMy JOCTITHUIIPKUX TPOEKTIB MDK JACKUIbKOMa acIipaHTaMH € 3BHYANHOIO
MPAKTHKOIO.

5. Maubymui npiopumemu niocomosxu dokmopie ginocogii. OCTaHHE NECITUITTS
O3HAMEHYBAJIOCS TIOBCIOJIHUM CTBOPEHHSIM JIOKTOPCBKUX IIKUI B  €BPOMEHCHKUX
VHIBepCUTETaX. 3apa3 BUHHUKAE IMUTAHHS 100 iX MaOyTHIX IJICH Ta MepCreKTHB. Sk
MOKa3aJio  JIOCTI/DKEHHS, YTOUHIOIOTHCS TPIOPUTETH, TIOB’SI3aHI 3  MIATOTOBKOIO
aCIipaHTIB, 30KpeMa OpraHi3alli€l0 CyMepBi3ii, MEPCIEKTHBAMU Kap’ €PHOTO 3POCTaHHS,
JOCTYITHICTIO BIIKPHUTOI HAYKH, IIUTICHICTIO TOCITIKEHb a00 3aTydeHHSIM acIlipaHTiB i3-3a
kopnoHy. Jeski 3BO 3ocepemkyroTh Oibliie yBaru Ha 30UIbIIEHH] KUTBKOCTI aCITipaHTiB,
HIIII Ha TEPCTIEKTHBAaX Kap €PHOTO 3POCTAaHHS MOJIOAWX HAYKOBIIB. OJHAK OCHOBHI
MIPUHILIMITM JIOKTOPCHKOI OCBITH B €BPOMEUCHKHUX KpaiHaX, [0 BCTAHOBJIEHI B 3aJIbLIOYP31
MOHAJ] JECATWIITTS TOMY, 3QJIMIIAIOTHCS HE3MIHHUMHU. E€BPOINEUCHKI YHIBEPCUTETH

XapakTepHy MOJIEIb MiITOTOBKH TOKTOPIB (piocodii, ika aaanTyeThesl 10 PI3HOMAaHITHUX
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HAIIOHAJIbHUX KOHTEKCTIB, 3 METOI0 YMOXJIMBJICHHS NPOAYKYBaHHS BUCOKOSIKICHHX
OPUTIHATIBHUX JOCTIPKEHb BIAIOBIIHO 0 aKaIEMIYHUX CTaHIaPTIB.

6. Iloenad y maibymue, cnupaioducy Ha ycniuine muryne. BUXoIs4u 3 pe3ysbTarTiB
3IICHEHOTO aHATITHYHOTO JOCTIPKEHHS, MOJKHA CTBEPIKYBaTH, II0 HasBHA MPAKTHUKA
MATOTOBKU JOKTOPIB (pimocodii B €Bponechbkux KpaiHax BigoOpakae MPUHLMIMN Ta
HACTAaHOBHU, pPO3pPOOJICHI B TPHOX JIOKYMEHTAaX, IO MalTh Ha3By 3allbIOYPrchKi
NPUHIMIN Ta pekoMmeHparii. HeoOximHO Bi3HAYMTH BAXKIUBICTb POJI MIITOTOBKH
JIOKTOpiB  (pimocodii B €BpONEHCHKUX HAYKOBUX JOCHI/DKEHHAX Ta TPUAHSTTS
IHCTUTYI[ISIMU JIOIATKOBUX OOOB’SI3KIB. 3aibLOYp3bKi MPUHIUIKA Ta PEKOMEHAAIl
po3pobneni B 2005 — 2015 pp., HIKOJIM HE 3aCTOCOBYBAIKCS 3aKOHOIABCTBOM 3BEPXY
BHM3. HaroMicTh, BOHM BHHHKIM Ta PO3BHHYJIWCS BHACTIIOK TOCTIHHMX IPOIIECIB
CaMOOIIIHIOBaHHS YHIBEPCHUTETIB Ta HAYKOBHX YCTaHOB i OOMIHY MPAKTUYHUM JOCBIIOM
MDK HuUMH. lle cBimuMTh Tpo TE, IO 1032 PIZHOMAHITHICTIO TPAKTUK MIATOTOBKH
JOKTOPIB (biocodii MOXKHA CIUTBHO CTBOPIOBATH Ta PO3POOJIATH 111€i, sIKI HaIUXalOTh
YCTaHOBHU B PI3HUX KpaiHaxX aJanTyBaTH iX O BJIACHOTO IOPHIMYHOIO Ta aKaIeMIYHOTO
KoHTeKCcTy. OOMIH TPaKTUKaMU Ha 1HCTUTYIIHHOMY PiBHI BUSIBHBCSI YyJIOBUM METOJIOM
o0y TOBH 3arajbHOi HOPMATUBHOI Ta aKaJIeMIYHO1 6a3H MiArOTOBKH JTOKTOPIB (himocodii,
sIKa BpaxoByBajia 0 0COOIMBOCTI KOXKHOTO 3aKJIATy.

OTxe, MOCHIIKEHHS 3aCBIIUWIIO, IO MOCHUJICHHS IIPOIECIB IHCTUTYIIIOHATI3AIIT Y
PO3BUTKY JOKTOPCHKUX IIKLT 103BOIII0 3BO 3ampoBamkyBaTi MpoliecH 3a0e3MeYeHHs
SKOCTI TIATOTOBKM HAayKOBUX KaJpiB HaWBWINOi KBami(ikarli, ski y 0aratbox KpaiHax
Oynu moBHICTIO BiicyTHI. @opMyBaHHA KyJabTypu sikocTi BO BiOyBaeThcs y KOHTUHYYMi
TpaHcgopmariii Biff MpodeCiiHol KyJIbTYpH 3 BUCOKHM PIBHEM 3aTy4eHHS aKaJeMIYHOTO
MEPCOHATY IO VIPaBIIHCHKOI KYyJIBTYpH Ta, B 11ealli, MPOJOBXKYBATUMETHCS JIO
VTBEP/UKCHHSI IHTETPOBAHOI KYJIBTYpH 13 3aly4eHHSM YCIX 3alliKaBIEHUX OCi0.
CTBOpEHHSI JOKTOPCBKHX WIKUT PO3IJISIIAEThCA KITIOYOBUM IMIIXOJOM JI0 PO3BUTKY
VIIPaBIIHCHKOI KYJIBTYpH SKOCTI Ha TpethoMy piBHI BO, 30kpema mnumxom
TpaHchopmallii TOTPAKTYBAaHHS I[bOTO MOHATTS B 1HAMBITYaJbHOI IPOrpaMu HAYKOBOTO
JOCTIIKEHHSI 10 CTPYKTYpHO1 oauHuULll 3BO, Ha sIKy MOIIMPIOETHCS 3arajbHe CTpaTeryHe

YIPaBIIIHHSA.
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[TincymoByroun 37iiiCHEHE JOCTIKEHHSI HAarojloCUMO, IO TaKuM CHEelU(DIYHUM
mpobyieMaM JISUTBHOCTI JOKTOPCHKUX IIKUT IIOM0 3a0e3MEeUYeHHS SIKOCTI OCBITH, SIK
CTIPHUSIHHS Kap €PHOMY PO3BUTKY JOKTOPAHTIB Ta 3aJydCHHS HA HABYAHHS KaHAWAATIB Yy
JIOKTOpH (utocodii 13 3apyOLKHUX KpaiH, HE HAJA€ThCs MNPIOPUTETHUX IMEpeBar y
MOPIBHAHHI 3 3arajlbHUMHU MpoOJieMaMy, IO TMOB’S3aHI 3 JIOCTYNIOM JO BIIKPUTHX
HAyKOBUX JiKepen iHdopMallii, TeHIEpHOI0 PIBHICTIO a00 JOCHITHUIIBKOIO €THUKOH M
akajzieMiuyHoOw0 a00pouecHicTio. [le BimoOpaskae 30UTbIIIEHHS KUTBKOCTI PI3HUX aCIEKTiB,
SKI MalOTh BPaxOBYBATH YHIBEPCUTETH Yy TMPOLEC] 3MILHEHHS SKICHUX MOKAa3HHKIB
JISTBHOCTI IXHIX JOKTOPCHKUX KU HAa Cy4acHOMY eTari peopMyBaHHS €BPONEHCHKOT
BO. 3a3nayeHe TakoX BKa3zye Ha TOCHJIEHHS aKTYaJbHOCTI 3alpOBAJKEHHS SKICHOT
JIOKTOPCBHKOI OCBITH 3 METOIO pealtizallii HayKOBO-AOCIIAHOT MOJIITUKUA B YHIBEPCUTETaX.
30Kkpema, BOKIIMBE 3HAYCHHS, SIKE MPUAUISETCS TOCTITHULIBKINA €TUIl Ta JOOPOYEeCHOCTI
(70%), Bkazye Ha TIMOWMHY OKpECIeHOI MpoOjeMH, 0 CTpIMKO Habupae o0epTiB B
aKaJIeMIYHOMY YHIBEPCUTETCHKOMY CEPEIOBHIIII 32 Iy>K€ KOPOTKHIL Yac.

[TinroToBka mokTOpiB (imocodii mpuBepHyna yBary ©OaraTbOX JOCHITHHX
JiepKaBHUX 1 HeZIEP)KaBHUX yCTaHOB €BpoOIM Ta CBITY. Pe3ynbTaTu iXHIX TOCTITHUIIBKIX
IHIIIATUB 3aCBIAYMIM HOBI TEHJCHIN 3 TOYKM 30py OpraHizaiii ¥ ympaBJiHHSI, Ta
YMOXJIMBWIN  (opMyimtoBaHHs pexoMeHnarii ansi 3BO Ta BiImoBigHUX OpraHiB
YIIPaBITIHHS BUIIIOKO OCBITOIO, SIK1 B1IOOpaKatOTh 3MIHU Y CKJIaIHOMY Ta KOHKYPEHTHOMY
rio0aIbHOMY CBITI. Benmka KinbKICTh TOCTDKEHD Ta MPOEKTHUX POOIT TAaKOXK BKa3ye Ha
Te, MmO cdepi MArOTOBKU TOKTOpIB (imocodii HE NMpUTaMaHHE TUIAHYBAaHHS <«3BEPXY
BHU3». HaromicTh caMa HaykoBa CIiIbHOTa Oepe aKTHBHY Y4acTh Y 1i pO3BUTKY. 3aBISKU
MOCTIMHUM JHMCKYCIIM Ta EMIIPUYHAM JOCIIDKEHHAM BUSBISIOTBECS  TOTpeOH,
3MIMCHIOEThCS OOMIH KpalllUMH TPAKTHKAMHU Ta 3a0€3MeUyeThCs IMPOIEC YIPaBIIHHS
«GHHU3Y BrOpy».

Jlo mpoBeaeHHsT peopMH 3 MIATOTOBKH JOKTOPIB (itocodii mepeBaxHa OLTBIIICTh
3BO Ta HayKkoBHX YCTaHOB HE OMEpyBaIX IH(POPMAINEI TPO KUIBKICTH aCHipaHTiB, a
TaKOXX HE MaJli 3arajibHOi KOHIEMIIli HAaJIeKHOI CYNepBI3ii; yCi Il aCHEKTH 3aJTUIIATUCS Y
T0JI1 30py OKPEMHUX HAYKOBUX MPAllIBHUKIB, 3a/IIIHUX Y MIATOTOBII AOKTOPIB (inocodii.

ITicns BopoBapkeHHS pepOpMU Ha 3arajibHOEBPOIIEHCHKOMY PIBHI OCBITHI I HAyKOBI
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IHCTUTYLIT PO3pOOMIIM HUZKY TMPOLEAYpP IIOAO0 IHCTUTYIIMHOIO PO3BUTKY JOKTOPCHKHUX
KT Ta 3a0e3MeueHHs SIKOCTI OCBITHHO-HAyKOBOIO MpoIecy Ha TpeTboMy piBHI BO,
30KpeMa 3apaxyBaHHs acIIPaHTIB Ta MOHITOPUHTY iX YCHIIIHOCTI 3T1THO 3 MOKa3HUKAMU
3aBEpILIEHHS Ta 3aXUCTY JUCEPTaLiil B MEXaxX TEPMiHY MIATOTOBKH.

OpHuM 13 N1€EBHX 3ac00IB MOCWJIEHHS YIPABIIHCHKOI KYJIbTYPH CTajO CTBOPEHHS
JTOKTOpChKMX MIKUT. (DEHOMEH «JIOKTOpChKa IIKOJa» y 3apyObkHUX cuctemax BO
PO3YMIIOTh TIO-PI3HOMY: Bil KUIBKOX OCBITHBO-HAYKOBHUX IpOrpamM B YCTaHOBI [0
OXOIUIEHHSI BCIX OCBITHBO-HAYKOBHX TMpOrpaM y Mekax €IUHOr0 3arajibHO
YHIBEPCUTETCHKOTO MIAPO3ALTY, Ha SKUWA TMOUIMPIOETHCS CTpaTeriyHe YIpaBIiHHS
3aknany. [locuneHHs IHCTUTYLIHHOL KyJIBTYPH SIKOCTI MIATOTOBKH JTOKTOPIB (hitocodii Ta
YTBEP/UKEHHSI  MPOQECIHHOrO  yMpaBiIiHHSA JOKTOPCHKUMM — IIKOJAMH  JIO3BOJIAJIO
yCTaHOBaM PO3BUBATU TOCIYTH Kap’€PHOTO MPOCYBAHHS JOKTOPAHTIB 1, 1[0 HE MEHII
Ba)KJIMBO, BCTAHOBIIIOBATH TPOLETYPH 3a0€3MEUYEHHS SIKOCTI, SKi y 06ararbox cHUcTeMax

OyJH TTOBHICTIO BIICYTHI.
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1.2. MIEJATOI'TYHA OCBITA B YMOBAX IHTEPHAIIIOHAJII3ALIL
1 TPAHCKOPJOHHOCTI

I'anna Toexaneynv, Kamepuna Kpuwineub-Anoanowii

CporoiHi CBIT CTOITh Ha TOpPO31 HOBOI XBHWJII IHHOBAIIM, SIKA MOXKE CEPHO3HO
3MIHUTH «OCBiTHili naHmmadT». Amnanizs Haykosux mikepens; ;303! nae mincrasu
BHOKPEMUTH YOTHPH KIIFOUOBMX TEHNEHINI, SIKi XapaKTepu3ylOTh Cy4YacHHW CTaH
PO3BUTKY OCBITH 1331a0Th OCHOBHI1 [TapaMETPH OCBITH MallOyTHHOTO:

Tenpenuisa 1. MacoBizaiis ocBiTH. Po3mmpeHHs HOCTyrmy 10 BHILOi OCBITH
BIOPOJIOBXK JIBOX JIECSTWIITh BIIOYBA€ThCS BHACHIIOK 30UIbIIeHHS Mepexi 3BO Ta
KUTBKOCTI JIIIEH30BaHUX MICIb I BCTYIy /10 HUX aOITypi€HTIB Ha Oe30IUIaTHIA Ta
KOMEpIiiHIiI ocHOBaxX. He BHKIHKae 3amepedeHb, M0 BAKIUBHM IHJAMKATOPOM PiBHS
OCBITM CYCHUIBCTBA € YHCETbHE BKIIOYCHHS HACENCHHS [0 3700YyTTS OCBITH.
MacoBwu3arliss BHIIOI OCBITH akKTyajli3ye MpoOJjeMy SKOCTI OCBITH, CTa€ IOTYKHUM
CTUMYJIOM JIJ1s1 POPMYBaHHS CHCTEMU YIPABIIIHHS SKICTIO OCBITH Ha JEPKAaBHOMY PiBHI.

Tennenuia 2. IatepHarionamizamis ocBith (puc.l). OcBiTHI ycTaHOBU 1 ypsiau
0araTb0X KpaiH CBOTOHI 3ITKHYJIMCS 31 CKJIQJHOIO JuieMoro. BoHM cTosTh miepen
BUOOPOM MDK IHTEpHAIIOHATI3AIIEK (BKIIOYCHHSM B TJI00QJILHUM OCBITHIM TpOCTIp 1

NPUAHATTSIM MDKHApPOIHUX TIPaBUJI TPH) 1 aBTOHOMI3AIIIEIO, KA MOJIATaE B IrHOPYBaHH1

MDKHApOIHOT TEHJIEHINT 1 peasi3allii MOJITHKH OCBITHROT'O IMPOTEKIIIOHI3MY 3 PU3HKOM

28 Huuxano, H., JIyk’suosa, JI, Bepa, P, Tpunyc, O. IIpodeciiiHo-coLianbHuii cTaTyC BUMTENA B Cy4aCHOMY
YKpaiHCBKOMY CYCHIBCTBI Ha TIi 3apyOikHOTO nocBimy. B kH.:KoMmmereHTHiCHI iHAMKAaTOpH CTpaTerii «E€Bpoma
2020»: 3m00YTKH 1 IePCIIEKTUBH TefaroriyHoi ocBiTn.MykaueBo: PenakmiitHo-BunaBanunii nenrp MY, 2020. C. 18-
34.

29 Yepusxosa, K. 10. InTepHauioHanizaiis oCBITHLOrO HPOCTOPY crapiuoi Imkonu Benukoi Bpuranii. — Ha
mpaBax pykomucy. ABropedepar mucepramii Ha 3100yTTS HAYKOBOTO CTYICHS KaHIWIATa TEJaroridyHAX Hayk,
cnemianeHicTe 13.00.01 — 3arampHa memarorika Ta ictopiss memaroriku; CyMChKHN [ep>KaBHUM TENarorigHUN
yaiBepcureT iMeni A. C. Makapenka. Cymu, 2012. 21 c.

%0 JIyk’sinosa, JI.B., Toskanens, I'.B., Corcbka, I'.1., Tpunyc, O.B. ColiaibHO-Nearoriuni acuekTy JisIbHOCTi
BIPTYAJIbHUX VHIBEPCUTETIB Y €BPONENCHKOMY OCBITHHOMY mpocTopi / [HdbopMariiiHi TeEXHOJIOTIT 1 3aco0M HAaBYAHHS.
2019. — Tom 72 Ne 4 (2019). C.14-25.

31 Tovkanets Oksana, Tovkanets Anna. Cross-border cooperation between Ukraine and Slovakia and its role in
development european education / Cezhrani¢na spolupraca medzi Ukrajinou a Slovenskom a jej Giloha vo vyvoji
eurdpskeho vzdelavania // Premeny $koly a ucitel'ské vzdelavanie v historickom kontexte a nové perspektivy Zbornik
prispevkov z vedeckej konferencie s medzinarodnou Ucastou organizovanej Pedagogickou fakultou PreSovskej
univerzity v PreSove pri prilezitosti 70. vyroia zaloZenia Pedagogickej fakulty v Presove PreSov 6. — 7. februar 2019.
C. 483 —490.
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npotsaroM 10-15 pokiB mepeTBOPUTHCS B OCBITHIO MPOBIHIO. Takuil BUOIp CHOTOMHI

CTOITh 1 TIEpe]] Y KpaiHOIO.

IHora3HNIK iIHTepHaLioHAJTI3aLIil BHIIOI 0CBITH B CBITI
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Puc. 1. KiabKicTh iHO3eMHHUX CTY/IeHTIB y CcBiTi (MJIH. 0€i0).>

Tennenuisn 3. TypOyJaeHTHICTH CBITOBOI E€KOHOMIKM 1 (OpMYyBaHHS HOBOIO
TEXHOJIOTIYHOTO YKJIATy B TPOMHCIIOBOCTI ¥ COIiaIbHO-€KOHOMIUHIN cdepi, 30kpemMa B
OCBITHIH ramys3i.

HoBa exkonomika € cuM0i030M €KOHOMIK — (hiHAHCOBOI, 3aCHOBAaHOI Ha 3HAHHSX 1
IHTETPOBaHO-TJI00ABHOI, a IHHOBAIlll MPH IOMY BHUCTYMAIOTh y PO Karamizaropa
CTAaHOBJICHHS HOBITHBOT'O IIOCTOTO TEXHOJIOTTYHOTO YKJIaay. EKOHOMIYHI iMIIepaTHBU
MOYMHAIOTh TIOCTYMATHUCS MICIIEM pealisiM TE€OSKOHOMIYHMM: OJHIEI0 3 TOJOBHHUX
¢byHK1I# Tpoieit cTae iHbopMalliiiHa, ska yce OuIbie 3100yBae BIpTyadbHUN XapakTep,
[[IHHI TIariepyd TaKOXK TEPETBOPIOIOTHCS Y BIPTyaldbHUN KalliTajd, IO 3aJIEKHO Bif
00CTaBUH MOK€ CTaTH peadbHuM abo (ikTuBHMM KamitaioMm. [ Buxomy 3i craHy
KPH30BOI TYpOYJIEHTHOCTI 1 BXOQYy Y PEKHM CTIAKOTO EKOHOMIYHOTO 3POCTAaHHS
HEOOXiTHI MacITaOHI 1HBECTHINi Y CTBOPEHHS 1 PO3BUTOK HOBOTO TEXHOJOTTYHOTO

VKJIaJy Ta MOAEPHI3aIlil0 eKOHOMIKHA Ha HOTO OCHOBI, Jie 0COOJIMBE MiCIIe 3aiiMaE OCBITA.

32 Konamuyk Jlenuc, Bonkos Amppeii. Dnoxa «['purdunma» B obpasosanun. Mccnenosanue SEDeC. Llentp
00pa3oBaTenbHBIX pa3padoTok MockoBcko# 1mkois! ynpasienus. Ckonkoso (SEDeC), 2013. C. 6.

31



Tennenuia 4. Iludposa pepomroris. MacoBe NOIIMPEHHS OCBITHIX IPOEKTIB
nofioHoro (opMaTy eKCIepTH MOPIBHIOIOTh 3 <JIABMHOK IHHOBALIi>>», CyTh [KOI
MOJISITa€ B TOMY, IO CIELIaNi30BaHl OCBITHI MPOEKTU 37aTHI OulbLI ePEeKTHBHO
BUKOHYBATU OKPEMI «TpaJHLIIHDY (QYHKIIT MK 1 YHIBEPCUTETIB — BUKJIQIaHHS], OLIIHKY
pe3ynbTariB, (HOpMyBaHHS CHUIHHOT Ta iHIIE. [le MOBMHHO MPUBECTH JO 3arOCTPEHHS
KOHKYPEHIIIT Ta HEMUHY401 3MIHH IcCHYI0unX Mozesneit 3BO 1 mkin.

Hapazi mu 3ynuHuUMOCS Ha OJIHIN 13 BOXJIMBUX 1HHOBAIlIM, SIKa TTOYMHAE aKTUBHO
TIOIIMPIOBATHCS B €BPOIIEHCHKOMY OCBITHROMY TIPOCTOPI — TPAHCKOPJIOHHA OCBITA.

OCHOBOIO TPAHCKOPJIOHHOTO CHIBPOOITHHUIITBA € TPOLEC CTBOPEHHS 3B’S3KIB Ta
JOTOBIPHUX BITHOCHH Y TPHUKOPJOHHHX TEPHUTOPIAX 3 METOK TOIIYKY PIillIeHb IS
CHUTBHUX Ta 1MIEHTHYHUX TpobieM, a «diocodis TPaAHCKOPIOHHOTO CIIBPOOITHHUIITBAY
NoJIsSira€ 'y TOMY, IO JIBa CYMDKHI MPUKOPAOHHI PETIOHHM CIIBIPAIIOIOTH y TPOIEC
PO3pOOKH TUTaHIB Ta BUOOPY MPIOPUTETIB PO3BUTKY, a HE MPAIFOIOTH OKPEMO, a MOTIM
Y3rOJUKYIOTh TJIAaHW PO3BUTKY 32 OKPEMHMMH 3axojlaMH. TpaHCKOpIOHHA CITiBIparls
TOJISITAaE Y TOMY, 11100 Y JT1aJI0oroBI B yCiX cepax >KUTTs OyJIr 3aisiHI BC1 COLIAIBbHI TPYITH
HacelieHHs Ta aJMiHiCTpaTuBHI opranu. Cepes TOJOBHUX IIJIeH Takoi CHIBHpalll €:
MOJIOJIAHHS ICHYIOUMX CTEPEOTHINIB Ta YIEpe/HKeHb MO OOWUIBI CTOPOHU KOPJIOHY;
YCYHEHHS TOJITHYHUX Ta aJMIHICTpAaTUBHUX Oap’€piB MDK CYCITHIMH HapOJaMU;
CTBOPEHHS TOCIIOJIAPCHKOI, COIIaIbHOI Ta KYJIBTYpHOI 1HQPACTPyKTypH, 3a YMOBH

3 ocepenkis TOIO>.

¢bopMyBaHHS CIIUTLHUX OPIaHiB, TOCTIOAAPIOIOYNX CYO’ €KTIB

3HaHHS Ta PO3YMIHHS CyCiZla € TaK CaMO BaXJIMBUMH, SIK 1 ()OpMYBaHHS JOBIPH.
PizHOMaHITHICTh TIPOOJIEM Ta TIOTEHIIHHIX MOXKJIMBOCTEH PO3BHUTKY MO OOUJIBI CTOPOHU
KOpJIOHy Ha TMpocTopax €BpomMd MNPHU3BOAWTE 1O TOTO, WO TPAHCKOPIOHHE
CHIBPOOITHUIITBO CTa€ HEMUHYYMM, OO CIY>KUTh BTUICHHIO B JKUTTS TPHHIIUIIIB

MDKHAPOJIHOTO TIPaBa B YITKO BU3HAYEHOMY PETIOHAILHOMY aCTIeKTI.

33 Barber Michael, Donnelly Katelyn, Rizvi Saad «An avalanche is coming: Higher education and the revolution
ahead». Institute for Public Policy Research, 2013. 78 c¢. URL: https://www.insidehighered.com/sites/default/
server_files/files/FINAL%20Embargoed%20Avalanche%20Paper%20130306%20(1).pdf

3 3akon Ykpainu «IIpo TpanckopaonHe criispo6iTauiTeo» URL: zakon.rada.gov

% PO3BUTOK TPAHCKOPJOHHOTO CHIiBPOOITHUITBA: HAayKOBO-aHaTiTM4HA jonoBine / HAH VYkpainm. 1Y
«IHCTHTYT perioHanbHuX nociipkeHb iMeHi M. 1. Jlominmsoro HAH Ykpaiany» ; Hayk. pexakrop B.C. Kpasuis. JIbBiB,
2016. C. 47.
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TpaHcKOp/IOHHA BUIlIa OCBITA O3HAYA€ BULLY OCBITY, Ky OTPUMYE 3100yBay OCBITH
B THUX CHUTyallsiX, KOJM BHUKJIAJay, CTYAEHT, Mporpama, HaBYAJbHUN 3aKiaj 4d
MOCTaYaJIbHUK OCBITHIX MOCIYr a00 HaBYalIbHI MaTepiajii MEPETUHAIOTH HAIIOHAIBHI
KOPJIOHM KpaiHU CBOTO IMOXO/UKEHHS. TpaHCKOpJOHHA BHINA OCBITa MOXE BKJIHOYATH
OporpaMM  BHMILOi  OCBITH, [0  pPEAT3YIOTbCA  JIEP)KAaBHUMM,  MPUBATHUMH,
HEKOMEPLIHHUMH 1 KOMEPLIMHUMHU TOCTaYaJlbHUKAMU OCBITHIX mociyr. Lleil Ttepmin
CTOCY€EThCSI TAKOXK IITUPOKOTO PSTy METO/IIB HAJAHHS OCBITHIX MTOCIYT: BiJl HABYAHHS «BI1Y
Ha BIU» (ke npuitmae 6e3114 (GopM, BKITHOYAIOUHN MOT3IKH 3700yBaviB OCBITH 32 KOPJIOH 1
B 3apyOikHI (uTii 3aKJIaIB BUILOT OCBITH) J0 JUCTAHIIIHOTO HaBYaHHS (BUKOPHUCTOBYE
Psi CTICIIATbHUX TEXHOJIOT1H 1 €IEKTPOHHE HABYAHHS )

CyTHICTb TPaHCKOPAOHHOI OCBITH 1 OCBITHBOI IHTErpallli YiTKO MPOIJISIA€ThCA B

TIPHHIMIIAX 3a0e3MeYeH s IKOCTI TPaCKOPIOHHOI OCBIiTH ®

, SIKl CTIpSIMOBaH1 Ha HaJIaHHS
HIITPUMKU 1 CTUMYJIFOBaHHS MDKHAPOJHOI CIIBIpAIll, & TAKOX MOCHUJICHHS PO3YMIHHS
BaXJIMBOCTI 3a0€3MeUYeHHs IKOCTI Takoi ocBiTH. MeToro KepiBHUX NPUHITUIIB € 3aXHUCT
3100yBaviB OCBITH Ta IHIITUX 3aIlIKABICHUX OCIO BiJl pU3UKY OTPUMAaHHS OCBITHIX MTOCIYT
HU3BKOT SIKOCTI 1 HETOOPOCOBICHUX TMOCTaYaIbHUKIB. KepiBHI MPUHITUIK HE TIOB’S3YIOTh
KpaiHu IOpUIMYHUMH 3000B’s3aHHsAMU. [lepenOadaeTbecsi, 10 KpaiHM peanizyroTh
IPUHITMIN BiJNOBITHO JIO CBOTO HAIIOHAJILHOTO KOHTEKCTY, a TaKOXK CTHUMYJIFOBaHHS
PO3BUTKY CHCTEM SKICHOI TpaHCKOPJOHHOI BHWIIOI OCBITH, IO BiIMOBIIAIOTH
TYMaHITapHUM, COILIATBHUM, €KOHOMIUYHUM 1 KyJIETYPHUM ITOTpeOaMm JIFOICH.

3 1980-x poKiB PUHOK TPAHCKOPAOHHOI BHIIOi OCBITH 3HAYHO PO3IIUPUBCS 3aBIISTKA
MJIBUIIEHHIO  MOOUTBHOCTI  CTYJEHTIB,  IPOQeCOPCHKO-BUKIAIAIBKOTO  CKJIay,
HaBYAIBHUX TIporpam 1 ((imii) HaBYATBHUX 3aKIaIB, (axiBIliB y BIAMOBITHUX cepax. B
1ei ke mepion Oyiu po3poOIIeHI HOBI METOAM HAJIaHHSI OCBITHIX TIOCHYT 1 chopMyBaUCs
iXHI MOCTavaNbHUKH, HAIPUKJIIAJI, 3aKOPJAOHHI (LTl 3aKJIaJIiB BUIOI OCBITH, €JICKTPOHHI
dbopMu 3a0e3MeUeHHs BUIIOI OCBITH 1 KOMEPITIMHI TOCTa4aIbHUKKM OCBITHIX mociyr. Lli
HOBI (DOPMH TPAHCKOPIOHHOT BUIIO1 OCBITH MPOITOHYIOThH OLIBIII IITUPOKI MOMIIMBOCTI JJISI

BJIOCKOHAJICHHS HaBUYOK 1 KOMIIETEHIIId OKpeMuX 3700yBayiB OCBITH , a TaKOX MJis

3 PykoBosIIME TIPHHIKIIBI O 0OECTIEYEHHIO KAYECTBA TPAHCTPAHUYHOTO BBHICHIEr0 00pa30BaHus. VIMIIepaTuBbI
nHTepHanuonanm3amyu / OTB. pea. M.B. Jlapuonosa, O.B. Ilepdunsesa. M.: Jloroc, 2013. C. 396-410.
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MIBUILIEHHS SIKOCTI HAI[IOHAJIbHUX CHUCTEM BHIIOi OCBITH 32 YMOBH, 110 OCTaHHI MalOTh
Ha METI CIY)KIHHS TyMaHITapHOMY, COLIAJIbHOMY, E€KOHOMIYHOMY Ta KYyJbTYpPHOMY
PO3BUTKY TMpuiiMarodoi kpainu. Toal sk B JESKMX KpaiHaxX ICHYIOTh HalllOHAJIbHI
CTPYKTYpH 3a0€3MEYeHHs] SKOCTI, aKpeOuTallii Ta BH3HAHHS KBamiikamii, 110
BPAaXOBYIOTh TPAHCKOPOHHY BHIILY OCBITY, y 0araTbox Jep:KaBax Taki CTPyKTypH J0C1 He
pO3paxoBaHi Ha MOI0JIaHHS MTPo0JIeM B chepl TPaHCKOPIAOHHOI BUILIOT OCBITH.

Bunbln Toro, BIICYTHICTh BCEOCSYKHUX OCHOB Il KOOPAMHALT PI3HUX 1HILIATUB Ha
MDKHApOJHOMY PIBHI B MO€JHAHHI 3 PI3HOMAHITHICTIO 1 HEPIBHOMIPHICTIO HAILIIOHAIBHUX
cucteM 3a0e3MEeUeHHs] SIKOCTI Ta aKpeAWTallii CTBOPIOE TIPOTAMHA B CHUCTEMI
3a0e3MeveHHsT SKOCTI B c(epi TPaHCKOPJAOHHOI BHIIOI OCBITH, 3aJIMIIAIOYU JICSKI
€JIEMEHTH PHUHKY IIi€i OCBITM B3araji 3a paMKaMu SIKUX Ou TO He OyJio cHucTeM
3a0e3rneyeH sl AKOCTI Ta akpenuTauii. Lle migBuilye Bpa3imMBICTh 3100yBauiB OCBITH Ta
IHIIUX 3alllKaBIEHUX CTOPIH TMepe HESKICHUMH TOCIYyraMd Ta HEZ0O0pOCOBICHUMHU
NOCTavaJIbHUKaMH TIOCITYT TPAHCKOPAOHHOI BUIIIOI OCBITH.

OcHOBHE 3aBIaHHs, SKE€ CTOITh CBOTOJHI TIepell ICHYIOUMMH CHCTEMaMH
3a0e3MeYeHHS SKOCTI Ta aKpeIUTallii, OJISIrae B po3po01ll HATSKHUX MPOIETYP 1 CUCTEM,
PO3paxoBaHUX Ha 3apyOLKHUX MOCTAYaJIBHHUKIB OCBITHIX MOCIYT 1 3apyObKHI MpOrpamu
(Ha TOJATOK JI0 BITYM3HSIHUX MMOCTAYAJILHUKIB 1 ITPOrpaM) 3 METOK MaKCUMI3allii mepesar
Ta 3MEHIICHHS TOTEHINMHUX HEIOJIKIB MpOIeCy Ta pe3y/bTaTiB IHTepHAIlOHATI3aI
BUILIOI OCBITH.

VY Tolt e Yac MIBHUIICHHS MOOUIBHOCTI CTYJEHTIB, BHUKJIAJA4iB, JOCTITHUKIB 1
daxiBiiB y BiInoBigHUX npodeciitHux cdepax BUBOIUTH HA TEPIIE MICIE B MOPSIAKY
JICHHOMY MDKHApPOJIHOI CIIBIIparli MpoOjieMy BU3HAHHS aKaJeMIYHUX Ta TPOQeciitHux
kBamidikariii. Y 3B’A3Ky 3 IIMM BHUHUKAaE HEOOXITHICTHP B peayizallii J0JaTKOBHX
HaI[IOHAIBPHUX IHIIATHB, 3MIIHEHHS CITIBIPAIll Ta MEPEKEeBOi POOOTH, a TaKOXK
CTBOpEHHSI OUIBII MPO30pOi CHUCTEMH I1HPOPMYBAHHS MPO TMPOILEAYPH 1 CHUCTEMH
3a0e3MeUeHHsT SIKOCTI, akpeAuTallii Ta Bu3HaHHA KBamidikamii. [{um 3ycwurmaM crig
HaJaTy 1II00aIbHUI MaclITad, 3a0e3MeYnTH iX 3arajibHy CIpSIMOBAHICTh HA 33JJ0OBOJICHHS
nmoTped KpaiH, 10 PO3BHBAIOTHCS, B CIPAaBl CTBOPEHHS MIITHUX HAIIOHAIBHUX CHUCTEM

BUIIOI OCBITH. 3 ypaxyBaHHSIM TOTO, IO B JISIKUX KpaiHaX HE ICHY€ BCEOCSHKHUX OCHOB
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Ui 3a0€3MEYEHHs] SIKOCTI, aKpeauTalii Ta BU3HAHHA KBai(ikalid, Ba)KJIUBOO
KOMIIOHEHTOI0 CTBOPEHHS TNOTEHLIAJy TMOBUHHO CTAaTH 3arajlbHe 3MIMHEHHSA 1
KOOpJIMHALIISl HALIOHAIBHUX 1 MDKHAPOJAHUX IHILIaTUB.

Peanmizanist ¥x NpUHUMIIB MOTjia O CTaTH MEPIIMM KPOKOM Y IMPOLECI CTBOPEHHS
TAKOrO MOTEHIaly. SIKICThb CEKTOpa BHILOI OCBITU Ti€l YW I1HIIOI KpaiHW, a TaKOX
CUCTEMH OLIHKM MOHITOPUHIY BHIIOi OCBITM HE TUIBKU BIAOOpPaXalOTh COLIAJIBHE 1
EKOHOMIUHE OJaronoyyds Jep>kaBy, a i € BU3HAYaIbHUMH (DaKTOpaMu, 110 BIUTMBAIOThH
Ha CTAaTyC BIAMOBITHOI CUCTEMM BHILOI OCBITH Ha MDKHApoJHOMY piBHI. CTBOpEHHS
cUCTEeM 3a0e3ICUCHHSI SKOCTI BXKE CTAJI0 HCEOOXIAHICTIO, 1 HE TUIBKA 3 METOIO
MOHITOPUHTY SIKOCTI BUIIIOi OCBITH B KpaiHi, a i 3 METOIO Y4acTi KpaiHu B HaJaHH1 MOCIYT
TPaHCKOP/IOHHOI BUILIOT OCBITU. B pe3ynbTaTi KUIbKICTh OpraHiB 3a0e3rneueHHs IKOCTI Ta
akpenurarlii B cdepl BHILOI OCBITM B OCTaHHI JIBa JECATWIITTS 3HA4HO 3pocia. OgHak
ICHYIOUMH HalllOHAJIBHUHN IHCTUTYIIMHUI MOTEHIIIAN B rary3i 3a0e3Mne4eHHs! sSIKOCT] 4acTo
3aliMa€ThCsl BHUKIIIOYHO HAJAHHAM OCBITHIX TOCIYT BHYTPIIIHIMA HaBYAIbHUMHU
3aKjalaMd 1 Ha BHYTPIIIHBOMY PHUHKY BHUIIOI OCBITH. [lokpaieHHS MOMXIMBOCTEN
TPAHCKOPIOHHOT MOOUTBHOCTI CTYJIEHTIB, BUKJIaaviB, (DaxiBIliB y BIAMOBIIHUX cdepax,
Iporpam 1 MOCTavYaIbHUKIB OCBITHIX MOCITYT CTaBUTh MEPe]l ICHYIOUMMH HaIllOHATbHUMU
CUCTeMaMH, a TaKOXX OpraHamM 3a0e3MleueHHS SKOCTI, aKpeaWTallii Ta BHU3HAHHS
3apyObKHUX KBaTi(hiKaIlii CKIIa IHI 3aBIaHHSI.

JlesKi 3 TAKHX 3aBJaHb OIMCAHI HIDKYE® .

1. IoTeHmian HaIioOHATLHUX CUCTEM B c(epi 3a0e3neueHHs SKOCTI Ta aKpenuTaIlii
4acTO HE BKIIIOYAE TPAHCKOPAOHHY BHIIY OCBITY. Lle migBHIIye pU3MK TOTO, 1110 CTYJCHTH
OymyTh criMipaTHCs Ha HEJOCTOBIpHY iH(GOPMAILIO 1 OTPUMYBATH OCBITHI TOCIYTH Bil
HETOOPOCOBICHHUX TMOCTAYAIBHUKIB, & TAKOK MOXKYTh MOCTPKIATH BiJ HenmpodeciitHol
poOOTH OpraHiB 3a0€3MeUeHHS SIKOCTI Ta aKpeAWTallii, HU3bKOI SKOCTI OCBITHIX TOCIHYT,
0 Tpu3BeAe 10 OTPUMAaHHA HHUMH KBam@ikamiii OOMEXKEHOro MPaKTHIYHOTO

3aCTOCYBaHHSI.

37 PykoBoisiue TIPMHIKIIBI O 00ECTIEYEHHIO KAYeCTBA TPAHCTPAHUYHOTO BHICHIEr0 00pa30BaHus. VIMIIepaTUBbI
nHTepHanuoHanm3amu / OTB. pea. M.B. Jlapuonosa, O.B. IlepdunseBa. M.: Jloroc, 2013. C. 399.
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2. HamioHanbHl CUCTEMU Ta OpraHU BU3HAHHS CTYNEHS MOXXYTb MaTh OOMEKEHY
iH(OopMaLito 1 J0cBiA Y chepl BU3HaHHS KBami(iKaliil TpPaHCKOPJIOHHOI BULIIOi OCBITH. Y
JEIKUX BUMAAKaxX 3aBIaHHA JONATKOBO VYCKIAMHIOETHCA y 3B’S3Ky 3 THM, IIIO
MOCTa4YaJIbHUKU TOCTYT TPAHCKOPIOHHOI BHIIOi OCBITH MOXYTh TPHCYHKYBATH
KBai(ikarii, skl 3a SIKICTIO HE MOXYTb OyTH MOPIBHIOBAHUMH 3 TUMHU KBalI(IKaIlisIMHU,
10 BOHU MPUCYIKYIOThCS BUITYCKHUKAM OCBITHIX MPOrpaM B CBOIM KpaiHi.

3. 3pocTtatoya norpebda y BU3HAHHI 3aKOPAOHHUX KBaJi(ikaliid Ha HalllOHAITLHOMY
piBHI TIOCTaBWJIa HOBi 3aBIaHHSA Tiepel] HAIllOHATBHUMH OpraHaMyd BU3HAHHS
kBamigikamiil. Ile crae npyUUMHOIO aAMIHICTPATUBHUX 1 IOPUIUYHUX MPOOJIEM, 3 STKUMHU
CTHKAIOThCSI OKpeMi OCOOH.

4. TlpodeciitHa MIsUTBHICTH CIHUPAEThCA HA HAMAINMHI, BUCOKOSKICHI KBasiikariii.
AOGCOMmOTHO HEOOX1IHO, 00 KOpHUCTyBadl MPOo(dECIfHUX MOCHYT, BKIIOYAIOUU
po0O0TO/IaBIIIB, MOTJIM OYTH TIOBHICTIO BIIEBHEHI B HaBUYKax KBamipikoBaHWX (haxiBIIiB.
Posmmpennss MOXJMBOCTEH JJIsi OTpUMaHHS KBamiikamii HU3bKOT SIKOCTI MOXKE
HAIIIKOJUTH caMiil mpodeciiiHiil TisIbHOCTI, @ B IOBIOCTPOKOBIM TIEPCIIEKTHUBI 1 MiAipBaTH
JOBIpY /10 TipodheCiifHMX KBasTi(hiKaITii.

KepiBui mpuHImnm crnpsiMoBaHi Ha ()OpMyBaHHS BIIOBITHO OITMCAHWM BHIIIE
3aBJIaHHAM MDKHAPOIHOI CTPYKTYpH 3a0e3leueHHs] SKOCTI B cdepi TpaHCKOPAOHHOI
BUINOi OCBITH. BOHM 3acHOBaH1 Ha B3a€MHIHN JIOBIpi 1 MOBa3i KpaiH, a TAKOXXK Ha BU3HAHHI
BOXJIMBOCTI MDKHAPOJHOTO CIIBpOOITHUIITBA B Tally3l BWINOI OCBITH, 30KpeMa
nemaroriynoi. [li mpuHmmnmu Takox chopMyIbOBaHI 3 ypaxyBaHHSM 3HAUYIIOCTI
HAITIOHAJILbHUX OPTaHIB BJIA/IM Ta PI3HOMAHITHOCTI CHCTEM BHUIIIOT OCBITH.

Kpainn HajgaroTh BETMKOTO 3HAYECHHS HAIIIOHATLHOMY CYBEpEHITETY B cdepi BUIIOT
ocBiTH. Bwuia ocBita — 1€ OfjHa 3 HAWBAXIMBIMIUX CPEep BUPAKEHHS MOBHOTO Ta
KyJbTYPHOTO PpO3MAiTTSI KpaiHM 1 CTHMYJIOBAaHHS 1i E€KOHOMIYHOTO PpO3BUTKY U
COIIIAJTLHOT 3TyPTOBAHOCTI. Y 3B’SI3Ky 3 IIMM MH BH3HA€EMO, IO TPOIEC PO3POOKH
MOJIITUKY B TaTy31 BUIOT OCBITH MMOBHHEH BiOOpaKaTy HAIIOHATIBHI MPIOPUTETH. Y TOU
K€ Yac He MOXKHA 3alepedyBaTH, IO B JCAKHX KpaiHaX 31MCHIOIOTH JISUTHHICTH IO
KUIbKa CIELIaII30BaHUX OpraHiB 3 sIKOCTI y cdepl Builoi ocBiTU. EdeKTUBHICTh 1MX

KepiBHUX TPUHIMIIB B IUIOMY 3aJ€KHUTh BT MOXJIMBOCTI 3MIIHEHHS ITOTEHIIATY
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HAIIOHAJIGHUX CHUCTEM 3 METOI0 3a0e3leUeHHs BHCOKOI SKOCTI BHIIOI OCBITH.
3a0e3neuyBaTl PEJEBAHTHICTh 1 CIY)KUTH JOMOBHEHHSAM 10 crpaBxHiX KepiBHHX
NPUHIUIMIB OyayTh PpEriOHAJbHI KOHBEHINi, IO PO3POOJISIOTECS 1 peai3yroThCs
KOHECKO, a Takox nomatkosa miarpumMka oe3nepepBaux iHiniatue FOHECKO B chepi
3MIIHEHHSI MOTEHLIaTy 3 OOKy IHIIMX 0araTOCTOPOHHIX OpraHi3auid i JBOCTOPOHHIX
JIOHOpIB, IO TPAIOIOTh B 1M Tamy3l. L[ iHImATHBM Ci MIIKPIIUIIOBATH YYacCTIO
PETiOHATILHUX 1 HAI[IOHAIBHUX MTApPTHEPIB.

VYV tekcri KepiBHUX MNPHUHIMUIIB BHU3HAETHCS 3HAYUMICTH pOJI  HEYPSIOBUX
oprasizaliiii — acoraiii 3aKkjiajiB BUIIOI OCBITH, CTYJIEHTCHKIX OpraHi3ailiid, acoliarii
BUKJIaJ1auiB, SIK1 MPAIIOIOTh B cpepl 3a0e3MeUEHHS IKOCTI MEPEX 1 OpraHiB akpeauTallii Ta
BU3HAHHA KBaJTi(iKalliii, a TAKOK OpraHiB OIIHKY KBaJTi(ikailii 1 mpodeciitHux acoriarii
— B CIIPaBl 3MIIIHEHHS MDKHAPOJHOTO CIIBPOOITHUIITBA B IUIAX 3a0€3IMEUYEHHS SKOCTI
TPaHCKOP/IOHHOI BUIIIOT OCBITH.

Crpapxkni KepiBHI NpUHIMNM CTaBISATh 32 METYy CTHMYJIIOBAaHHS —TIPOIIECY
3MIIHEHHS Ta KOOPJIWHAITT ICHYFOUMX 1HIIIaTUB IIISIXOM aKTUBI3AIl] A1alory 1 CIiBIpalii
MDK PI3HUMH OpTraHi3aIlisIMH.

ITpu peamnizarii KepiBHUX NPUHIUIIB CJIiI BpaXOBYBaTH 1€ PO3MAITTS METOIIB
HaBYaHHS 1 BIIMIHHICTh y BUMOTaX JI0 3a0e3MedeHHs iX AKOoCcTl. ToX BU3HAYMMO KEepiBHI
NPUHITMIN JUII OCHOBHHMX TPYIT 3alliKaBJICHHX OCI0 — CTEUKXOJAEpIB CUCTEMH BHIIOi
OCBITH.

CraBnsunch 3 HAJIEKHOIO YBAarol [0 PI3HOMIHITHUX TPUHIMITB PO3MIOALTY
BUIMOBINATBHOCTI B cdepi BUIIOI OCBITM B KOXHINA Kpaini, KepiBHI mpuHIUTH

PEKOMEH/TYIOTh KOHKPETHI [Iii IIeCTH 3aIliKaBIeHHM CTOPOHAMC: (pHC. 2).

% Crepan Buncen-Jlankpan, Cebactbsan ®otenxaysp. Pexomennamun ODCP/IOHECKO 1o obecnieuenuro
KayecTBa TPAHCIPAHWYHOI'O BBICIIETO OOpa30BaHUS: TEKyIlee COCTOSHHE HMIUIEMEHTanuu. VMrepaTussl
nHTepHannoHanm3amy / OTB. pea. M.B. Jlapnonosa, O.B. IlepdunseBa. M.: Jloroc, 2013. 355 c.
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OprasHu
3a0e3reueHHA

AKOCTI
aKp egHTaLIi

OprasHu
BH3HAHHA
aKaeMITHIX
CTYTIEHIB

OprasHu
Jep7KaBHOTO
YIIpaBI1HHA

3aLiKaBIeH1
CTOP OHH

TPAHCKOP TOHHOI

OCBITH

3axkmangi
OCBITI, 30K]p €Ma
1 BHIIO1

CTyIeHTChKI
opraHizariii

IIpodpeciiii

acoLjawii

Puc 2. 3anikaBjieHi CTOPOHH, IKMM CKEPOBAHO KePiBHi MPUHIHUIU
PO3BUTKY TPAHCKOPIOHHOI OCBITH

Kepisni npunyunu ona opzanie oepircasno2o ynpaeiinua. OpraHu JIep>KaBHOTO
YIIPaBIIIHHS MOXYTh BIUIMBATH 1 HABITH MOBHICTIO BUKOHYBATH (DYHKIIIFO CTUMYJTFOBAHHS
3a0e3MeYCHHsT HAJISKHOI SKOCTI, aKpeAuTallii Ta BU3HAHHS KBaidikarliid. Y OuIbIIOCTI
CHUCTEM BHWIIIOI OCBITM BOHH BIJIrParOTh POJIb KOOPAMHATOpPA TOJITHYHHX CTpPATETiH.
OpnHak B Jeskux KpaiHax (yHKIIS Harsiay 3a 3a0€3MeYeHHSIM SKOCTI IMOKJIAIaEThCsl Ha
OpraHu YIpaBIiHHS aJMIHICTPATUBHO-TEPUTOPIATIBHOIO OCBITOIO a00 X HEYypsIoBi
OpraHizariii.

VY 3B’3Ky 3 IIUM OpraHaM JIEP>KaBHOTO YIIPABIIHHS PEKOMEHTY€EThCS:

a) CTBOPUTH ab0 CHPUSTH CTBOPEHHIO BCEOCSHKHOI, CIPABEIJIMBOI Ta MPO30POi
CHCTEMH peecTparlii a0 JIIeH3YBaHHS MOCTAYTBHUKIB TIOCITYT TPAHCKOPJOHHOI BUIIIOT
OCBITH, 5IKi 0a)Kal0Th 3/IHCHIOBATH ISUTBHICTh HA TEPUTOPIT KpaiHu;

0) cTBOpUTH abO CIPHATH CTBOPEHHIO BCEOCSHKHOTO TMOTEHIIATY IS HAIIHHOTO
3a0€3MEUYEHHsT SIKOCTI Ta aKpeauTallli MporpaM TPAHCKOPAOHHOI BHUIIOI OCBITH 3
ypaxyBaHHSM TOTO, IO I 3a0e3Me4YeHHs] TMOBUHHO CTOCYBATHUCS SK KpaiH, IO

HaNpaBJISIOTH CTY/ICHTIB, BUKJIAIAYiB Ta 1H., TaK 1 KPaiH, sIK1 IPUIAMAatOTh;
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B) MPOBOJAMTU KOHCYJbTalii 1 3miiicHioBaTH KoopauHaliio MisiIbHOCTI PI3HUX
KOMIIETEHTHUX OpraHiB, 110 BIAMOBIJAIOTH 3a 3a0€3MEUeHHsI SIKOCTI Ta aKpeIuTalllo Ha
HAIIOHAJIBHOMY Ta MIKHAPOJIHOMY PIBHSX;

r) 3abe3nedyBaTd TMOUIMPEHHS TOYHOI, HaliHOI 1 JOCTyHHOI iH(popMalii mpo
KpUTEpii 1 HOPMH peecTpallii, BUJa4l J03BOIMIB, 3a0€3MEUeHH] SKOCTI Ta aKpeauTallli B
cdepi TPaHCKOPAOHHOI BHIIOi OCBITH, iX 3HAYMMOCTI AJis1 (hIHAHCYBaHHS CTYJICHTIB,
HAaBYANIbHUX 3aKialiB abo mporpaM, KoM IIe MOKe OYyTH 3aCTOCOBAHO, a TaKOX
JTOTPUMAaHHS BUMOT IIOJIO 1X TOOPOBUIBHOCTI a00 00OB’I3KOBOCTT;

1) PO3MJISIHYTH MOMJIMBICTh TPUETHAHHA 1O po3poOKku 1 / abo MopaepHizauii
BiIMOBiAHUX perioHanbHuX KoHBeHIIH FOHECKO B cdepi BuzHaHHS akaaeMidyHHX
CTYIEHIB, a TaKOXX CTBOPEHHS HAIIOHAIBHUX 1H(QOPMALIHUX LIEHTPIB, MeperdoavYeHux
TaKUMH KOHBCHITISIMH;

€) y pasi JOLUIHHOCTI PO3POOUTH a00 CTUMYJIFOBATH YKJIaJaHHS JBOCTOPOHHIX ab0
0araTOCTOPOHHIX yroja Mpo BU3HAHHS KBamiikarlii, 10 CIPOITYIOTh MPOIEC BU3HAHHS
a00 BCTaHOBJICHHS €KBIBAJICHTHOCTI KBaTi(hiKallii KOKHOI KpailHW — yYaCHHMIN Yroau Ha
OCHOBI MPOLIEYP 1 KpUTEPIiB, IepedadeHUX TaAKUMHU YTOJIaMH;

) OpaTH y4acTh B MPUHHATTI HA MDKHAPOJHOMY PIBHI 3aXOMIB OO ITiABHUILEHHS
JOCTYMHOCTI JI0 HOBITHBOI, TOYHOi 1 TOBHOi iHGopmamii mpo Bu3HaHi 3BO i
MOCTAaYaJILHHUKIB OCBITHIX ITOCITYT.

Kepisni npunyunu 0aa 3axknadie euwioi oceimu ma noCmMauaibHUKI6 OCEIMHIX
nociye. IIpuxuibHICT TpUHITMIIAM 3a0€3MeYeHHs SKOCTI 3 OOKY BCIX 3aKJaJiiB BHUIIOI
OCBITH Ta TIOCTAYAILHUKIB OCBITHIX TIOCIYT y c(pepl BUILIOI OCBITH € 000BA3KOBOIO. Tomy
HE3aMIHHUM € SIK aKTHBHA, TaK 1 MO3WTHUBHA Y4acTh Yy I[bOMY WIEHIB MpodecopchKo-
BuKJaaamnpkoro ckiany 3BO. OcBiTHI ycTaHOBH BHIIOI OCBITH HECYTh BIIMOBIIAIBHICTD
3a AKICTh TaK C€amo, SIK 1 3a CYCNUIbHY, KYJIBTYpHY 1 MOBHY 3HAYyIIiCTh OCBITH 1
CTaHIAPTU CTYIICHIB, IO MPHUCYIKYIOThCS HUMH BUITYCKHHKAM, HE3aJIEKHO BiJ TOTO, JIE
a00 SIK BOHU HaJIal0Th OCBITHI ITOCITYTH.

VY 3B’s3Ky 3 1M 3aKjiajiaM BUIIOI OCBITH 1 MOCTAYaJIbHUKAM OCBITHIX MOCIYT, SIKI

MPALIOIOTH B c(hepi TPaHCKOPJOHHOI BUIIIOI OCBITH, PEKOMEHYEThCS:
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1. 3a0e3neunTy NOPIBHSIBHY SIKICTh HABUAIBHUX MPOrpaM, IMPOIMOHOBAHUX B CBOIi
KpaiHi 1 32 KOPJOHOM, a TaKOXX HAsBHICTh B MpOrpaMax €JIEMEHTIB, 1110 BPAXOBYIOTh
KYJIBTYPHI Ta MOBH1 OCOOJIMBOCTI 1 MOTpeOn npuiimarouoi kpainu. baxano, mo0 3BO i
MOCTaYaIbHUKU OCBITHIX MOCTYT y cepl TPaHCKOPIOHHOI BUIIOI OCBITH BHUCIIOBIIIOBAJIH
CBOIO MPUXWIBHICTh UM NPUHIMIIAM B MyOsuHid (opMi. BaxkmBorio 1 SK Takoro, 1110
Mae 0e3MocepeTHE BITHOIIECHHS /10 IIbOTO MUTaHHSI € 1HIlIaTHRA, OMKCaHa B 3asB1 «SIKicHa
BUIIA ocBiTa 6e3 koproHiB» («Sharing Quality Higher Education across Borders») %, 3
SKUM BiJ] IMEHI BUIMX HABUAJIBHUX 3aKJIAJIB YChOTO CBITY BUCTYMWIM MDKHApOaHA
acolialisi yHIBEpCUTETIB, Acolliallisi yHIBepcUTETIB 1 KosepkiB Kanaau, AMepukaHchKa
pana 3 ocBitH 1 Paga 3 akpenuTartii B ramy3i BUIIOi OCBITH.

2. BusnHaru, mo sKiCHe BUKJIQJaHHS 1 JIOCTIDKEHHS MOXJIIMBI TPU HAsIBHOCTI
PO eCOPCHKO-BUKIIAIAIBKOTO CKJIAY 1 CTBOPEHHUX ISl HOTO WICHIB pOOOYMX YMOB, IO
BUIMOBIAIOTh BUCOKUM CTaHAApPTaM SIKOCTI 1 CIPHUSIOTH IMPOBEICHHIO HE3aJeKHOI 1
perenbHOi OWIHKK. [l 3abe3medyeHHs COpUSTIMBUX YMOB pPOOOTH, a TaKOX
KOJIET1aJIbHOTO TIPABJIIHHA 1 akaJeMidHuX ¢Bo0oj BciM 3BO 1 mocradagbHUKaM OCBITHIX
Nocayr HeoOXiHO BpaxoByBaTH monoxeHHs Pexomenmarii FOHECKO mono crarycy
BHUKJIAJaIlbKoro ckimamy B chepi Bumoi ocsiti (Status of Higher Education Teaching
Personnel)*° i inmmmx BiqMOBiTHUX iHCTPYMEHTIB.

3. Po3pobuth, miaTpuMaTd ab0 BIOCKOHAIUTH ICHYIOUl BHYTPIIIHI CHCTEMH
VIPaBIiHHA SIKICTIO I 3a0e3MeUYeHHs MaKcuMalibHoro BukopuctanHs 3BO Ta
MOCTAaYaIbHUKAMHU  OCBITHIX TOCTYT KOMIIETEHIIM BCIX 3aIliKaBICHUX CTOpIH —
podheCOpChKO-BUKIAAIIBKOTO CKIIay, aAMIHICTPATUBHUX CIIBPOOITHHKIB, CTYJEHTIB 1
BUITYCKHUKIB, a TaKoX Ui 3a0e3nedyeHHs TMOBHOI BiamoBigaieHOCTI 3BO  Ta
MOCTAYAIbHUKIB OCBITHIX TMOCTYT 3a TPUCY/PKEHHS aKaJeMIuHUX CTYICHIB Ha PIBHI
BUIIIO1 OCBITH, MIOPIBHIOBAHMX 32 CTAHIAPTAMH B TXHIN pifHii KpaiHi 1 3a kopaoHoM. Kpim
TOTO, TPH PEKJIIAMyBaHHI CBOIiX MpOrpam 3a TMOCEPEIHMIITBA AreHTIB 3aKIaJd BUIIOL

OCBITM 1 IIOCTAaYaJIbHUKA OCBITHIX IIOCIyr TIIOBMHHI OpaTm Ha ce0¢ IIOBHY

%9 Sharing Quality Higher Education Across Borders: A Statement on Behalf of Higher Education Institutions
Worldwide. URL.: https://iau-aiu.net/IMG/pdf/ statement_sharing_ quality.pdf
40 Recommendation concerning the Status of Higher-Education Teaching Personnel URL:
http://portal.unesco.org/en/ev.php-URL ID=13144&URL _DO=DO_TOPIC& URL SECTION= 201.html
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BIAMOBIJAIBHICTh 3a HAJAaHHS TaKMMH AareHTaMu TOYHOI, HaIifHOT 1 JOCTYITHOI
1H(OpMALii 1 KOHCYJIbTAIIH.

4. OpranizyBaTl KOHCYJIbTallli 3 KOMIIETCHTHUMH OpraHaMy 3a0€3MeYeHHs SIKOCTI
Ta aKpeauTalli, JOTPUMYBATHCS BUMOI LIUX OPraHiB B NpUMaroUiil KpaiHi Mpy HaJaHHI
TIOCITYT TPAHCKOPIOHHOT'O BUIIOT OCBITH, BKJIIOYAK0UU IIPOrPaMH JUCTAHLIIHOT ocBiTh .

5. 3pilicHioBaT OOMIH JOCBIIOM y cepi epeKTUBHUX METOAIB POOOTH HUITXOM
y4acTi B POOOTI Tally3eBUX OpraHizailii Ta MDKBY3IBCBKUX MEpPEX Ha HaI[lOHAILHOMY 1
MDKHApPOTHOMY PiBHSIX.

6. CTBOpIOBAaTH 1 CHpUATH POOOTI MEPEXK 1 MAPTHEPCTB 3 METOIO CTUMYJIFOBAHHS
NPOIIeCy BU3HAHHS aKaJCMIYHHUX CTYIEHIB IIJISIXOM B3a€MHOTO BHU3HAHHS CTYIICHIB, IO
NPUCY/DKYIOTBCS BUIIIMMH HaBYAJILHHMHU 3aKJIaJaMH, SKi € YWICHAMU TaKUX MEpex 1
MapTHEPCTB, €KBIBAJICHTHUMHU a00 MMOPIBHIHHUMHU.

7. BUKOpUCTOBYBATH B BIJIMOBITHMX BHUIIQJIKaX KOJACKCH JOOPOCOBICHOI NMPAKTHKH,
Hanpukian Kojekc Hale)xHOT NpakTUKA y cdepl TpaHCHAIIOHAJIBLHOI  OCBITH,
nigrorosnennii FOHECKO i Pamoro EBpormu®*?, a Takox iHII BiANOBiAHI KOJEKCH,
Hanpukia, miaroropieny FOHECKO 1 Pagoro €Bpornn «PexoMeHartiro moa0 KpuTepiiB
Ta IPOLELYP OLIHKH 3apyOiKHUX CTyHEHIB» ™,

8. TlommproBaTu TOUYHYy, HAJIHY 1 JOCTYNHY IiHGOpMAIII0 TPO KpUTepii Ta
NPOIEYpH 30BHIIIHBOTO 1 BHYTPIIIHBOTO 3a0€3MEYeHHS SKOCTI, aKajaeMiuHe 1
npodeciiiHe BU3HAHHS CTYICHIB 1 KBaJTi(hikallii, siKi MPUCY/DKYIOThCS 3aKJIaJaMH BUIIO1
OCBITH Ta TOCTaYaJIbHUKAMM OCBITHIX TIOCIYr, a TAaKOX IIOBHI OMHCH TMpOrpaM i
KBai(ikallii, Mo BKIIIOYAIOTh OMUC 3HAHb, PO3YMIHb 1 HABUYOK, SIKi IOBUHEH PO3BUHYTH
B OO0l YCHIITHUM CTYICHT. 3aKjaJyd BHUIOI OCBITH 1 MOCTAYAJILHUKH OCBITHIX ITOCITYT

MOBUHHI CIIBIpAIIOBATA B TMEpIIy 4Yepry 3 opraHaMu 3a0e3MeueHHs SKOCTI Ta

41 Recommendation concerning the Status of Higher-Education Teaching Personnel URL:
http://portal.unesco.org/en/ev.php-URL 1D=13144&URL DO=DO TOPIC&URL_ SECTION=201.html
42 Kopmekc n0OPOCOBECTHOH TIPAKTHKM TIOATOTOBKM MPUHATHS W NPUMEHEHHUS crangaproB  URL:
http://www.vavt.ru/wto/wto/GoodPracticeCode
43 PexoMeHIamMIO B OTHONIEHWHM KPHMTEPUEB M TPOLEAYP OLEHKH 3apyOexHbix cremeneii URL: http://
www.coe.int/T/DG4/HigherEducation/Recognition/Criteria%20and%20procedures EN.asp#TopOfPage
41
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aKpeauTauii i CTyI€eHTCbKUMH OpraHi3allisiMi 3 METOI MIATPUMKH MPOLIECY MOIIUPEHHS
TaKoi inopmarii**,

9. 3abe3nedyBaTu MPO30PICTH (PIHAHCOBOTO CTATYCy 3aKiagy oOCBITH 1 (abo)
IIPOIIOHOBAHOI OCBITHEOT MPOrpaMu™.

KepiBHi npuHIMNM ISl CTYACHTCbKHMX OpraHizauii. byayun npencraBHUKaMu
NpSIMUX ~ OJIEPXKYBadiB MOCIYT TPAHCKOPJOHHOTO BHUINOI OCBITM 1 4YJI€HAMHU
YHIBEPCUTETCHKOI CIUIBHOTH, CTYACHTChKI OpraHizaiii HecyTh BiINOBIJAIBHICTh 3a
HaJaHHS CTyACHTaM (MOTCHIIfHUM CTy/A€HTaM) CIPHUSHHS B PETEIHbHOMY BHUBYCHHI
JOCTYNHOI iHopMallii 1 ii BpaXyBaHHI B IPOLEC TPUNHSTTS PIILICHb.

VY 3B’S3Ky 3 1IUM CJIiJ] CTBOPIOBATH aBTOHOMHI MICIIEBI, HAI[IOHAJIbHI Ta MIKHAPOIHI
CTYZIEHTCHKI Opraizailii, SKUM PeKOMEHIYEThCS:

1. Bparu ywacte B $KOCTI aKTHMBHO MiIOYMX MApTHEPIB HAa MDKHAPOIHOMY,
HAIlIOHAJTHHOMY Ta IHCTUTYLIHHOMY PIBHSIX B Mpollecax MiJBUILEHHS, MOHITOPUHTY Ta
MATPUMKH SIKOCTI TPAHCKOPIOHHOI BHINOT OCBITH 1 BKMBAaTH HEOOXITHUX 3aXOJIB IS
peastizaliii Iboro 3aBIaHHSI.

2. bpatu akTHUBHY y4acTb B CTUMYJIOBaHHI 3a0€3MEUeHHsI SKOCTI IUIIXOM
MIBUIIIEHHS PiBHS 1H)OPMOBAHOCTI CTYJCHTIB PO MOTEHIIINHI PU3UKH, HATIPUKIIA] TIPO
110 BBOJSATH B OMaHy Ha KOHCYJbTAIAX Ta iH(opMallii, Ipo mporpaMu HU3BKOI SKOCTI,
0 TPHU3BOAATH JO TMPHUCY/PKEHHS CTYMEHIB OrPHIYEHHOM 3aCTOCOBHOCTI, TIPO
HEeTOOPOCOBICHUX MOCTAYaIbHUKIB OCBITHIX MOCITYT. CTyJIEeHTCHKUM OpraHi3allisiM TaKoX
clii HamaBaTé 1H(OpMAII0 TPO JKepelda TOYHMUX 1 HAMIMHUX JaHUX 100
TPAHCKOPJIOHHOT BHINOI OCBiTH. i1 1IbOrO MOXHa 1H(QOpPMYBaTH CTYACHTIB PO
icHyBaHHs1 KepiBHUX PUHIIUITIB, & TAKOXK OpaTy aKTHBHY y4acTh B iX peanizariii.

3. 3aoxouyBaTH CTYACHTIB (MMOTEHIIIMHUX CTYJEHTIB) JO MOCTAHOBKH MPABHILHUX
3amMTaHb MiJ 9ac BCTYIy Ha MPOTrpaMu TPAHCKOPAOHHOI BHIOI OcBiTH. [lepenik Takux
NUTaHb MOXKE OYTH 3aTBEPIKEHUM CTYJEHTCHKUMHU OpTaHi3alisiMH, 10 BKIIOYAIOTh, TPH

HAsIBHOCTI MO>KJIMBOCTI, 3apYODKHHUX CTYJEHTIB, 1 y CHIBIpAIll 3 TAKUMH OpraHI3allisiMH,

4 Code of Good Practice in_the Provision of Transnational Education, 2001. URL:
https://www.coe.int/en/web/higher-education-and-research/lisbon-recognition-convention
45 Revised Recommendation on Criteria and Procedures for the Assessment of Foreign Qualifications (adopted
by the Lisbon Recognition Convention Committee at its fifth meeting, Sévres) URL: https://www.enic-
naric.net/fileusers/FINAL REVISED Recomm for Rec Foreign Qualif 29%2006%2010 (PUBLISHED)(1).pdf
42



http://www.coe.int/t/dg4/highereducation/recognition/Code%20of%20good%20practice_EN.asp
https://www.coe.int/en/web/higher-education-and-research/lisbon-recognition-convention
https://www.enic-naric.net/fileusers/FINAL_REVISED_Recomm__for_Rec_Foreign_Qualif_29%2006%2010_(PUBLISHED)(1).pdf
https://www.enic-naric.net/fileusers/FINAL_REVISED_Recomm__for_Rec_Foreign_Qualif_29%2006%2010_(PUBLISHED)(1).pdf

SK OCBITHI YCTAHOBH BHILIO1 OCBITH, OPTraHH 3a0€3MEUEHHS SIKOCTI Ta aKpeIuTallll, OpraHu
BU3HAHHS aKaJIEMIYHUX CTYNEHIB. Taki mepeiikv MOBHHHI BKIIIOYATH J1BA MUTaHHA: 1)
BU3HAHO a0o0 akpeauToBaHo yu 3BO/mocrayaibHUK OCBITHIX MOCTYT 3aCIyTrOBYE JOBIPY
opraHoM? 2) UM BU3HAIOTBCS CTYMEHI, MI0 TPHUCYHKYIOTECS  3aKOPIOHHUM
3BO/nocravyanbHUKOM OCBITHIX MOCIYT, B akaJeMiuHiid 1 / abo mpodeciiiHiii cdepi Ha
OaTbKIBIIMHI CTy/IeHTA?

KepiBHi npuHumnum it aKkpeauTaniiHMX areHTcTB. Y Outbll HDK 60 KpaiHax
KpIM BHYTPILIHIX OpraHiB yIMpaBJiHHA SKICTIO OCBITHIX YCTAHOB 1 TOCTaYaJbHMKIB
OCBITHIX TOCJIYT, CTBOPEHI 30BHIIIIHI CUCTEMH 3a0€3MEUeHHs SKOCTI Ta aKpeauTallii, sKi
BIJIMIOBIJIAIOTH 32 OLIHKY SIKOCTI MOCIYT, 10 HaJJal0ThCs BUILIOIO OCBITH. ICHYIOYI ccTeMU
3a0e3MeyYeHHs] SIKOCTI Ta aKpeauTallll 4yacTo BIIPI3HSIOTHCS B PI3HUX KpaiHax, a 1HOMII
HaBITh YCEpeAMHI OHIET KpaiHU. Y NEesIKMX KpaiHaxX (PYHKIT IMX CHUCTEM BUKOHYIOTbH
OpraHu Jep:KaBHOI BIaJgy, B IHIIMX — HeAEp)kaBHI opranizaiii. KpiM Toro, iCHyrOTbH
BIJIMIHHOCT1 ¥ TEpMIHOJIOTIi, BU3HAYEHHI TePMIHA «SIKICTB», Il 1 B (DYHKITISIX CUCTEMH,
BKJTIOYAIOYH 11 3B’ S130K 3 (hIHAHCYBAHHIM CTYJICHTIB, HABYAJILHUX 3aKJIaJIiB a00 Mporpam,
B METO/ax 3a0e3IeueHHs SKOCTI Ta aKpeauTallii, MeaxX KOMIIeTeHINi Ta (YHKITSIX
BUIMOBIAAILHUX OpraHiB ado MiAPO3ALTIB, a TAKOXK B XapakTepi ydacTi (100poBiIbHE ab0
000B’s13k0Be). CTaBISYMUCh 3 TOBAarol0 J0 ILOTO PO3MAITTS, HE MOXKHA HE BHU3HATH
HEOOXIHICTh B KOOPIMHOBAHOMY 3YCHIUII BIATIOBIAHUX OPIaHiB KpaiH, 10 HAIPABJISIFOTH
CTYACHTIB 1 (haxiBIIiB, 1 KpaiH, sSKi MPUMarOTh 3100yBada OCBITH, SK Ha PETiIOHAIBHOMY,
TaK 1 Ha TJI00AJILHOMY PIBHI 3 METOIO PO3B’SI3aHHS MPOOJIEM, BUKIMKAHUX 3POCTAIOUUM
00CATOM TPAaHCKOPAOHHHUX IOCIYT BUIIOI OCBITH, 0COOIMBO B iX HOBUX (popmax?®.

V 3B’513Ky 3 BUILIIEBUKJIAJICHUM aKpEAUTALllil HUM areHIisiM peKOMEHIY€EThCS:

1. 3abe3neunTy BKIFOYEHHS TPAHCKOPIOHHOI BHUIIOI OCBITH B YChOMY PO3MAITTI il
¢dopm B cBOT cuctemu 3a0e3MeyUeHHs AKOCTI Ta akpenuTanii. Lle Moxke o3HauaTH neperssiza
MIPUHIIMIIB OIIHKH, 3a0€3MeYeHHsT MPO30POCTi, TMOCTIIOBHOCTI 1 BIIIMMOBIAHOCTI HOPM 1
mporieayp, GopM 1 MacmTady HaiOHATLHOI CHCTEMH BHIIIOT OCBITH KpaiHH, a TAKOK YMOB

a/IalTOBAHOCTI BIIPOBAXKYBAaHHUX 3MIH B CUCTEMY TPAHCKOPIOHHOI BUIIIOT OCBITH.

46 Revised code of good practice in the provision of transnational education. June 2007/ URL: https://www.enic-
naric.net/fileusers/REVISED CODE_OF GOOD PRACTICE TNE.pdf
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2. IliaTpyMyBaTu 1 3MILHIOBAaTH ICHYIOUl PETIOHAJIbHI Ta MDKHAPOJHI MEpexi abo
CTBOPIOBATH PETriOHATIBHI MEPEXK1 B pErioHax, /e Taki B JaHUW Yac BIACYTHI. Taki Mepexi
MOXYThb CIIY>KUTH TUIaThopMOI0 Juis OOMiHY i1HQOpMAIli€l0 Ta METOoJaMU CYyMJIIHHOI
poOOTH, TOIIMPEHHS 3HAaHb, MIABULICHHS pPIBHA PO3YMIHHA MDKHAPOJHUX MOMIA 1
mpo0JieM, a TaKOK MiIBUIIIEHHS podeciitHOi MaCTEPHOCTI €KCEPTIB 3 OIIIHKH SIKOCTI Ta
IHIIUX CHIBPOOITHUKIB OpraHiB 3a0e3nedeHHs SKOCTI Ta akpenuTauii. Kpim toro, Taki
MEpeXi  MOXYThb  CHOPUATH  TMOIMIMPEHHIO  IHpoOpMalii T1po  HEeJ0OPOCOBICHUX
NOCTAYaJIbHUKIB OCBITHIX TOCIYr 1 CYMHIBY IIOJI0 OpraHiB 3a0e3MleueHHsl SKOCTI Ta
aKpeUTallil, a TAKOXK CTBOPIOBATH CHUCTEMU MOHITOPUHTY Ta 3BITHOCTI, IO JTO3BOJISTIOTH
BUSIBJISITH TaKl MOCITYTH 1 MOCTaYaJIbHUKIB.

3. BcraHoBmoBatH 3B’SI3KM JJIs1 3MIITHEHHS CIIBIIpAIli MDK OpraHaMu KpaiHu, 110
HampaBJisie CTYAEHTIB 1 (axiBIIB y BIATMOBIIHUX Taldy3sX, 1 NpUAMAIOUuoi KpaiHu U
IJIBUIIIEHHS] B3aEMOPO3YMIHHSI PI3HUX CHCTEM 3a0€3MeUYeHHs SKOCTI Ta akpeauraiii. Lle
MOYKE CIPOCTUTHU Tpoliec 3a0e3NeueHHsl SKOCTI POorpaMm, MPONOHOBAHUX 32 KOPIOHOM, 1
HABUAJIBHUX 3aKJIAJIB, SKI MPAIIOIOTh B CBOIX KpaiHax 1 3a KOPJOHOM 3 ypaxXyBaHHSIM
ocobmmBocTel 1 MOTped cucteM 3a0e3MeueHHs SKOCTI Ta aKpeauTarlii KpaiH, IIo
IIPUHAMAOTb.

4. TlommproBaTd TOYHY 1 JOCTYNHY IiH(OpMAaI0 NpO CTAaHAAPTH OIIHKH,
IpoIeIypax 1 BIUIMB MeXaHI3MIB 3a0e3ledyeHHsT SKOCTI Ha (DiHAHCYBaHHS CTY/CHTIB,
3aKyIadiB OCBiTM abo0 TMporpam, KOJM II€ MOXKE OYTH 3aCTOCOBAaHO, a TAaKOX IIPO
pe3yabTaty omiHku. OpraHam 3a0e3NedYeHHs SKOCTI Ta aKpeauTallii CIIiJ 3IIMCHIOBATH
CHIBPOOITHUIITBO 3 IHIMUMH OpraHi3alisiMH, 10 TPAIOIOTh B JaHid cdepi, B mepiry
gepry i3 3BO Ta mocradaJlbHUKaMH OCBITHIX ITOCIIYT, BHKJIaa4aMH, CTYJICHTCHKHMH
OpraHizalisiMd Ta OpraHaMH BH3HAHHS aKaJCMIYHHX CTYICHIB 3 METOI HaJaHHS
CIPUSTHHS TIPOIIECY TIOIIMPEHHS TaKo1 H(pOpMAITii.

5. 3acTocoByBaTH MPHUHIIMIIH, OMUCAHI B TIOTOYHUX MDKHAPOTHUX JOKYMEHTaX IPO
TPaHCKOPJIOHHY BHWIIy OCBiTy, Hampukiaan B Kopekci HamexxHoi mpakTHKH y cdepi

TpaHCHALIOHATBHOT OCBITH.*’

47 Improving recognition in the European Higher Education Area: an analysis of national action plans. URL:
https://rm.coe.int/improving-recognition-in-the-european-higher-education-area-an-analysi/168075ddda
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VYxnagatv yrogu mnpo B3a€EMHE BU3HAHHS CTYIEHIB 3 IHIIMMH OpraHaMH Ha OCHOBI
JOBIpY 1 B3aEMHOTO pO3YMIHHA MNpOQECciiHOI NPaKTUKU, CTBOPIOBATH CHUCTEMU
BHYTPIIIHBOTO 3a0€3MEYEHHS SKOCTI 1 PErYISPHO 3I1MCHIOBATH MPOLEAYPY 30BHIIIHBOT
OLIIHKM, MaKCHUMAJIbHO TOBHO BHUKOPUCTOBYIOYM KOMIIETEHII 3al[IKaBJICHUX CTOPIH.
Ckpi3b, 1€ 116 MOXKIIMBO, 1HILIIOBATH MPOLEAYPH EKCIEPUMEHTAIBHOI MIKHAPOIHOI a0
KOJIET1aJIbHOI OLIIHKH.

7. BUBYUTH MOXIIMBICTh BCTAHOBJICHHS MPOLEAYp s MDKHAPOJHUX MPOLECIB
dbopMyBaHHS TPyl KOJETIAIBHOI OINHKH, 3aTBEP/PKEHHS CTaHAApTIB, KPUTEPIiB Ta
OpOLIETYp OLIHKH, a TaKOXK PO3POOKHU CHUIBbHUX MPOEKTIB B cepl OIIHKKA 3 METOIO
M1IBUIIIEHHS TIOPIBHSAHHOCTI OLIHOYHOI JISJTBHOCTI PI3HUX OPraHiB 3a0€3MeUeHHs SKOCTI
Ta aKpeUTAILI].

KepiBHi npuHumnu /151 opraHiB BUBHAHHS aKajJeMiYHMX CTymNeHiB. PerionanbHi
xouBeHwli FOHECKO 110710 BU3HaHHA CTYNEHIB € Ba)XJIMBUMH IHCTPYMEHTaMH, IO
CIIPUSIOTH IIPOLIECY CIIPABEUIMBOIO BU3HAHHS JUIIOMIB IIPO BUILLY OCBITY, BKJIFOYAIOUU

OLIHKY 3apyObKHHMX CTyneHis*®

, TPUCY/DKYIOTBCSl TICIISL 3aKIHYEHHS HaBYAJIbHUX
nporpaM, 3IIMCHIOBAaHUX 3a JIOTIOMOTOK) TPAHCKOPIOHHOI MOOLIBHOCTI CTY/ICHTIB,
kBaiikoBaHUX (PaxiBIIB 1 HAJaHHS TOCIYT TPAHCKOPIOHHOI BHINOI OCBITH. IcHYe
HEOOXIHICTh B PO3IIMPEHHI ICHYIOUMX IHIIIATHB 32 PaXyHOK MIKXHAPOJHOI AISUTHHOCTI 3
METOIO CHPOIICHHS MPOIIECY CHPABEAIMBOrO BU3HAHHS aKa/IEMIYHUX CTYIEHIB IUISTXOM
ITIBUIIIEHHS MPO30POCTi Ta MOPIBHIHHOCTI CUCTEM.

VY 3B’s3Ky 3 IIUM OpraHaM BU3HAHHS aKaJeMIYHHUX CTYIICHIB PEKOMEHTY€ThCA:

1. CtBoproBaTH 1 MATPUMYBATH PETiOHATBHI Ta MDKHAPOIHI MEPEXKi, SIKI MOXKYTh
CIy’)KUTH TUIaThOpMOI0 Uit OOMIHY iH(pOpMAIli€l0 1 METOJAaMu CYMIIIHHOI poOOTH,
TIONTMUPEHHSI 3HaHb, TIIBUIICHHS PIBHSA PO3YMIHHS MDKHApOIHUX MO 1 mpolieM, a
TAKOX MIJABHUINEHHS MPOQECiiHOI MaWCTepHOCTI CHIBPOOITHUKIB OpraHiB BHU3HAHHS
aKaJeMIYHUX CTYIICHIB.

2. 3MIIHIOBaTH CIIBOPAII0 3 OpraHaMH 3a0€3ICUeHHS SKOCTI Ta aKpeauTalii 3
METOI0 CIIPOIICHHS TMPOIECY BHU3HAUEHHS BIANOBIIHOCTI TOMY YHM IHIIOMY PIBHIO

0a30BUM CTaHAApTaM SKOCTI, a TAaKOX 3IMCHIOBATH TPAHCKOPAOHHE CIIBPOOITHUIITBO 1

48 Tam camo.
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MEpEKEBY pOOOTY 3 OpraHaMu 3a0e3MeueHHs SKOCTI Ta akpeauTallii. Taxky chiBmparo
CJIL/1 31MCHIOBATH SIK HA PETIOHAILHOMY, TaK 1 HA MDKPETr1OHaIbHOMY PiBHI.

3. BcTaHOBIIOBATH 1 MIATPUMYBATH KOHTAKT 3 yCIMa 3allIKaBJICHUMHU CTOPOHAMH JJIS
OoOMIHY 1H(OpPMAIIIEI Ta 3MIIHEHHS 3B’S3KIB MDK METOJaMHU OI[IHKM aKaJeMIYHUX Ta
npodeciiHuX KBamipIKarii.

4. 3nificHIOBaTH BU3HAHHS MpoQeciiHNX KBai(ikalliii Ha pUHKY Mpaili 1 HaJlaBaTu
HeoOXiHy 1H(oOpMaliio Mpo iX BHU3HAHHS 0CO0aM, SKi MarwTh Taki KBamidikari, i
poboTOMaBIAM. 3 ypaxyBaHHSIM 3pOCTaHHS OOCSATy MDKHapOJAHHMX PHUHKIB Tpami 1
MiIBUIIIEHHS  PIBHA MOOUIBHOCTI  (paxiBIIB JUIsl  peaiizaiii I[bOT0  3aBJaHHS
PEKOMEHTYEThCSl  3MIIMCHIOBATH  CIIBPOOITHUIITBO Ta KOOPAMHAINIO JISUTBHOCTI 3
npodeCITHIMH acoIIaIisIMU.

5. BukopucToBYBaTH Taki KOAEKCHU JOOPOCOBICHOI MPAKTUKH, SIK MiATOTOBJICHY
Pagoro €Bporiu 1 FOHECKO Pekxomennariiio 1moa0 KpUTEpiiB Ta MPOLEAYP OLIHKH

3apyOiKHMX CTyreHiB*

1 1HIII BIIMOBIIHI KOJIEKCH JOOPOCOBICHOI MPAKTUKUA 3 METOIO
MIBUIIIEHHS TOBIPH TPOMAJICHKOCTI JI0 ICHYFOUMX TMPOLEAYP BU3HAHHS Ta JEMOHCTpAIlii
3alllKaBIEHUM CTOpPOHAaM TOro, IO OOpoOKa 3asB TPOBOJUTHCS CIPABEIMBO 1
[IOCJIIJOBHO.

6. HamaBat rpomMajchKoOCTi 3po3yMily, TOYHY 1 JOCTYHHY iH(OpPMAIIIIO PO
KpUTEpil OIIHKA CTYMEHIB, BKJIIOYAIOYM KBaTi(iKaIlii, IO MPHUCYIKYIOTbCS MICIA
3aKIHUEHHSI IPOrpaM TPAHCKOPAOHHOI BUIIIOT OCBITH.

Kepigni npunyunu ons npogheciiinux acoyiayin. CructeMy BU3HaHHS PO eCiiHIX
KBami(ikaiiii pO3PI3HAIOTBCS B PIBHUX KpaiHax 1 pisHUX mpodeciiHux cdepax.
Hanpuknazn, B 1eskuX BUNaIKaX BU3HAHUN aKaJeMIYHUI CTYIIHb MOXe OyTH JOCTaTHIM
JUISL TIOYaTKy MpOoQeciiHOl MISUTBHOCTI, TOMI SK B IHIIWX BUMAIKaxX 10 oci0, sKi MaloTh
MEBHI aKaJeMiyHi CTyIMeHi 1 siKi XO4yTh TpaIloBaTH B CBOiM mpodeciitHiii cdepi,
BUCYBAIOThCSI JTOJJATKOBI BUMOTH. 3 YpaxyBaHHSM 3pPOCTaHHS OOCATY MDKHAPOTHHX
PHUHKIB TIparli 1 MiIBUIIEHHS PiBHS MOOLTBHOCTI (haxiBIliB B pi3HUX mpodeciitanx chepax

nepe]l BIIaCHUKaMHU aKaJIeMIYHHUX CTYMEHIB, a TAKOXK pOOOTOAABISIMU Ta MpodeciiHuMU

49 Recommendation on Criteria and Procedures for the Assessment of Foreign Qualifications and Explanatory
Memorandum, 2001, revised 2010. URL: https://www.coe.int/en/web/higher-education-and-research/lisbon-
recognition-convention
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acoujaliiMM BUHUKae Oe3niy 3aBaaHb. [lIABMINEHHA MPO30pOCTI, TOOTO MiABUILIEHHS
JOCTYIHOCTI Ta $KOCTI BIANOBIIHOI 1H(OpMAaLlli, CTa€ KPUTUYHUM UYMHHUKOM
CIPaBEUTMBOCTI IIPOLIECy BU3HAHHS cTyneHiB™. Llei po3ain crocyeThest opraizaniii, gxi
MalOTh IOPUJIMYHE MPaBO BU3HAHHS MpodeciiHuX kBaimidikamiid. B ogHux kpaiHax 1o
poib BIIIrpatoTh MpodeciiiHi opraHizaiii, B IHIIUX — JEepKaBHI OpPraHu, 30KpeMa
BIITIOBITHI MIHICTEPCTRBA.

Y 3B’s3ky 3 MM TOpodeciiiHUM opraHaM, BIAMNOBIIAIbHUM 32 BU3HAHHS
npodeciiHuX KBaTi(iKalliid, peKOMEHIY€EThCS:

1. CrBoproBaty iH(oOpMaliiiHi KaHand 3 1HGQOpMyBaHHS TIpo TpodeciiiHi
KkBami(ikallli, SKi TOCTYIHI FPOMaJsTHaM CBOIX 1 3apyODKHUX KpaiH 3 METOI0 HaJlaHHA M
COpUSIHHSA B OTPUMaHHI Npo(decifHOr0 BH3HAHHSA 1X CTYNEHIB, a TaKOX s
poOOTOaBIIIB, sIKI MOTPeOyIOTh iHOpMaIlii Mpo MpodeciiHe BU3HAHHS 3apyODKHHUX
akajeMiuHux kpamiikamii. Taka iHdopMmalls TakoXK MOBUHHA OYTH JIETKOJOCTYITHOIO
JUTS 37100yBaviB OCBITH 1 TOTEHITIMHUX 3/100yBaviB OCBITH.

2. BeranoBmoBaty 1 mATpUMYBATH 3B S3KH 3 MPo(eciiHUMHU OopraHaMH KpaiH, 1110
HaNpaBJISAIOTh CTYICHTIB 1 BUKJIQJauiB, 1 mpuiiMarounx KpaiH, 3BO/mocravaibHuKamMu
OCBITHIX TIOCITYT, OpraHaMM 3a0e3MeYeHHs SIKOCTI Ta aKpeauTallii, a TAKOXK OpraHaMu
BU3HAHHS aKaJIEMIYHUX CTYMEHIB 3 METOI YIOCKOHAJICHHS METOIB  OIlIHKH
KBaJTi(hiKaITii.

3. BcraHoBmOBaTH, BIOCKOHAIIOBATH 1 BIPOBAKYBATH KpHUTEPii OIIHKA 1
MIPOIIEAYPH TTOPIBHAHHS IMPOorpaM 1 KBasTi(hiKaIlii 3 METOIO CIPOIIECHHS MPOIIeCy BU3HAHHS
kBai(ikariiii 1 00Ky IPUHHITHUX B KYJIBTYpPHOMY BITHOIIICHHI PE3YJIbTATIB HABYAHHS 1
OTPUMaHUX 3HaHb MPU OJHOYACHOMY JOTPHUMAaHHI BUMOT II[OJI0 HABYAIBHUX MaTepiaiiB
Ta OpraHi3allii mporecy HaBYaHHS.

4. TlimBumnyBaTh Ha MDKHAPOIHOMY pIBHI JOCTYMHICTh HOBITHBOI, TOYHOI 1
BCEOCSHKHOT 1H(OpMaIlii mpo yrogu B Taldy3l B3aEMHOTO BHU3HAHHS MPOQeECciiHIX

kBari(ikarliii, a TAKOK CTUMYJIFOBATH YKJIaIaHHS HOBUX yTOJI.

%0 Convention on the Recognition of Qualifications concerning Higher Education in the European Region. URL:
https://www.coe.int/en/web/conventions/full-list/-/conventions/treaty/165
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VYKpaiHChKHIA JOCTITHUK TPaHCHALIOHAIbHOI OCBITH Hataisi ABIIEHIOK HaroJomye
Ha HOBUX TCHJCHIIISIX PO3BUTKY OCBITH — 3aCTOCYBAHHS TEXHOJIOTII «M’SIKOi CHUTHY, SIKY
BU3HAYAIOTh 5K <GIIATHICTh OTPUMYBATH Oa’kaHE 3a JIOTIOMOTO0 TPUBAOIMBOCTI, a HE
cuiu abo rpomeiy. «M’ska cuiiay SK 3aci0 BIUIMBY OJHHUX JIEpXaB Ha IHILI ICHyBajia
MPAKTUYHO 3aBXIM, MPOTe 1i 3HAYeHHs ICTOTHO 3pocio came y XX ct. Kiouoe y
«M’SIKIA CHJTDY — 1Ie IMIK JIEp’KaBH, SIKHIA: a) HE € CTATUYHUM — BIH MO>KE 3MIHIOBATHUCH,
NPUYOMY, YacOM, HaBITh OJITHOMOMEHTHO «OOBATIOBATHUCS»; 0) HE 3aBXKIU MIJIAETHCS
IThOBOMY (hOpMYBaHHIO 1 yIIpaBIIiHHIO, 00 HOTO HOCIEM € HE JIMIIIE BIIaja, a caM Hapo/l,
KpaiHa B IUTOMY, BKJIFOUAOYM ii ICTOPIO, JAOCSATHEHHS, KyJbTypy ToIo. [Ipu 1pomy,
«M’sIKa CHJIa» JTaJIeKO HE 3aBXK/IU OB’ s3aHa 3 PO3MipaMu, eKOHOMIYHOIO 200 BICHEKOBOIO
MIIIIIIO JieprkaBy. MoOXKHA, HANPUKIIal, OyTH JIACPOM 3a CEPEIHBOI0 TPUBATICTIO YKUTTS
CBOiX TI'pOMaJIsH, pIBHEM 3apOOITHOI IJIaTW 1 MEHCIM, pedTHHramMu BelCHHsS Ol3Hecy,
HA/IIMHOCTI HAIIOHAIBHOT BAIOTH, €KOJIOTTYHUMH CTaHIApTaMHU, SIKICTIO 1 JOCTYITHICTIO
OCBITH, TPUBATICTIO ICHYBaHHS JepKaBu 0€3 BOEH 1 KaTacTpod Ta IHIIMMHU IapaMeTpaMHy,
1110 GOPMYIOTh aBTOPHUTET 1 PEMyTaIlit0 KpaiH! B O4ax IHIIIMX HAPO/IIB.

BimnocHo iMimpKy KpaiHu OpeHn Moke OyTH CYKYITHICTIO XapaKTepPHCTHK, IO
CTBOPIOIOTH YHIKQJIbHE CHPUNHSTTS JepkaBu. [1oTyXHUI TMO3UTUBHUN IMIIDK JIep>KaBH
CTHMYJTIOE 3aTy4YCHHS 1HBECTHIIIM, 3pOCTaHHS EKCIIOPTY, 30UIBIIY€E MPHUILTUB TYPUCTIB Ta
BUCOKOKBaJTi(hikOBaHMX (DaxiBIiB 1, B ILIUIOMY, CIpHUS€E CTAJOMYy PO3BUTKY KpaiHu. B
€MOXY 3pOCTaHHs III00aTbHOI KOHKYPEHIIlT Ha 30BHIIIHIX 1 BHYTPIIIHIX PHHKAX Jep:KaBU
TOCTPO Bi4yBalOTh MOTPeOy B YNPaBIIHHI CBOIM OpEHIOM, HOTO PO3BUTKY 1 KOHTPOJIL.
[inecnpsimoBane GpopMyBaHHsI OpeHIY KpaiHU PO3MIISAAETHCA SIK IHCTPYMEHT e(heKTUBHOT
B3a€MOIii Ta MPOCYBaHHsI HAITIOHAJILHHUX 1HTEPECIB Ha CBITOBOMY DiBHI. B OCBITHI ramysi
HAITIOHAJILHUN OpeHJI, a TaKOXK PIBEHb WOro c(HOPMOBAHOCTI, OIIHIOETHCS K 3MATHICTD
KpaiH\ 3aTy4YWTH IIOHAWOLIBIE 1HO3EMHHUX CTYJICHTIB, HAJIATOAWTH OCBITHI OOMIHH 1
CTBOPUTH SIKICHI YHIBEpCUTETH. AJie «M’SKa CHJIa» — 1€ HE JIAIIE IMUIDK KpaiHw, a i
HaJaHHS JOIOMOTH 1HIITUM JIep>KaBaM Ha JBOCTOPOHHINA OCHOBI a00, IHIITMMH CIIOBaMH,
COPUSHHS MDKHApOJAHOMY PO3BUTKY. AHANI3 THCTPYMEHTIB «MSTKOi CHJIN» BIUIMBY B
rajy3l OCBITM 1 HayKM TIIOKa3aB, IO KIOYOBY POJb Yy IbOMY MpOIECI BIAIrpae

TpaHCHAIIOHATIbHA OCBITA. AJIXKE MOJIITHUKA «M’SIKOT CUJIM» PO3BUHEHUX KpaiH y i cdepi
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IOy’K€ PI3HOMAHITHA, BKJIOYa€ O3/ IHCTPYMEHTIB 1 MPAKTUK, PI3HUX 32 OXOIUICHHSIM
ayITOpii i HATIPAMIB CHIBPOOITHUITBA .

BpaxoByroun BuIle 3a3HaYeHE, MOXEMO 3a3HAYWTH, 10 YJOCKOHAJICHHS
MEIaroriyHol OCBITH B paMKaX TPaHCKOPIOHHOI OCBITHM Ha Cy4acCHOMY €Tarli COLIAJIbHO-
€KOHOMIYHOI'O PO3BUTKY €BPONEMCHKOr0 1 MKHAPOIHOIO CIIBTOBAPUCTBA 3/11HCHIOETHCS
3a HaIpsIMaMu:

— 1HTepHalloHai3allsl HaB4daibHUX IU1aHiB 3BO, sxi  371iCHIOIOTH OCBITHIO
TISUTBHICTh HA PUKOPOHHUX TEPUTOPISX;

— TapMOHI3allis IPOrpaM HaBYaHHS 32 MearorTYyHUMHU CIICI1aTbHOCTSIMU;

— CTBOPEHHSI CUCTEMH BU3HAHHS HABYAILHUX IUIAHIB 1 TUTIOMIB;

— 3POCTaHHS 3HAYYIIOCTI BOJIOJIIHHS IEAaroraMy iHO3eMHIMH MOBaMH il HABYaHHS
AHITIHCHKOI0 MOBOI, MOBaMH CYMDKHHX KpaiH, PO3BUTOK HABHYOK MDKKYJIBTYPHOTO
CMLUIKYBaHHS;

— BKJIIOYCHHS B HAYKOBO-OCBITHI INpo(eciiiHi Mepexi, y9acTb B MDKKYJIBTYPHHX
nporpaMax, po3BUTOK B MEJaroriB HABUYOK aJIJaNITYBATUCS JI0 KYJIBTYPHUX OCOOJIMBOCTEM
rJ100aJIbHOTO aKaJIEMIYHOTO CEPEIOBHINA, IO CIIPHSIE€ OCOOUCTICHOMY PO3BHUTKY;

— OpIEHTAIlisl Ha CBITOBI OCBITHI CTaHAApPTH, aJDKE MDKHAPOJIHI OpraHizaiii
HaMararoThCsl PO3POOMTH MDKHAPOIHI Tamy3eBi IpodeciiiHi CTaHIapTH, IKi 0 Crpusun
Y3TOJIKEHHIO HABUAIbHUX IUJIaHIB, KPUTEPIiB OLIHIOBAHHS SKOCTI 3HaHb TOIIO. 30KpeMa,
K TIPUKJIAQJ MOKHA HaBeCTH po3pobneHuit Pamoro €Bporu 3araibHOEBPOIEHCHKUN
CTAaHIAPTU30BAaHUI PiBEHb BOJIOIIHHS iHO3EMHOIO MOBOIO 2,

JI5ise pO3BUTKY TEAAroriyHOi OCBITH HEOOXITHO: pO3pOOMTH 3arajibHy CTpPATETiIo
pedopMyBaHHA JaHOI ramy3i MpodeciiftHoi MATOTOBKH 3 BUKOPHUCTAHHSIM HAyKOBOTO 1
OCBITHBOTO TIOTEHIIIATY KJIACUYHUX YHIBEPCHUTETIB Ta IHIIKUX ()OPM HABUAHHS, CHEPTIIMHO
1 ITAHOMIPHO TIPOBOIWTH COIIAILHO OPIEHTOBAHY TMOJITUKY MIABHINEHHS CTaTyCy
npodecii meaarora, TepIr 3a Bce 3 METOIO 3aTy4CHHS B OCBITY MOJIOJINX, TATAHOBUTHUX

BUITYCKHHKIB BHIIIOI IITKOJIM; BIIPOIUTH JCSIKI KOMHIIHI (GOPMHU IMIATOTOBKH IIEIArOTiB,

51 Apmentok, H. [Tegarorika TPaHCHAIIIOHATFHOI BUIIOI OCBITH: KOHIIETITYa bHi 3acali: HABYAIbHUH TOCIOHHK /
Haranis ABmrenrok. K.: TactutyT ob6maposanoi nutian HATTH Ykpaiam, 2015 . C. 121-122.
52 ZaranpHoeBponelicbki PekoMeHfalii 3 MOBHOI OCBiTM: BHBYEHHs, BMKIAJAHHs, OLiHIOBaHHs. HaykoBuii
penakTop yKpaiHChKOro BUAAHHS AOKTOp neA. Hayk, mpod. C. 0. Hikonaesa. K.: JlensiT, 2003.273 c.
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30KpeMa PErioHAbHO-LUIBOBUIA MPUIOM, HACTABHULITBO, COLIAJIBHY 1 CTaKE€PChKY
MPAKTUKY; 30UIBLIIUTH KUIBKICTh OFOKETHUX MICIh JIJIsl MIATOTOBKM MEIaroris B
YHIBEPCUTETAX; PO3POOUTH, IPUHHATHU 1 peali3yBaTd KOMIUIEKCHI MPOrpaMH HayKOBOI 1
METOAMYHOI MIATOTOBKH MEAroriB pisHUX CHELIaTbHOCTEHN 3 YpaxyBaHHSIM HACTYITHOCTI
TPaIUIIMHUX W 1HHOBAIIMHMX MIAXOMIB 1 TEXHOJIOTIH, a TaKOXX PETIOHATBHUX YMOB

PO3BUTKY OCBITH, 30KpeMa 1 B YMOBaX TPAaHCKOPJAOHHOIO CIIBPOOITHUIITBA.

1.3. HODNOTENIE VYBRANYCH ASPEKTOV DISTANCNEHO
VZDELAVANIA A ICH POROVNANIE V ETAPACH PANDEMIE
KORONAVIRUSU STUDENTAMI PEDAGOGICKEJ FAKULTY
PRESOVSKEJ
Jana Burgerova, Vladimir Piskura

Uvod. Tento prispevok je su¢astou rieSenia grantového projektu APVV-17-0075
Vychova k zdraviu v edukdcii romskych Ziakov zo socidlne znevyhodneného prostredia
(2018-2022). Pre dnesni spolo¢nost’ je charakteristicky rychly vyvoj technologii,
zdokonal'uje sa hardvér, softvér, internet ajeho sluzby. Informacné a komunikacné
technologie (IKT) vyznamne ovplyvnili kazdodenny sposob zivota jednotlivca. Uplatiuju
sa stale vo viacerych oblastiach, ich kvalita sa zvySuje, umoznuji vytvaranie globalne;j
informadnej siete (Simonova 2010). S tym Gzko slvisi aj vyvoj v elektronickom
vzdelavani. Vzdelavacie institiicie sa uz nemozu spolichat’ na uzavrety systém riadenia
Stadia a spravy elektronickych kurzov (LMS). Stcasnd generdcia Studentov vyzaduje
putavejSie a aktivnejSie vzdelavanie v kombindcii s Casovo neobmedzenym pristupom
k informéciam. Pandémia koronakrizy z doplnkového nastroja urobila zo dna na den
nastroj Standardného vyucbového prostredia. Vyhodou etablovaného e-learningu na
Pedagogickej fakulte PreSovskej univerzity v PreSove bola okamzitd reakcia a plynuly
prechod do virtudlneho prostredia. Zvlast' viditelné to bolo u Studentov, denne sme
zaevidovali az 1200 pristupov do e-learningového portalu. U¢itelia sa aj pred koronakizou
delili na tri skupiny: boli to velmi aktivni pouzivatelia Moodle, jednak obsahovo

precizovali svoje kurzy, ale vyuzivali aj sluzby spojené s testovanim, odovzdavanim

53 Simonov4, 1. (2010). Styly uceni v aplikacich eLearningu. Hradec Kralové: MILOS VOGNAR — M&V.
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zadani apod. Druhou skupinou boli ucitelia, ktori raz za ¢as doplnili nieco do existujucich
kurzov, aktualizovali ich, ale zvicsa sa jednalo o kurzy staticke, ,,nezivé. Tretia skupina
ucitel'ov sa Moodlu ,,aspesne” vyhybala ati to teda mali prechodom na novy spdsob
vyucby najtazSie. Preto sme okamZite zorganizovali Skolenia, reflektujiice r6znu uroveni
vedomosti a zru¢nosti ucitel'ov a poskytovali sme videotutorialy, ktoré viedli ucitel’a cez
najCastejSie pouzivané aktivity. Online nastroje boli nahradou za prezen¢ni vyucbu, ta sa
presunula do prostredia Microsoftu, produktu MS Teams. Po roku situacie, v ktorej sme sa
ocitli, mézeme konStatovat’, ze veci zvladame. Ide o to, ako...A na tieto otdzky mame
odpovede nasSich Studentov, ich nazory, sktisenosti, ktoré prezentujeme v nasledujucom
vyskume.
Vyskum a z neho vyplyvajuce zistenie
Sucasny stav skimanej problematiky

Distanéné vzdelavanie a e-learning (DiV) je pojem, ktory v oblasti univerzitneho
vzdelavania rezonuje uz pomerne dlho a v obdobi po prepuknuti pandémie spojenej so
Sirenim koronavirusu sa ukazala aj jeho realna podoba. Doraz je kladeny na samostatné
ucenie, ktoré¢ ma vela réznych podob, uplatiujii sa v niom rézne metodické pristupy a je
maximalne flexibilné (Pricha 2009). Akcentuju sa pojmy ako samostatnost’,
multimedidlnost’ ¢i interaktivita. Vo vysokoskolskom prostredi je vel'mi obl'ibeny a ¢asto
vyuzivany aj e-learning, ktory predstavuje vzdelavaciu formu vychadzajucu prave z
diStan¢ného vzdelavania. Po zatvoreni $kol sa potreba implementacie e-learningu do
vzdeldvania zvyraznila eSte viac na vSetkych stupnioch vzdeldvania. Pedagogovia zacali
vyuzivat na vzdelavanie rozne elektronické nastroje, pricom ztoho hladiska vo
vzdelavacom procese chybala uniformita. Prudky vzostup e-sluzieb vo vzdelavani suvisi
aj so sucasnym vyvojovym trendom v oblasti IKT a s nadstupom net generacie. Je to doba,
ked’ Student uz nie je len prijemcom statickych informdcii, ale sa aktivne zapdja do
vzdelavacieho procesu. Do popredia sa ¢oraz viac dostavaju nastroje webu 2.0 a 3.0, ktoré
sa rozSirenim e-learninogvych ndstrojov dostali do povedomia SirSej verejnosti. Ich
enormna implementacia do vzdelavacieho procesu po vypuknuti pandémie predstavuje
relativne novu, neprebadanu vyskumnu oblast’. E-learning je na Pedagogickej fakulte PU

vyuzivany ako podpora prezenCnej vyucby uz od roku 2005, kedy bol v jej virtualnom
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prostredi prvykrat spusteny systém riadenej vyucby Moodle. Pre kazdy predmet tu
existuje elektronicka podpora vo forme e-kurzu s rovnomennym nazvom predmetu.
Studenti v nich moézu predovietkym néjst’ prehladne $truktirované §tudijné materialy,
aktivity, ¢i elektronické testy. V stcasnosti je na naSom serveri priblizne 400 kurzov
a aktivnych ucastnikov takmer 4000. Pedagogovia aj Studenti su s e-learningom zvyknuti
pracovat’, ¢o pocas korona krizy vyzname ul'ah¢ilo Start vzdelavania na dial’ku. E-learning
vyuzivame skor ako blended learning, preto sme na Uplnu absenciu socidlneho kontaktu
neboli pripraveni v plnej miere. Ti, ¢o Moodle vyuzivali a poznali principy e-vzdelavania
bez vicsich problémov situaciu zvladli. V prezentovanom vyskume porovhavame
hodnotenia jednotlivych aspektov e-learningového vzdelavania, ktoré sa v pandemickom
obdobi robustne vyuzivali pedagdgmi aj Studentami. Problematike koronavirusu
a vzdelavaniu sa vo vSeobecnosti venuje viacero autorov v medzinarodnom kontexte. Ali
(2020)>* v ¢lanku s ndzvom Online and Remote Learning in Higher Education Institutes:
A Necessity in Light of COVID-19 Pandemic, prostrednictvom metaanalyzy odhaluje
zranitel'né miesta online vyucby po ndstupe pandémie. Autorkine zistenia ukazuju, ze
univerzity po celom svete stale viac napreduju k online vzdelavaniu alebo e-learningu.
Poukazuje nato, Ze okrem zdrojov zohravaji pri integrovanej vyucbe s podporou IKT
dolezitu funkciu atributy ako: pripravenost’ zamestnancov, dovera, pristupnost’ Studentov
amotivacia. Schlag Thomas (2021)® nazerd na diStan¢né vyucovanie naboZenskej
vychovy a jej celkovému vnimaniu v ¢asoch koronakrizy. V ¢lanku skiima vnimanie
a nasledky zatvorenia $kol v dosledku pandemie. Zakladom pre jeho kvalitativnu analyzu
boli zaznamy Twitter chatu medzi uciteI'mi nabozenskej vychovy naprie¢ vzdelavacimi
inStiticiami. V ¢lanku s ndzvom Primary Education in Post-Corona Period: New Times —
New Trends sa primarnemu vzdeldvaniu v postkoronovom obdobi sa venuje Tatiana
Dovzhenko (2020)*® ktord na¢rtd vznikajice nové trendy v Uplne novom obdobi

vzdelavania. Predpoveda hlavné problémy vyplyvajuce z problémov spojenych so

5 Ali, W. (2020). Online and Remote Learning in Higher Education Institutes: A Necessity in light of COVID-
19 Pandemic. Higher Education Studies, 10(3), 16. https://doi.org/10.5539/hes.v10n3p16

% Schlag, T. (2021). Religious, Digital, Distant Communication? Perceptions of Religious Education in Times of
Corona and Implications for the Practice of Public Religious Interpretation. ZEITSCHRIFT FUR PADAGOGIK, 67(1),
19-34.

% Dovzhenko, T. (2020). Primary Education in Post-Corona Period: New Times - New Trends. Postmodern
Openings, 11(2), 51-58. https://doi.org/10.18662/po/11.2/157
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vzdelavanim na dialku uZiakov primarneho stupiia, ktori eSte nemaju vytvorené
vzdelavacie priority a ndvyky. Z vyskumu dedukuje, Ze koronakriza bude mat’ vazne
nasledky pre deti na primarnom stupni, zatial' Co systém vzdelavania bol obohateny
0 nové formy a prostriedky. Je ulohou uéitel'ov a vychovavatel'ov tieto nasledky zmiernit’
a adaptovat’ ziakov v novej Skole. Isabell van Ackeren a kol. (2020) sa zase venuje
nerovnakym vzdelavacim prilezitostiam pocas koronakrizy a naslednému odstraneniu
rozdielov v socialnom vzdelavani. Na zaklade prehlbovania digitalnej pripusti a vysledkov
vyskumu evokuje posiliiujtiice obavy z prehlbovania rozdielov vo vzdelavani. Na zéklade
vyskumnych dat odportica po znovu otvoreni $kol venovat’ zvySenu pozornost’ detom zo
znevyhodneného prostredia. Koronavirus mal vyrazny vplyv aj na vysokoskolské
vzdelavanie, ktorému sa P. Mayo (2020)*’ venoval v ¢&lanku s nadzvom The Corona
Challenge to Higher Education. Specifikuje problémy akademikov v tejto neistej dobe
v kontexte problémov populécie a taktieZ upozorfiuje na situacie, s ktorymi do buducnosti
je treba pocitat. Autori Bramianto Setiawan a Vina lasha (2020)*® vo svojej $tudii
snazvom Corona Virus Disease 2019: The Perspective Opinion From Pre-service
Elementary Education Teacher sa venuju porozumeniu a prevencii Sirenia koronavirusu
Studentami pedagogickych odborov v Indonézii. Na potvrdenie hypotéz pouzili
kvantitativne metddy, pricom do vyskumu bolo zapojenych 116 vysokoskolskych
Studentov v marci 2020. Vysledkom bola dobra informovanost’ a pochopenie vsetkych
aspektov suvisiacich so $irenim virusu. Sun, Tang, & Zuo, (2020)*° vo svojom ¢lanku
Coronavirus pushes education online reflektuji svoje skusenosti s celonarodnym
ditanénym vzdeldvanim v ramci vysokého $kolstva v Cine, v ktorom sa odvolavaju na
masivne dotaznikové prieskumy. Pandémiu vidia ako prilezitost’ pre vysokoSkolské
vzdeldvanie definovat’ problémové oblasti a zrychlit’ online vzdelavanie prostrednictvom
inovativnych kurzov. Po vypuknuti pandémie do popredia vystalo viacero problémov,

ktoré sa na medzinarodnej urovni snazia rieSit odbornici zo vSetkych oblasti naSej

57 Mayo, P. (2020). The Corona Challenge to Higher Educationtle. Culture e Studi Del Sociale, 5(1), 371-376.
Retrieved from http://www.cussoc.it/index.php/journal/issue/archive

%8 Setiawan, B., & lasha, V. (2020). CORONA VIRUS DISEASE 2019: THE PERSPECTIVE OPINION FROM
PRE-SERVICE ELEMENTARY EDUCATION TEACHER. Education, Sustainability And Society, 3(2), 47-50.
https://doi.org/10.26480/ess.02.2020.47.50

%9 Sun, L., Tang, Y., & Zuo, W. (2020). Coronavirus pushes education online. Nature Materials, 19(6), 687—687.
https://doi.org/10.1038/s41563-020-0678-8
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spolo¢nosti, ¢o sa odrazilo aj na pocetnosti vedeckych §tadii venujucich sa koronavirusu
nielen v kontexte edukacie. Nami realizovana $tudia sa zameriava na jednotlivé aspekty e-
learningoveho vzdelavania z pohl'adu Studenta Pedagogickej fakulty PreSovskej univerzity
v Presove. Vyskumné nastroje pokryvaju 5 oblasti: Hardvér a pripojene, Softvér a
distribGicia materidlov, LMS Moodle, Komunikacia. Stidia bola realizovana v dvoch
etapach po prvej vine koronavirusu v maji 2020 a po druhej vine v aprili 2021. Jej cielom
je poukazat’" na problémové oblasti elektronického vzdelavania v obdobi pandémie
koronavirusu a na zaklade medziroéného porovnania identifikovat’ zmeny sposobené plne

realizovanou distanc¢nou formou vzdelavania pocas pandémie.

Utastnici
Realizovany anonymny dotaznikovy prieskum bol zamerany na komplexné
hodnotenie diStancnej vyucby so zameranim na systémy, prostrednictvom ktorych bola
tato forma vzdelavania realizovana a na ich jednotlivé aspekty. Pedagogicka fakulta mala
v akademickom roku 2019/2020 celkovy pocet Studentov 1506, priCom dotaznikového
prieskumu sa ich zucastnilo 777, ¢o predstavuje 48%. V akademickom roku 2020/2021 sa
pocet Studentov fakulty zmenil len mierne, do vyskumu sa zapojilo 474 Studentov 1637
vsetkych (29%). Celkovy pocet participantov tak predstavuje 1251 Studentov. Vyskumné
skupiny boli Ciasto¢ne totozné, participanti v§ak neboli pocas vyskumu péarovani, ¢o sme
zohladnili pri Statistickej procedure. Administrované dotazniky boli identické v oboch
rokoch testovania. Dotaznik pre Studentov bol rozdeleny do Styroch tematickych oblasti:
Hardver a pripojene, Softvér a distriblcia materidlov, LMS Moodle, Komunikéacia
a obsahoval celkovo 41 poloziek. Cielom dotaznika bolo od Studentov ziskat' spdtni
vdzbu na realizovantl vyucbu v oboch rokoch testovania a Statistickou analyzou definovat’
Statisticky vyznamne posuny v hodnoteni jednotlivych poloziek sposobenych
pandemickou situciou.
Formulacia vyskumného problému, ciel’ov, hypotéz a uloh vyskumu
Vyskumny problém bol na ucely nasho vyskumu definovany ako: hodnotenie

elektronického vzdelavania pocas pandémie koronavirusu.
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Za vybrané aspekty elektronického vzdelavania povazujeme softvérové a hardvérové
vybavenie Studenta, oblast’ distribicie materidlov, LMS Moodle, komunikdciu pocas
pandémie.

Hlavnym cielom realizovanej S$tidie bolo ziskat' hodnotenie od Studentov k
realizovanej diStannej vyucbe v oboch rokoch testovania a Statistickou analyzou
definovat’ vyznamné rozdiely v hodnoteni jednotlivych poloziek po 2 semestroch
Stadia medzi vinami koronavirusu vylu¢ne distanénou formou.

Z vyskumnych otdzok ndm vyplynuli nasledovné hypotézy:

H1: Studenti pozitivne hodnotia vybrané oblasti elektronického vzdelavania
v oboch sledovanych obdobiach.

H2: Medzi hodnotenim $tudentov po roku trvania pandéemie a vo vybranych
oblastiach elektronického vzdelavania existuje Statisticky vyznamny rozdiel.

Z ciel’a nasho vyskumu vyplynuli poziadavky riesit’ nasledovné tlohy:

— definovat’ vybrané oblasti elektronického vzdelavania pre Studenta a pedagdga,

— pripravit’ vyskumné nastroje,

— realizovat’ zber dat s roénym odstupom,

— vykonat Statisticka analyzu.

Metodolégia vyskumu

V rdmci metodoldgie vyskumu su v pedagogickych vedach uplatiiované dva hlavné
pristupy k vyskumu: kvalitativny a kvantitativny. Ako zakladny dizajn nasho vyskumu
sme navrhli kvantitativny pristup, ktory je zaloZzeny na predpoklade, ze existuje objektivna
realita, ktora je relativne nemennd v priebehu Casu a v réznom prostredi, a da sa
objektivne meranim zachytit’ (Gavora 2008). Kvantitativny pristup bol vyuzity na
verifikaciu nami stanovenej hypotézy. V ramci vyzkumu boli na testovanie nasich hypotéz
vyuzité nami skonStruované vyskumné nastroje — dotazniky. Dotazniky mali
nestandardizovanu formu so Skalovymi polozkami. Dotaznik je vel'mi frekventovanou
metodou ziskavania dat v pedagogickom vyskume. Predstavuje prostriedok na

zhromazd’'ovanie udajov o predmetoch alebo javoch na zéklade odpovedi tych, ktori su
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obozndmeni so skimanou vlastnostou (Chraska, 2007)%°. Predstavuje prostriedok,
pomocou ktorého mézeme merat’ mienky l'udi o jednotlivych javoch (Nikovi¢ 1968).
Dotaznik obsahoval otvorené, nedichotomicke, dichotomické askalové polozky.
Statistickej analyze boli podrobené $kalové a dichotomické polozky. Kazda $kélova
polozka obsahovala Sest’ stupiiovll Skdlu a pre kazdu oblast’ hodnotenia bolo vypocitané
sthrnné skore, ktoré je vysledkom suctu skore jednotlivych poloziek prisluchajtcich danej
kategorii. Dotaznikové polozky boli kategorizované do 4 oblasti: Hardver a pripojene,
Softvér a distriblcia materialov, LMS Moodle, Komunikacia. V dotazniku bolo
v jednotlivych kategoriach pre Studentov spolu 41 poloziek. Pre testovanie Statistickej
vyznamnosti rozdielov medziro¢nych rozdielov boli pouzité t-test a regresna analyza.
Dotaznik bol vzdy administrovany elektronickou formou prostrednictvom Microsoft
formularov a distribuovany medzi Studentov prostrednictvom hromadného emailu a sprav

v LMS Moodle. Dotazniky su pristupné prostrednictvom tychto QR kodov:

Proceddra

Statisticka analyza bola realizovana vo volne dostupnych softvéroch Jasp a Jamovi
pracujlcich s programovacim jazykom R (R Development Core Team, 2011)%. Napriek
neparametrickému charakteru viacerych premennych neboli z dévodu neefektivnosti
realizované ziadne nelinedrne transformacie dat a boli pouZzité parametrické Statistické
testy, o ktorych je zname, Ze su robustné vo¢i beznym poruseniam distribuénych
predpokladov (t-test, regresna analyza). Vsetky premenné maju teda pdvodnt (prirodzene
interpretovatelnt1) skalu a teda priemer skalovych poloziek Likertovho typu.

Za tcelom testovania Hypotézy 1 bol realizovany Studentov t-test pre nezavisle
vybery. Této Statistickd metoda je vSeobecne pouzivana metoda na vyhodnotenie rozdielu

v priemeroch dvoch skupin. Na zakale tejto Statistickej metdédy bola vypocitana p-

60 Chréaska, M. (2007). Metody pedagogického vyzkumu. Grada.
61 R Development Core Team. (2011). R: A Language and Environment for Statistical Computing. Vienna,
Austria: R Foundation for Statistical Computing. Retrieved from http://www.r-project.org/
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hodnota, ktora reprezentuje pravdepodobnost’ chyby vyvolanej akceptovanim hypotézy o
existencii rozdielu medzi skiimanymi skupinami. Predstavuje pravdepodobnost’ chyby, Ze
zamietneme nulovu hypotézu o neexistencii rozdielu medzi skupinami, ak tato naozaj
plati. Na vykonanie t-testu pre nezavislé vybery potrebujeme jednu nezavisle premennd
ktor( v naSom pripade predstavuje pretrvavajuca corona kriza v roku 2020 a 2021 a aspon
jednu zavisle premennt (hodnotenie Studentom a pedagdégom) ktorti sme ziskali zo
Skéalovych poloziek dotaznika. V analyze boli porovnané medzirocné priemery zavisle
premennej na vybratych hodnotach nezavislej premennej. Na nasledujucich datach bol
prevedeny t-test porovnavajlci priemer. Zisteny rozdiel medzi skupinami moZeme teda
chapat’ aj ako zavislost’ tychto dvoch premennych (Litavcova, 2003)%2. Na zistenie
Statistického rozdielu v polozkach, ktoré nemali povahu likérovych $kal, ale mali
dichotomicki povahu bola vyuzitd metdéda binomalnej logistickej regresie, ktora
predpoveda pravdepodobnost, ze pozorovanie spadd do jednej z dvoch kategorii
dichotomickej zavislej premennej na zaklade jednej alebo viacerych nezavislych
premennych, ktoré mozu byt’ bud’ spojité alebo kategorické (Statistic, n.d.)®.

VysSie uvedené frekventistické techniky boli pouzité za ucelom zhodnotenia, ¢i je
rozdiel medzi skupinami Statisticky vyznamny, tzn. za G¢elom udrzania kontrolovanej
urovne chyby 1. radu. Frekventistickd Statistika vSak nedokdze formalne preukazat
eventudlnu platnost’ nulovej hypotézy (napr. ziaden rozdiel medzi skupinami). Pre
zhodnotenie relativnej miery empirickych dbkazov v prospech nulovej (HO) alebo
alternativnej hypotézy (Ha) bola preto pouzitd Bayesovska Statistika. Pre kazdu z
testovanych hypotéz bol tak kalkulovany tzv. Bayesov faktor, ktory indikuje, v akej miere
je potrebné revidovat' nase presvedCeniec v prospech jednej z hypotéz vo svetle
pozorovanych dat. Bayesov faktor viac¢Si ako 3 je uz pritom mozno povazovat za

vyznamny dbkaz v prospech danej hypotézy.

62 Litavcovd, E. (n.d.). T-test pre nezavislé vybery (neparovy t-test). Retrieved from
http://www.fhpv.unipo.sk/cvt/statistika/stbasic3.htm

8 Statistic, L. (n.d.). Binomial Logistic Regression using SPSS Statistics. Retrieved from
https://statistics.laerd.com/spss-tutorials/binomial-logistic-regression-using-spss-statistics.php
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Vysledky analyzy a interpretacie dat

Oblast’ softvér a hardver
Z&kladnym predpokladom pre tGspe$né fungovanie diStanéného vzdelavania je

dostato¢ne vykonny hardvér. Vzhl'adom na tento fakt bolo nasim cielom v tejto oblasti
zistit, aky hardvér Studenti vyuzivali na Studium, ¢i bol dostato¢ne vykonny, ¢i ich
internetové pripojenie bolo postacujuce. V tejto oblasti obsahoval dotaznik 5 poloZiek,

ktore boli §kalové, otvorené alebo mali charakter viacnasobnych odpovedi.
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Graf 1 Hardvérové vybavenie Studenta — medziro¢né porovnanie

Na zéklade vizualizacie dat (graf 1) konstatujeme, Ze Studenti nemali problém so
zariadeniami na realizaciu diStanéného vzdelavania. Z hl'adiska kluCovych vlastnosti
generécie, ktora v sucasnosti Studuje na vysokych Skolach predpokladame, ze Studenti
vlastnia, poznaju a vedia pracovat’ so zékladnymi IT technologiami, ktoré v sucasnosti
tvoria nevyhnutny prostriedok na realizdciu vysokoskolského Stidia. Vyucba z velkej
Casti prebichala na desktopovych zariadeniach a notebookoch, aj ked’ vyznamnu cast’
tvoria aj mobilné zariadenia, ktoré Studenti Castokrat na distanéné vzdelavanie vyuzivaju.
Pri mobilnom zobrazeni je spravidla viacero funkcii zastreSenych jednou ikonou, ¢o méze
stvisiet’ s horSou manipuldciou so vzdelavacimi materidlmi a aktivitami. Studenti
uprednostiuju klasické zobrazenie, najma v stresovych situdciach, ako je napr. testovanie.
Mnoho webovych stranok taktiez stile nie je dostatocne prispdsobenych zobrazeniu na
mobilnych zariadeniach, pripadne nemajii dostupni mobilni aplikdciu. Medzirocne su

vysledky su takmer identicke, mierny narast nastal len v pouzivani mobilnych zariadeni.
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V nasledujucich dvoch polozkach (P2, P3) bolo hodnotenie Studenta vyjadrené na
Skale Likertovho typu od 1 — 6. PoloZka €.2 zist'ovala, ¢i Student mal dostato¢ny vykon na
realizaciu diStan¢ného vzdelavania. Na grafe 2 a 3 mo6zeme vidiet’ pozorovanu distribuciu
V medziro€nom porovnani hodnoteni. Vidime, Ze rozloZenie hodnotenia Studentov v ramci
tejto polozky ostalo v oboch rokoch takmer identické. Z vizualizacie vyplyva, Ze vacSina

Studentov hodnotila tito polozku pozitivne v oboch sledovanych obdobiach.

R B i
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H
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0 2 4 6 2020 2021

P2 Rok
Graf 2 Pozorovana distribucia v Graf 3 Hustota rozlozenia dat v
polozke 2 polozke 2

V tabul’ke 1 s uvedené zakladné popisné Statistiky pre polozku 2 a 3. Hodnotenie
Studenta je v polozke 2 takmer identické v oboch sledovanych rokoch bez vyrazneho
rozptylu. Na zéklade deskriptivnych vysledkov konstatujeme, ze Studenti nemali problém
s vykonom ich zariadeni, v dotazniku tak vo vdc¢Sine uviedli, Ze ich zariadenia mali
postacujuci vykon na vzdelavanie z domu.

Tab 1 Deskriptivne pozorovatele pre polozku 2 a 3

Group Descriptives

Group N Mean Median sb SE
P2 2020 777 4.87 5.00 1.32 0.0473
2021 474 4.81 5.00 1.31 0.0601
P3 2020 777 4.84 5.00 1.32 0.0474
2021 474 4.63 5.00 1.31 0.0602

Na detekciu Statistického rozdielu hodnotenia v medziroénom porovnani bol

realizovany t-test, ktorého vysledky mézeme vidiet’ v tabul’ke 2. Ked’ze existuje moznost’,

59



7e Cast’ participantov vyskumu bola v roku 2020 a 2021 identickd a na testovanie bol
vyuzity t-test pre nezavisle vybery, ktory predpoklada ako vychadza z jeho nazwu,
nezavisly vyber z populacie, bola pre ucely tohto testovania hodnota signifikantnosti p
znizena a hodnotu mensiu ako 0,001.

Tab 2 Statisticky test pre polozky 2 a 3

Independent Samples T-Test

statistic +% df p Mean difference  SE difference  Cohen's d

p2 Student’s t 0.776 1249 0.438 0.0594 0.0766 0.0452
Bayes factorso 0.0879 7.52e-4

P3 Student’s t 2.740 1249 0.006 0.2104 0.0768 0.1597
Bayes factorso 2.6324 2.43e-5

Z dostupnych dat vyplyva, Ze Studenti polozku ¢.2 nehodnotili signifikantne, inak
v oboch pozorovanych rokoch. Znamena to, Ze Studenti disponovali postacujicou IT
technikou uz pred ndstupom pandémie a rok po jej trvani neboli ntiteni ju nahradit’ inou.
Aj napriek vysSie uvedenému nemdze byt nesignifikantnd p-hodnota povazovana za
formalny dokaz platnosti HO (HO je mozné iba zamietnut’). Bola realizovand Bayesovska
analyza kovariancie, Bayesov faktor BFO1 (miera relativnej vierohodnosti HO v porovnani
s Ha) je na arovni 0,08, Co znaci, Ze za predpokladu platnosti HO, t.;. p(D[HO), sa
pozorované data len 0,08-krat pravdepodobnejSie nez data, ktoré mozno ocakavat’ v
pripade platnosti Ha, t. j. p(D|Ha). Ak analyzu oto¢ime a pozrieme sa nato z pohl'adu
faktora HO1 ziskame formalny dbkaz potvrdenia nulovej hypotézy ateda absencie
rozdielu v hodnoteni $tudentov, ked’ze faktor je na tGrovni 1.377, priCom uz hodnotu
vacsiu ako 3 mozno povazovat’ za dokaz plnosti hypotézy.

Polozka ¢.3 bola zamerana na kvalitu internetového pripojenia Studentov. Na grafoch
¢. 4 a5 mozeme vidiet’ rozlozenie dat v hodnoteni tejto polozky. Uz na prvy pohlad je
jasné, ze po roku trvania pandémie sa rozlozenie hodnotenia Studentov v tejto polozke
mierne zmenilo. Vidime, Ze v roku 2021 menej Studentov priradilo vysSie hodnotenia ako
v roku 2020 arozlozenie je tak viac proporéné najmé v poslednych troch moznostiach.
Z popisnych statistik v tabul’ke 1 vyplyva, ze Studenti celkovo hodnotili tito polozku
kladne v oboch pozorovanych rokoch a dosiahla hodnotu viac ako 4.5 bodu z 6 stupriove;

skaly. V roku 2021 bolo hodnotenie o ¢osi mensie. Z vysledkov rozdielu medziro¢ného
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Statistického testovania v tabul’ke 2. vidiet’, Ze p hodnota by za $tandardnych podmienok
bola signifikantna, bolo by mozné¢ vyvratit’ nulova hypotézu. Vzhl'adom na podmienky
realizacie sme ju vSak posunuli na 0.001. P hodnota tak nadobtida hranicné hodnoty
signifikantnosti. Ak sa pozrieme na Bayesov faktor, nadoblida v prospech alternativnej

hypotézy 2.63, ktora je taktiezZ hrani¢nd a mohla by ukazovat’ na potvrdenie alternativnej

hypotézy.
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Graf 4 Pozorovana distriblcia v Graf 5 Hustota rozloZenia dat v
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Aj ked’ sme hypotézu nepotvrdili, na zéklade tychto hrani¢nych dat konsStatujeme, ze
Studentom pocas rok trvajuceho distancného vzdeldvania do popredia vysttpil problém
s internetovym pripojenim. Studenti astokrat nemaju problém informacie prijimat’, ale
problém nastdva vich upload-e, ked” maju na seminaroch alebo cviCeniach aktivne
vstupovat’ do vzdeldvacieho procesu, naco poukazuju aj vysledky z polozky ¢.4, kde sa

Studenti vyjadrovali k uskutocnovanym videohovorom.
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Graf 6 Porovnanie kvality internetového pripojenia

Ked’ze sme boli nuteni vzdelavat’ Studentov online, aby bol vzdelavaci proces aj
pocas pandémie socializovany, zacali sme komunikovat’ so Studentmi videokonfrencne,
aby sme aspon Ciasto¢ne nahradili socialny kontakt. Poukazuje na to enormny pokles dat v
poslednej polozke grafu ¢.6. Aj ked’ v polozke dobré na oboch stranach medziro¢ne nastal
vyrazny posun, v sulade s narastom realizacie datovo naro¢nych procesov sa do poradia
dostali aj problémy Studentov, kedze narast v 2021 moédzeme vidiet vo vSetkych
pozorovanych polozkach.

Posledna polozka tejto sekcie sa zaoberala druhom internetového pripojenia

Studentov, v ktorej sme sa snazili najst’ stvis s kvalitou internetového pripojenia.
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Graf 7 Druh internetového pripojenia Studenta
Z grafickej vizualizicie dat na grafe ¢.7 konStatujeme, Ze spdsob internetového
pripojenia sa medziro¢ne nezmenil aV oboch pozorovanych rokoch bol proporéne

rozlozeny medzi metalické (24.75%), opticke (38.72%) a pripojenie vzduchom (36.53%).

62



Oblast’ softvér a distribucia materialov
V tejto sekecii su  polozky zamerané na Studiné materidly. Zistujeme

prostrednictvom akého softvéru - programu aplikacie ¢i serveru, a ¢i vobec Studenti
materialy od pedagdga obdrzali. Tato sekcia obsahuje celkovo 9 poloziek, priCom 4 maju
charakter §kal, 4 viacnasobna odpoved’ a jednu doplnkovu - otvorend na postrehy
a doplnkové hodnotenie. Pocas koronakrizy sme vSetci zacali hl'adat’ efektivny sposob ako
Studenta vzdelavat, ako s nim komunikovat’, ako mu posielat’ Studijné materialy. NaSim
cielom bolo dat’ Studentovi inStrukcie, Studijné materialy a obdrzat’ spitni vizbu, pricom
na zaliatku bolo jedno akym sposobom sme to realizovali, aky sme pouzili systém,
aplikéciu, ¢i program. V polozke €.6, ktora mala skalovy charakter sme sa Studenta pytali,
¢1 od pedagdgov dostaval - informadcie, Studijné materidly, inStrukcie k jednotlivym
predmetom, k ich realizacii, k ukonceniu a pod.

Tab 3 Zakladné deskriptivne $tatistiky pre polozky P6, P10, P11 a P13

Group Descriptives

Group N Mean Median sD SE
P& 2020 777 4.46 5.00 141 0.0508
2021 474 476 5.00 1.26 0.0577
P10 2020 777 297 3.00 1.88 0.0676
2021 474 5.39 6.00 1.04 0.0478
P11 2020 777 469 5.00 1.46 0.0522
2021 474 480 5.00 1.38 0.0633
P13 2020 777 497 6.00 1.37 0.0493
2021 474 483 5.00 141 0.0648

V tabul’ke 3, kde su uvedené zakladné popisné Statistiky, mdézeme na zéklade
priemernej hodnoty pozorovat mierne zvySenie hodnotenia tejto polozky. V oboch

testovanych rokoch tato polozka bola hodnotena na Urovni takmer 70%.
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Graf 8 Pozorovana distriblcia v Graf 9 Hustota rozloZenia dat v
polozke 6 poloZke 6

V rozlozeni dat na grafoch €. 8 a 9 mozeme vidiet’, Ze viac Studentov hodnotilo tito
polozku pozitivnejsie v roku 2021 v porovnani s rokom 2020. Tento posun bol spésobeny
pomerne dlho trvajicou pandemickou situaciou, pocas ktorej sa aj pedagogovia, ktori sa
v obdobi prvej viny koronavirusu (marec - jan 2020) vyhybali distanénému vzdelavaniu,
zapojili do tohto procesu.

Tab 4 t-test pre skalové polozky P6, P10, P11, P13

Independent Samples T-Test

statistic +% df P Mean difference  SE difference  Cohen's d
P6 Student's t -372® 1249 <.001 -0.294 0.0791 -0.2167
Bayes factoro 58.182  1.06e -6
P10 Student's t -25.59° 1249 <.,001 -2413 0.0943 -1.4916
Bayes factor;g  3.38e+112 6.20e-119
P11 Student's t -1.29° 1249 0.198 -0.107 0.0832 -0.0751
Bayes factorq 0.148 444e -4
P13 Student's t 1.73 1249 0.085 0.140 0.0809 0.1006
Bayes factorig 0.284 230e -4

* Levene's test is significant (p < .05), suggesting a violation of the assumption of equal variances

Tento fakt je potvrdeny aj signifikantnou p hodnotou (tabulka 4) v
medzirocnom porovnani hodnoteni tejto polozky s malou velkostou efektu, ktory
reprezentuje Cohenovo d. Na zéklade tohto faktu sme vyvratili nulovi hypotézu a
realizovanou Bayesovskou analyzou sme schopni povedat’, ze pozorované data 58.2x
pravdepodobnejSie v prospech alternativnej hypotézy HI, Co predstavuje pre potreby
socialnych vied silny empiricky dokaz. Na zaklade hodnotenia tejto polozky tvrdime, ze
Studenti v obdobi druhej viny koronavirusu v lethom semestri dostavali viac materialov
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ako vprvej vine, pripadne do plnohodnotného distanéného Stidia sa zapojilo viac
pedagogov.
V polozke €.7 sme zistovali, prostrednictvom akého prostredia boli Studijné

materialy distribuované.
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Graf 10 Nastroje distriblcie

Pedagogicka fakulta na elektronické vzdelavanie vyuziva systém riadenej vyucby
tzv. LMS (Learning Management System) Moodle, ktory predstavuje najvacsi predpoklad
pre skutocne efektivny e-learning (Klement 2011). Vo vSeobecnosti mdzeme konstatovat’,
ze Studijné materidly boli v oboch rokoch vo vacSine distribuované prostrednikom
Moodle, ktory vyuzilo takmer 90% Studentov. V inych ndstrojoch vSak v medziro¢nom
porovnani vidime vyrazni zmenu. Zatial' ¢o vroku 2020 v kontexte modernych
synchronnych komunika¢nych prostriedkov ako st napr. Messenger, Viber ¢i WhatsApp,
stale dominovala asynchronna metdda — e-mail, v roku 2021 vidime pokles a vyrazny
narast prostredia MS Teams z 15% na 85%. Toto prostredie sa stalo uniformnym
nastrojom univerzity, prostrednictvom ktor¢ho boli konferenénymi hovormi
sprostredkované prednasky, seminare, skusky a vdcsina aktivit, v ktorych bol potrebny
priamy kontakt vzdelavajliceho a vzdelavaného. Najvacsou vyhodou tejto aplikacie je jej
dostupnost’” pre kazdého Studenta a jej desktopova, webova aj mobilnd verzia a jej
multiplatformita. Druhou najpoZivanejSou bola aplikdcia Zoom, ktora ziskala na

popularite najma prezentaciou v masmédiach. Po medializovanych informéaciach so

65



slabym zabezpeCenim tejto aplikacie, ju vSak viacero pedagogov prestalo pouzivat’ (Kunik
2020). Do prieskumu nebola zapojena aplikacia Google Meets, ked’Ze jej dostupnost’ pre
beZznych pouZzivatelov bola umozZnena az v neskorSom case. Z cloudovych aplikacii
taktieZ dominuje verzia od Microsoftu — One Drive, ktort pedagdgovia vd’aka funkcii
cloudového synchronizovania suborov vyuzivali uz aj pred koronakrizou.

Polozky ¢. 8 a9 mali vel'mi podobny charakter ako posledné interpretované
vysledky. V polozke ¢.8 sme sa venovali otazke ako sa Studenti dostali k jednotlivym

materialom, ¢i boli posielané, vkladané do kurzov, cloudov a pod.
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Graf 11 Nastroj distriblcie vzdelavacich materialov
Ak boli materidly posielané, v 9 polozke sme sa Studentov pytali ako. Vysledky z
tychto poloziek kopiruju zistenia vyplyvajice z polozky 7. Materialy sa pre Studentov

vkladali do Moodle, posielali emailom a prostrednictvom MS Teams.
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Graf 12 Sposob distribucie vzdelavacich materialov
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Na vzdelavanie boli synchronne chatovacie nastroje vyuZzit¢ len vo vel'mi malej
miere. V roku 2020 nebola aplikacia MS Teams zapojena do vyskumu, ked’Ze nebola
v ramci vzdelavania eSte frekventovane vyuzivand. V roku 2021 sme ju uz do dotaznika
zapojili a ako mozeme vidiet’ na grafe ¢. 10,11 a 12 ich zapojeniec do vyucovacicho
procesu vyznamne vzrastlo.

Jednou z najviac oznaCovanou nevyhodou distanéného vzdeldvania byva cCasto
uvadzana absencia osobného kontaktu. V ramci elektronického vzdelavania sa tento
problém snazime riesit’ realizaciou videokonferencii — webinarov, pripadne tvorbou video-
prednasok, alebo video-semindrov. PoloZka €. 12 mala Skéalovy charakter a zistovali sme
vV nej, €1 pedagogovia realizovali online webinare ako ndhradu klasickych prezenénych
seminarov. V obdobi marca 2020, ked” sa vnaSej krajine prvykrat zatvorili vSetky
vzdelavacie institucie vplyvom pandémie koronavirusu, sme vsetci oakavali, Ze to bude
trvat’ nickol’ko tyzdiov anaSe Zivoty a pracovna rutina sa vrati do normalu. V tomto
neistom obdobi bolo distancné vzdeldvanie pre vysokosSkolskych pedagdgov, ktori LMS
systtm uz vyuzivali ako online podporu prezencného vzdelavania, reprezentované
nahravanim statickych, v idealnejSom pripade dynamickych vzdelavacich materidlov uz
do existujucich kurzov a len malo pedagogov realizovalo pravidelné webinare v dnesne;j
podobe. To sa odrazilo aj na hodnoteni tejto polozky Studentami v medzirocnom
hodnoteni. Na grafoch ¢. 13 al1l4 mozeme vidiet pozorovanu distribuciu a hustotu
rozloZenia vyskumnych dat pre realizaciu webinarov. UZ na prvy pohl'ad moéZeme vidiet,
ze distribtcia nadobuda opacné hodnoty v sledovanych rokoch a rozlozenie je v roku

2021 omnoho ostrejsie.
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Graf 13 Pozorovana distribucia v Graf 14 Hustota rozlozenia dat v
polozke 10 polozke 10

V roku 2020 bolo hodnotenie tejto polozky viac rozloZené, po zmene situacie v roku
2021 vacsina Studentov priradila vysoké hodnotenie tejto polozke, zatial’ ¢o naopak v roku
2021 vicsina Studentov hodnotila tito polozku negativne. V tabul’ke 4 vidime, Ze rozdiel
hodnoteni tejto polozky bol enormny, v roku 2020 2.97 a v roku 2021 5,39 z 6 stupriove;j
Skaly. Tieto vysledky st potvrdené aj Statistickym testom dostupnym v tabulke 5, kde p
hodnota nadobuda signifikantny level 0,001 ktory vyvracia platnost’ nulovej hypotézy
a Bayesov faktor ndm poskytuje empiricky dokaz platnosti tej alternativnej, kde za
predpokladu platnosti Ha, t. j. p(D|Ha), s0 pozorovane data len 025-krat
pravdepodobnejsie nez data, ktoré mozno ocCakéavat’ v pripade platnosti HO, t. j. p(D|HO).
Tieto vysledky ndm tak poskytuji empiricky dokaz, ze diStancna vyucba bola v roku 2021
pre Studentov realizovana za podpory online videohovorov v MS Teams. Tieto vysledky
st potvrdené aj polozkou €. 12, kde sme sa Studentov pytali, ¢i ulitelia vytvarali
multimedi&lne materialy - napr. video prednasky - seminére, zvukové zdznamy, animacie,
tutorialy, ktoré potom boli uloZené na réznych serveroch (v kurze v Moodle, na youtube, v

cloude a pod).
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Graf 15 Pocty pedagdgov, ktori vytvarali tutorialy
Student mal moZnost vybrat interval ucitelov, ktori tutoridly vytvarali, pricom
V medzirocnom porovnani vidime vzostup na strednych prieckach, o taktiez potvrdzuje
multimedializéciu vzdelavania. V kontexte tejto polozky sme sa zistovali, ¢i by Studenti
ocenili viacero multimedialnych sdborov vramci existujucich kurzov napr. v LMS

Moodle. Z deskriptivnych Statistik je jasné, Ze Studenti takito moznost’ hodnotia pozitivne.
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Graf 16 Pozorovana distriblcia v Graf 17 Hustota rozlozenia dat v
polozke 13 polozke 13

Na grafe ¢. 16 a 17 mdzeme pozorovat, zZe viac Studentov hodnotilo tato polozku
pozitivne ako negativne. Hustota rozlozenia pre oba testované roky je takmer identicka
a Statisticky rozdiel v hodnoteni Studentov nepreukdzala ani realizovana analyza. P
hodnota nenadobuda signifikantn¢ hodnoty, velkost’ efektu je zanedbatelnd a Bayesov

faktor nema dostato¢nti eviden¢nt silu na potvrdenie alternativnej hypotézy. MoZeme tak

69



konstatovat, Ze hodnotenie Studentov sa medziroéne nezmenilo, pozadovali a stéle
pozaduju multimedializaciu vzdelavacieho procesu.

Poslednou uzatvorenou poloZkou tejto Casti dotaznikoveého Setrenia bola polozka €.
11, kde sme sa Studentov pytali, ¢i obdrzali $tudijné materialy od pedagdga vzdy — jedno
akou formou. Tejto polozke Studenti, ako vyplyva z tabul’ky 4, priradili vysoké hodnotenie
v oboch pozorovanych rokoch. Na zaklade grafickej vizualizacie rozloZenia dat na
grafoch 18 a 19 vidime, Ze rozlozZenie je len nepatrne posunuté doprava v roku 2021.
Statisticky test nepotvrdil vyznamny rozdiel v tejto polozke na zaklade nesignifikantnej p.
hodnoty a zanedbatel'nej hodnoty efektu a Bayesovho faktora. Na zéklade dat teda
konStatujeme, Ze pedagdgovia aktivne so Studentami komunikovali a potrebné materialy

Student od pedagdga vo vicsSine pripadov obdrzal.

2020 A

2021 1 T T T T T T
0 2 4 6 2020 2021

P11 A
Graf 18 Pozorovana distribucia v Graf 19 Hustota rozlozenia dat v
polozke 11 polozke 11

Poslednou polozkou tejto sekcie boli navrhy na zlepSenia, postrehy, pripomienky v

oblasti dorucovania Studijnych materialov, ktoré vSak nie st zapojené do tejto Studie.
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Oblast’ Moodle, $tudijné materialy a aktivity

Pedagogicka fakulta uz od roku 2005 vyuziva e-learning ako elektronickd podporu
prezenén¢ho vzdelavania. Na tieto ucely vyuZivame systém riadenej vyucby LMS
Moodle. Po vypuknuti pandémie sa vyznam tejto platformy mnohonasobne zvysil a my
sme Vv porovnani s ostatnymi fakultami mali v rukach funkény nastroj na manazment
distancného vzdelavania. Zaujimal nas preto nazor Studentov na jednotlivé aspekty e-
learningového vzdelavania poskytovaného prostrednictvom LMS Moodle. Zaujimalo nés,
¢1 so systémom Studenti pracuju, ako ho vnimaju, ako hodnotia vzdeldvania nim
sprostredkované a pod. Tato sekcia obsahuje spolu 15 poloziek, pricom 13 z nich maja
charakter Skal, 1 viacnasobna odpoved’, 1 dichotomicka a jednu doplnkovi otvorenu
polozku na postrehy a doplnkové hodnotenie.

V prvej polozke tejto sekcie, P15, nas zaujimalo hodnotenie polozky: S Moodlom
pracujem od prvého rocnika vo viacerych predmetoch. Tato polozka mala dichotomicky
charakter a Student si mohol zvolit’ odpoved” ano alebo nie. V tabul’ke 5 mozeme vidiet
zakladné deskriptivne Statistiky pre sledovani premennd. Vidime, Ze priemerne hodnoty
sledovaného hodnotenia st takmer na rovnakej trovni. Graf ¢. 20 indikuje pokles
pocetnosti ,,ano hodnét™ v roku 2021, ak by sme to vSak vyjadrili percentualne, su na
identickej hladine (2020: 95% 2021: 92%). Vzhl'adom na povahu tejto polozky bol na
testovanie Statistickej vyznamnosti realizovany test binomalnej logistickej regresie, ktory
predpoveda pravdepodobnost, Ze pozorovanie spadd do jednej z dvoch kategorii
dichotomickej zavislej premennej na zaklade jednej alebo viacerych nezavislych

premennych, ktoré mézu byt’ bud’ spojité alebo kategorické.
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Tab 5 Deskriptivne Statistiky pre

polozku P15
Descriptives
A B

N 2020 777

2021 474 600 1
Missing 2020 0

2021 0 £ 400 A

2 2020

Mean 2020 0.954 o 2021

2021 0.914

2001

Std. error mean 2020 0.00755

2021 0.0129

N e— |
Median 2020 1 .
i Al

2021 1.00 “ 5 "
Sum 2020 741

2021 433 v . r

Graf 20 Rozlozenie dat P15

Vysledky Statistického Setrenia st uvedené v tabul’ke 6. Z testovania je zrejmé, ze
hodnota signifikantnosti je na hrani¢nej Urovni a vzhladom na posun spdsobeny
Ciasto¢nou identickost'ou vzorky bol posnuty na hodnotu mensiu ako 0,001 a nem6Zzeme
tak zamietnut’ nulovu hypotézu.

Tab 6 Test logistickej regresie pre P15

Model Coefficients

Predictor  Estimate SE z p
Intercept  -1351.003  477.380 -2.83 0.005
A 0.667 0.236 2.82 0.005

Note. Estimates represent the log odds of "B = Nie" vs. "B =
Ano"

Na zaklade vysledkov mdzeme konstatovat, Ze Studenti s LMS Moodle aktivne
pracujii uz od zaciatku ich $tidia, ¢o potvrdzuju aj Statistiky, ktoré vykazuje systém
Moodle. Tento fakt sa v medzirocnom pandemickom porovnani nezmenil. Sved¢i to o
tom, ze aktivna praca Studentov s LMS Moodle existovala uz pred ndstupom pandémie

koronavirusu.

Polozka ¢.16 sa zaberala hodnotenim prospesnosti e-learningoveho néstroja Moodle
pre Studenta: LMS Moodle hodnotim ako prospesny nastroj. V tabulke 7 vidime popisné

Statistiky pre sledovant polozku.
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Tab 7 Opisné statistiky pre polozky 16,17,18

Group Descriptives

Group N Mean Median sD SE
P16 2020 777 533 6.00 1.08 0.0388
2021 474 5.22 6.00 1.15 0.0530
P17 2020 777 532 6.00 1.05 0.0375
2021 474 5.24 6.00 117 0.0537
P18 2020 777 3.82 4.00 1.63 0.0584
2021 474 4.31 5.00 1.51 0.0692

Z jej hodnot je zrejmé, Ze Studenti hodnotili v oboch sledovanych rokoch tento
nastroj vel'mi pozitivne (priemerne: 5,28 zo 6 stupnovej Skaly). Na zéklade rozptylu dat
reprezentovanym Standardnou odchylkou a grafickym znazornenim distribucie a hustoty
na grafoch 21 a22 vidime, Ze S$tudenti hodnotili tato polozku rovnako v oboch

sledovanych rokoch.

< 2020 1 E
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2021 1 g i ;
2 4 6
P16
Graf 21 Pozorovana distriblcia v Graf 22 Hustota rozlozenia dat v
polozke 16 polozke 16

Na testovanie Statistickych rozdielov bol realizovany t-test, ktorého vysledky vidime
vtabulke 8. P hodnota nedosahuje hodnoty signifikantnosti, Cohenovo d je na
zanedbatelnej trovni aV prospech alternativnej hypotézy dostatocne nevypoveda ani
Bayesov faktorio. Na zaklade uvedeného tak konStatujeme, ze Studenti hodnotia ako
prospesny nastroj, ¢o sa vplyvom diStan¢ného $tadia medziro¢ne nezmenilo.

V polozke 17 nas zaujimalo, ¢i Studenti povazuji pracu s Moodle za jednoduchu,
ked’ze tomuto nastroju je Casto vytykand jeho neprehladnost’ v kontexte ostatnych

nastrojov 2.0, 3,0 (napr. Google Classroom). Popisné Statistiky v tabulke 7 ukazuja

73



vysoko pozitivne hodnotenie tejto polozky zo strany Studenta na priemernej trovni 5,28
7o 6 stupiiovej Skaly.
Tab 8 t-test pre skalové polozky 16,17,18

Independent Samples T-Test

statistic +% df p Mean difference  SE difference  Cohen's d

P16 Student's t 1.71 1249 0.087 0.1105 0.0646 0.0997
Bayes factorso 0.276 2.36e-4

P17 Student's t 1.33° 1249 0.184 0.0846 0.0637 0.0774
Bayes factorso 0.156 4.21e-4

P18 Student's t -533 1249 <.001 -0.4920 0.0923 -0.3108

Bayes factor,,  70898.906  8.16e-10

2 Levene's test is significant (p < .05), suggesting a violation of the assumption of equal variances

[31 [4]
Z grafov 23 a 24, ktoré zobrazuju distriblciu dat a hustotu ich rozlozenia, moézeme

zistit’, ze tuto polozku hodnotili Studenti rovnako v roku 2020 aj 2021-v roku 2021 nastal

len maly posun rozloZenia smerom k negativnej oblasti.

2020
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2021 1 i i ;
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P17
Graf 23 Pozorovana distriblcia v Graf 24 Hustota rozlozenia dat v
polozke 17 polozke 17

Realizovany Statisticky test za ucelom zistenia Statisticky vyznamného rozdielu
vplyvom pandemickej situdcie v medzirocnom porovnani nepreukazal rozdiel. P hodnota
nedosahuje hodnoty signifikantnosti, Cohenovo d je na zanedbatel'nej urovni a v prospech
alternativnej hypotézy dostatone nevypoveda ani Bayesov faktorip. Na zaklade
uveden¢ho tak konStatujeme, Ze Studenti systém LMS Moodle povazuju za jednoduchy,
¢o sa nezmenilo ani vplyvom prechodu na diStanéné vzdelavanie, kedy boli nuteni ho
vyuzivat’ vo zvySene] miere.

74



V polozke ¢. 18 nas zaujimalo, ¢i Studenti vplyvom prechodu na diStancné
vzdelavanie vyraznejsie pocitili vznik novych kurzov v LMS Moodle. Z deskriptivnych
Statistik v tabul’ke 7 vidime, ze tieto polozky boli rozdielne hodnotené v oboch rokoch.
V roku 2020, kedy pandémia trvala len 3 mesiace a viaceri uzivatelia pravdepodobne este
nezacali s Moodle pracovat, Studenti tejto polozke priradili hodnotenie len 3.82. V roku
2021 po roku trvania pandemickej situicie sa hodnotenie zvySilo na hodnotu 4,31.
Z pozorovanej distribucie a hustoty dat (graf 25 a 26) jasne vidime, Ze v roku 2021 viacero
Studentov hodnotilo tito polozku pozitivne, zatial’ co v roku 2020 bolo hodnotenie viac

proporcne rozloZené.
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Graf 25 Pozorovana distribUcia v Graf 26 Hustota rozloZenia dat v
polozke 18 polozke 18

Na testovanie $tatistickej vyznamnosti rozdielu hodnoteni v medziro¢nom porovnani
bol vyuzity t-test, ktor¢ho vysledky v tabul’ke 8 nadobudaji hodnoty signifikantnosti. P
hodnota je na signifikantnej Urovni, ¢o nas opraviiuje zamietnut' nulovi hypotézu,
Cohenovo d ukazuje na strednu velkost efektu a za formélny dokaz platnosti alternativnej
hypotézy ateda existenciu rozdielu v hodnoteni tejto polozky moézeme povazovat za
hodnotu Bayesovho faktora. Na zaklade uvedeného vyslovujeme zaver, ze vplyvom rok
trvajucej pandemickej situacie bol zvyseny pocet aktivnych kurzov v LMS Moodle.

V nadviznosti na posledni testovanti polozku sme u Studentov zistovali, ¢i by
v elektronickom prostredi Moodle ocenili podporu vo viacerych predmetoch: Ocenil/a by
som Moodle podporu vo viacerych predmetoch (kurz so Strukturovanym Studijnym

materialom, aktivitami, videami, animdciami, multimedidlnymi predndskami, cvicnymi
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testami...). Z tabul’ky 9, kde pre ttito polozku najdeme deskriptivne Statistiky, vidime, Ze ju
Studenti hodnotili vysoko v oboch testovanych rokoch (~5).
Tab 9 Opisné statistiky pre polozky 19,20,21

Group Descriptives

Group N Mean Median SD SE
P19 2020 777 5.19 6.00 1.18 0.0424
2021 474 5.01 5.00 1.229 0.0564
P20 2020 777 4.11 4.00 1.51 0.0543
2021 474 4.11 4.00 1.560 0.0717
P21 2020 777 5.17 6.00 1.69 0.0608
2021 474 5.78 6.00 0.766 0.0352

Z vizualizacie dat na grafoch 27 a 28 vidime mierny posun do negativnej oblasti a
va¢siu proporciu v roku 2021 po roku trvania pandémie. ZmenSili sa vysoké hodnoty

a stredna hodnota bola na vzostupe.
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Graf 27 Pozorovana distribucia Graf 28 Hustota rozlozenia dat v
Vv polozke 19 polozke 19

Tento pokles mohol byt’ spdsobeny nasytenim LMS Moodle, ked’ze v obdobi druhej
administracie dotaznika boli aktivne kurzy na vzostupe a studenti ich mali dostupné. Na
Statistické testovanie bol aj v tomto pripade vyuzity t-test, ktorého vysledky su v tabul’ke
10. Pre medzirocné porovnanie polozky ¢.19 p hodnota nenadobuda signifikantné hodnoty
(hodnoty st ale hranicné) na zamietnutic nulovej hypotézy, priCom velkost' efektu je
taktiez na zanedbatelnej Grovni. V prospech alternativnej hypotézy nevypoveda ani

hodnota faktora Big. Na zaklade dat tak konStatujeme, ze medziroéne vplyvom
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pandemického diStanéného vzdeldvania Studenti nevyZadovali vacSiu ponuku kurzov
v LMS Moodle.
Tab 10 t-test pre skalové polozky 19,20,21

Independent Samples T-Test

statistic +% df p Mean difference  SE difference  Cohen's d

P19 Student's t 2.5984 1249 0.009 0.18168 0.0699 0.15144
Bayes factorso 1.8181 3.53e -5

P20 Student's t 0.0778 1249 0.938 0.00695 0.0893 0.00453
Bayes factorso 0.0655 0.00101

P21 Student's t ~7.3400" 1249 <.001 -0.60602 0.0826 -0.42778

Bayes factorig  1.40e+10 3.71e-15

2 Levene's test is significant (p < .05), suggesting a violation of the assumption of equal variances

Vel'mi podobny charakter mala aj polozka P20, kde sme u Studentov zistovali, ¢i
maju elektronickl podporu prezenénej vyucby zabezpefenu takmer v kazdom predmete
(v Moodle vsucasnosti figuruje viac ako 400 kurzov): Prehladne Struktirované
vzdelavacie materidly (aspon textové - Word, PowerPoint) mam k dispozicii v Moodle
takmer v kazdom predmete. Z opisnych Statistik (tab 9) vyplyva, Ze Studenti hodnotili tito
polozku v oboch testovanych rokoch takmer identicky, ¢o sa tyka urovne hodnotenia
(4.11/6) a taktiez rozptylu. Hodnotenie tejto polozky nenadobuda v porovnani s ostatnymi
polozkami pozitivne hodnoty. V grafickej vizualizacii dat moézeme pozorovat’ Siroky

rozptyl dat a propor¢né rozdelenie hodn6t v oboch pozorovanych rokoch.
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Graf 29 Pozorovana distribucia v Graf 30 Hustota rozlozenia dat v
polozke 20 polozke 19
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Realizované Statistické Setrenie prostrednictvom t-testu v medzironom porovnani
hodnotenia tejto polozky neukézalo vplyvom pandemickej situdcie signifikantny rozdiel.
Na zéklade p - hodnoty tak nie sme schopni zamietnut’ nulovit hypotézu. Na potvrdenie
alternativnej hypotézy data nemaju dostato¢ni evidencnu silu, prave naopak Bayesov
faktor v prospech nulovej hypotézy ma empirickl podporu By ~15,38. Na zéklade
Statistickej analyzy moZeme konStatovat’, Ze vel’ka Cast’ Studentov podporu elektronickych
kurzov eviduje a velka ¢ast nie. Statistické Setrenie d’alej preukazalo, Ze tento fakt sa
vplyvom distan¢nej vyucby v pandemickom obdobi zrejme nezmenil.

Dolezitou c¢astou vzdelavacieho procesu je aj jeho diagnostika. V distanénom
vzdelavani, pri velkom pocte Studentov, ak chceme byt’ efektivni a transparentni, sa ¢asto
nezaobideme bez elektronického testovania, ¢i odovzdéavania elektronickych zadani.
V nasledujicich polozkach sme sa venovali testovaniu pocas diStanéného vzdeldvania.
Zistovali sme, ¢i ich predmety boli ukoncené elektronickym testom, aky na to bol vyuzity
nastroj, ¢i mali technicky problém a pod. V polozke ¢. 21 sme zistovali, ¢i pocas
pandémie ukoncili asponi jeden predmet elektronickym testom. Tuto polozku, ako vyplyva
z popisnych Statistik v tabul’ke 9 Studenti hodnotili v oboch testovanych rokoch pozitivne
(>5), avsak v roku 2021 pozitivnejSie. Aj z grafov 31 a 32 je evidentné, Ze rozlozenie dat
sa vroku 2021 mierne zmenilo a v kontexte roku 2020 zmizli negativne hodnotenia.
V roku 2020 $tudenti hodnotili tuto polozku bud’ pozitivne, alebo negativne. V roku 2021

je vacSina hodnoteni len pozitivna.
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Na detekovanie Statistického rozdielu v medzirocnom hodnoteni tejto polozky sme
vyuzili t-test, ktorého hodnoty st uvedené v tabul’ke 10. Statisticky rozdiel vyjadreny p-
hodnotou je na signifikantnej urovni so strednou vel'kost'ou efektu, na zaklade ¢oho sme
schopni vyvratitt nulovii hypotézu. Na potvrdenie nami postulovanej alternativnej
hypotézy data nemaju dostato¢nu evidencnu silu, za predpokladu platnosti Ha, t. j.
p(D|Ha), su pozorované data len 1,4-krat pravdepodobnejSie nez data, ktoré mozno
oCakavat v pripade platnosti HO, tj. p(D/Ha), ¢o na potvrdenie hypotézy nie je
postacujuce. Predkladané data tak moZno interpretovat’ nasledovne: elektronickym testom
bolo na zaklade deskriptivnych Statistik v roku 2021 ukoncenych viac testov, ako v roku
2020, tento rozdiel vSak nie je signifikantny. Pod tlakom prechodu na diStan¢né Stadium,
boli pedagdgovia nuteni rieSit’ aj objektivne ukoncenie predmetov, Co sa prejavilo
miernym narastom Vv hodnoteni roku 2021, av§ak hodnotenie bolo vysoké aj v 2020, ¢o
poukazuje uz na prebichajuci trend v elektronickom testovani mimo pandemického
obdobia.

Polozka 22 mala viacnasobny charakter a jej cielom bolo zistit’ nastroj, pomocou
ktorého bol Student testovany. V tejto polozke vSak nastala chyba pri vytvarani
vyskumného nastroja a do jej formulacie sa nedopatrenim dostal nie-vyrok. Data z tejto
polozky tak nie st na porovnanie interpretovatelné. Uvedieme preto len popis rozlozenia

nastrojov z roku 2021.
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Graf 33 Nastroje na testovanie v roku 2021
Z grafu 33 vyplyva, Ze najpouzivanejSim nastrojom je LMS Moodle, ktory je z naSho
pohladu na testovanie Studentov vysokych §kol z domu, vzhl'adom na pokrocilé funkcie
idealny. Frekventované vyuzivanie Moodle sa taktiez odrazilo v pocte konzultacii s nami,

administratormi a taktiez aj poftom zobrazeni tutoridlov, ktoré boli na tento ucel

vytvorene.
60
40
Graf 34 Sledovanost’ pokro¢ilé testovanie
45

Graf 35 Sledovanost’ zakladné testovanie
Tutorialy zamerané na testovanie maju dohromady viac ako 500 zobrazeni. Casové
rozlozenie sledovanosti na grafoch 34 a35 ma najvysSie amplitady v obdobi koncov
semestra a pri tvorbe priebeznych hodnoteni, kedy je obdobie hodnotenia Studentov.
Casto frekventovanym problémom domaceho testovania zo strany $tudentov je

technika a problémy s tiou spojené. Studenti sa dastokrat obavaju, Ze budu mat’ technické
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problémy pred a pocas testovania. Polozka 23 bola zamerana na technické problém pocas
testovania a mala skalovy charakter.
Tab 11 Opisné statistiky pre polozky 22,23,24,25

Group Descriptives

Group N Mean Median sSD SE
P23 2020 777 4.71 5.00 1.61 0.0578
2021 474 4.51 5.00 1.56 0.0717
P24 2020 777 5.16 6.00 1.33 0.0478
2021 474 5.29 6.00 1.22 0.0561
P25 2020 777 4.24 4.00 1.65 0.0591
2021 474 4.86 6.00 1.50 0.0691
P26 2020 777 4.40 5.00 1.49 0.0536
2021 474 349 3.00 1.74 0.0801

Na zaklade opisnych statistik v tabul’ke 11 vidime, Ze Studenti hodnotili tito polozku
relativne vysoko vzhI'adom na povahu tejto polozKy, ¢im vyjadrili svoj stihlas s vyskytom
technickych problémov pocas testovania. V roku 2021 zaznamenavame mierny pokles
priemernej hodnoty. Z vizualizicie dat na grafoch 36 a 37 je jasné, Ze v roku 2020 mali
Studenti viac technickych problémov, viac Studentov hodnotilo tito polozku najvysSim

hodnotenim. V roku 2021 je hodnotenie proporénejSie a vidime narast v hodnoteni prvych

troch stupniov skaly.
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Graf 36 Pozorovana distribUcia v Graf 37 Hustota rozlozenia dat v
polozke 23 polozke 23

Na testovanie Statistickej vyznamnosti medziroénych rozdielov, bol pouzity t-test.
Jeho hodnoty nie su signifikantné, vzhl'adom na posun hladiny alfa smerom nadol,

s malou velkostou efektu, nie sme tak schopni zamietnut’ nulova hypotézu a ani na
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zaklade pravdepodobnostne] Statistiky reprezentovanej Bayesovym faktorom potvrdit
alternativnu hypotézu, ked’7e data nemaju dostatocntl evidencnu silu.

Tab 12 t-test pre skalové polozky 23,24,25,26

Independent Samples T-Test

statistic +% df p Mean difference  SE difference  Cohen's d

P23 Student's t 212 1249 0.034 0.196 0.0928 0.123
Bayes factor:o 0596  1.09% -4

P24 Student's t -1.79 1249 0.073 -0.135 0.0753 -0.104
Bayes factorso 0.318  2.05e -4

P25 Student's t -6.67° 1249 <.001 -0.619 0.0929 -0.389

Bayes factorip  1.56e +8  3.45e-13

P26 Student's t 9.77° 1249 <.001 0.907 0.0929 0.569
Bayes factorio  3.81e+18 1.15e-23

 Levene's test is significant (p < .05), suggesting a violation of the assumption of equal variances

Na zéklade tejto analyzy tak konstatujeme, ze Studenti sa obavaju, alebo s testovanim
maju technické problémy. Tento problém, ako sme uz vysSie spominali moze, byt
sposobeny pre Studenta Castokrat neprehladnym prostredim v Moodle, pripadne nato
moze vplyvat’ stres spojeny s testovanim a celkovo s hodnotenim predmetu.

Napriek vysledkom v poslednej poloZzke, Studenti odpovedali na otazku, ¢i by cheeli
predmet ukonc¢eny vo viacerych predmetoch, v polozke 24 vysoko pozitivne. V popisnych
Statistikach tabulky 11 vidime, Ze priemerné hodnoty st na Grovni vysSej ako 5. V roku
2021 nastalo mierne zvySenie hodnotenia. Tieto skuto¢nosti potvrdzuje aj vizualizacia dat
na grafoch 38 a39, kde m6zeme vidiet v grafe napravo posun hodnotenia doprava
a nal’avo hustejSiu vrchnu oblast’ v roku 2021. Viac Studentov teda hodnotilo tito polozku

v roku 2021 pozitivnejsie.
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Medziro¢na Statisticka analyza hodnoteni tejto polozky t-testom nevykazuje hodnoty
signifikantnosti na zaklade p hodnoty a velkosti efektu, nie sme schopni vyvratit nulova
hypotézu. Realizovana Bayesovska analyza nema dostato¢nt eviden¢nt silu na potvrdenie
alternativnej hypotézy apreto konStatujeme, ze tento fakt sa medziro¢ne nezmenil.
Studenti si zvykli a radi pracuju s elektronickymi testami, vdaka ich objektivite,
transparentnosti a rychlej spétnej vdzbe. Pri prezencnej vyucbe nebol elektronicky test
najfrekventovanejSou metodou ukoncenia predmetu a Studenti preto ocenili jeho ojedinely
vyskyt vo vybranych predmetoch, ¢o sa prejavilo aj na vyskumnych datach. Pocas
distancného vyucovania, vSak elektronické testovanie nadobudlo mierne odliSné
podmienky. Testy su tazie, ndhodne generované z velkych bank otazok, Castokrat sa
Kk otazkam nemozu vracat’, na testovanie maji malo ¢asu a hlavne st pri testovani sami, o
Castokrat sposobuje stresovu situaciu pre Studenta. Pedagogovia sa tymito nastaveniami
snazia obmedzit' podvadzanie a s domenou len testovania z domu pre zachovanie
objektivity hodnotenia. Napriek tymto faktom, je elektronicky test stale oblibenou
metodou ukoncenia predmetu pre Studenta, aj vzhl'adom na vysoktl mieru objektivity.

Okrem elektronického testovania Studenti vel'mi Casto odovzdavaju pocas Studia
mnozstvo elektronickych dokumentov. V nasledujicej polozke (P25) nas teda zaujimalo,
¢ Studenti Casto odovzdavaju zadania: V' Moodle casto odovzddavam zadania, ¢i uz

priebezné alebo zaverecné.
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Z popisnych Statistik vzhladom k hodnoteniu ostatnych poloziek v dotazniku,
vyplyva nie celkom pozitivne hodnotenie tejto polozky, v roku 2020 mala hodnotu 4,24
aVvroku sa 2021 sa mierne zvysila na hodnotu 4,86. Vizualizacia dat predikuje zmenu
vV medziro¢nom obdobi. Zatial’ ¢o v roku 2020 je distribucia proporénejsia a hustota dat
rozloZenejsia. V roku 2021 viac Studentov hodnotilo tito polozku pozitivnejSie a o je

vizualizované na grafu 41 zvySenou hustotou vo vrchnej oblasti.
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Graf 40 Pozorovana distriblcia v Graf 41 Hustota rozlozenia dat v
polozke 25 polozke 25

Realizovany Statisticky t-test vykazuje signifikantnG p hodnotu so strednou
velkostou efektu. Na zaklade tychto vysledkov tak zamietame nulovi hypotézu.
Realizovanou Bayesovska analyza nema pre potreby behaviordlnych vied postacujicu
evidencnu silu. Za predpokladu platnosti Ha, t. j. p(D|Ha), st pozorované data len 1,56-
krat pravdepodobnejSie nez data, ktoré mozno oCakavat' v pripade platnosti HO, t.].
p(DJ|Ha), o na potvrdenie hypotézy nie je postacujuce. Konstatujeme, existenciu urcit€ho
efektu, ale alternativhu hypotézu na zaklade dostupnych dat nie sme schopni potvrdit’.
Tieto vysledky nam poukazuju na problém Studentov, ktori sa mnohokrat stazuju na
poziadavky pedagdgov na odovzdavanie enormného mnozstva prac v printovej podobe,
pricom cCastokrat nemaju opodstatneniec na tlacenie. Prejavilo sa to aj v prvej vine
koronavirusu, Kkedy niektori pedagdgovia vyzadovali posielanie prac postou
(vizualizované na grafe 40 a 41). Pedagogovia sa v tomto pripade odvolavaji na stazené
podmienky pri ¢itani mnoZstva prac na obrazovke monitora. KonStatujeme, ze

pandemicka situacia a distanéné vzdelavanie vtejto oblasti spdsobilo zmenu (nie
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signifikantni) a v roku 2021 Studenti podla dostupnych dat z hodnotenia odovzdavali viac
préc elektronicky.

V néavaznosti na predchadzajicu polozku sme u Studentov zist'ovali, ¢i odovzdavaju
pracu emailom alebo v printovej podobe. Polozka 26 bola zamerana na emailové
odovzdavanie prac. Zadania vicsinou odovzdivam mailom. Z deskriptivnych
ukazovatel'ov vyplyva (tabul’ka 11), Ze v oboch pozorovanych rokoch tito polozka
nemala vysoké hodnotenie (<4). Vizualizcia dat na grafe 42 a 43 jasne ukazuje, Ze v roku
2020 viac Studentov hodnotilo tato polozku pozitivne, pricom v roku 2021 je uz

hodnotenie propor¢nejsie s mensSim rozptylom.
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Graf 42 Pozorovana distribucia v Graf 43 Hustota rozlozenia dat v
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Realizované Statistické Setrenie jasne preukazalo signifikantny rozdiel v hodnoteni
tejto polozky v medziro¢nom obdobi signifikantnou p hodnotou s vel'kou hodnotou efektu
a Bayesovym faktorom v prospech alternativnej hypotézy s dostatocnou evidenénou silou.
Na zaklade tychto dat konsStatujeme, ze v prvej vine koronakrizy v roku 2020, ked este
pedagdgovia ocCakavali navrat prezencného vzdelavania, boli prace castokrat
nesystematicky odovzdavane emailom. To sa zmenilo v roku 2021, ked’ sme uz v oktdbri
vedeli, ze tento akademicky rok bude z vel'’kou pravdepodobnostou realizovany distancne,

kedy studenti odovzdavali signifikantne menej prac emailom ako v roku 2020.
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Posledna polozka venujica sa odovzdavaniu zadani sa venovala ich printovej

podobe: Zadania vécsinou odovzdavam v printovej podobe.
Tab 13 Opisné statistiky pre polozky 27,28,29

Group Descriptives

Group N Mean Median sD SE
p27 2020 777 340 3.00 1.66 0.0595
2021 474 2.44 2.00 1.63 0.0751
p28 2020 777 4.04 4.00 1.58 0.0567
2021 474 4.24 4.00 1.59 0.0729
P29 2020 777 4.54 5.00 1.29 0.0463
2021 474 4.66 5.00 1.26 0.0578
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Z vizualizacie dat na grafoch 44 a 45 je zrejmy rozdiel v hodnoteni tejto polozky
medzi sledovanymi rokmi. V roku 2020 bola distribtcia viac propor¢ne rozlozenejsia
arozptyl Studentov sréznym hodnotenim vacsi. Vplyvom pandemickej situacie a

nasledného distanéného vzdelavania sa cela distribtcia v roku 2021 posnula do negativnej

Vv

86



Tab 14 t-test pre skalové polozky 27,28,29

Independent Samples T-Test

statistic +% df p Mean difference  SE difference  Cohen's d

P27 Student's t 9.92 1249 <.001 0.953 0.0961 0.5783
Bayes factorio  1.55e+19  2.81e-24

P28 Student's t -2.22 1249 0.027 -0.204 0.0923 -0.1291
Bayes factorio 0.735 881e -5

P29 Student's t -1.64 1249 0.102 -0.122 0.0745 -0.0954
Bayes factorie 0.245 2.67e -4

Realizovany Statisticky test medzirotného rozdielu v hodnoteni je na urovni
Statistickej vyznamnosti so strednou velkostou efektu, na zéklade ¢oho méZzeme vyvratit’
nulovl hypotézu. Realizovanad Bayesova analyza je na hodnote 1,55, ¢o pre potreby tohto
typu vyskumu nie je postacujiice na potvrdenie alternativnej hypotézy. Na zéklade tychto
dat teda konstatujeme, Ze Studenti stale menej odovzdavaji prace v printovej podobe. Uz
v roku 2020 bolo hodnotenie nizko a vzniknuta pandemicka situacia potlacila printova
podobu prac viac do Uzadia. Na zaklade dat mézeme povedat’, Ze tento efekt existuje,
avSak na jeho potvrdenie data nemaju dostato¢nu evidencnt silu.

Velmi doélezitou sucastou elektronického vzdelavania, najma jeho plne diStancne;j
formy je technickd podpora pri vzniknutych problémoch, ktorej sa venovala polozka P28:
Pri problémoch v Moodle sa vidy mam na koho obratit. Deskriptivne Statistiky dostupné
v tabul’ke 13 ukazuju priemerné hodnoty v jednotlivych rokoch hodnotenia na strednych
hodnotach ~ 4. Zvizualizacie dat je zrejmé, Ze hodnotenie podpory Studentami je
roznorode. V oboch sledovanych rokoch je hodnotenie proporéné a data maji velky
rozptyl. V roku 2021 mézeme pozorovat’ mierny posun hodnotenia do pozitivnej oblasti,

kde viac Studentov hodnotilo tato polozku pozitivne ako negativne.
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Graf 46 Pozorovana distribucia v Graf 47 Hustota rozlozenia dat v
polozke 28 polozke 28

Realizovany Statisticky test nepreukazal signifikantny rozdiel hodnotenia
vV medzirocnom obdobi. KedZe p. hodnota bola posunutd na uroven >0.001, nie je
signifikantna, velkost’ efektu je na zanedbatel'nej urovni, Bayesov faktor nedokaze
potvrdit’ alternativnu hypotézu a hovori viac v prospech nulovej (Bfo: 4.16). Na zéklade
uvedené¢ho konStatujeme, Ze nie vSetci Studenti sa podla dostupnych dat maja pri
problémoch v Moodle na koho obratit. Va¢Sina z nich vSak poukazuje na dostatocnti
podporu pri praci sLMS Moodle. Studenti maju k dispozicii kontakt na stkromnu
spolo¢nost’, ktora systém spravuje a realizuje aj podporu. Pedagogovia maju podporu
v dvoch administratoroch, ktori vykonavaju aj spravu kurzov v ramci fakultného LMS.

V predposlednej polozke tejto sekcie mali Studenti ohodnotit’ pracu pedagoga s LMS
Moodle: Myslim, Ze nasi pedagégovia vedia dobre pracovat' s Moodle. Z tabulky 13
vyplyva, Ze Studenti ohodnotili pracu pedagoga v roku 2020 aj 2021 hodnotenim necelych
5 zo 6 stupnovej Skaly. Hodnotenie sa v porovnani srokom 2021 mierne zvysilo.
Z vizualizacie dat na grafoch 48 a 49 je zrejme, Ze distribucia, hustota rozlozenia dat ani
rozptyl sa medzirotne nezmenili aStudenti po roku trvania pandémie ohodnotili

pedagogov rovnakym hodnotenim.
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Graf 48 Pozorovana distribicia v Graf 49 Hustota rozloZenia dat v
polozke 29 polozke 29

Realizované $tatistické Setrenie medzirocného hodnotenia tejto polozky (tabul’ka 14)
nie je na urovni Statistickej vyznamnosti. Hladina alfa neprekracuje potrebnu hranicu,
efekt je minimalny a Bayesov faktor nema dostato¢ni eviden¢nu silu na potvrdenie
alternativnej hypotézy. Na zaklade tychto dat konstatujeme, Ze ti kolegovia, ktori
S Moodle pracuju s nim vedia pracovat’ na postacujicej trovni pre realizaciu diStanéného
vzdelavania. Tento fakt sa medziro¢ne nezmenil a nastal len nepatrny posun, ¢o sved¢i o
tom, Ze pedagdgovia pouzivaji systém Moodle uz dlho na rovnako kvalitnej trovni.

Posledna polozka v Moodle sekcii ma otvoreny charakter a Studenti v nej mohli
napisat’ ndvrhy na zlepSenia, pripomienky a poznamky. Obsah tejto polozky nebol
podrobeny Statistickej analyze.

Oblast’ komunikacia
Poslednou oblastou, ktori obsahoval dotaznik pre Studentov bola komunikacia.

Studenti mali moZnost’ ohodnotit komunikaciu s pedagégom, zistovali sme, &i
pedagogovia aktivne komunikovali, ako rychlo Student obdrzal spitni vizbu, ¢i aky
nastroj nato vyuzil.

Koronakriza presunula takmer vSetky poziadavky Studentov do virtudlneho
priestoru, ¢o sa Casto prejavovalo preplnenou e-mailovou schrankou pedagogov, ktori
nestihali reagovat’. Jednou z charakteristik generacie Studentov, ktora v sti€asnosti Studuje
na naSich vysokych Skolach je potreba okamzitej spatnej vazby, €o pri suCasnych poctoch
Studentov na Pedagogickej fakulte Castokrat nie je mozné. Hodnotenie tohto faktu

sledovala polozka ¢. 31: Po preruseni prezencnej vyucby so mnou pedagogovia aktivne
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komunikovali (na zaciatku semestra mi oznamili akym sposobom bude vyucba prebiehat,
v akom prostredi a pod.). Z popisnych Statistik v tabul’ke 31 vidime, Ze $tudenti hodnotili
tito poloZku stredne pozitivne, priemerne za celé¢ obdobie na trovni: 4,61 na 6 stupiovej
Skale.

Tab 15 Opisné statistiky pre polozky 31

Group Descriptives

Group N Mean Median sD SE
P31 2020 777 4.22 4.00 1.40 0.0504
2021 474 4.99 5.00 1.24 0.0568

Z priemernych hodndt vidime mierne zlepSenie v druhom sledovanom obdobi. Tento

fakt potvrdzuje aj vizualizacia dat na grafoch 50 a 51.

2020 7

Jﬁ{lﬂﬂ 2-
2021 — =

0 2 4 6 2020 2021

P31 A
Graf 50 Pozorovana distribucia v Graf 51 Hustota rozlozenia dat v
polozke 31 polozke 31

V roku 2020 bolo hodnotenie tejto polozky viac propor¢ne rozlozené s viacSim
rozptylom aviacero S$tudentov v porovnani srokom 2020 hodnotilo tuto polozku
negativne. V druhom sledovanom obdobi bol rozptyl participantov mensi a distribdcia je
posunutd do pozitivnej oblasti, o znamena, Ze vacsi pocet Studentov priradil tejto polozke

pozitivne hodnotenie.
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Tab 16 t-test pre skalové polozku 31

Independent Samples T-Test

statistic +% df p Mean difference  SE difference  Cohen's d

P31 Student's t -9.82° 1249 <.001 -0.769 0.0783 -0.572
Bayes factor:o  6.08e+18  7.20e-24

* Levene's test is significant (p < .05), suggesting a violation of the assumption of equal variances

Na detegovanie rozdielu v hodnoteni tejto polozky Studentami v medzirotnom
obdobi bol pouzity t-test. Jeho vysledky st uvedené v tabul’ke 16, kde mozeme vidiet', ze
hladina urovne alfa je na signifikantnej trovni s vel’kou hodnotou efektu. Na zaklade tejto
skuto¢nosti sme schopni vyvratit’ nulova hypotézu. V prospech alternativnej hypotézy
vypoveda realizovana Bayesovska analyza, ktorej faktor je na urovni 6,08. Realizovana
analyza preukazala Statisticky vyznamny rozdiel v hodnoteni tejto polozky
v medziro¢nom obdobi s robustnou empirickou podporou.

Tak ako sme uz viackrat uvideli, diStan¢na vyucba v obdobi druhej viny
koronavirusu bola v porovnani s prvou vinou viac charakteristicka aktivitou pedagogov,
ktori uz v tomto obdobi brali do ivahy moznost’ celoro¢ného distancného vzdeldvania.
Tento fakt sa odrazil aj vo vysledkoch vyplyvajucich z poslednej testovanej polozky. Na
zaCiatku zimného semestra roku 2021 bolo uz viac jasné ako bude nasledujice
vzdelavanie vyzerat, preto bola aj komunikdcia zo strany pedagdga aktivnejSia. Na
zaciatku koronakrizy, si nebol nikto z kolegov isty, ako bude vzdelavanie vyzerat’, ako
dlho bude tato situdcia trvat’ a preto tieto informacie ani neboli schopni aktivne tlmoc¢it
Studentom.

Jednou z vyznamnych charakteristik generacie Studentov, ktori dnes Studuju na
vysokych Skolach je potreba okamzitej spétnej vizby, €o nie je Castokrat pri enormnych
poctoch Studentov ktoré Pedagogicka fakulta v siasnosti ma mozné. V polozke 32 sme
sa Studentov pytali, kedy odpoved’ od pedagoga obdrzali, pricom Studenti mali na vyber 5
intervalov. Vysledky dotaznikového Setrenia st grafiky znazornené na grafe 52, kde na
prvy pohl'ad vidime idealne rozlozenie distribucie. Medzi najcastejSiu odpoved’ Studentov
patrilo do 24h, kde medzirocne spolu s odpoved’ou do 12h zaznamenavame mierny narast.
Odpoved do 7 dni dostalo 7% $tudentov. Ziadnu odozvu od pedagdga nedostalo 5%
Studentov, ¢o v roku 2020 predstavuje 42 Studentov a Vv roku 2021 24 Studentov.
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Graf 52 odpoved’ od pedagoga som obdrzal do
Na zaklade tychto dat tak konStatujeme, Ze Studenti dostavajii spatnii vizbu od
pedagogov relativne rychlo — viac ako polovica 60% S$tudentov do 24h. Pozitivnou
informaciou je, ze pocet Studentov, ktori odpoved’ nedostali, medziro¢ne klesol.
Elektronickym nastrojom diStan¢ného vzdeldvania sme sa venovali uz v niekol’kych
predchadzajucich polozkach z pohl'adu distriblcie vzdelavacieho obsahu. Polozka 33 bola
zamerand na komunikacny nastroj pedagogov a Studentov. Vysledky z tejto polozky st

graficky znazornené na grafe 53 a z Casti kopiruju uz doteraz vyhodnotené polozky.
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Graf 53 Komunika¢ny nastroj
Medzi najCastejSie metddy komunikécie patri email, ktory méa vo vysokoskolskom
prostredi, vd’aka svojim vlastnostiam etablované miesto. Vysoky narast vidime
v synchronnych nastrojoch, medzi ktoré bol vroku 2021 zapojeny aj MS Teams, ¢o
mohlo spdsobit’ tak vysoki hodnotu. Cast pedagbgov stale nadvizuje kontakt so

Studentom mobilnym telefébnom, ¢i poZiva in¢ metddy.
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V nadvaznosti na otazky tykajuce sa komunikacie a obzvlast emailu, sme sa
v kontexte firemnej politiky univerzity, ktord hovori 0 vyuzivani univerzitného
emailového nastroja (primarne vzhl'adom na GDPR ochranu), pytali Studentov v poloZke
34 ako ich pedagdg oslovoval a v polozke 35 ako pedagdga kontaktovali oni. Vysledky
tychto poloZiek su graficky vizualizované na grafoch 54 a 55.
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Graf 54 Pedag6g ma oslovoval Graf 55 Pedagoga som
kontaktovall

Len zanedbateI'né percento Studentov aj pedagoégov nereSpektuje toto nariadenie
astale vo vzdelavani pouzivaju sukromné emailové kontd, najcastejSie gmail. V tejto
oblasti v poslednych rokoch vznikol zna¢ny tlak na vyuzivanie zabezpecenych klientov,
prijali sa viaceré opatrenia, ktoré maju za nasledok stdle narastajuci pocet uzivatel'ov
vyuzivajucich univerzitné emailové sluzby. Tento trend bude v nasledujlcich rokoch
stipat’.

V prechadzajucej polozke €. 33 sme zistovali ako spolu Studenti a pedagogovia
komunikovali. Cast’ odpovedi poukazovala na chatovacie nastroje. Preto sme sa v polozke
36 zamerali na rozlozenie vyZzivanych chatovacich nastrojov vramci diStanéného
vzdeldvania aich medziroéné porovnanie. Na 56 s vizualizované vysledky
z dotaznikového vyskumu spolu s uvedenim percentudlnych hodnét pre oba sledovane
roky. Viackrat sme sa uz v tejto praci odvolavali na zmenu systému vzdelavania, resp.
neistotu diStancného vzdelavania v prvej vine a start distanéného semestra v druhej vine.
Tieto skuto¢nosti sa odrazili aj vo vysledkoch tejto polozky, kde moZzeme vidiet' prudky

narast a pokles, ktory spolu uzko suvisia. Vo vzdelavani sa etabloval MS Teams, ktory bol
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Vv roku 2021 vyuzivany takmer 85% Studentov a zo 63% poklesla odpoved’ Studentov, ze

chatovacie nastroje vo vzdelavani nepouzivali.
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Graf 56 Chatovy komunika¢ny nastroj

Ostatné synchronne nastroje boli vyuzivanie len v zanedbatel'nej miere, pricom
medzirocne nenastal Ziaden narast ani pokles.

Polozka 37 mala dichotomicky charakter a zajimalo nas v nej, ¢i pedagég pouzival
v ramci vzdelavania socialne siete a to konkrétne Facebook skupiny na komunikaciu ¢i
distribuciu vzdelavacieho obsahu. Student mal v tejto polozke na vyber odpovede: ano
anie. Vzhladom na povahu tejto polozky bola na testovanie Statistickych rozdielov
vyuzitd metoda logistickej binomalnej regresie. Na grafe 57 su vizualizované data, ktoré

ukazuju pocetnost’ jednotlivych odpovedi v oboch sledovanych rokoch.
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Graf 57 Pocetnost’ jednotlivych Graf 58 Odhadované marginalne
odpovedi polozky 37 priemery

Odhadované marginalne priemery, ktoré nam vypovedaju o priemernej odpovedi pre

faktor upraveny o d’alSie premenné v naSom modeli, ukazujt, Ze takmer vSetci Studenti v
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oboch sledovanych rokoch uviedli, Ze pedagdg nevyuZzival tito moZnost’ na vzdelavanie.
Vroku 2021 zaznamenavame miestny pokles. Na detegovanie Statistického rozdielu
v medziro¢nych vysledkoch pri polozke 37 bol vykonany Statisticky test, ktorého
vysledky su uvedene v tabulke 17 a ukazuju na Statisticky vyznamny rozdiel v hodnoteni
tejto polozky.

Tab 17 Test logistickej regresie pre P37

Model Coefficients

Predictor Estimate SE z p
Intercept -0.490 0.0589 -8.320 <.001
P37:

Ano - Nie -0.203 0.4125 -0.493 0.622

Note. Estimates represent the log odds of "A = 2021" vs. "A =
2020"

V distancnom vzdelavani v obdobi vzniku pandemicke;j situdcie chybala uniformita
nastrojov a pedagogovia vyuzivali vol'ne dostupné nastroje, pripadne tie, na ktoré boli uz
zvyknuti. To sa zmenilo na zaciatku zimného semestra 2021 a univerzita ndm dala jasne
informacie, ako bude semester vyzerat aco by sme mali pouzivat na diStan¢né
vzdelavanie. To sa prejavilo aj vo vysledkoch tejto polozky, z ktorej vidime, Ze Facebook
nie je vo vysokoskolskom vzdelavani frekventovany nastroj a pandemicka situacia ho
zatlacila eSte viac do tzadia. Moze to byt spdsobené GDPR opatreniami a ochranou
sukromia pedagoga. Facebook skupiny s viac vyuzivane medzi Studentami na zdiel'anie
informécii a réznych materialov pre vzdelavanie.

Jednou z délezitych cCasti vysokoskolského Studia, ktora bola taktiez ovplyvnena
prebiehajiicou pandémiou je aj konzultovanie zaverecnych prac. Zatial’ Co doteraz sme
boli zvyknuti na klasické prezencné konzultacie, po prepuknuti koronavirusu sa aj tato
Cast’ spojend s vysokoskolskym Stidiom stala virtualnou. V polozke 38 sme zist'ovali ako
konzultacie prebiehali. Na grafe 59 su uvedené vizualizované vysledky dotaznikového
vyskumu. Z jeho vysledkov vyplyva, Zze najfrekventovanejSou metédou na konzultacie
ostava e-mail, ktory sme v nasich interpretaciach uz viackrat videli ako etablovany nastroj
V oblasti terciarneho vzdelavania. Medziro¢ne tu nastal eSte vyraznejsi posun a eSte viac
Studentov konzultovalo svoje prace emailom. Druhou najhodnotenejSou poloZkou bola

absencia konzultacii, Studenti pracovali samostatne bez pomoci Skolitel’a. V tejto poloZzke
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nastal vyrazny posun v roku 2021 a este viac Studentov svoje prac nekonzultovalo. V roku
2021 bolo do dotaznika pridand moZnost MS Teams, ktora si zvolila viac ako Stvrtina
participantov. Zanedbatel'n¢ percento Studentov konzultovalo svoju pracu chatom,

telefonicky ¢i inym sposobom.
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telefonicky L3z%,

tetom " gTyg6%
e-mailom 38,32% 51 35%
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video - konerenéne {MS Teams, Skype) 0.00% 26,11%
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Graf 59 Nastroje konzultacii

Konzulticia zavereCnych prac Casto zavisi od Studentovej aktivity, i pravidelne
pracuje, komunikuje s pedagogom, alebo naopak, ¢i je pasivny a komunikovat’ za¢ne az
kratku dobu pred odovzdanim préace. Tieto fakty sa odrazili aj vo vysledkoch tejto
polozky. Pedagogovia si ¢astokrat nechavaju posielat’ prace Studentov emailom a nésledne
po ich prestudovani ich recenzuju komentarmi ¢i réznymi vyznaceniami. Vzhl'adom na
tento fakt bol e-mail najpouzivanejSou metdodou konzultacii a trend jeho pouzivania
medziroéne vzrastol. Pouzivanie videokonferencii na konzulticiu je narocnejSie na
pripravu pre Studenta, vzhl'adom na socialny kontakt a priamu konfrontaciu so Skolitelom
a vacsinou ho vyuzivaju len dobri/pripraveni Studenti.

V nadviznosti na poslednu interpretaciu sme sa v polozke 39 Studentov pytali, Ci by
ocenili viac diStanénych konzulticii: Ocenil by som viac distancnych konzultacii k

zaverecnym pracam.
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Tab 18 Opisné statistiky pre polozky 39,40

Group Descriptives

Group N Mean Median sD SE
P39 2020 777 4.33 4.00 1.51 0.0541
2021 474 4.82 5.50 1.48 0.0678
P40 2020 777 4.68 5.00 1.14 0.0408
2021 474 4.82 5.00 1.17 0.0538

Z deskriptivnych Statistik v tabul’ke 18 je zreymé, ze Studenti hodnotili tito polozku

stredne pozitivne, pricom v medzirocnom porovnani nastal mierny pozitivny posun. Na

zaklade vizualizicie dat na grafoch 60 a 61 konstatuyjeme, ze vroku 2020 Studenti

hodnotili tito polozku viac proporcne a rozptyl participantov je vacsi. V roku 2021 vacsi

pocet Studentov hodnotil tito polozku pozitivne, pricom hustota rozlozenia je vicSia

Vv pozitivnej oblasti.

2020

2021 17

Graf 60 Pozorovana distribucia v

polozke 39

Graf 61 Hustota rozloZzenia dat v

polozke 39

Na detekciu rozdielu v medzirocnom hodnoteni bol aj v tomto pripade vyuzity t-test,

ktorého vysledky st uvedené v tabul’ke 19. Hladina vyznamnosti alfa je na pozadovanej

Statistickej vyznamnosti so stredne velkym efektom (Cohenovo d), na zaklade ¢oho

zamietame nulovu hypotézu. Realizovand Bayesovska analyza, reprezentovana hodnotou

faktora Bfi ukazuje v prospech alternativnej hypotézy s hodnotou 5.64. Na zéklade tychto

dat, srobustnou empirickou podporou konstatujeme signifikantny rozdiel v hodnoteni

tejto polozky.

Tab 19 t-test pre Skalové polozky 39,40
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Independent Samples T-Test

statistic +% df p Mean difference  SE difference  Cohen's d

P39 Student's t -5.64 1249 <.001 -0.491 0.0872 -0.328
Bayes factorio  353504.824 1.61e-10

P40 Student's t -2.09 1249 0.037 -0.140 0.0671 -0.122
Bayes factorio 0.563 1.15e-4

Vnimanie tejto polozky sa vplyvom distanéného vzdeldvania pozitivne zmenilo.
Distan¢né vzdelavanie nevnimaji celkom pozitivne ani Studenti ani pedagdgovia,
kazdému to prinaSa viac prace a menej efektivity. DiStancné konzultacie vSak predstavuji
pozitivny prvok, ktory podl'a nasho nazoru bude implementovany aj do prezentacného
vzdelavania vd’aka vyhodam, ktoré prinasa pre Studentov. Napr. Castokrat pre 15 minut
konzultacie musia stravit’ dlhy ¢as presunom na jej miesto. Pri diStanénych konzultaciach
je vyhodou komunikovat’ online a z nasho pohl'adu ich vnimame pozitivnejsie v kontexte
klasickych konzultdcii vd’aka moznosti zdielania obsahu, obrazovky, digitdlnemu
zaznamu a pod.

Posledna Skalova polozka P40 sa venovala celkovému hodnoteniu diStanéného
vzdelavania na Pedagogickej fakulte PU: Ohodnotte celkovu vrovern elektronického
vzdelavania na Pedagogickej fakulte PU. Z popisnych Statistik v tabul’ke 18 vidime, Ze

Studenti tuto polozku hodnotili pozitivne, priemerne na trovni 4,6.
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Graf 62 Pozorovana distriblcia v Graf 63 Hustota rozlozenia dat v
polozke 40 polozke 40

Z vizualizacie dat na grafoch 62 a 63 je vidno, Ze Studenti hodnotili tiito poloZku viac

pozitivne ako negativne, priCom rozptyl participantov nie je vel'ky. Uz z vizualizécie je
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zrejmé, ze Studenti hodnotili tito polozku takmer identicky v oboch sledovanych rokoch,
pricom v roku 2021 vidno len mierny posun. Realizovany Statisticky test v tabul’ke 19 ma
hodnoty na hrani¢nej urovni (znizena hodnota alfa na 0.001), s malym efektom.
Realizovand Bayesovska analyza nema dostato¢ni eviden¢nu silu na zamietnutie, resp.
potvrdenie, nulovej alebo alternativnej hypotézy. Na zaklade tychto dat konStatujeme, Ze
Studenti hodnotia Uroven diStanéného Stadia na velmi pozitivnej Grovni. MedziroCne
nastal len mierny posun, ktory vSak nie je Statisticky vyznamny.

Zaver

Je zrejme, Ze vyrasta generacia, ktora ma jasné postoje k technoldgidm ak ich
vyuzitiu. A rok skisenosti s prebiehajucou pandémiou spojenou s distanénou, resp. online
vyucbou to potvrdil. V naSom vyskume sme sa zamerali na porovnavanie dvoch situacii,
mame zato, Ze porovnavanie ndim moéze sluzit’ ako jasny dokaz zlepSenia vo vybranych
polozkéach, ktoré analyzujeme. D4 sa konStatovat’, Ze Studenti vyucbu prostrednictvom
pocitacov a technologii akceptuji, vyuzivaji, poznaju a vedia sa Vv nej orientovat. Ich
predstava o idealnom kurze, ale aj vo vSeobecnosti o idealnej komunikécii, kooperécii, o
Skole sa niekedy odliSuje od predstavy odbornikov, ¢o je prirodzené. Subjektivny pohl'ad
zohrava zna¢nt tlohu v prevahe l'udskych ¢innosti. ilohou ucitel'ov, manazmentu fakulty,
univerzity je hladat’ také ndstroje, ktoré posuvaju kvalitu vSetkych procesov, najma
procesu vzdelavania. A prirodzene kvalitu vzdelavania posuiva a obohacuje mnoZzstvo
alternativ, ktoré sa nam aj v stvislosti s technolégiami ¢értaju. Ci uz ide o integrované
vyucbové systémy, €i o online nastroje ur¢ené na komunikaciu a zdiel’anie, resp. cloudové
rieSenia na timovu spolupracu, je isté, ze mézu byt za istych podmienok obohacujucim
prinosom vo vzdelavani.

Ak ked’ vSetci ¢akame na navrat do ,,normalneho* Zivota, na navrat plnych $kol, tried
a socialnych kontaktov, doba koronakrizy s velkou pravdepodobnostou prinesie navyk,
ktory nam pri mnohych ¢innostiach zostane, ¢i uz pdjde o ekonomicke dovody, dévody

efektivnosti, dostupnosti ai.
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1.5. TUIIOJIOT' IS MATICTEPCBKHX ITPOT'PAM ITPO®ECIMHOI
HIITOTOKHU MATICTPIB OCBITU B YHIBEPCUTETAX ABCTPAJIII

Hamania Ceminixuna

[Iponiec r0GanbHOI 1HTErpalii B Cy4acHOMY CBITI € 00’€KTUBHOIO TEHICHLIEIO
PO3BUTKY PI3BHUX cdep CYCHUILHOTO >KUTTA. METOr MOJepHI3allli BUILNOI OCBITU B
YkpaiHi € CTBOpEHHS MOJENi HABYAILHOTO TMIPOIeCy, B SKid ONTHMAJIbHO
NOEIHYBAaTUMYThCS ~ HaMKpallll BITYM3HSAHI Ta 3apyOvkHi Tpaauuil. IloenHanus
YKpaiHChKOT MeAaroriky Ta JOCBiAY 1HO3EMIIIB, 3AaTHUX JI0 aKTUBHUX Ta HE3aJICKHUX i,
CTBOPUTh JUHAMIYHY, MOOUIbHY Ta KOHKYPEHTOCIPOMOXHY MOJIC]Ib CUCTEMH OCBITH.
Skicte ocBiTM B VYKpaiHi HIKONM He Oyia Takol BAXIMBOI B 1€OJOTTYHOMY,
COLIIAJIbHOMY, €KOHOMIYHOMY Ta TEXHOJIOTIYHOMY IUIaHi, K cborojHi. HeoOXimHicTh
IHBECTYBaTH B SKICHY OCBITY BHUKJIaJauiB 0a3yeTbCsi Ha BUKIMKAX, SKI CTaBISAThH
HAILIOHANIBHI ypsIM KpaiH 10 cucTeM ocBitn®®. TIparHeHHs CTaGUILHOCTI B CYCIIUILCTBI
NPU3BEIH JI0 TIEPEOCMUCIICHHSI KITIOUOBUX KOMIIETEHIIM HEOOXIAHUX JUIsl HABYAHHS, a
camMe: HaBYaHHS TMPOTSATOM  JKUTTS,  IHIIATUBHICTb, KPUTUYHE  MHCJICHHS,
HIIIPUEMHULITBO, KYJIBTYPHE YCBIIOMJICHHS T4 BUPAKEHHS MOTJIsIIIB. 3MIHM BUMAraroTh
3HaYHUX YJIOCKOHAJICHb Y IIKUIBHIM Tporpami Ta NIOJICHHOMY HaBUaHHI BUYWTEIIIB.
3akyiai OCBITH Yy BCBOMY CBITI IParHyTh BIOCKOHAJIMTH OCBITHI TIpOrpamu, o0
MiIrOTyBaTH KOMIIETEHTHUX Ta epeKTHBHUX BuKIanadis®. ['ox i Bonr (2015) BBaKaloTh,
0 KOXXHOMY CTYJEHTY-BUMTEIIIO «IIOTPiOHA» BIAMOBIAHA IMMIATOTOBKA, IMOO CTaTH
BUMTEJIEM 1 Bi/INOBIaTH BUCOKMM npodeciitnum cranaapram®®.

HocBin Asctpanii 3 pedopMyBaHHS OCBITH € I[IKABUM NPUKIAIOM aHali3y W
OCMUCIICHHS ISl YKPaiHChKOi OCBITHBOI TPAKTUKKA Ta TMEAAroriyHoi HayKh. Ypsia
ABcTpartii TepekoHye B HOPMATHBHUX JOKYMEHTaX, IO SKICHA OCBITA € TOJOBHOIO
PYIIHHOIO CWJIOKO JIIOACBKOTO  MpOrpecy, IMo0 30epertd IMUDK — HaIiHOTO

30BHIITHHOEKOHOMIYHOTO TMapTHEpPAa Ha CBITOBOMY PHHKY, 3a0€3MEUYHTH COIlalbHY Ta

8 Darling-Hammond, L. (1997). Doing what matters most: Investing in quality teaching. New York: National
Commission on Teaching and America’s Future.
% Gore, J. M., Griffiths, T., &Ladwig, J. G. (2004). Towards better teaching: productive pedagogy as a
framework for teacher education. Teaching and Teacher Education, 20, 375-387.
% Goh, P. S. C., & Wong, K. T. (2015). Exploring the Challenges for Teacher Educators. Journal of Research,
Policy & Practice of Teachers & Teacher Education, 5(1), 37-45.
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MOJIITUYHY CTAOUTBbHICTh KpaiHW, 30UIBIIMTH TyXOBHHH Ta IHTENEKTYalbHUI MOTEHIIAN
KpaiHu.

Huni ABcTpanisi BBaXa€ThCsl OJIHIEIO 3 HAWOE3MEUHIMIMX 1 HAMOUTBI CTaOUTbHUX
KpaiH y cBiTi. HeoOXiAHICTh MOMIMIIEHHS Pe3yabTaTiB HABYaHHA 3a OOMEXEHUX PECYPCIB
npu3Beya JI0 3pOCTaHHsA IHTEpeCcy N0 €(EeKTUBHOCTI 3MICTYy OCBITHBOI IPAKTUKU.
ABCTpamiiicbkuid 1HCTUTYT BUKJIaJaHHS Ta WKUIbHOro JjinepcrBa (AITSL), opran 3
NWTaHb PETYMIOBAaHHA Ta aKPEAWTAlil aBCTPATiHCHKOI HaBYAJIBHOI TMPOTpaMHu s
BuMTeNiB, PoBiB y 2011 poti gocmimkeHHs, mo0 HaaaTH iHGOpMaLIiio PO HAIIOHATBHI
paMKu JJisi aBCTPATIACHKUX BUMTEINIB Ta KEPIBHUKIB IIKUL. [le mocmimkeHHs: BU3HAYMIIO
YOTHPHU OCHOBHMX MPHUHIIMIH AKICHOI Ta eheKTUBHOI MpodeciiHOl MroTOBKY, a came: 1)
npodeciiHuii PO3BUTOK BUMTENS Ma€ OyTH TMPIOPUTETHUM 3aBAAHHIM IS LIKONH; 2)
norpedba B TpodeciifiHOMY PO3BUTKY BUMUTEIIB HEOOXigHA Ui JTOCSATHEHHS BHUCOKHX
MOKA3HUKIB y4HIB; 3) HEOOXIAHICTh MOTIMOJICHHS 3MICTY BUKJIAJAHHS Ta OIIIHIOBAHHS
3HaHb; 4) MOTPIOHO CTBOPHUTH TpodeciiiHe HaBYAIbHE CEPEIOBHUIIE, 3 IHHOBAIIMHUMU
METOIaMU HaBYaHHS®' .

Ponms ypsimy B mporeci pedopMyBaHHS TI€IaroriyHoi OCBITH CHpsSMOBaHa Ha
MOKpAIlleHHS SIKOCTI TMIITOTOBKA BUMTENIB Ta BIPOBA/HKEHHS €IWHOI TPOrpamu
HaBYAHHSA. 3 METOI0 BJOCKOHAJICHHS TIJITOTOBKM BYHUTENIB YpsSaAOM OYJIO CTBOPEHO
ABCTpaTiiCbKMIi  IHCTUTYT TIATOTOBKM BYWTENIB 1 IIKUIBHOTO JIJepcTBa  Ta
Harionanpanii GoHn craHmapTiB OCBITH. SIK TepHmiuii KpOK 10 MiIBUIICHHS SKOCTI
MiATOTOBKM BUUTENiB B ABcTpadii, y 2014 pomi Oyna ctBopena KoncynpraTiBHa rpyma 3
MUTaHb OCBITH BunTelNiB Ha piBHI MiHICTPIB (TEMAG) s BHeCeHHSI HEOOXITHUX 3MIH Y
MPOIIEC MIATOTOBKH BUYUTENTIB. Y POOOTI KOHCYJIBTATUBHOI Tpymud Opaid yd4acTh YCi
3alliKaBJIeHl CTOPOHM: BHKJIAJadi; poOOTOMaBIl; TMPEACTABHUKU  YHIBEPCUTETIB,
npodcrinok, npodeciiiHux acouialiii; rpynu 6aTeKis, (axisLi B ramysi ocsitu®®. Ypsn
ABCTpartii CriBmpaIffoe 3 yCTaHOBaMHU BCIX aBCTPATMCHKUAX TEPHUTOpIi, MiHICTEpCTBOM

OCBITH, HEYPSJOBUMH HABYAJIbHAMHU 3aKJIaJlaMH, YHIBEpCHUTETAMH Ta IHIIUMH

67 Australian Institute for Teaching and School Leadership. (2011).Accreditation of Initial Teacher Education
Programs in Australia.
88T eacher Education Ministerial Advisory Group. (2015). Action now: Classroom ready teachers. Research
report. Canberra, ACT: Australian Government.
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3alliKaBJICHUMH CTOPOHAMHU JUIsi CTBOPEHHSI YITKOI Ta SIKICHOI CHUCTEMH IMIATOTOBKU
Buntenis®.

MiHICTEpCTBO OCBITH JOPYYWJIO ABCTPATIMCHKOMY I1HCTUTYTY 3 MIATOTOBKH
BUMTETIB Ta MIKUILHOTO JIIEPCTBA COPMYNTIOBATH 3aXOAU MO0 IMiJBUIICHHS
e(eKTHUBHOCTI MIITOTOBKM BYMTEIIB Ta MIAroTyBaTtu miiaHu pedopm. [lnan nependavae
TaK1 KIIFOYOBI LIUISIXH: PO3POOUTH SIKICHI POTpaMU MIATOTOBKH BUMTEINIB; pEOpPraHi3yBaTH
Nelaroriyiy MpakTUKy MaHOyTHIX YYMTENiB; OUIbII PETeNbHO OIIHIOBATH SIKICTb
IiIrOTOBKM BHITyCKHUKIB OCBITHIX HPOIrpaM JI0 IKUIEHOI po6oTH P,

KoncynpraTBHa rpyma BBaXKae, IO MiJBUIICHHS SKOCTI TOYATKOBOI mpodeciitHoi
HIITOTOBKM CTYACHTIB-MalOyTHIX YYWTENIB MOXKHA JOCSITH 3a JIOMOMOIOI0 HOBHX
npaBui 1 yMoB akpeautailii negaroriauaux 3BO. Ilicnst petenbHOro po3risiay sKOCTi
MIITOTOBKMA BYMTENIB KOHCYJIbTAaTHBHA Tpymna IAIUIA BUCHOBKY, IO YMHHI OCBITHI ¢
HaBYaJIbHI MPOTpaMu ABCTpallii € HAYKOBO HEOOTPYHTOBAaHUMHU, PO3PI3HEHUMH Ta YacTo
HE IHTETPOBAHMMHU B Pi3HI YHIBEPCUTETH Ta Pi3HI PerioHU KpaiHu. Tomy, sk TepInil KpoK
y peopranizariii 6a30BOro HaBYaHHs Ta MiATOTOBKH, BYCHI PO3IIIAIAIOThH 3alIPOBAHKEHHS
€IMHOTO HAIIOHAILHOTO MPO(eciiiHoro CTaHIapTy BYUTENS .

3rifHO 3 JaHuMU TIpo  TpodeciiiHMii  po3BUTOK BuKiIamadiB, moHax 90%
ABCTPATIMCHKUX YYHUTETIB TOBIIOMIISIOTH, IO iX MPOGECIiHUA pPO3BUTOK ITO3UTHBHO
BIUIMHYB Ha X pe3ynbTatu. CraTucThKa mokasye, mo 99% BuuTeniB Opaiy y4acTb y Tii
yu iHIIH GopMi MiaBUIIEHHS KBamidikalii 3a octanHi 12 micsuis, a 100% nupexropis
Opayn yuacTth y sIKiich (hopmi minBuieHHs kBatidikartii 3a octanni 12 micsmis (TALIS,
2018). lle mO3UTHBHO BIUTMBAE€ Ha iX poOOTy, 1 BOHM TaKOXX BII3HAYAIOTh BUIILY

3aJI0BOJIEHICTH POOOTOIO, HiK 1HIII BUMTENi 2,

8Australian  Professional Standard for Principals and the Leadership Profile (2019). URL:
https://www.aitsl.edu.au/docs/default-source/national-policy-framework/australian-professional-standard-for-
principals.pdf.

70 Australian Institute for Teaching and School Leadership (2011).Accreditation of Initial Teacher Education
Programs in Australia.

"1 Australian Institute for Teaching and School Leadership Limited. (2011). National professional standards for
teachers. Retrieved from http://www.aitsl.edu.au/verve/_resources/. URL:
https://AITSL National Professional Standards for_ Teachers.pdf

2 Thomson, S., & Hillman, K. (2019). The Teaching and Learning International Survey 2018. Australian Report
Volume 1: Teachers and School Leaders as Lifelong Learners. Australian Council for Educational Research (ACER).
URL: https://research.acer.edu.au/talis/6
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Cdepa mpodeciiiHOro po3BUTKY, sKa HalOUIble MOTPIOHA aBCTPATIMCHKUM
BUMTEIISIM, — 1€ HABYaHHSA JIITeN 3 ocoOmmBUMH noTpedamu. [IopiBHAHO 3 OMUTYBaHHIM
TALIS 2013 poky, monut Ha HaBYaHHs y Ll ramysi 3pic Ha 3%. ABCTpaniiiCbKi BUUTENI,
AKI Opald yd4acThb MNpPUHAWMHI B OJHIA NpodeciiHii MNOJMIKYJIbTYpHIA HaBUaIbHIMI
JUSUTBHOCTI, TIOBIZIOMJISIIOTh, 1110 iXHE TOYYTTS CaMOe()EKTUBHOCTI B MOJIKYJIETYPHOMY
CEpeIOBUIII BUIIE, HDK Y BUKJIQAAuiB, sIK1 HE MaJId 3MOTH IPOUTH MMO/11I0HE HABYAHHSI.

V kpainax-uneHax OECP B cepennbomy 49% BuuTesiB MatoTh CTYIIIHb OakaiaBpa, a
46% w™arTh CcTymniHb Marictpa abo moktopa ¢imocodii. B Asctpanii 75% BuuTenis
MaroTh CTYIIHb OaKaiaBpa, aje MEHIIIE YBEPTI BUMTENIB MAIOTh CTYMiHb Marictpa (20%)
a6o nokropa dinocodii (2%). Cepen AUPEKTOPIB aBCTPATIMCHKUX IIKUT CTYIIHL MaricTpa
€ OUTBLI MOLIUPEHUM, AK€ HUM BOJoAl0Th 48% nupekropiB. IIpote, 1l MOKa3HUKH €
HIDKYMMHM, HDK y OUIBIIOCTI BHCOKOPO3BMHEHHX KpaiH, 1 Ha 66% HIKYe, HIK Y
cepenuboMy 1o kpainax OECP. Menie 1% aBcTpanmiiicbkux TUPEKTOPIB MatOTh CTYIIHb
nokTopa (inocodii, mopisHsHO 3 3% y kpainax OECP’3,

JIOKyMEHT KOMITETY BBOAMTH MOHATTS <3MICT» MPO(ECItHOro pPO3BUTKY, SKUN
OUTBII-MEHII IHTETPYEThCS Y TTOBCSKACHHY IIKUIBHY MPAKTUKY, Ta 3a0e3reuye mupImi
CHEKTp (PYHKIIIH BUUTENS, MIKPECIIOUN X BAXIMBY POJb y CydacHUX TpodeciitHux
oprauizamisix. Y JOKYMEHTI 4YacTO 3raayloThCsl Takli TOHSTTS, $K «pedIieKCUBHI
NPaKTUKI» a00 «ITKOJIM SK OCBITHI OpraHizarlii». ¥ pamkax MojepHi3allii meaaroriaaoi
npodecii Oys10 3aKIICHTOBAHO Ha JIOJIATKOBIM POJIi BUMTENIB CEPEIHBOI IIKOMU. BunTeni
PO3TIIANAIOTECS K JOCTITHUKHA, HOBATOPH, aKTHBHI KOJICTHU-TIOMIUHUKHA Ta «BUYUTEIIi-
Jiepu».

VY Tol e dac, CyCNUICTBO 3HaHb Ta TEXHOJIOTIUHI 3MIHH 3 «MHTTEBOIO,
r7100a1i30BaHOI0  JIOCTYIHICTIO 1H(OpMaIlii Ta po3Bar» BUMAraloTh IHIINX SKOCTEH
cy4JacHUX npodeciii: 30UTbIIIeHHs yBaru 10 MPoeCiifHOro pO3BUTKY BYUTEINIB MPOTATOM
YChOTO JKUTTA'*. 3aralbHOBM3HAHMM € T€, IO B CYCILUILCTBI 3HAHb, HABYAHHS IIPOTATOM

YCBhOTO JKUTTS CTa€ BAXKIMBHUM JUI TPOQECITHOTO PO3BUTKY MPOTATOM YCi€i Kap’epu;

3 Thomson, S., & Hillman, K. (2020). The Teaching and Learning International Survey 2018. Australian Report.
Teachers and School Leaders as Valued Professionals. Australian Government Department of Education.
https://research.acer.edu.au/talis .

74 Hargreaves, A. (2000). Four Ages of Professionalism and Professional Learning. Teachers and Teaching:
History and Practice, 6, 151-182.
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30CEpEPKEHHS yBaru Ha HOBUX (hopMax BITHOCHH Ta CHIBIIpaIli 3 KOJIETaMH, CTYJCHTaMHU
Ta ix 6aTbKaMH; aKIIEHTYBaHHS Ha BIOCKOHAJIEHH] Ta iHHOBAIisX.

[{i XapakTepUCTUKU OKPECTIOIOTh pOJib Mpodecii BUMTENS] B KOHKYPEHTHOMY
CYCHLUIbCTBI 3HaHb. 3 OJJHOr0 OOKY, 116 HAaBYaHHSI MPOTATOM YChOI'O JKUTTS Ta IHHOBALlli, a
3 IHIIOro OOKY, BOHO OpIEHTOBaHE Ha MpOQeciiHI pe3ynbTaTh Ta KOHTPOJb SKOCTI 3a
JIOTIOMOT'OI0 YITKUX CTaHJapTIB. BaxKJIMBO PO3TIISIHYTH OCHOBHI CKJIAJIOBI, III0 CTAHOBJIATh
npodecioHati3M BUUTENIB, 1 T€, AK NpodeciiiHa MiATOTOBKA BUUTENIB CIIPHUIE PO3BUTKY
npodecioHatizmy.

3niiCHeHNI aHaI3 JIITepaTypu Mpo NMpodecioHai3M BUUTENIB JO3BOJISIE BUSHAUYUTH
HACTyIHI (PaKTOpH, 10 CTAHOBJSATH MPO(ECIOHAITI3M BUMTEIB, a CaMe:

1)  mpodeciiina aBTOHOMIsI 3aBIsSKU TPO(ECiitHIii MOHOMOIT Ta KOHTPOJIIO 3a
po0oTOI0;

2) 3aTy4eHHs 70 Tpodecii;

3) OCHOBHI IIIHHOCTI Ta TIOBEIIHKA, III0 KOHTPOIIOIOTh BUKOPHCTAHHS
CTaHJApPTIB MPOQECIfHOT €TUKHU Ta 3aCTOCYBaHHS CAHKITIM 32 TIOPYIICHHS CTAaHIapPTIB;

4)  y4acth B mpoeCiiHUX acoIlaIlisix;

5)  30cepemKeHHS yBark Ha J0OpPOYECHOCTI Ta BiAJAHOCTI MpodeciiiHiii
TISTIBHOCTI,

6)  rpomanchKa BiAIOBIIAILHICTH 33 PE3YIBTATH MPOQECIHHOT AiIBHOCTI,

7)  TOTy)KHa akajgeMiuHa Ta IpaKTHYHA Oa3a 3HaHb, KA JIC)KUTh B OCHOBI
nipodeCciiHOI iSITHHOCTI;

8)  3amydeHHS 1O pO3BUTKY 3HAHb IIUIIXOM NPOBEICHHS aKaJIeMiYHUX
JIOCITIJIPKEHb, CAMOHABYAHHS,

9)  mpodeciliHuii pO3BUTOK POTATOM YCHOTO YKHTTS;

10)  cmiBmparms 3 KOJIeraMu Ta 3aIliKaBICHIMH CTOPOHAMU,

11)  3amydeHHs 10 iHHOBaIIii B Tipodecii;

12) 3000B’ s3aHHS BUMTENS IMIATPUMYBATH SIK TPOMAJICHKICTh, TaK i JICPKaBy y

PO3YMiHHI OCBITHIX MUTaHb .

> ETUCE. 2008. Teacher Education in Europe. An ETUCE Policy Paper. Brussels: ETUCE. URL:
http://etuce.homestead.com/Publications2008/ETUCE_PolicyPaper en web.pdf
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TpancopmyBanHs 1MX MpoeCciiHUil XapaKTEepUCTUK BYMTENA Yy  SKICHI
XapaKTEPUCTUKU OCOOUCTOCTI BUUTEISI YMOMIIUBITIIOE CTBOPEHHSI CUCTEMH OIIHKH 3HAHb 1
YMiHb BUMTEINSI, HEOOXITHUX JUISl aHAMI3Y Ta pepOpMyBaHHS 3MICTY OCBITHIX IIpOrpam 1o
MATOTOBII  BUMTENiB. MOXXKHa BHUOKPEMHUTH TakKli €JIEMEHTH, 10 CIpPHUSIOTH
npodecioHani3My BUYMTENIB: 3HAHHA, BKJIIOUAIOYM SKICHI 3HAHHS TpPEAMETY, TIHUOOKI
3HaHHs BUKJIAJaHHs, TJTMOOKI COLlalibHI 3HAHHSA, MOJITUYHI Ta OpTraHI3alllifHl 3HAHHS B
OCBITI, HABUYKY, BKJIFOUAIOYM 3IATHICTh CHUIKYBATUCS 3 IIUPOKOK ayJUTOPIEI0 Ta
00roBOpIOBaTH OCBITHI MPOOJIEMH, 3/IaTHICTh OLIHIOBATH SKICTh pOOOTH Ta MPAKTHKH B
IIKOJi, 3JaTHICTh TPOBOJUTH JIOCHIKEHHs, CHOPUATHA 37aTHOCTI TPOQecCiitHOro
CHIBTOBAPHCTBA BUUTHUCS CIUIBHO Ta OOMIPKOBYBATH Pe3yibTaTH JOCTIIHPKEHb B OCBITI B
KJ1aci / MIKOJI1;, cmaeienHs BTUTIOEThCS Y BIJIAHOCTI HABYAHHIO, BIJJIAHOCTI KOJIETIabHIN
CHIBIIpalll, TparHeHHI 3pOOMTH CBId BHECOK Yy TNPOQeciiiHi KOJIEKTUBHI 3HaHHS,
JOTPUMAHHIO €TUYHOTO KOJEKCY Ta JIOOpOYECHOCTI Ha poOOTI Ta TparHeHHl 0
NOCTIiHOrO NpoeciiiHoro PO3BUTKY, BIOCKOHATIEHHS Ta iIHHOBALIii y HapYaHHi' '

OcBiTHI mporpaMy MiATOTOBKM BYMTENIB TOBHHHI 3a0e3leuyBaTd IIi €JIEMEHTH,
3aTy4ar0ud CTYJEHTIB 70 MPodeCifHUX 1HHOBAIlIM Ta BCTAHOBIIIOIOYM CTAHJIAPTH SIKOCTI
ne1aroriyHoi ocBiTy. Bukiragadi B ABCTpautii HaroJomIyoTh, IO IS IMATOTOBKHU SIKICHUX
YUUTEIIIB MOTPIOCH Yac, JIOCBI Ta MOCTiHE HABYaHHSA. TOMy MOCTIHHUIN TpodeciitHuii
PO3BUTOK BUHMTEJIB MPOTATOM Kap’ €py HAI3BUYANHO BAYKITUBHIA.

VY cydacHiii cuctemi Oe3nepepBHOI MPOQEciiHOl MArOTOBKU KBaTi(hiKOBAHUX
BUMTENIB BUIUIIOTh Taki THMUA TMPO(MECItHOr0 pO3BUTKY: MpodeciiHa MiIroToBKa,
OesmepepBHMii TpodeciiiHuii  po3BUTOK Ta mpodeciitHe HapuaHHsA. [Ipodeciiiumii
PO3BUTOK BUMTENIB, SIK MPABWIIO, Tepeadavyac MOMIMBOCTI HABYAHHS IS BUMTETIB-
MPaKTUKIB Ta BYMTENIB-TICIATOTIB. Y 0araTboX BUIIAJKAaX PO3BUTOK Kap €pH IHILIIOIOTH 1
3a0e3MeuyoTh poOOTOAABIN, XO0Ya B CYYaCHOMY aBCTPATIMCHKOMY CEPEIOBHIII IIC
3a3BUYail  3a0e3meuyroTh TpodeciiiHi  acomiamii Ta TPUBaTHI KOHCYJIBTaHTH ¢

yHiBepcuteTd. [licist 3aKiHYEHHS WIKOJIM MOJIOJI aBCTPATIHII MOXYTh PO3MOYaTd

6 Evans, L. 2008. Professionalism, professionality and the development of education professionals. British
Journal of Educational Studies 56, 1: 20-38.
7 Snoek, M. et al. 2009. Teacher quality in Europe: comparing formal descriptions. Paper presented at the ATEE
conference 2009, Mallorca, August 2009.
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MIATOTOBKY HA OCBITHIX MporpaMax 3 MEeAaroriyHoro HampsMy, BCTYIMBIIU /0
YHIBEPCUTETIB, AKI MPOMOHYIOTh YOTUPHUPIUHUI CTymiHb OakanaBpa. IloTiM HaBYaHHS
MIPOJIOBXKYEThCSI HAa MAricTepchbKid mporpami 1 TpuBae 2 poku. Ilicns 3akiHYeHHs
MaricTpaTypd MadOyTHI BHKJIaJayl NPOXOJATh Npolec cepTUdIKalli y BIANOBLAHUX
PEryJIOIUMX OpraHax ITariB 1 Tepuropiil. Ilicns ycmimHoi ceptudikallii BOHU CTalOTh
cepTu(iKOBAHUMH BUUTEIISIMHU.

VY nokymeHTax ypsay ABCTpaliii 3a3Hau€Ho, 10 J00pe MiArOTOBJIEHI BUUTEN! €
Ba)KJIMBOIO YaCTMHOIO BUCOKOSIKICHOI CUCTEMH OCBITH B KpaiHi. EexTuBHa neparoriyna
TISUTBHICTh YUYUTENIIB € 3alI0PYKOI0 YCIIXY YUHIB 1 BIAINPA€E BETUUE3HY POJIb B €PEKTUBHIM
po6ori mki1. Ock YoMy mporiec pedopmyBaHHs cucteMu ocBitd y 2013 potii, po3noyaBcst
13 3ampoBaPKEHHS MPO(ECIMHUX CTaHAAPTIB I BUWTEINIB INKUL. ABCTPATIHCHKHIA
CTaHJApT BUKIQAA4iB mepenadayae 4YOTHpU TNpodeciifHi eTanu s  3a0e3NedeHHs
iH(OpMAaNiifHOT miATPUMKH TIPO(ECIHHOrO PO3BUTKY BUUTEIIBR'®,

B Agcrpaii myst ipodeciitHOro po3BUTKY BUHMTENIB MOTPIOEH CTYIIHL Marictpa B
ramy3i ocitu (Master of Education) abo ctymine marictpa B ramy3i BUKIagaHHs (Master
of Teaching). Po3risiHeMO pi3HHUITIO MDX ITUMH CTyreHsAMHU. [Iporpama Marictpa OCBITH,
SK TPaBUJIO, po3po0JieHa Uil THX, XTO BXKE € aKpeIWTOBAaHHMMU BUKJIAaJauyaMH Ta Mae
nocBig podoTu. OMHIEIO 3 TOJOBHUX MOAIOHOCTEH MK MMM JIBOMA CTYIICHSIMH € T€, 110

BOHHU € JII€EBUM METOOM PO3LIUPEHHS MOMIJIMBOCTEH JJIsl Kap’ €PHOTO 3POCTAHHSI.

8 MCEECDYA. (2011). Accreditation of initial teacher education programs in Australia: Standards &
procedures. Retrieved 1 July, 2011,
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Byutens

OcBiTHS mporpama 3 MiArOTOBKM MaricTpa OCBITH MpU3HAYEHA Ui BUKJIAIAYiB, SIK1
MIParHyTh PO3IIMPUTH CBOE PO3YMIHHS TEOPIi BUKJIAIaHHS, METO/IIB HABYaHHS, CTPATET1i
tomo. KpiM Toro, maricrepchki mporpaMu 3a3BU4ail HaJlaloTh CTyJAeHTaM MpodeciitHuit
BUOIp Y KOHKPETHHUX TaTy3siX, TAKUX SIK:

1) ocBiTHS porpama Ta IHCTPYKIIIS;

2) MIKUIbHE KEPIBHUIITBO;

3) iHKJTIO3UBHE HaBYaHHSI Ta CIICIliajIbHa OCBITA;

4) TpaMOTHICTb Ta I(PPOBE HABYAHHS;

5)STEAM (Hayxka, Texnonoris, Texuika, Mucrenrso Ta Matematunka);

6) TeXHOJIOTi Ta IHHOBAITI.

[Iporpama 3 MIATOTOBKM MaricTpa OCBITH TPOMOHYE CTYACHTAM MOXIIUBICTh
BUBYATH Taki TeMH, K «MDKHApOJIHI TEHICHII B OCBITI», «OCHOBH OCBITHIX
AocimkeHpy Ta «[leperoBopHi JOCTITHUIIBKI TIPOSKTH», & TAKOX Taki (PaKyJIbTaTHBH, SIK

«3acTocyBaHHsT TM(PPOBUX TEXHOJOTIM Ta cTaya ocBiTay. [licnms 3akiHUEHHS Kypcy
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CTYZI€HTH MalOTh 3MOI'y 3/1MCHIOBATH MOAAJIBIII TOCTIKEHHS B raly31 OCBITH T4 MOXYTb
MOJIaTH 3asiBKY Ha BCTYM JI0 IPOrpam MiroTOBKU JOKTopa ¢itocodii.

TpaauuiitHo mporpaMu 3 MIATOTOBKM MAriCTpiB OCBITU TPHUBAIOTh OJM3BKO JBOX
POKIB; 1 3apa3 Bce OUIbILLE YHIBEPCUTETIB IMPOINOHYIOTh THYYKI OHJaH-(hopmartu, sKi
JI03BOJISIIOTH YUUTENSIM KOMOIHYBaTH POOOTY Ta 3400YTTs CTYIIEHS MaricTpa OCBITH.

[Mporpama mo migrorosili Mmarictpa 3 Bukiaganas (Master of Teaching) rorye
¢axiBuiB 3 BuknagaHHs. Lo cTyminp Haituacrtimie 3100yBalOTh BUMTENI, SKI XOUYTb
HaOyTH MPaKTUYHOTO BUKJIAIAIIHPKOTO JOCBIY Ta MPAarHyTh MPAIIOBaTH Oe3MocepeTHbo 3i
cryaeHtamu. llporpama Mo TMIArOTOBII MaricTpa 3 BUKITaJaHHS (POKYCYEThCS Ha
HalMCaHHI KypCOBUX pOOIT 3 MEBHOI TeMHu Uil yAOCKOHalleHHA jaocBimy. Ilo cyri
nporpama Io MmroToBlll MaricTpa 3 BUKJIAJaHHS BUUTh, IK OyTH BUUTEIIEM: METOJI0JIOT 1S,
CTWIICTUYHUM MmiaxXig Tomo. YacTo mporpamMu IO MIATOTOBII Marictpa y raiysi
BUKJIQJJaHHS CKJIQAIOTHCS 3 MPAKTUYHOTO AOCBIMY. THUIIOBI pOrpaMu BKIIOYAIOTh Pi3HI
CHeIaIbHOCTI, KI (DOKYCYIOThCS Ha TEBHIM Tady3l 4 MpeaMeTi BUKIIamaHHd. Hikue
HaBEJICHO KiTbKa THIOBUX HAMPSIMKIB IMIATOTOBKMA MAriCTPIB 3 BUKJIAJAHHS: JOMIKUIEHA
OCBITa; MOYATKOBA OCBITA; CEPE/IHS OCBITA; CIIEIliajibHa OCBITa. TpaauIliifHO MporpaMu 3

ITOTOBKU MAaricTpiB 3 BUKJIaJaHHS TPUBAOTH OJIM3BHKO JBOX POKIB

Taoauus 1
XapaKkTepucTHKN MaricTepcbKUX PiBHIB
OcHOBHi ] ] Maricrp 3
Maricrp ocitn/ Master of
XapaKTePUCTHKHU ] BuKyIaxanHs/ Master of
Education _
Teaching
Yac HaByaHHSA 2 poKu 2 poKu
[Iparrorounx JTeH30BaHuX CTyzeHTiB, Ki IParHyTh
[MimxoauTh Wist BUUTEIIIB, SIKi IParHyTh OTPUMATH | pO3MoYaTH abo BAOCKOHAIUTH

KepiBHI Moca 1 a00 BIOCKOHAIIUTH | TIEJAaroriuHy Kap epy.

BJIACH1 HaBYaJIbHI CTparTerii.

doxkyc mporpamu Bcebiune po3yMiHHS OCBITHIX [TpakTuyHi HABUYKH 3
MPAKTHUK. IpeMeTYy.
Po3ymiHHS Ta KpUTHYHA OIIiHKA

MPAKTUKU BUKJIAJIaHHS.
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J10CBIT BUKJIQAaHHS Tax Hi

[Ipuknan Temu OcCBITHE JTiIEPCTBO, AM3AUH Ictopis Ta dinocodis ocsitH,

MaricTepchbKux HaBYAJIbHOI IIPOrpamu, BIIMIHHOCTI y4HIB, TEXHOJOT 11
METOZIOJIOT IS OCBITHIX Ta IHCTPYKLii, OCHOBH
JIOCTIIDKEHB, TTI3HAHHS Ta IPaMOTHOCTI.
HaBYaHHSI.

[IpaneBnamryBanHs Mupexrop, Buurens cepenHboi MKOIIH.
HauansHuit koopauHatop, Bukianay creriaibHOT OCBITH.
PO3pPOOHUK HaBUaAIbHOT Mporpamu. | Bunrens cepeqHboi mKom.

Buutens moyarkoBoi MIKOJIH.

[TpodeciitHuii po3BUTOK aBCTPANIICHKUX BUKIIAAa4iB Tiepeadavac MoBHI KypCcH, Taki
AK OTPUMAaHHS YHIBEPCUTETCHKOI KBamidikaili, 3aKkiHY€HHS MAariCTepCbKux Ta
JOKTOPCHKMX TPOrpaM, HACTAaBHMIITBO Ta HAyKOBi mpoekTu. Ha mymMKy ekcmepTiB 3
Kap’€pd, OCHOBHOIO TEHJCHIIEIO Ha PHHKY TMpaii € 30UIbIICHHS KUIBKOCTI
npodecioHatiB, SKi MalwTh CTYIiHb Marictpa. PoOoTomaBIii Bce wYacTillle MIyKarOTh
BHUCOKOKBaJTI(hIKOBAaHMX BUMTEIIIB, SIKI MAIOTh CyYaCHHUM JIOCBI/ y MeIaroriyHii mpakTUIll
Ta BUCOKUM piBEHB KBaTi(hiKallii.

VY mporieci TOCTKEHHS HAMH MPOAHAII30BaHO MPOTpPaMHU MiATOTOBKH MAaricTpiB
OCBITH B JBaJIATH JBOX YHIBepcUTeTax ABcTpaiii,3okpema YHiBepcuteT Hprokacna;
3axigHo-CinHelcbkuii yHiBepcuteT; YHiBepcuteT Kanbeppu; YuiBepcuter Tacmanii Ta
HIINX.

Ha mincraBi amamizy 3micTy mporpaMm i3 TIATOTOBKM MAariCTpiB OCBITH B
yHIBepcUTeTax ABCTpaii 3’sICOBaHO, IO 3arajoM BOHM CQOPMOBaHI 3a ABAIISTEMA
OCHOBHMMHU HamNpsiMaMH. 3-TIOMDK HUX BapTO BUOKPEMHTH TaKi:

1) Bumia ocgira (Advanced Education);

2) nenaroriuna nicuxoutorist (Psychological Pedagogy);

3) Gmaromomny4us Ta mo3utuBHE ricuxiune 310poB’st (Wellbeingand Positive Mentall
Health);

4) ynipasmiaas ocBitoro Ta Jigepctio (Leadership and Education Management);
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5) KepiBHHIITBO Ta KOHCYJbTyBaHHs B Tamy3i ocitu (Leadership and Education
consultation);

6) MbKauCIMILTIHApHI jgocmipkeHHs B oceiti  (Multidisciplinary  Studies in
Education);

7) ocBita oonapoBanux jairei (Gifted Education);

8) pemniriiina ocsita (Religious);

9) crierianpHa Ta iHKIIIO3MBHA ocBita (Special and Inclusive Education);

10) ocgira gopociux (Adult Education);

11) mudpose HaBuanus ta STEM ocsita (Digital and STEAM Education);

12) mixxaaposa ocsita (International Education);

13) mocimkeHHs B ray3i ocsitu (Research);

14) Buknamanns (Teaching);

15) innoariii Ta 3miau (Innovation and Changes);

16) HaB4asbHi mporpamu (Curriculum);

17) xopinne Hacenenns (Aboriginal Studies Teaching).

[Iporpama maricTp OCBITH Haja€e BHKJIaJadyaM MOXKJIMBICTh OTPUMATH KOHKYPEHTHI
TIepeBaru Ta PO3BHHYTH KOMIIETCHTHOCTI, BKITFOYAOUH HAMCy4YacHIIIi METOAN HaBYaHHSI
Ta 3HAHHA KPUTUYHOTO MHCICHHA. KpiM TOro, CTyneHTH, siKi 37100yBalOTh CTYITHB
MaricTpa B Taly3l OCBITH, HE JIMIIE BIKPUBAIOTH IUIAX JJIS MPOodeciitHOro 3pOCcTaHHs Ta
PO3BUTKY Kap’€pu JJisi 30UIBIIICHHS JIOXOJIB, aje W MarTh II00ATbHI MEPCICKTHBH
nparieBnamryBants. [IpoaHamnmizyeMo 3MICT MariCTepChbKHX TpPOrpaM B YHIBEPCHUTETAaX
Agcrparii.

1. Macicmp oceéimu / Master of Education, Ksincienocvkuti mexnonoeiuHull
yuieepcumem | Queensland University of Technology.

OO6csar OCBITHBOI MPOTpaMHU MIATOTOBKM MAriCTpiB OCBiTM B KBIHCICHICHKOMY
TEXHOJIOTTYHOMY YHIBEpCUTETI ckiamaerbes 3 144 kpenutiB. HaBuanHs BimOyBaeThCs
npoTsaroM 1,5 pokiB Ta cTaHOBUTH 48 KpeIWTIB 3 OAHIET 3 criemiami3aliii abo BapiaTHBHOI
CKJIa/10BO1 Ta 48 KpeAUTHUX OaiB 3 1HIIOI Crieliami3alii Ta BaplaTUBHOI CKIIaJ0BO1; KpIM
TOTO — 48 KpPeInTIB BIIBOJAUTHCS HA 3M1MCHEHHS HAYKOBOT'O MEIarOriYHOTO JOCIKESHHSI.

Merta OCBITHBOI MporpaMy 3 MIATOTOBKM MAricTpiB MoJjisirae y 3a0e3neueHHl 0a30Boi
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NPUKIAJHOI MIATOTOBKA KBali(DIKOBAHMX HAYKOBUX 1 BHUKJIAJALBKUX KaapiB JIs
BUKOHAHHSI 1HHOBAIMHUX OCBITHIX 1 JOCTIIHUIIBKUX 3aBJIaHb, PO3BUTOK 310HOCTEN 10
CaMOCTIMHOI HayKOBO-TI€AArOrIYHOI ISUTBHOCTI Ta BUKJIAJaHHs y 3aKJIajaX BUILOI OCBITH,
HAYKOBHMX IHCTUTYLIISIX.

OcBiTHS TporpaMa MIATOTOBKM MAriCTpiB  MEpIIMX TPhOX CEMECTPIB B
TEXHOJIOTIYHOMY YHIBEPCUTETI mepeadayae MOMJIIMBOCTI JO OINAHyBaHHA TaKUX
crierjanizamii, sk: «PanHe 1gUTHMHCTBO», «lIHKIIO3MBHA meparorikay», «OCBITHE
minepctBo», «STEM B ocBiTi», «OcOOJMBOCTI HABYaHHS KOPIHHOTO HACEJICHHS.
Bumoramu jyist BCTYIy 10 MaricTpaTypH CIIYTYIOTh TaKi: HasBHICTh CTYICHs OakaiaBpa
(abo BuIIOrO CTYMEHS) 3 Oy/Ib-5IKO1 criemiaabHOCTL. DakynpTeT ocBiTH KBIHCIEHICHKOTO
TEXHOJIOTTYHOTO YHIBEPCUTETY IPOINOHYE IPOBEACHHS MAariCTEPChbKUX JOCTIKCHb Y
Takux cepax: IHKIIO3UBHA Mearorika, (OpMyBaHHS 3710POBOTO CIIOCOOY SKUTTS; TEOPIl
HABUAHHS: OI[IHIOBAHHS; OCBITHI TEXHOJIOTII Ta MyJbTUMEia; ICTOPisSs TEAaroriKu
METO/TMKA HABYAHHS TOIIO .

2. Mazicmp oceimu / Master of Education, University of Sydney / Ynieepcumem
Ciones.

3MICT OCBITHBOI TPOTpaMH MIATOTOBKA MAariCTpiB TEPIIUX TPbOX CEMECTPIB B
yHiBepcuteti CifgHes nepeadavae Taki MOy MEAaroriyHol CIpsIMOBAHOCTI: «3arajibHa
nearorikay, «[HKIIO3uBHA mienarorikay, « Teopis HaBuaHHS 1 BUXOBaHHS», TIeAaroriyHa
NpaKTHKa Ta METOJAWKH BHKIAJAHHA TPEAMETIB cremiamzamnii (o Tpu Ha KOXHY
cCremiami3aiito). Y dYeTBepTOMy CEMeCTpl CTYACHTH NPOXOISATh IPYry IeaaroriyHy
MPAKTUKY MPOTATOM 45 NHIB 1 MPAIfOI0Th HAJ HAIMMCAHHSAM 1 MIATOTOBKOIO /10 3aXUCTY
HAYKOBOTO JociikeHHsi. DakynpreT oOcBiTH yHiBepcutery CigHes TpOMOHYE
MIPOBEICHHS MariCTePChKUX JOCIIIKEHD B TAKUX c(hepax: iICTOpist eIaroriky, COMioOrist
Ta (pimocodis OCBITH; CHCTEMU OCBITH: JIOIIKUTbHA, TIOYATKOBA Ta CEPEIHS OCBITA, BHIIA
OCBITa; MDKHAPOJTHHIA JOCBIT B cepi OCBITH (KOMITApaTHBICTHKA); 3I0POB’SI 1 CIIOPT:
iCTOpist 1 COITIOJIOTISL CMOPTY; MOTHBAIIMHUM KOMIIOHEHT B HaBYaHHI; METOJHKA

HaBYaHHS: JOMIKUIbHA OCBITa, AHTJIMChKAa MOBa, (DI3MUHE BUXOBAHHS, MaTEeMaTHKa,

9 Queensland UniversityofTechnology. (2021). URL :https://www.qut.edu.au/courses/master-of-education.
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Oiosoris, xiMmisi, (pi3UKa, €KOJIOTIS, COllaJIbHl HAYKW, THKJIIO3WMBHA TENarorika, My3uKa,
Jipama, HaBYaHHS y BULIIH KO,

3. Macicmp oceimu / Master of Education, The University of Newcastle /
Ynisepcumem Hviokacna.

OO0cAr oCBITHROI MTPOrpaMH MiArOTOBKH MaricTpiB OCBITH B yHiBepcuteTi Hprokacna
/ The University of Newcastle ckmamaetbes 3 120 kpenutiB. HaBuanHst BiOyBaeTbes
OpoTAroM JABOX pokiB. OCBITHA mporpama MiArOTOBKM MariCTpiB MEpIIUX TPbhOX
CEMECTpPIB B YHIBEpPCHUTETI Tiepeadayae Taki crieriaibHOCTi, sK: «[lormubnene BUBYCHHS
OCBITHY, «JIiepcTBO Ta ynpaBiiHHIY, «[HKII03UBHA Niegarorika», «OCBITHE JIIEPCTBOY,
«STEM B ocBiti». Bumoru it BCTyIy 10 Marictpatypu: HasiBHICTh CTyNEHs1 OakanaBpa
(abo BumIOro crymens) 3 Oyab-AKOi creriaabHOCTL. DakyabTeT OCBITU YHIBEPCUTETY
NPOIOHYE TIPOBEJICHHS MAariCTepChbKUX JIOCHDKCHb Yy TakuX cdepax: HaBUaAHHS
KOPIHHOTO HACEJICHHs, METOJMKA BHUKJIAJIaHHS OI13HEC-KypCiB, I1HXEHEpIs, METOJMKa
BUKJIQJIaHHS JPyroi MoBH, JomkibHA ocBiTa, IKT ta nudpose naBuanus, STEM ocgira,
TNOpIiBHAJIbHA NEJArOTiKa, JIEPCTBO y BUIIIH MIKOJICL,

4. Mazicmp oceimu / Master of Education, University of Canberra / Ynieepcumem
Kanbeppu.

OOcar OCBITHBOI TPOTrpaMM TMIATOTOBKA MAriCTpiB  OCBITM B  YHIBEPCHTETI
po3paxoBaHo Ha 144 kpeautu. HaBuanHs BinOyBaeThCS TPOTITOM JBOX POKIB Ta
CTAaHOBUTH 48 KpeauTiB 3 OAHIET 13 cremianizamii abo BapiaTWBHOI CKJIaJ0BOi Ta 48
KpenuTHUX OaliB HIIOT Crierfiaizaiii Ta BapiaTUBHOI CKiaoBoi. KpiM Toro, 48 kpeauTis
BIZIBOJIUTHCSI HA MPOBEJCHHS HAYKOBOTO JOCII/DKEHHS. 3MICT OCBITHBOI IpOrpaMu
MIFOTOBKH MAriCTpPiB MEPIIUX TPhOX CEMECTPIB B YHIBEPCUTETI Tiepeadadae Taki MOyl
MeIaroriyHoro crpsmyBanHs: «OcBita B r100anbHOMY MaciiTabi», «OCBITHE JIEPCTBO
Ta 3MiHI», «OCBITa B T7100a1i130BaHOMY CBIT1», « KpUTHYIHMI aHAITI3 OCBITHBOT TTOJIITHKI,

«lHKITIO3MBHA  OCBiTa», «JlOCTHIKEHHS HaBYaJIbHMUX TIPOrpaM Ta KOHTEKCTYY,

80 UniversityofSydney.(2021). URL: https://www.sydney.edu.au/.
81 TheUniversityofNewcastl. (2021).URL: https://www.newcastle.edu.au/degrees/master-education.
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«Po3pobnenHst ocBITHIX mporpam», «llo3uThBHA mcuxosoris Ta J00poOyT B OCBITI»,
«IIpo6eMH BIOCKOHAIEHHS MIKUILHOT OCBITH: MKHAPOIHI HEPCIIEKTUBI 52,

5.Macicmp ocsimu / Master of Education, University of Tasmania / Ynieepcumem
Tacmanii.

OO0cAr ocBITHBOI MPOrpaMu MIATOTOBKM MAaricTpiB OCBITH B yHiBepcuTeTi TacManii
cknagaerbest 3 145 xpeautiB. HaBuanust BinOyBaeTbes mpotsiroM 1,5 pokiB. OcBITHA
nporpaMa MiArOoTOBKM MaricTpiB MEpIIMX JABOX CEMECTPIB B YHIBEPCUTETI Nepeadadae
Takl cnemiamzamii, sk «[Ipuknangne HaBuaHHs», «JlimEepcTBO Ta  yIpaBIIHHS,
«lHKITI031MBHA Tearorikay, «OcBiTHE JinepctBoy», «STEM B ocBiTi». BuMoru nist Betymy
70 MaricTpaTypu: HasBHICTh CTYNEHIO OakajiaBpa B OCBITI (200 BHILOIO CTYIEHIO,
BUKJIQJAIbKUIA JIOCBII HE MEHILE, HDK TpU pOKHU). DaKkylnbTeT OCBITU YHIBEPCUTETY
NPOTMOHY€E TPOBEJICHHS MAariCTepChKUX JOCTIKEHb Yy TakuX cdepax: CydacHl OCBITHI
TIEPCIICKTHBY, OCHOBU TPUKJIQJHOTO HAaBYAaHHS, HABYAHHS Ta BUKJIAJAHHS TEXHOJOTIH,
OCBITHE JIIEPCTBO, MDKHAPOJHUN JOCBiT B cdepi OCBITH, IIKUIbHE KEPIBHHUIITRBO,
JIePCTBO Y HABUAHHI YMIPaBIIHHS JIFOIBMH, JIIEPCTBO B Tally3l OXOPOHM 3/I0OPOB’S Ta
COLaIbHUX CITYKO, YIPaBIIiHHA PU3HKAMHU Ta YIPABJIiHHA B OCBITIC:,

6. Macicmp oceéimu / Master of Education ,Flinders University / Yuisepcumem
@ninoepca.

OOcsAr oCcBITHBROI MPOTPaMU MIATOTOBKH MaricTpiB OCBITH B yHiBepcuteTi DiHaepca
ckmamaetbess 3 250 kpeautiB. HaBuanust BimOyBaeTbes mpotsiroM 1,5 pokiB. OcBiTHA
mporpaMa TMIITOTOBKA MAriCTpiB B YHIBEpCHUTETI mependadae Taki —Crierianizarii:
«Ilormubnene BUBYCHHS TMeAArorikuy, «MDbKIUCHIUIUTIHAPHI AOCTIKCHHS B OCBITI,
«IHKITFO3MBHA TTeaarorikay, «OcBiTHE miaepcTBo», «STEM ocBiTay, «OcBiTa 1OpOCIHXY,
«locmimkenHs B ramy3i ocBiTH», «PemiriiiHa ocBiTa», «CremiaibHa Ta 1HKIIIO3UBHA
ocBiTay, «OIIHIOBaHHS B OCBIT». BUMOrHm i BCTyIy 10 MaricTpaTypu: HasIBHICTb
cTynens: 6akanaBpa (abo BuIoro crymeHns). MaKkyIbTeT OCBITH YHIBEPCHTETY MPOIIOHYE

MPOBEIEHHS] MAariCTepChKUX JOCTI/DKEHb Yy TakuxX cdepax: HaBYaHHS KOPIHHOTO

HACEJICHHS, METO/IMKA BUKJIaJJaHHs O13HEC-KypCiB, METOJAMKA BUKIIAJAHHS JPYTrOi MOBH,

82 UniversityofTasmania.(2021).URL: https://www.utas.edu.au/courses/cale/courses/e7h-master-of-education.
8 Flinders University. (2021). URL: https://www.flinders.edu.au/study/courses/postgraduate-education.
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nomkiibHa ocBita, IKT Ta undpose naBuanusi, STEM ocBita, nmopiBHsUIbHA TIEIarorika,
JNiIepCTBO y BUIIH mKomi®,

7. Macicmp oceimu | Master of Education, Monash University /Ynieepcumem
Monaw

OO0cAr ocBITHBOT MPOrpaMy MIATOTOBKU MAriCTpiB OCBITH B yHiBepcuTeTi MoHal
ckinagaeTbes 3 245 xkpenurtiB. HaBuaHHs BiOYBa€ThCs MPOTArOM ABOX POKIB. OCBITHA
nporpaMa MiATOTOBKM MAriCTpiB B YHIBEPCUTETI CHPSIMOBAHA Ha OBOJIOIIHHS TaKUMH
cnemiamizamismu:  «IlormubneHe BHUBYCHHS TEAarorikm», «JlOIIKiIbHE BHUXOBaHHS»,
«IHxmro3uBHa mieparorikay, «lludpoBa ocBitay, «OcBiTa nopociuxy», «JlocmimpKkeHHs B
raimy3i ocBitW», «CreliagbHa Ta IHKIIO3MBHA OCBiTa». Bumorum st BCTymy 70
MaricTpaTypu: HasBHICTb CTyleHs OakanaBpa (a00 BHIIOTO CTYIEHs) 1 CTaXK poOOTH He
MeHIIe 3 poKiB B Taimy3i ocBITH. DaKyabTET OCBITH YHIBEPCUTETY MPOIOHYE MPOBEACHHS
MariCTepChbKHX JOCTI/DKCHb 3 TaKUX HampsAMIB: METOJMKA BHKJIQJAHHS JPYroi MOBH,
JIOIIKIJIbHA OCBITA, MOPIBHSIBHA MEarorika, JIJAEPCTBO Y BUIIIN KO, CUCTEMHU OCBITH:
JOIITKUTHHUM, TTOYATKOBA Ta CEPEIHS OCBITa, BUINA OCBITA; MDKHAPOIHUMN HOCBIA y cdepi
ocBiTH®,

8. Mazicmp oceimu / Master of Education, Wollongong, New South Wales, Australia
/ Bynnoneone, Hosuii Ilisoennuii Yenwc.

OOcAar OCBITHIX TporpaM MIATOTOBKA MAriCTpiB OCBITM B yHIiBepcuTeTi Mowuauw
nependayae 72 KpeauTH, 3 SKuX 36 KPEIUTIB HAMAEThCS MIATOTOBII W TPOBEICHHIO
JOCHIJDKEHHsT 3a crerianizamiero. HapuanHs BinmOyBaeThCsl MPOTATOM 2 POKIB. 3MICT
OCBITHBOT TIPOTPaMH TMIATOTOBKM MATiCTPIB TMEPHINX TPhOX CEMECTPIB B YHIBEPCHUTETI
BKJTIIOYA€ Taki MOMyJi memaroridioro mpodimo: «OcBitHE migepcTBo», «OCBITHE
JIEPCTBO Ta 3MiHW», «MDKAUCIMIDIIHAPHI JOCTIKEHHS B rairy3i ocBiTH», «l{udposi
TEXHOJIOT11», «[HKII03MBHA OCBITa», «JIOCTIKCHHS OCBITHIX IPOTrpaM Ta KOHTEKCTY.
ITporpama mponoHye JTOCIIIKEHHS HU3KW MATAaHb B OCBITHBOMY JIJIEPCTBI, BKIFOYAOUN

HACTABHUIITBO, YIPABIIHHS JIIOABMH, KEPIBHUIITBO OCBITHBOIO TMPOTPaMoOI0  Ta

8 MonashUniversity.(2021).URL: https://www.monash.edu/study/courses .
8 Wollongong University, NewSouthWales, Australia. (2021). URL: https://www.masterstudies.com/Master-of-
Education-Advanced-(Educational-Leadership).
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yIIpaBIliHHS 3MiHaMu. Bumoru i BCTyly 10 MaricTpatypd: CTyIiHb OakaiaBpa (abo
BHIIIIH CTYIIIHB) i cTa’k poGOTH B cepi OCBITH HE MEHIIE TPHOX POKiB®,

9. Macicmp oceimu | Master of Education, Torreance University /Vuisepcumem
Topenc.

OO0cAr oCBITHROT MTPOrpaMH MiATOTOBKH MAaricTpiB OCBITH B YHIBEPCUTETI CTAHOBUTh
144 xpenutu. HaBuanus BigOyBaeThcs MpOTIroM 2 pokiB. OCBITHS porpaMa miiroTOBKU
MAaricTpiB B YHIBEpCUTETI Tiepenadavae Taki cremianizaiii, sk «[HHOBallli Ta 3MIHH B
ocBiT», «CreliaibHa Ta I1HKIIO3MBHA OCBITa», «MUDKIUCIUIUTIHAPHI JOCTIKEHHS B
OCBIiT1». Bumoru ajist BCTyIy 10 MaricTparypu: CTymiHb OakaiaBpa (a0 BUIIIA CTYTICHb)
y Tally3l BUKJQJaHHA Ta JOCBII PoOOTHM HE MeHIe, HbK 3 poku. DakyabTeT OCBITH
YHIBEPCUTETY TMPOIIOHYE IPOBEACHHS MAariCTepChKUX JOCHIDKEHh Yy Takux cdepax:
METO/IMKAa BUKJIAJaHHSA JIPyroi MOBH, JIOIIKUIBHA OCBITa, IM(pOBE HABYAHHS,
MOPIBHSUIbHA TIE/IArOTIKa, JIFACPCTBO Y BUIIIHA IITKOJIL.

10.Macicmp oceimu / Master of Education, The University of Notre Dame /
Ynisepcumem Homp-/am.

OcBiTHI MporpaMy MiATOTOBKKA MAariCTpiB OCBITM B YHIBEPCHUTETI MepeadadaroTh
OMaHyBaHHS OOOB’S3KOBUX Ta BHUOIPKOBHX JUCHMILIIH. HaBuaHHS BiIOyBa€eThCS
OpoTAroM ABOX pokiB. OCBITHSA TMporpama IMiATOTOBKH MAariCTpiB B YHIBEPCHUTETI
nependavae ormaHyBaHHS TaKuX crieriamizaiiii: «JlimepcTBo Ta ynpasmiHH», «Pemiriiina
ocBiTa», «/lu3aitH ocBITHIX mporpam»,«OCBITHE JNiAepcTBO». BuMorn njst BCTymy [0
MaricTpaTypy: HasBHICTh CTyNeEHs OakaiaBpa y BUKJIagaHHI (a00 BUINOTO CTYyTEHs) i
CTaX poOOTH HE MeHIe 3 poKiB B OCBITI. DaKyabTeT OCBITH YHIBEPCUTETY MPOIIOHYE
Iporpamy Kypcy BIIITOBITHO JI0 criemianizaiii. 3MiCT OCBITHIX MporpamM mependadae Taki
KypCH: TeOopii Ta MOJIE JIJIepCTBA IJIsl KATOJMUIIBKUX IIIKLI, CTPATETIYHIA MEHEIKMEHT B
OCBITI, JTJEPCTBO: TEOPis 1 MPAKTHKA, TIO3UTHBHA OCBITA: JOOPOOYT Ta JOCATHEHHS YYHIB,
TCHJICHIIli PO3BUTKY pPAaHHBOTO UTHHCTBA Ta HABYAHHS, MPABOCYIS Ta COLIAbHE

HABYAHHS, HABYAJBHI CTpATerii JUIi CTYJACHTIB 3 TPYIHOIIAMH Yy HaBYaHHI, KPUTHUYHI

8 Torreance University.(2021).URL:https://postgradaustralia.com.au/institutions/torrens-university-
australia/courses/ master-of-education-special-education-advanced.
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poOJeMHU B PENIriiiHIN OCBITI, IPOCYHYTHI PIBEHb BUKJIQJAHHS MAaTEMAaTHKH B CEpeIHIN
ILIKOJIi, PO3BUTOK MaTEMATHYHOIO MUCIIEHHS, PO3POOJICHHS HABYAILHUX IIporpam®’.

VYV pe3yabraTi aHamizy 3MICTY M[porpaM MIATOTOBKM MAariCTpiB  OCBITH B
yHIBEpCUTEeTaX ABCTpallli, BA3HAYEHO OCHOBHI LTI M pe3yJbTaTH HaBYAHHS 3a PI3HUMHU
HarnpsiMamH MIrOTOBKU.

[Ticns 3akinuennst nporpamu Master of Education (Advanced Education / Adult
Education / Research / Curriculum) / Macicmp oceimu (Buwa oceima / Oceima dopociux
/ Jlocnioowcenns / Haguanwvhi npoepamu) 3 miAroTOBKU MaricTpa B rafy3i OCBITH CTYJE€HTU
3MOXYTh: KPUTHYHO OIIIHIOBATH MOTOYHI MPOOJIEMU Ta TEHCHIII B OCBITI; MPOBOAUTH
NPUKIIaIHE JOCIIIKEHHS; PO3POOJIATH BIIMOBIAHI Ta €(pEKTHBHI HaBUAJIbHI TUIAHU Ta
CTpaTerii HaBYaHHSA, 3aCHOBaHI Ha CYYaCHHUX TEOPISIX HABYaHHS Ta TIEIAroriii,
BKJIIOYAIOYM Ti, L0 BIANOBIJAIOTH MOTpedaM MIMPOKOro Koja Y4HIB, BUOMpaTH Ta
¢(CKTHBHO BUKOPUCTOBYBAaTH TEXHOJIOTIFO JUIA  MPO(ECiHHOrO pPO3BUTKY Ta
BIOCKOHAJIEHHS] HABYAHHSI CTY/ICHTIB.

[Ticnst 3akinuenns nporpamu Master of Education (Special Education / Inclusive
Education / Mazcicmp oceimu (Cneyianona oceéima / Inkmosueéna oceima) CTyIEHTH
3MOXKYTh TIOPIBHIOBAaTH Ta TMPOTHCTABIISATH METOAM OINHIOBAHHS Ta IX HACIHLIKH
(BKITFOYAIOUH FOPHUINYHI TUTAHHS ); aHATI3YBATH PEe3yJIbTaTH OIIHIOBAHHS Ta iX BIUIMB Ha
PO3BHUTOK, aJalTariio Ta MOAU(IKAI0 HABYAIBLHOI MPAKTUKH ISl PI3HUX Y4HIB, 1100
CTBOPUTH I1HKJIFO3MBHY HaBYaJIbHY IIpOrpaMy Ta HaBYaJdbHI CTparerii s jaireit
(crmierriaizaiiisi y CHemiabHIM OCBITI); aHATI3yBaTH CEPEIOBHILE HABUYAHHS B PAHHHOMY
JUTHHCTBI, 30KpeMa CTIOpyay U Ki1ac Ta 3aCTOCYBaTH METOJIH, HEOOXITHI IS MATPUMKH
iHTerpartii (crierianizaiis y creriaibHii OCBITI); aHaJI3yBaTH Ta 3aCTOCOBYBATH CTpAaTeTil
MITPUMKA JITE€H 3 PI3HUM OCBITHIMH TOTpeOaMu Ta MpoOJieMaMu JJisi PO3BUTKY M
CHPHUSHHS TPOCOITIATbHOT TIOBEIIHKHM Ta B3a€MOTil.

[porpamHi pe3ynbTaTé HaBYaHHS 3a Tiporpamoro Master of Education (Leadership,
Management) / Maecicmp oceimu (J/lidepcmeo, Ynpaeninisi) BMIHHS OITUCYBATH,

y3arajJbHIOBaTH Ta aHANI3yBaTH 3B’SI30K MDK TEOPI€I0 Ta MPAKTHKOI Y CTBOPEHHI

8 TheUniversityofNotreDame.(2021).URL:  https://www.notredame.edu.au/programs/fremantle/school-of-
education/ postgraduate/master-of-education-leadership-and-managemen.
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HaBYAJIBHUX MpPOrpaM HIKUTBHOI OCBITM HA OCHOBI KJIACMYHOI Ta Cy4acHOI Teopii Ta
MPAaKTUKW; BUKOPHCTOBYBATU JIJAEPChKI HABUYKU JUI YIPABIIHHS JIIOJbMH, OLIHKH
JIOIEW Ta CTpaTerii, MApKEeTHMHIOBUX IUIAHIB Ta 3aCTOCYBaHHS METOJIB (DIHAHCOBOTO
YIPaBIIIHHS; aHAJI3yBaTH KOHIICTIIIT SIKOCTI OCBITM Ta JOCHIDKYBaTH CHUCTEMAaTUYHUN
B3a€MO3B’SI30K MK BUMOTaMU JI0 JIIIIEH3yBaHHS, CUCTEMaMU OLIIHKU Ta BIOCKOHAJICHHS
SIKOCT1 OCBITH 3 HAIlIOHAJIBHUMU CXeMaMH cepTudIkaiii.

[Micns 3akimyenns nporpamu Master of Education (Innovationand Changes /
Curriculum / Advanced Pedagogy / Research) / Macicmp oceimu (Innosayii ma sminu /
Hasuanvna npocpama / Ileoazocika / /locniodcenHs) MATOTOBKM MaricTpa B Taiysi
OCBITU CTYJCHTH 3MOXXYTh: OIIHIOBATH aKTyaJlbHI OCBITHI TPOOJIEMH Ta METOJIUKHU
BUKJIQ/IaHHS PI3HUX JUCIUIUTIH, BKIIOYAIOYM COILIOJIOTII0, €KOHOMIKY, TICHXOJIOTIIO Ta
nelaroriky (akaJeMidHi BIAMIHHOCTI); OpaTH y4acTh Y BUPIIIEHHI CY4aCHUX OCBITHIX
NUTaHb HAa MICIIEBOMY, HAlllOHAJIBHOMY Ta PEriOHaJIbHOMY PIBHI; CIIPHUSITH COLUIAJbHIN
CIpaBeJIMBOCTI, MpaleBIaIITyBaHHIO, Mpod)eciitHiii 0013HaHOCTI, 00pPoOyTy Ta OyTH
TBOPYUM, IHHOBALITHMM, aBTOHOMHHUM 1 HABUaTHCh YIPOJOBXK >KUTTS 3a JIONMOMOTOKO
aHaJI3y OCBITHIX TOJITHUK Ta MPAKTHUK (IUTICHICTh Ta CAMOCBIIOMICTh); OYTH 3JaTHUMU
MOEHYBATH TEOPII0 3 TMPAKTHUKOK Ta pearyBaTd Ha IIOCTIMHI 3MIHH OCBITHBOTO
CEepeIOBHIIIA.

[Ticns 3akiHueHns nporpamu Master of Education (Religious) / Mazicmp oceimu
(Penicisy) MaitOyTHI MaricTpu 3MOXKyTh: KPUTHYHO OOMIPKOBYBATH IEPEIOB] 3HAHHS TIPO
OCBITY Ta TEOJIOTTYHY TEOPII0 1 MPAKTUKY, BKIIOYAIOUN PO3YMIHHS OCTAHHIX PO3POOOK Y
rajgy3i pemiridHoi OCBITH; JEMOHCTPYBAaTH KOTHITHBHI, TEXHIUYHI W TBOpYI HABHYKH,
HIIIaTUBHICTh, BHUCOKHH CTYIMIHb OCOOMCTOI CaMOCTIMHOCTI Ta BIIMOBIHAILHOCTI 3a
PO3YMIHHS CKJIQJIHAX OCBITHIX Ta TEOJIOTTYHHMX ITUTAHb PEIIriHHOI OCBITH; OIIHIOBATH
3HAHHS JOCTIHUAIIBKUX TPUHIIUAIIB T4 METOJIIB, 3aCTOCOBYBATH iX B PENIriiiHIN OCBITH B
KaTOJIMIIBKOMY IIKUTbHOMY CEpEIOBHII; JEMOHCTPYBATH PO3BHHEHI KOMYHIKATHUBHI 1
TEXHIYHI HABUYKH JUIA BOPOBAKCHHS, JOBEICHHS Ta TOSICHEHHS KIIOYOBUX THTaHb
PENIriitHOT OCBITH, JYXOBHOCTI Ta IIHHOCTEW Y KOHTEKCTI KaTOJUIILKOI OCBITH.

[Ticns 3akimgenns nporpamu Master of Education (International Education /

Research / Multidisciplinary Education Research) / Macicmp ocsimu (Mixcnapooua
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oceima / [locniodcennsi / bacamonpoginbui OocniodcenHs 8 0c6imi) BUITYCKHUKU
3MOXKYTh: KPUTHUYHO aHAJII3yBaTH OCBITHI TEOpIi, AUCKYCIi, MOJITUKY Ta MPaKTHKH 3a
JIOTIOMOT'OI0 HAYKOBO OOIPYHTOBAHUX JOCII/DKEHb; OIIIHIOBATH COLIATbHUMN, KyJIbTYPHUH,
MOJIITUYHUI Ta ICTOPUYHUNA KOHTEKCT, SIKUM Hajae 1H(OpMAIio PO OCBITHI MOMITUKHU Ta
MPAKTUKHU; OLIIHIOBAaTH MOTOYHI OCBITHI JTOCTIDKEHHS Ta PE3yJbTaTH, MOBIIOMIISTH iX
IIMPOKOMY OCBITHBOMY CITIBTOBAPHUCTBY.

BignoBigHo 10 HampsiMiB MIATOTOBKM MAariCTpiB OCBITH BUITYCKHUKAM TaKHX
IporpaM HaJAFOTHCS MEBHI MOXKIIMBOCTI JJ1s1 Kap’ €PHOTO 3pOCTaHHS, a CaMe:

Hupexmop 3axnady oceimu. IIpaiioroun B IepaBHUX a00 MPUBATHUX MOYATKOBUX
Ta CEpPEeNHIX IIKOJIaX, JUPEKTOp BUIMOBIIAE€ 3a YNPaBIIHHS IIKUIGHOI ISUTHHICTIO,
PO3pOOJICHHSI CTaHJAPTU30BAaHMX HABYAIGHMX IUJIaHIB, HAOlp Ta OIHKY MpPAalliBHUKIB,
3a0e3redyeHHs1 Oe3NeKH, OIIHKY METOJIB HaBYaHHS, TMEPEryisii TMOJMITUKA Ta TPOLEAYP
KOHTPOJIIO 3a YCIIIIHICTIO Yy4HIB. bararo HmIKUIbHMX OKpYTiB BUMAararoTh OTPUMaHHS
CTYIICHsI MaricTpa Ha Taki KepiBHI MTOCaIH.

Aominicmpamop.  AIMIHICTpaTopa IIKUIBHOTO OKpPYry TaKOX  HAa3UBAIOTh
KEPIBHUKOM, SIKUW BIJIOBIZA€ 32 pO3POOJICHHS ¥ BIPOBAKEHHSI HABYAJILHOTO IIJIaHY 1 3a
HarJIs] 32 MEePCOHAJIOM IIKUIBHOTO OKpYTy. B fioro 00OB’SI3KM BXOAMTH 3aTBEPIKEHHS
OFOKETIB Ta YIPABIIIHHS aKaJIeMIYHUMHU TIPOCKTaMH.

Hasuanvnuii koopounamop. 1o mocamxy MoxkHa 001MaTH sK y Jep)KaBHUX, TaK 1 B
NpUBAaTHUX IIIKOJAX, Ha IIOYaTKOBOMY M cepelHboMy piBHsAX. Bona mnepenbauae
pPO3pOOJICHHSI Ta OIIHIOBAaHHS INKUIBHUX TpOrpaM Ta CTaHAApTIB BUKJIAJaHHA.
Koopaunarop HaBUanmbHUX TPOTpaM, TaKOX 3IMCHIOE PO3POOJICHHS HAaBYAIBHUX
mporpaM, CTBOPIOE HaBYalbHI MaTepiajad, a IMOTIM Tpalfoe 3 BUKIAJadyaMH Ta
aJIMIHICTpaTOpaMH JJIsl iX BUKOPUCTAHHS 1 MOHITOPUHTY €()EKTHBHOCTI.

Kopnopamuenuii mpenep. MeHemkepr 3 HaBYaHHS Ta PO3BUTKY, KOPHOPATHBHI
TpEHEpH IUIAHYIOTh Ta KOOPJIUHYIOTh IPOTPaMU PO3BUTKY CITIBPOOITHHKIB Ha POOOUOMY
Mmicii. BOHM BIiINOBIArOTHP 3a BIOCKOHAJIEHHS 3HAHHP Ta HABUYOK MEJArOrTYHHX
TIPAIiBHUKIB 32 JOMOMOTOK) KOYYMHTY, a TOTIM OIIHIOIOTh €(hEKTUBHICTh METOJIB,

3MICTY Ta TEXHOJIOT1H.

118



Ananimux abo po3pobnux oceimmnvoi nomimuxku. Kap’epa aHaniTMka B raimysi
OCBITHBOI MOJITUKU A€ 3MOTY MPOBOAUTHU JTOCITIIPKEHHS, aHAJII3 Ta BILUTUBATH HAa OCBITH1
3akoHHU. Taka MIJIBHICTH mepeadavae 3ycTpidl Ta MeperoBopy 3 JIOOICTaMH, TOJITUKAMU
Ta 3allIKaBIEHUMH CTOPOHAMM ILOJIO JOCIIIKEHHS MPOOJEM Ta TOLIYKY pIIIEHb, SKi
HalKpaille 3aXUINAlTh YYHIB. Ypsi TakoK HaiiMae (haxiBIiB 3 OCBITHBOI MOJITHKH JJIs
CTBOPEHHSI, TIEPEIIsIY Ta MPOCYBAaHHS OKPEMUX HAIIPSIMIB OCBITHBOT MOTITUKH.

Daxiseyv y eanysi euwoi oceimu. CTyHiHb MaricTpa B Tally3l OCBITU JO3BOJISIE
BUKJIAJIATH B KOJIC/DKI UM YHIBEPCUTETI. BUITyCKHHMKH, KpiM BHUKJIaIaHHSI, MOXKYTh TaKOX
3aliMaTé TOCaau KEPIBHUKIB CTYJIEHTCHKHX CIyxk0, KoMiciii 3 Habopy MepcoHamy,
JOCTITHUIILKUX acolliallii, peecTpaliiitHiux Oropo.

Jipexmop oceimuix npocpam 6 Mmy3ei uu HeKOMepyiuHit opearizayii. Mys3esm,
aKBapiyMaMm, 300MapKaMm, JOCTITHHUIIBKAM IEHTpaM Ta HEKOMEPLIMHMM OpraHizaiism
NOTPIOHI JUPEKTOPH 3 TIATOTOBKM KaJApIiB JJIsi CBOIX OCBITHIX mporpam. OOO0B’s3KH
MOXKYTh TIepea0auaTH OpraHi3allilo CIEIiaIbHUX 3aXOdiB, PO3POOICHHS 3aXOILTFOIOUYUX
porpaM JUIst JiTel Ta JOPOCIUX, poOOTY 3 MIKUIBHUMU TPYIIaMHU.

Jupexmop 3 0oensdy 3a Oimvmu. JIUPEKTOpHU IO AOTJSAY 3a JITBMH KEPYHOTh
JOMIKUTEHUMH 3aKJIaJJaMH Ta IIPOrpaMaMu PO3BUTKY AUTSIUX CaAKiB. OTpUMABIIU OCBITY
MaricTpa, AUPEKTOPH MO JOTIAAY 3a JTIThMH MarOTh PO3BHHEHI YIPABIIHCHKI YMIHHS,
HABUYKU HABYAHHS Ta KOHTPOJIIO 32 MEPCOHATIOM, HATTISITY 32 IOBCAKICHHOIO JIISUTBHICTIO
11 3a0e3neueHHs Oe3nepediiiHol POOOTH JIOMIKUIHFHOTO 3aKJIaly Y IICHTPY.

Ulxinonuti  paonwux. 1l ponmb € KITIOYOBOIO JJIsi HABYaHHS OaratboX Y4HIB
MOYaTKOBOI, cepefaHboi Ta cTapmioi mkoiad. I[IKiTeHI pagHUKH MOXKYTh TOTIOMOITH
VUHSIM, SIKI TOTPEOYIOTh COLIAIbHOI, €MOIIIHOT M TICUXOJIOTIYHOI MIATPUMKH. BoHu
TaKO’XK, 3a3BUYai, JIONOMAaraloTh YUHSIM Yy 3IIMCHEHHI JOCIHIIKCHb, a TAKOK HABYAIOTh
CTapIIIOKJIACHUKIB TPOIIECY TOJAaHHS 3asB y Koye/mki. [IpeTeHaeHTy Ha If0 mocamy B
IITKOJTi TOTPIOCH CTYTIHB MaricTpa OCBITH.

Koncynomanm 3 numane xap’epu. JIOMOMOTTH  JIOASM  JIOCSTTH  CBOT'O
npodeciiftHoro MmoTeHIiany — Meta. HezanexHo Bif TOTo, 10NoMaraloTh BOHH CTY/ICHTaM,
urykayam poootu abo npodecioHanaMm y moOy1oBl Kap’€pH, 11 KOHCYJIbTaHTH HA/Ial0Th

MIATPUMKY Y JOCSTHEHHI 1HAMBIAYalbHUX Kap €pHUX Iiieil. BOHM BHUKOPHCTOBYIOTH
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TEOopii PO3BUTKY Kap €pH, HABUYKH (pacuiliTallli, OLIHKYA Ta YIPABIIHHS CIIpaBaMu, 1100
JOMOMOT'TH JIFO/IIM MPUMMATH PILIEHHS, HEOOX1/IHI 17151 Kap €PHOTO 3pOCTAHHSL.

Omxe, 3allicCHEHE NOCHIJPKEHHS 3acBIIUMIIO, IO BHINA IISAArorigHa ocBiTa B
ABCTpaiii IIBMAKO pearye Ha 3aluTd 1 MOTpeOM OCBITHIX NpoQeciiHuX Kif,
PO3LIUPIOIOYN MOKIIMBOCTI JJIS1 OCBITSIH TOKPAIYBaTH AKICTh MPOMECIfHOT MiATOTOBKH,
30KpeMa 4epe3 MariCTepchbki MNporpaMu, SKI  BHUPI3HAIOTBCS  THYUKICTIO  Ta
pi3HOMaHITHICTIO. JlOCIKYI0OUM 0COOIMBOCTI MPOrpaM MiArOTOBKY MaricTpiB OCBITH MU
MOPIBHSUIM X 3MICT Ta CTPYKTYpY. 3’SICYBaJlH, IO BKIMBAM AaCTICKTOM ITiJIBUILICHHSI
KBaJTi(piKaIlii BUUTEIIIB € MIATOTOBKA JJO POOOTH B MYJILTUKYJIBTYPHOMY Ta THKJIFO3UBHOMY
CepelloBHILl, TOMY Oararo MaricTepChbKMX Mporpam CHpsMOBaHI Ha MpodeciiHuit
PO3BUTOK Yy raiy3i poOOTH 3 00apOBaHUMH JITHMH, JITbMHU 3 OCOOJIMBUMH OCBITHIMU
noTpebamu Ta MpeICTABHUKaMHU KOPIHHOTO HACEIICHHSI.

OcHoBHMMH (hopMamMH MIATOTOBKM MaricTpiB OCBITH B YHIBepcUTETax ABCTpalIii €
JIEKIIl, CceMiHapH, CcaMoOCTiiiHa po0oTa 3 TPOBEACHHSAM JOCHIKCHHA 3a TEMOIO
creriaizaii, KypcoBi poOOTH.

CrnutbHUMH BUMOTaMHU JI0 BCTYIy Ha MaricTepchki MpOrpaMu BHU3HAYEHO TaKi:
HAsBHICTb CTYIICHIO OakajiaBpa 3 BUKJIaIaHHs / OCBITH 200 1HIIIOI CIEIIATBbHOCTI Ta JOCBI
pobotu B ocBiTi Bix 1,5 pokiB 10 3 poOKiB, y 3aJeXHOCTI BiJ cremiamzamii. TepmiHn
HaBYaHHS Ha OUIBIIOCTI IpOrpaMax TPHUBAE, B CEPEIHBOMY, JIBA POKH OYHO Ta BiJI TPHOX
JI0 YOTUPHOX POKIB B OH-JIalH popmari.

BinbiricTe mporpaM miJIrOTOBKU MaricTpiB OCBITH CIIPSIMOBaHA Ha yJOCKOHAJICHHS
3HaHb, OBOJIOJIIHHA HAaBUYKAMH, METOJAMH 1 MIAXOJAMH JJIsl 33J0BOJICHHSI KOHKPETHUX
notped y4HIB; YMIHHS BUKOPHUCTOBYBATH JIJIEPChKI HABHYKHU JJISl YIIPABIIHHS JIIOIABMU,
OLIIHIOBAaHHS OCBITHIX CTpaTerid, MAapKEeTHMHTOBUX IUIAHIB Ta 3aCTOCYBaHHS METOJIB
(biHAHCOBOTO YMPABJIIHHS; YMIHHS TPOBOJUTH TPHKIAIHI TENArOTi9HI JOCTIIKEHHS;
PO3pOOIIATH BIAMOBIIHI ¥ €(DEKTHBHI HABUAIBHI TJIAHK Ta CTpATETii HABYAHHS, 3aCHOBAHI
Ha Cy4aCHUX TEOPIsX HaBYAHHS, BKIFOYAIOYH Ti, IO BIANOBIIAIOTH MOTpeOaM IIHMPOKOTO
KOJIa Y4HIB; BUOMpaTH W €(QEKTUBHO BUKOPUCTOBYBATH TEXHOJIOTII HJIsi BJIACHOIO

podeCitHOTO PO3BUTKY Ta BAOCKOHAJICHHS HAaBYaHHS YUHIB.
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PO3ILI I

NIITOTOBKA
MAUBYTHBOI'O TEJATOI'A
B KOHTEKCTI COLIIAJIBHUX BUKJIUKIB
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2.1. JIOAUHA, NEJAI'OI', MEHTOP...
PO3AYMU PO NOKJIMKAHHS ITEJIAT'OT'A
Anica @Daine /lomoi, Mapia Adpien /Jlomoi, I'anna Pezo

Az egyseges, eurdpai szintli oktatasi - képzési rendszer kialakitasa napjaink egyik
legfontosabb kérdése. Az oktatas valtozasainak iranyait meghatarozzak a globalizécio, az
egyenld esélyteremtés, a hatékonysdg, a mindség szempontjai. A jovO a «tudasalapi»
tarsadalomé, amelyhez a gazdasagfliggd Europdban «€lethosszig tartd tanuldsra» van
sziikkség. Az életpalya és a munkaerépiac Osszefliggései a kompetencia-alapu kepzések
sziikségességét hangsulyozzak, jellemz6 modon tehat az életpalya-modell tartalmanak
meghatarozasakor a versenyképes, teljesito-képes tudas, és a megujulni kész ember,
munkaerd nevelése lehet a cél®,

Magyarorszagon a kozoktatas megujitasi torekvesei nagy maltra tekintenek vissza.
Ennek a megujulasnak f6 irdnyvonala a XX. szazadban az intézményrendszer formai-
szerkezeti valtozasat idézte eld, amely a folyamatos tartalmi korszertisitést is jelentette. Ez
az utobbi évtizedekben magaban foglalta a teljesit-képes tudas megszerzését, a
kompetencia-alapu képzések megjelenését, és a XX. szazad 90-es éveitdl kezdve a
piacgazdasag igényeinek valé megfelelés is elkertilhetetlen szemponttéa valt®.,

Tekintsuk at, mi is tortént Eurépaban az utobbi evtizedekben!

Az Eurdpai Unio egész torténetén athizodo dilemma, a tarsadalmi-kulturalis, vagy a
politikai-gazdasagi integracio primatusa. Az 1957-ben létrejott Romai Szerzédés az
utdbbit hangsulyozza, de az 1992-es Maastrichti Szerz6dés mar az Unio kulturalis
kozosségként vald értelmezésének allaspontjat helyezi eldtérbe. E szerzddés 126. cikkelye
az oktatds Union beluli olyan 6sszehangolasat szorgalmazza, amelyben mod nyilik az
europai 0rokség oktatasi tartalmainak kimunkalasara. Az europai dimenzio6 elfogadasa azt
jelenti, hogy a helyi, nemzeti, eurdpai és globalis célok egyenértékiiek. Az Eurdpai Unio

olyan koOzOssegi vivmanyokat hataroz meg, amelyek jogharmonizaciés feladatként

8 Nagy Jozsef (2008): Az als6 tagozatos oktatas megdjitasa. In Zold konyv — A magyar kozoktatads megdjitasa
8 (Csap6 Bend & Vidakovich Tibor szerk. (2000): Neveléstudomany az ezredfordulén. Nemzeti
Tankonyvkiadd, Budapest.
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jelennek meg a gazdasag, a munkaerépiac, a humaner6forras-fejlesztés stb. tertiletén. Az
oktatasnak tehat harom dimenzidban van jelentOsége: gazdasagi versenyképesség, a
tarsadalmi integracid, az eurdpai kulturalis 0Orokseg, a kozds eurdpai identitas
vonatkozéasadban. Olyan multikulturalis 6rokség ez, amelynek legfontosabb jellemzdje,
hogy a kiilonb6z6 kultirak kozott probal kozvetiteni, kozos értékeket talalni, az egymasra
vonatkozo tudast boviteni, kozvetiteni. 1999-ben a 28 eurdpai allam altal alairt Bolognai
Deklaréci6 alapvetd valtozasokat vetitett eld az oktatasi rendszerben, a felsGoktatasban.
Az elképzelésnek és az ehhez kapcsolodd gyakorlatnak lényege, hogy a specializacio
késdbbre tolodik ki, a rugalmas rendszerben a tanuld egyén képességei rendkiviil fontossa
valnak. A tanulas iranyaba termeszetesen beleszél a tarsadalmi igény, az intézmenyek
képzési kindlata, az igénystruktiira, a mobil, egymasra épiild képzési rendszer®*:.,

A koz0s europai oktatdsi trendek kialakitasa az értékek megdrzését, és az 1j, a
globalizalt vildgnak vald6 megfelelést tlizi ki célul, amely struktiravaltist és
paradigmavaltast kovetel. Enhez Eurdpa orszagai kGzoktatas- és felsdoktatas-politikajanak
koordinalasara van szikség. Mit is jelent ez? Atlathatosagot, atjarhatosagot, az
intézmények képzési, kutatdsi egyiittmiikodését, egységes mindségbiztositast. Mindezt
azonban ugy kell megvaldsitani, hogy a nemzeti soksziniiség, a nyelvi és kulturalis
sajatossagok megmaradjanak. Integralasrol, de nem uniformizalasrél van szo.

A kreditrendszer bevezetése minden felsdoktatdsi intézményben megindult, a
Kiserleti prébalkozasok utan toérekedve az EU-kompatibilis kreditrendszer kozos
alapjainak megtalalasara. Ez biztositja a diplomak atvalthatosagat, az europai
munkaerdpiacra valdo bejutast. A mobilitds eldsegitésére egyre tobb felsGoktatasi
intézmeény vette fel az oktatasi és kutatasi kapcsolatot az euro-régié mas felsdoktatasi
intézményeivel az Eurdpa Tanacs altal tamogatott Mobilitasi Cselekvési Terv /Mobility

Action Plan/ értelmében.®?

% Falus Ivan (2007): A tanarra valas folyamata. Gondolat, Budapest.

%1 Kennedy, Kerry J.(2017): Az (j évszazad és azok a kihivasok, amiket a fiatalok szamara hoz: miként
segithetik az iskoldk az ifjusagot a jovoben. in. Milyen lesz a jovo iskoldja? (Forditotta és valogatta: Mihaly I1diko)
http://www.ofi.hu/tudastar/oecd-tanulmanyok/ milyen-lesz-jovo.

92 Az egységes iranyelvek megfogalmazasaban és gyakorlati megvaldsitasaban az Eurdpai Egyetemi
Szovetség /EUA/, a Felsboktatasi Intézmények Eurdpai Szévetsége, a Hallgatok Nemzeti Unioi /ESIB/, és az Eurdpa
TanAcs vett részt.
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Az eurdpai felsOoktatasi egylittmiikodés alapvetd biztositéka a mindségbiztositasi
rendszerek, halézatok harmonizacioja, tovabba az akkreditaciés mechanizmusok
Osszehangolasa. Magyarorszagon ezek folyamatosan napirenden levo kérdések, az
akkreditacio rendszere az eurdpai normaknak megfeleld, az intézmények pedig
folyamatosan ¢épitik ki mindségbiztositasi rendszereiket. Az oktatds szervezeti-tartalmi
megujitdsa az eurOpaisdg €s a végzett hallgatok alkalmazoképes tudasa érdekében
«eurdpai» tartalmd kurzusok, modulok, tantervek megsziiletését eredmeényezte. Az
Europa-kompatibilis képzési kinalat mind a gazdasagi, mind a human szféraban rendkivdil
keresett. A magyar oktatasi rendszerben torténetileg is mindig jelen volt az intezmények
kozotti egyiittmiikodésre vald torekvés a professzionalizacio jegyében®®. Erzékelhetd,
hogy a jové a «tudadsalapu» tarsadalomé, amelyhez a gazdasagfiiggd Europdban
élethosszig tarto tanulasi stratégiakra van sziikség.

Az oktatds eurdpai dimenzioi a gyakorlatban az Eurdpai Uni6s tananyagok
kidolgozasat, annak a teljes tananyagba valo integralésat jelentik. Ezzel parhuzamosan
megindult Magyarorszdgon az Eurdpai Unios szakértOk képzését szolgald programok
Kifejlesztése. Fels6oktatasunkban is megjelentek a kozosségi programok: Sokrates,
Erasmus.

Az Eurdpai Unid oktatassal, képzéssel kapcsolatos egyik legfontosabb igénye a
munkaerdpiac altal fontosnak tartott készségek, kompetencidk fejlesztése. Ennek
feltardsara Magyarorszagon tébb vizsgalatot folytattak, amely az eurdpai és a magyar
gyakorlathoz illeszkedé készségigény — felmérési szempontrendszert dolgozott Ki.
Alapvetd célja az oktatas fejlesztési prioritasainak meghatarozasa volt, 6sszhangban a
Nemzeti Fejlesztési Terv elkészitésével. Ily mddon az oktatas-képzes naprakész
visszajelzéseket kap a munkaerd-piac humanerdforras-igényeirél. Az azonban tény, hogy
ezen U] elvarasoknak valé megfelelés nem megy egyik naprol a masikra. Az egyetemek
olyan kompetencidkkal, szakmai-emberi értékekkel bocsatjak ki a hallgatokat, amelyek
mintegy a munkahelyi igényeknek csupan az alapjait teremtik meg. Megnétt a gazdasag

gyakorlatias kompetenciak iranti igénye, amely természetes, de az oktataspolitika szintjén

% Fizel, Natasa (2018): A magyar polgari iskolai tanarképzés torténete (1868-1947) Esély az egyiittmiikodésre
- Professzionalizacio és intézményesiilés Gondolat Kiadd, Budapest.
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ennek teljesitése csak hosszabb tavi befektetéssel lehetséges. Mindezen kézben nem lehet
lemondani az altalanos szellemi képességek fejlesztésérdl, de a gazdasag kompetencia
igényeinek is meg kell felelni.

A kompetencia-alapu képzési rendszer egyik megoldasa a modulrendszer, amely a
képzési folyamatokat kisebb /altalaban fél éves/ pontosan koriilhatarolhato €s értelmezhetd
egységekben hatdrozza meg. Ez rugalmassagot, egymasra épithetdséget, sziikség szerinti
alakithatosagot feltételez. A tovabbi elképzelések az intézményrendszer reformjat vetitik
elore: egységes alapelvekre épiild alapképzés, szakképzés - felndttképzes - felsGoktatas
rendszerét kdrvonalazzak.

Pedagogusok a valtozasok kihivasaiban

Az elsé tényezd, amit meg kell vizsgilni, a tanari palya és a munkaerdpiac
Osszefliggései. Az europai trendek azt mutatjak, hogy sok szempont fliggvényeként: az
iskolas népesség demografiai jellemzdi, az oktatdsi piac mikddése, az
oktatasfinanszirozas helyzete, a szakma presztizsének csokkenese stb. alapjan toébb
orszagban /Németorszag, Nagy-Britannia, USA/ tanarhiany lépett fel. Ez sok okra
visszavezethetd folyamat /palyaelhagyas, hivatasszeretet helyett diplomaszerzési
motivacio, kiégési szindréma stb./, s a progndzisok szerint ez meg tovabb fog fokozadni.

A pedagogusképzésnek a leendé pedagdgusokat olyan ismeretekkel, kvalitasokkal
kell felvérteznie, amelyek az 11j kihivasoknak megfelelé kompetencidkat is tartalmazzak,
fel kell pl. kesziteni az élethosszig tarto tanulasra, az innovaciora, a kompetencia-fejleszto
programok megtervezésére és megvalositasara®.

Az Eurdpai Unio oktatasi koncepcitja az informéaciok es tapasztalatok megosztasat
tdmogatja. Az oktatasi prioritasok jol tiikrozik a tagdllamok nemzeti célkitizéseinek
megtartdsa mellett oktataspolitikajuk dominans, illetve kdzosnek tekinthetd részét. Az
Unio preferdl nevelési, kulturalis ertekeket, mint pl. az etnikai es nemzeti kisebbsegek
irdnyaban torténd pozitiv diszkriminacio, a specialis igényli tanulok integralt oktatésa, a

massag iranti tolerancia, a kommunikativ kompromisszumkereseés.

% Falus Ivan (2007): A tanarra valas folyamata. Gondolat, Budapest.
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Egymas oktatasi reformtorekvéseinek ismerete megkonnyiti a nemzetkozi
egyuttmiikddést, hozzajarulhat az oktatas mindségének javitasahoz. Tudjuk azonban, hogy
ennek a folyamatnak dont6 tényezdje, a hatékonysag egyik biztositéka a pedagogus. A
Bologna-tdrekveseknek megfeleléen sziikségszertivé valt tehat modellek kimunkalasa a
tanari ¢€letpalya alakitasahoz, amely elsGsorban a palyara iranyitds és a palyan valo
megtartas optimalis lehetOségeit dolgozta ki, a palya presztizsét emelendo.

Magyarorszagon az utobbi idészak oktataspolitikai torekveései a pedagogushivatas
értékeit es a sikeres tanari palya megteremtésére iranyulo reformtorekvéseket fogalmazzak
meg. Veégigtekintik a tanari palya iranti elvarasokat, s ennek fenyében irjak korul azt a
professzionalizmust, amely a mindséget, a megujulni tudast, a kompetenciat foglalja
magaban. Leszbgezik, hogy a pedagoguskepzes kdvetelményeit is ehhez kell igazitani. A
pedagdgus szakma erdsitése, a neveldmunka szinvonalanak emelése, és a minden igényt
kielégitd, korszerli pedagodgiai szolgaltatisok irdnyaba kell fejlédnie az oktatasnak,
képzésnek.

Magyarorszagon a pedagogustarsadalom szamara sziikségesseé valt az Uj tarsadalmi
kihivasoknak valé megfelelés, tobbek kozott az élethosszig tartd tanulas igényeinek
elotérbe keriilése. Ezt szolgélja a pedagdgusképzésben a szerkezet- és paradigmavaltas,
amely a tarsadalmi, az eurdpai igényeknek valdo megfelelést iranyozza elé. A pedagogus
szakma kdvetelményei a hagyomanyosnak mondhatdé szakmai-emberi kvalitdsokon tul
lgyermekszeretet, empatia stb./, a folyamatos megujulni tudas, az 0j kompetenciak
megszerzésére vald torekvés, a kapcsolatépitd képesség, a csapatmunkara valo
beallitottsag meglétét koveteli meg®.

Az Oktatasi Minisztérium altal 2000-ben elkészitett pedagogus életpalyamodell
alapelveit kovetve, 2011-ben elkészilt a modell térvénytervezete, amelyet szakmai €s
tarsadalmi vitara bocsatottak. A modell kialakitasanak célja, hogy vonzd és eldre
tervezhetd szakmai karrierképet nyujtson. Ez a mindségi oktatast szolgalja, és 6sztondz a
folyamatos szakmai megujulasra. Az életpalyamodellben az elérehaladés és az illetmény a

szakmai teljesitmeényhez igazodik, belejatszik a palyan eltoltott idd, a tobbletfeladatok

% Falus Ivan & Kotschy Beata (2006): Kompetencia alapti tanarképzés: divatos jelszd vagy a megdlulas
eszkdze? Pedagdgusképzés . 4.
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elvallalasa és a specidlis korlilmények kozott végzett munka. A pedagdguspalya
szintjeinek meghatarozasa nem konnyl feladat, de illeszkedik ahhoz a szakmai
hierarchidhoz, amely rejtetten eddig is megvolt. Ennek megfeleléen gyakornok,
Pedagdgus |. Pedagogus Il. Mesterpedagogus, Kutatotanar fokozatokat alakitottak Ki,
amelyekhez a megfelel6 kompetencia szinteket is kidolgoztak. Ennek a rendszernek a
bevezetése feltételezi a palyakezdés tobbiranyu tAmogatasat /szakmai, anyagi/, a mentori
rendszer kialakitasat, a mesterjel6lti, mester fokozat elvaras-rendszerének kidolgozasat, és
e fokozat elérésének tamogatasat, a pedagogusokat érinté kedvezmények, juttatasok
korének bdovitését, tovabba természetesen mindehhez az anyagi alapok biztositasat.
Mindez a felsdoktatasra, a pedagogusképzésre is feladatokat 16, hiszen a pedagdgusképzes
tartalmat folyamatosan meg kell Gjitani az Europa-kompatibilis elvarasok miatt, tovabba
ki kellett dolgozni a tovabbképzesnek, a mesterpedagdgus fokozatnak a képzési es
kovetelményrendszerét, fel kell késziteni a mentorpedagogusokat feladatuk ellatasara.

A kompetencia-kbézpontu kepzes

A pedagoguskepzeshez szorosan kapcsolodik a pedagdgiai  kutatas es a
pedagoguskutatds temaja. Ezt egyrészt a lezajlo valtozasok teszik egyre fontosabba,
masrészt az Uj feladatoknak, kihivasoknak valé megfelelés. A kutatds azonban nem
maradhat az egyetemek falai kozott, az iskolaban tanitd pedagogusokat is képessé kell
tenni, hogy a kutatasi programoknak teljes értékii résztvevoi lehessenek. Az erre vald
felkészités is feladata a pedagdgusképzésnek.

Az mindenesetre érzékelhetd, hogy a hagyomanyos europai és nemzeti értékek mellé
- nem elfelejtve és félretéve azokat-, Uj szakértelmet add, nem egyszer specialis
tudasanyagot kell atadni. Az informacios forradalom olyan (j egyéni és kdzdossegi
kompetenciak megszerzesét teszi sziksegesse, amelyek a globalizacié es verseny
vilagaban az egyén érvényesiilését biztositjak. Uj értékek, magatartasi mintak, egyéni
cselekvési stratégiak jelentek meg a munkahoz vald viszonyban, amelyre nem lehet elére
felkésziteni a tanitvanyt, csupan azokat a keszségeket lehet kialakitani, amelynek

segitségével dnalldan képes lesz alakitani «kompetencia-tokéjét»*® (Falus, 2006).

% Falus Ivan szerk. (2001): A pedagdgusok pedagdgiaja Tankonyvkiadd, Budapest.
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A kulcskompetencidk komplex tudast jelentenek, amelyeket kiilonbozd szinteken
lehet megragadni: alkalmazhatdsag, tartalom-specifikus megkozelités, normativ,
empirikus jelleg szerint, stb. Sok kérdés vetddik fel ezekkel kapcsolatban:

— genetikusan meghatarozottak, vagy tanulhatéak?

— egyfajta képességet jelentenek-e az erdforrasokkal vald intelligens
gazdalkodasra?

— egy szakmaban valé eredményes miitkodésnek az eléfeltételei? ¥7,%,

Mindezek mellett fontos az egyeni felkésziiltség, a tudas, alkalmazas, kreativitas,
rugalmassag, Onképzési igény, megfelelni akaras. Az interperszonalis készsegek, az
egylttmiikodési  készség, vezetdi képesség, kommunikdcidés hitelesség, interaktiv
informacios, kommunikécios kultira €s a belsd személyiségjegyek: motivaltsadg, pozitiv
attitiid, alkoté gondolkodas, hivataskozpontl €letvezetés.

A ma iskolasai a jovO szakemberei, akiket tgy kell felkésziteni a kihivasokra, hogy
meg tudjanak felelni az 0 és egyre Ujabb elvarasoknak. Az élethosszig torténd tanuldsra
kell felkésziteni 6ket, amely tObbek kozétt az adaptibilitast /alkalmazkodas a gyors
valtozasokhoz/, a kudarckeriilé6 motivaciot, a tobb szakmara épiild szakmaisagot, a gyors
reagalast, a folyamatos képzést és Onképzést, a hajlandésdgot a tér-és iddébeli
mobilizaciora, a magas szintii szakmai kapcsolatépitést, az Onszervezési motivaciokat, a
versenyképesség fejlesztését, sajat eréforrasainak okos felhasznalasat jelenti. A pedagogus
feladata tehat az, hogy ezeknek a kihivasoknak megfeleljen, alkalmazoképes tudashoz
juttassa tanitvanyait.

A pedagogus mesterség klasszikus és Uj tartalmai

A pedagdgusmesterség tartalmilag igen bonyolult, sokrétii fogalom, s mivel szinte
lehetetlenség teljes egészeben abrdzolni, ezért csupan csak néhany gondolat alapjan
kozelitjik meg a témat.

Az egyik tandr nagy hatast képes gyakorolni a tanitvanyaira, életre szol6 élmeényt

jelent a gyerekeknek a vele valo taladlkozas, ezért 6rain a megfeszitett figyelem a jellemzo;

9 Kulcskompetencidk az egész életen at tartd tanuldshoz. Eurdpai referenciakeret. EU Oktatasligyi és
Kulturalis Foigazgatosag, Luxemburg, 2007,
http://www.mobilitas.hu/uploads/1/menu/824/fajlok/europai%?20referenciakeret.pdf.

% Mihaly 11dik6 (2003): Még egyszer a kulcskompetenciakrol. Uj Pedagogiai Szemle, 6. sz.
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a masik keveésbé tud hatni diakjaira, igy komoly erdfeszitést igényel tOlikk az orainak
végigulése. Talan ezek miatt a kilénbségek miatt alakult ki az a felfogas, hogy
pedagdgusnak sziiletni kell, vagyis ehhez a hivatishoz megfeleld adottsdgokra van
szlikség, amelyeket a pedagdgusképzés tud kiteljesiteni, a mesterségbeli tudas elemeinek
megtanitasaval®®.

Elsddlegesen fontos meghatarozni mesterség €s a miivészet szavak jelentését, amely
igazan nem konnyt, hiszen maig folynak vitak, példaul a miivészet szerepérdl, és egyes
milvészeti alkotdsok jelentésérdl, személyiségre gyakorolt hatdsarol'®. A mesterség
leginkabb egy-egy szaktertilet alapos ismeretét, gyakorlasat jelenti. A mesterseg
gyakorlasa elengedhetetlenné teszi a szak alapos ismeretét, a feldolgozand6 anyag, a
rendelkezésre allo eszkozok, a bevethetd eljarasok ismeretét. Egy-egy mesterseg
gyakorléjanak fontos volt mindig is, hogy miivészi, egyedi eszk6z j6jjon 1étre.

A pedagbgus szamara ez a gondolkodéas szintén elfogadhatd, hisz minden tanitasra
varé személyiség — legyen az gyermek vagy felnétt — mind kiilonboz6 belsd tartalommal
bir, és mas-mas “eljarast” igényel, igy mindig mas pedagogiai modszer bevetesét kivanja
meg a nevel6- oktatdé munka.

A hivatasat mesteri médon végzo pedagogus is miivésze szakmajanak. A reakciok a
legkulonfelébb hatasokban csapodnak le, de kozben az eszkdzok szinte ugyanazok.
Ugyanazt a nyelvi készletet haszndljak az irok, koltdk s mégis mas stilusban, mas
mondanivalét fogalmaztak meg. Hasonld vagy ugyanazt a szint hasznalta minden festo €s
mas-mas hatast értek el az egyéni megvaldsitasbdl adédoan. Ezek a szempontok is
megfigyelhetéek a pedagogus munkaja soran. Hasonld vagy egyazon tarsadalmi
csoportbol érkezd tanitvanyok szinte mindig, akér teljesen mas pedagdgiai megoldast
igényelnek egy-egy szituacioban'®?,

Ahogyan a miivészek altal elsajatitott modszerek is kiilonb6zé megoldésokhoz
vezetnek, Ugy az oktatd, neveld folyamat hasonld modszereket feltételez, minden eset

kiilonb6z6 pedagodgiai megoldast fog eredményezni. Amilyen modon a tarsadalmi

% Dombi Alice (2007): Tanari minta- mintatanar APC-Studio, Gyula.
100 Trencsényi Laszl6 (2001): ,,Szemtdl szemben™ esetek és /bal/esetek a tanar-diak viszonyban PolgART, Budapest.
101 Szivak Judit (2004): A reflektiv gondolkodas fejlédése. Gondolat, Budapest.
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kornyezet, a tarsadalmi folyamatok meghatarozzak egy mesterség gyakorlasat, vagy
ahogyan Kkivaltjdk egy miivészeti alkotds megsziiletését, ugyaniigy hatnak az
emberformalo tevekenységre, a neveldmunkara is.

Az elsajatitott pedagdgiai mddszerek alkotd alkalmazésa, és a tanitvany, akinek
nevelésében azokat alkalmazni kell, a mesterek tudasat és a miivészek spontaneitasat,
érzelmi intelligenciajat feltételezi a valddi pedagdgus munkajaban. Szinte miivészet egy-
egy adott szituacioban az ismeretek alkalmazédsa, miivészi érzék kell azok helyes
kombinalasdhoz. A jo pedagdgus tehat mester és miivész egy személyben.

A hivatas olyan magas szintli szakmai tevékenységet jelent, amely a palyaval valo
azonosulas, es amelynek alapja a pedagégus az egyén szamara oOromforras és az
onmegvalositas eszkdze. Magaban foglal egy olyan érzelmi elkotelezettséget, amely a
hivatastudat formajaban jelenik meg. A mesterség sz6t ma mar szintén ebben az
értelemben hasznaljuk. A hivatastudat az egyén munkdhoz fliz6d6 viszonyanak
legmagasabb szintje. A tanari hivatastudat pedig a tanari palyaval kapcsolatos elvarasok
belsévé valasa, meggy6z6dés iranyitotta tevékenység gyakorlasal®?,

A tanari palya ugy valhat hivatdssd, ha a tanar azonosul munkajaval minden
tekintetben. Ez a pedagogus szerepekkel valod azonosulasat, a palya iranti belsd indittatasat
Is jelenti.

Az azonosulas folyamataban fontos elem a tanari mintdk hatasanak tudatositasa. A
tanari mintak a hivatasbeli értékek hordozoi. Az atvett értékek beéplilnek az egyén
értékrendszerébe, amelynek segitségével megvalaszthatja a megfeleld cselekvési modokat
amelyek az adott helyzett6l fliggenek. Az a pedagOgus végzi a munkajat igazi
hivatastudattal, aki valamennyi nevel6i szerepében (ismeretatado, személyiségalakito stb.)
képességeinez mérten a legmagasabb szinvonalon, a hivatas iranti elkotelezettséggel,
alazattal oldja meg feladatait, s ekképpen ad példat tanitvanyainak.

Ahhoz, hogy valaki a hivatasait magaénak mondhassa, tevékenységét a

meggy0dzddésének kell irdnyitania, mert enélkiil nem nyujthat hiteles mintat didkjainak. S

102 Képataking Mésziros Mdria: Viélaszolnak a mentorok http://www.oki.hu/oldal.php?tipus=cikk&kod=FAK3-
Oktataskutato-és Fejleszté Intézet
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bar a tanar mindenképpen hatast gyakorol a tanuldkra, az sem lényegtelen, hogy milyen
forméban és mindséggel teszil®%,

Csak az a pedagogus valhat a mintakdvetés alanyava, aki éli hivatasat, aki
meggydzddéssel kozvetiti a kulturdlis, magatartasbeli értékeket tanitvanyainak. Tehat a
tanar mind személyiségében, mind magatartasdban mintaul szolgal diakjai szamara, s
mivel a mintakdvetd érzelmileg is azonosul a mintaaddval, elfogadja értékeit, ezért pozitiv
kapcsolat alakul ki kozottiik. A tanar megjelenik agy is, mint az altalanos emberi értékek
kozvetitdje, igy sugallhatja a megfeleld viselkedést, és betoltheti a referenciaszemely
szerepét. Az értékekben egyedi és altalanos vonasok is eléfordulnak, amelyek a
magatartds szabalyozasat eredményezik. Az értékek a tandri attitidokben jutnak
kifejezésre, amelyek a tanuldi személyiség pozitiv iranyU fejlesztésének iranyadoi.

A miivész a hivatastudat magaslatan all. De 1gazabdl nem is a hivatastudat teszi
miivéssz¢é — foleg a tanart nem —, hanem az, hogy kreativ modon, egyénileg oldja meg
feladatait. Miivésze csak akkor Iehet valaki a hivatasanak, ha végigjarta azt a hosszu utat,
amely a hivatasbeli elvarasokra vald racsodalkozastol, a belsé elfogadasig, a szakmai
identitas kialakulasaig vezet, és meég az Ut végen is 6romet talal munkajaban, és ha az ut
végeén is ugyanolyan frissességgel tudja végezni feladatait, mint amikor el6sz6r ment be
egy osztalyba tanitani.

A mentori munkara valo tudatos felkésziilés eredményeképpen a mentor a pedagogu
sképz6 intézmény megbizasaval és elvi Utmutatasai szerint a pedagogia szakos hallga-
tok kozoktatasi intézmenyben folytatando egyéni gyakorlatanak szakvezetéi  feladatait,
valamint a mar diplomat szerzett palyakezddk korében az iskolavezetés megbizdsabodl a
palyakezdd pedagogusok szakmai szocializaciojat timogato feladatokat latnak el*%,

Mentornak lenni

103 Dombi Alice (2007): Tanari minta- mintatanar APC-Studio, Gyula.

104 Juhasz Jozsefné: A mentori munka a gyakorlatban.  http://www.oki.hu/oldal.php?tipus=cikk&kod=uj
vizsga uj_tudas-2szakmai-juhasz - Oktataskutato- és Fejleszt$ Intézet
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A mentor szerep szamos funkcidja mellett mintaad6 szerepfeladatokat olel fel. Ezek
a szerep jellemzOk megjelennek a mentor tanar nevelési stilusanak, ismeretatadod
technikainak, és emberi tulajdonsagainak egyttesébent®,10¢,

A mentor személyiségjellemz0, tudas-struktlraja, szakmai és mentori kompetenciai
meghatarozzak pedagdgiai attitlidjét, professzionalis hozzaallasat. A mentorképzésben
ezeket a szakmai-mentori képességeket kell kifejleszteni, megfelelé szakmai kornyezet és
a mentori mintakovetés modszerét alkalmazva'®’.

A mentor kepessegkészlete, személyiség jellemzdi:

— Erett, koherens pedagdgus-személyiség;

—  Ertékkdzpontusag, mintateremtés, adaptivitas;

—  Demokratikus tarsas kapcsolatéepités;

—  Szociélis érzékenység, tolerancia, empatia;

—  Pedagogiai tapasztalat;

—  Magas szintii, biztonsagos szakmai tudas;

—  Modszertani gazdagsag es igényesseg;

A mentorpedagdgiai tevékenység modszerei:

—  Interperszonalis modszerek;

—  Korrekciés modszerek, gyakorlasi modszerek; korrepetalas, felzarkoztatas;

— Integraciés-inkluziv modszerek;

—  Sikerre orientalt vagy kudarckeriil6 médszerek; (megkiizdés, flow)

—  Alternativ mddszerek;

A mentoralas es a szakmai kornyezet:
—  A«val6sagos» kdzoktatasi intézmeny legyen a gyakorléhely;

— A hallgat6 «az intézmény vilagat» ismerje meg;

105 Kovacs, Krisztina (2015): Mentori kompetenciak, szerepek, tevékenységek egy vizsgalat tiikrében. In.
Arato, Ferenc (szerk.). Horizontok Il.: A pedagdgusképzés reformjanak folytatdsa. Pécs: Pécsi Tudomanyegyetem
Bolcsészettudomanyi Kar Neveléstudomanyilntézet,pp.87-99. https://kompetenspedagogus.hu/sites/default/files/06-
Arato-Ferenc-szerk-Horizontok-pte-btk-ni-2015.pdf

106 Kovacs, K. (2017): Mentoring: Berufseinstieg in der Professionalisierung von Padagoglinnen in Ungarn. ph
publico, 12, 73-80.
https://www.phburgenland.at/fileadmin/user upload/Forschung/Forschungsergebnisse/ph_publico/ phpublico 12.pdf

197 Dombi, Alice & Kovacs, Krisztina (2015): Mentor Teacher Training in the Light of a Study at the
University of Szeged. The New Educational Review, 15(2), pp. 201-210. https://tner.polsl.pl/e40/al7.pdf
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— Aqgyakorlo intézmény és partner intézmény tevékenységének meghatarozasa;

— A miikddés szabalyainak kialakitasa;

— A partnerintézmeny feladatainak meghatarozasa;

— A gyakorlatvezeté mentor feladatainak kialakitasa;

A mentor tudas-struktaraja:

—  Pedagdgiai-pszicholdgiai tudas;

— A gyermeki, serdiilokori €s ifjukori fejlodésre vonatkoz6 tudas;

— A nevelési-fejlesztési funkciok ismerete;

—  Onismeret, mentori szerepre val6 alkalmassag;

—  Oktatasi strategiak;

— Jogszabalyok ismerete;

Szakmai tudas

— A koOzoktatasi intézményrendszer, a pedagoguspalya, a pedagogusi
munkakorok kovetelményeinek, szabalyozasanak ismerete;

—A pedagogusképzés folyamatanak, a pedagogiai, pszichologiai, a szakteruleti es a
gyakorlati képzési elemek kdvetelmenyeinek az ismerete;

—A hallgatéi korosztallyal valé foglalkozas nevelés- és oktatas-lelektani,
szocioldgial, specialis médszertani ismeretei;

—A szakkepzettséghez kapcsolodo szaktudomany és szakmaodszertan ismerete;

—A kozoktatasi intézmények miikodésének, kdrnyezeti kapcsolatainak attekintése;

—A pélyakezddk beilleszkedésének tamogatasdhoz sziikséges mentalhigiénés
Ismeretek;

—A kozoktatasi intezmény dokumentumainak, pedagdgiai programjanak, (a specialis
terlileteket is beleértve annak specialis terlleteit is: (pl. inkluziv nevelés, egészségnevelés,
gyermekvédelem stb.) ismerete;

—A mentoralas/tandcsadas korszerti elméleti és gyakorlati ismeretei;

Kompetenciak
— Atanuloi személyiseg fejlesztése;
— tanuldi csoportok, kdzdsségek alakulasanak segitése

— A pedagdbgiai folyamat tervezése;
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— A tanulok miiveltségének, képességeinek fejlesztese;

— Az egész életen at tartd tanulas igényének a fejlesztése;

— Atanulasi folyamat szervezése és iranyitasa;

— A pedagdgiai értékelés valtozatos eszkizeinek az alkalmazésa;

— A hallgatéi személyiség fejlesztése;

— A gyakorlati csoportok, kdzdsségek alakulasanak segitése;

— A pedagdgiai folyamat tervezésére valé alkalmassag;

— A jeloltek szakmai miiveltségének, képességeinek fejlesztése;

— Az egész életen at tartd tanulas igényének a fejlesztése;

— Atanulasi folyamat szervezeése és iranyitasa;

— A pedagdgiai értékelés valtozatos eszkdzeinek az alkalmazasa;

A mentor szakmai kompetenciai

— Hatékony szakmai egyiittmiikodés és kommunikacio;

— Az iskolai gyakorlat — képz6é intézmény akkreditacids dokumentumaiban leirt
kovetelményeknek megfelelo-megtervezesere, megszervezésére, vezetésére es értékelése;

— A hallgatok kiilonbozé forméban torténd (tanorai és tanoran kiviili)
tapasztalatszerzésének iranyitasa;

— A hallgato/kezdé pedagoégus munkdjanak nyomon kovetésére, fejlesztd
értékelésére, konstruktiv visszajelzeések adasa;

— Szakmai kompetenciak felismerésére, fejlesztése, mérése, értékelése;

— A hallgatoéi’kezdd pedagdgusi reflektivitds szakszerii, korszeri eszkozokkel
torténd kialakitasa, fejlesztése;

— Onmiivelés igényének kialakitasa, az elkotelezettség erdsitése, a palyakezdés, a
beilleszkedés tAmogatasa;

— Az adott szaktertileten korszert, j6 gyakorlatok bemutatasa;

— A hallgaté/kezd6 pedagogus szakmai szocializacijanak tdmogatasa;

— Az egész életen at tartd tanulast, a hallgatok szakmai szocializaciojat megalapozé
kompetenciék fejlesztése;

Szakmai képességek
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Az adott pedagogusi alapképzési vagy mesterszak képzési és kimeneti
kdvetelményeiben megfogalmazott szakmai kepességek mellett az alabbiak tartandok
szem elott.

— Az intézmeényi gyakorlat megtervezése, megszervezése, vezetése és értékelése;

— Hatékony szakmai egylittmiikodés a hallgatoval/’kezd6é pedagdgussal;

— Professzionalis kommunikacio és konstruktiv konfliktuskezelés;

— A hallgato/kezd6 pedagogus munkdjanak nyomon kdvetése, fejlesztd értékelése,
konstruktiv visszajelzések;

— A pedagdgusi szakmai kompetenciak felismerése, fejlesztese, mérése, értékelése;

— A hallgato/kezdé pedagdgus reflektivitdsanak (Onreflexiojanak) szakszerd,
korszerli eszkozokkel torténd kialakitasa, fejlesztése;

— Az Onmivelés igényének kialakitdsa, az elkotelezettség erdsitésére, a
palyakezdes, a beilleszkedés tAmogatasa;

— Az adott szakteriileten korszerti, jo gyakorlatok bemutatasa;

— A hallgatd/kezd6 pedagogus szakmai szocializaciojanak tAmogatasa;

— Az egész életen at tarto tanulast, a hallgatok szakmai szocializaciojat megalapozé
kompetenciak fejlesztese;

— A hallgatéval torténd segité kapcsolat kialakitdsa, a folyamatos személyes
tamogatas;

Szakmai attitiidok

— Nyitottsag a hallgatoi kezdeményezések irant;

— Fontosnak tartja, hogy a hallgaté/kezd6 tanar taldlja meg a személyiségéhez
illeszked6 sajat szakmai fejlodési Utjat;

— Frti és elfogadja a segité-timogatd kapcsolat kialakitasanak, ebben a sajat
szerepenek, illetve a folyamatos onreflexiojanak a jelentdségét;

— Feleldsséget érez a hallgatok iskolai tapasztalatainak értelmezéséért, fontosnak
tartja a szakma nehézsegei mellett a szakma szépségeinek tudatositasat is;

— Fontosnak tartja a hallgatok fejlddésére adott folyamatos pozitiv
visszajelzéseket;

— Elkotelezett az eredmenyes iskolai gyakorlat kiemelt jelentosége mellett;
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A mentori szerepfeladatok kozott a szakmai szerepvallalas és felelosség olyan
elkotelezettseggel  jarul, amely realis szakmai Onismereten, a mentorélttal,
pedagogusokkal, sziilokkel, gyerekekkel vald egyiittmiikodési képességen alapul, szakmai
értéktudattal, felel6sségteljes, kommunikacio-€s kompromisszumképes magatartassal
tarsul. A szakmai attitlid személyes példamutatissal, a pedagdgus szakmai iranti
elkdtelezettséggel tarsul. Mentorhallgatdk mentorképe arulkodik arrol, milyen elvarasai
vannak a jeldlteknek a mentor szerepekrdl, a mentoralasi folyamat jellemz&ir611%,

Osszegezés

Magyarorszagon a pedagogustarsadalom szamara szlikségessé valt az Uj tarsadalmi
kihivasoknak vald megfelelés, tobbek kozott az élethosszig tartd tanulas igényeinek
elotérbe keriilése. Ezt szolgalja a pedagogusképzésben a szerkezet- és paradigmavaltas,
amely a tarsadalmi, az eurdpai igényeknek valdé megfelelést iranyozza elé. A pedagogus
szakma kovetelményei a hagyomanyosnak mondhato szakmai-emberi kvalitasokon tul
lgyermekszeretet, empatia stb./, a folyamatos megujulni tudas, az Uj kompetenciak
megszerzésére valdo torekvés, a kapcsolatépitd képesség, a csapatmunkara valo
beallitottsag meglétét koveteli meg. A pedagogus szakma megujulasi folyamataban
kozponti helyre keriilt a mentori szerepkdr, amely mind a palyakezddk, mind a
pedagogusjeldltek esetében szerepet jatszik.

A mentori munka feleléssege és szépsége egyiittesen jellemzo a jol mikddé mentor
— mentorélt kapcsolatra. A mentori szerepfeladatok mind a palyakezdé pedagogus, mind a
gyakorlatat teljesité pedagdgusjeldlt esetében a palyaszocializacid folyamatat segitik.
Ebben a folyamatban rendkivul fontos a szakma szépségeinek megléattatasa, a feladatok
kihivaskent vald ertelmezése. Mind a palyakezd6, mind a gyakorlo idejét toltd
pedagogusjelolt elézetes nézetekkel rendelkezik leendé hivatasardl. Ezek az elkepzelesek
esetenkent nem a realitason alapulnak, talzé elvarasok, esetleg tévképzetek jelennek meg,

avagy a gyakorlatlansagbdl eredé helytelen megoldasok sziiletnek egyes helyzetekben. A

108 Kovacs Krisztina & Fayné Dombi Alice (2015): Mentortanar szakos hallgatok mentorképe, mentorszerep-felfogasa. In.
Torgyik Judit (szerk.). Szézarci pedag6gia. Komarno: International Research Institute, pp 319-331.
http://mww.irisro.org/pedagogia2015januar/63KovacsKrisztina-FayneDombiAlice.pdf
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mentor pedagogusnak éppen ezért ra kell hangolédnia mentoraltja gondolat — és
érzésvilagara, hogy hatékony segit6-tamogato attitiiddel kézelithessen kollégajahoz.

Az onmivelés igényének kialakitasa, az elkotelezettség erésitése, a palyakezdés, a
beilleszkedés tamogatasa, a hallgatd/kezdé pedagdgus szakmai szocializacidjanak

tamogatasa a mentorpedagdgus elsédleges feladatai kdzott szerepel.

2.2. CYUYACHI TEHJAEHLII PO3BUTKY MPO®ECIAHOI MIATOTOBKU
BUMTEJIB: MIDKHAPO/IHUWI BUMIP

Onena Ozienko

Y cycnimeetBi XXI CTOMTTS OCBITa PO3MISIAETHCS SIK JKEPENO COINAIBLHOTO,
C€KOHOMIYHOT'0, TIOJIITHYHOTO Ta KYyJBTYPHOTO pO3BHTKY. ToMy, ocoOjmBa yBara
NPUIUIAETHCS TIPOQECIifHIN MATOTOBKYA BUMTEIS, TIOIMTYKY ONTUMAIBHUX IUIAXIB OO ii
CTPYKTYPH, 3MICTYy, TEXHOJOIA BIANOBIIHO 10 TMPOIECIB Tio0ai3allii, IHTerpaiii,
mdposizauii. Ha mymxy npodecopa B. Anapyiienka, caMme Ha BUUTENS MOKIIAIAI0THCS
HAMOUIBIII Hafil, OCKUIbKH BiH (OopMye IIKaTy IIHHOCTEH, sika crpusie i 3ade3mneuye
€MIHICTh JIIOJUHUA M CYCHUTBCTBA, JIOAMHU W JEpKaBH, JIIOJUHU I JIOJUHU Y €IAHOMY
€BPOIECHCHKOMY TIPOCTOpl. YUHUTENh BHUPOIILYye Cy0’€KTa HHUHIMIHIX 1 MaHOyTHIX
00’€THABYMX TIPOLIECIB, BHXOBYE 3JaTHICTh JKHTH ¢ TMpaIfoBaTd B yMOBax
MOJIKYIBTYPHOI B3a€MO/IIT HAPOIIB €BPOIIEHCHKOTO MIPOCTOPY, CIIBPO3MIPHICTH CY/IKEHb

109 Tle Bumarae miAroTOBKM yuMTENs

1 JTiif, TOJIEPAHTHICTh 1 TPOMAISHCHKY COMITapHICTh
HOBOT (hopmartii, TOTOBOrO 110 peamizaiii mpaB JIOAWHH, JAEMOKPAaTHUYHUX CBOOOM 1
MDKKYJIBTYPHOTO — B3a€EMOPO3YMIHHS. Y  JOKYMEHTaX TNPOBITHUX MDKHAPOTHUX
oprauizamiii (FOHECKO, OECP, Pagun €Bporu, €Bporneiicbkoi Komicii To1mo) BuuTesb
XXI cromiTrsi BU3HAETHCS HOCIEM CYCHUIBHUX 3MiH. 3 OIJSIIy HAa BaKIIHMBICThH

pexomennariin FOHECKO momo cycnibHO-TIONITHYHOTO CTABJICHHS /10 BUWTEIHCTBA

3a3HAYMMO, IO B IOKyMEHTaX, MoB’s3anux 3 rnporpamoro KOHECKO «Ocsita ist BCix»,

109 Anppymenko, B. I1. (2015). MonepHizamis megarorivHol OCBiTH B KOHTEKCTi BHKIHKIB XXI CTOMITTS.
€sponeiicoki nedazoeiuni cmyoii, 56, C. 58.
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HaroJIOIyeThCsl, 110 MEeNAroriyia AiUIbHICTh MA€ 3HAYEHHs Ul BChOI'O CYCILUIBCTBA 1
BUMAra€e BiJ YYMUTENIB IJIMOOKMX 3HAaHb Ta OCOOJMBOI MailcTepHOCTI, HAOyTHX 1
MiITPUMYBaHUX y pe3yJbTaTli CUCTEMATUYHOI i Oe3nepepBHOi ocBiTH. BoHa 3000B’s13y€
TaKOX MAaTH MOYYTTsI OCOOMCTOI M KOJIEKTUBHOI BIAMOBIIATBHOCTI 32 OCBITY LIKOJISIPIB 1
3a 3a0€3MeUeHHs M HalOUIBII CIPUATIMBEX YMOB Y HABYATIBHHX 3aKnaax o,

Ha mnotpeGy mnpodeciiiHOi MiATOTOBKM MaiOyTHIX YYUTENiB 3 ypaxXyBaHHSIM
npolieciB Tiodai3allii Ta iHTerpailii, MiKHAPOJIHOIO BEKTOPY YKa3ylOTh HOPMAaTHUBHO-
NpaBoBl JOKYMEHTH YkKpaiHu: HairioHanmbHa cTpaterisi po3BUTKY OCBITU B YKpaiHi Ha
2012-2021 poxwu, 3akoH Ykpainu «IIpo ocsity» (2017), 3akon Ykpainu «lIpo Buury
ocBity» (2014), Konmeris «HoBa ykpaincbka mikomna» (2016), Konuerniiisi po3BUTKY
nearoriyHoi ocsitu (2018).

AHali3 HAyKOBOi JIITepaTypHu 3acBiIuye, IO MpoOJieMaM TeAaroriyHoi OCBITH
3aB/IM PUAUTSIIACS CYTTeBA yBara 3 00Ky JocHiaHUKIB. Tak, 10 npobiemu hopMyBaHHS
O0COOMCTOCTI CY4acCHOTO BYMTENs 3BepTAMCA Taki BueHl, sk B. AHIpyIieHko,
C.Tonuapenko, M. €BryXx, B.Xypascbkuii, I 3s3toH, B.Kpemens, O. CaBueHko,
C. CucoeBa, B. Oruer’rok Ta iHmi. CyTTeBUN BHECOK Yy PO3POOKY MPOOJIEMU PO3BUTKY
TIe/IaroriyHOl OCBITH Y 3apyODKHHUX KpaiHax 3poOWIIM BiIOMI BITYM3HSIHI BUCHI, a caMe:
H. Asmientok, H. JlaBpuuenko, T.JleBuenko, M. Jlemenko, O. Jlucosa, O. JlokimuHa,
B. JIyrosuii, O. MarsieHKo, C. Maptunenko,  JI. IIlyxoBcbKa, A. COpyena,
O. CyxomimHCBKa Ta iH. JIoCTIIKEHHIO MTPOBITHUX HAIMPSAMIB cydacHoi pedopMu BHUIIOT
nefaroridyHoi ocBitTi y Benukiii bpuranii npucssiaeni nparii H. ABmentok, FO. Kimenka,
O. Jleontnepoi, A. IlapiHoBa, H. fmmmmu ta iH.; Kamami — M. KpacoBuipkoro,
H. Myxan, I. Pycnaka, M. CmupnoBa Ta iH.; CIIIA — B. XXykoBcekoro, O. 3a00510THOI,
B. KoBanenka, T.KommanoBoi, O.JliteinoBa, O. PomanoBcbkoro; I'pemii -
O. Ilpouenko, H. IToctpuray ta iH.; @pantiii — O. ABkceHTheBa, B. Jlamuxina, I'. Jlentyk,
O. Pomanenko Ta iH.; Himewunni — H. Kozak, H. Maxuns, O. [Tpunnisak Ta iH.; [Tomsrmi —
A. Bacumok, 1. Kopunna, O. JlutBak Ta iH.; [lIBenii — H. Kapnenko, JI. MoB4aH Ta iH.

HaykoBuii  1OpoOOK  3apyOLKHMX  yY4EHHMX CBIIYMTh TMPO  aAKTYaIbHICTh U

119 The Report & Education for All (EFA) - https://en.unesco.org/gem-report/report-education-all-efa
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OaraToacnekTHICTh TpoOsieM mnegaroriunoi ocBitu (P. Apnonsa (R. Arnold), M. baep
(M. Bayer), ®@. Byxoeprep (F. Buchberger), I'. Baiinep (G. Weiner), E. Bimterac-Peiimepc
(E. Villegas-Reimers), A. I'tertxopn (A. Glatthorn), A. I'pis3 (A. Greaves), JI. {apiminr-
Xammonn (L. Darling-Hammond), C. et (S. Day), X. Ixamk (H. Judge), JI. Iarsapcon
(L. Ingvarson), JI.Kamoc (D. Kallos), [.Koxen (D.Cohen), Il Jleiinepicu
(P. Laderriere), k. Jle Metaiic (J. Le Metais), I. Hus (G. Neave), ®. HriomeHu
(F. Newmann), T.Caunmep (T.Sander) , B.Xa0epman (V.Haberman), A. Xaprpisc
(A. Hargreaves) ta in. [Ipote, y 3B’s13Ky 3 MIBUAKOIUIMHHUMHU 3MIHAMH y Cy4acHOMY
CYCHUIbCTBI, TpoOieMa NpoQeciiiHOl MIArOTOBKM BYMTENS Yy 3apyOLKHUX KpaiHax
notpelye MOAATBIIOr0 PETEIHHOTO JOCHIIKEHHS, BU3HAYCHHS MPOBIIHUX TEHACHIIIN il
PO3BUTKY, 1110 JIACTh MOKJIMBICTh CKOHIICHTPYBATH 3YCHJUIA Ha CTPATETIYHUX HampsMax
yJIOCKOHAJICHHS TTPOGECIHOT MIATOTOBKYA BUUTENS B Y KpaiHi.

AHamniz HayKoBOi1 JITEpaTypd CBIUUTH MPO Te, IO PIZHOMAHITHICTH, sKa €
HaXapakTepHILIOW PHCOK CHUCTEM IMeJaroriyHoi OCBITH, 3YMOBIIOETHCS 1CTOPHUYHUM
4acoM, HaIllOHATHUMH OCOOJIMBOCTSIMHU Ta COIUAJbHUMH YMOBAaMHU PO3BUTKY OKPEMHX
kpaiH. IIpore 3aragpbHHM I8 YCiX CHCTEM TI€AroriyHoi OCBITH € 3yMOBJICHICTH ii
PO3BUTKY 3 BUMOTaMHU JI0 MIITOTOBKUA BUMTENB 3 OOKY JEepXaBU Ta CYCHUIbCTBA Ta
3aJICKHICTh BiJI CBITOBUX TEHJICHITIH PO3BUTKY OCBITH. [locTinKyemMo mei B3a€MO3B’S30K.
Tak, y 70-Ti poku XX CTOMITTS Pi3KO 3pocia morpeda y po3MIupeHHI CHCTEMH OCBITH, 110
3YMOBITIOBAJIOCS HAYKOBO-TEXHIYHMM mporpecoM. LI yacu Ha3MBAarOTh «PEBOJIIOIIEIO
O4iKyBaHb, AKi MOCTIHO 3POCTAIOTH», TEPIOZIOM «OCBITHEOro Oymy»i!. 3posymino, 1mo
1€ OTPEeOYBAIO PI3KOTO 30UTBIIICHHS KUTBKOCTI YYUTENIB, MPHU I[bOMY HE MPHUALIIOCT
BIATIOBITHOI yBarWm JO SIKOCTI 1X IMIATOTOBKH. Pe3yibpTaT Takoi CHUTyallil cTajm
3pO3YMUTUMH Mi3HIIIE, KOJM MOJIONI BYUTENl Malld TPYAHOII y BHUPIMIEHHI CKIaTHUX
npooeM.

VY 80-Ti poku IPUHATIIIO PO3YMIHHS TOTO, IO OCBITA € BAXKIMBUM (DAKTOPOM, SKHUN
BU3HAYA€ EKOHOMIYHE 3POCTAaHHSI KpaiHH, i KOHKYPEHTOCTIPOMOKHICTh, A€ MOXKJIMBICTh

JIOJIMHI BIIEBHEHO MOYYBaTHCS Ha PUHKY Npanil. BomHouac roctpo crana mpoOriema

111 Grossman, P. (2008). Responding to our critics: From crisis to opportunity in research on teacher education.
Journal of Teacher Education, 59(1), P.14
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SKOCTI MATOTOBKU MIKOJISIPIB Y PO3BUHYTUX KpaiHax CBITY Ta, 3yMOBJIEHA HEIO, TpodeMa

«I3roiB CHCTEMH OCBITH» 12,

Tomy, came y i pOKH pO3MOYMHAOTECS pedopMu
MeIaroriyHol OCBITH y MPOBLAHUX KpaiHax cBity. Hanpuknan, y Benukiit Bpuranii y 1988
poui 6yB NpHIAHATHI HOBMI 3aKOH HpO OCBITY''®, AKMil JTOKOPIHHO 3MIHHB CHCTEMY
OCBITH, BU3HAYMBILM OCHOBHHUMHU HAIlpIMKaMu pe(opMyBaHHS BUILOi OCBITH B3araii, Ta
MeJaroriyHoi OCBITH, 30KpeMa, IEHTpaIi3allil0 yMpaBIiHHA Ta CTaHaaprTu3aiiio. bymu
chopMyJIbOBaHI 3arajbHI OCBITHI IIUTl JIJIST BCIX BUIIB MIATOTOBKM BYMTENIB. Bigromi
BUMTENb MICH 3aKiHYEHHS 3-X a00 4-X pIYHHMX KYpCiB OTPMMYBAB CTYyIEeHb OakajiaBpa

114

ocBiTh . Y @panuii micns npuitasatTs 10 munasa 1989 poxy HationansHoro AcamOineero

(bpaHIly3bKOr0 TMapiiaMeHTy 3aKkOHY MpO 3arajibHl MPUHIMIIA OpraHizailii CHUCTEeMH

115

OCBITH , nezlarorqua OCBITa cTajia HpiOpI/ITeTHI/IM HaIllpsAMOM PO3BUTKY CUCTCMHU OCBITH

B kpaini. Y CIIA, micns momnosimi «Haris B Hebesmen» (1983p.) Takox moyanu
CTBOPIOBATHCS HALIOHAJBHI CTAHAAPTH MeAAroriyHoi ocsitu'e,

MoskHa BBKaTH JOCUTH JIOTTYHUM Te, 10 TMPOOJIEMH SKOCTI MiITOTOBKH TIEIaroris
y 70-Ti poKH, HU3bKA SIKICTh 3HaHb IMIKOJSIPIB 80-X poKax, a TaKOX MIOOaTbHI Mirparii
NPUBEJIH JI0 TOSBU MPOOJIEMU TPaMOTHOCTI HaceneHHs Y 90-Ti poku. Y CBIIOMIICHHS ITi€i
poOJIeMHu JT03BOJIMIO pe(opMaTOpChKi 3yCHIUIS CIPSIMYBAaTH Ha IABHILEHHS SKOCTI
IiATOTOBKK MaiOyTHIX yuwurteniB. Hampuknan, y Benukiii bpuranii AreHTCTBO 3
ITITOTOBKY BYMTEIIB TIOYMHAE PETEIIHHO KOHTPOIIOBATH HABYAIBHUI ITPOIIEC, PO3POOIISIE
JIOCUTB KOPCTKI KpHUTEpii TOTOBHOCTI 10 mpodeciiiHoi misuibHOCT. Y 1995 poii HUM
IIPOTIOHYETHCS TIEPETIK KOMITCTEHITIH, SIKUMH TIOBUHEH BOJIOMITH MaHOyTHINH BUHTENb. Y
1997 pomui JlenapTaMeHT OCBITH Ta HayKH 3aTBEp/uKye JleprkaBHUI HABYAIbHUHN TUIAH y

rajgy3i MATOTOBKM BYHTENiB, a y 1998 pomi — mepenik 3araJbHUX CTaHAAPTIB 3

IiITOTOBKM BYMTEJIs HE3ANIEXKHO Bl BUOPAHOTO OCBITHHOro Mapipyry . Pedopmu, sxi

112 Mykan, H. B. (2011). ITpodeciiiHuil po3BUTOK YduTeiB 3arajlbHOOCBITHIX Hikin Bemikoi Bpuranii, Kanaau,
CIIIA - JIsBiB: Bua-Bo. JIsBiBCchKOI TomiTexHiKH, C. 64.

U3Education Reform Act, 1988. URL: http://www.legislation.gov.uk/ukpga/1988/40/contents

114 Halstead, V. (2003). Teacher Education in England: analyzing change through scenario thinking. European
Journal of Teacher Education, 26 (1), - P. 68.

115 Loi d’orientation du 10.07.1989 - http://www.siwadam.com/hmm/ enf3. htm

116 penelope M. Earley, David G. Imig & Nicholas M. Michelli.(2011). Teacher Education Policy in the United
States: Issues and Tensions in an Era of Evolving Expectations. New York, NY: Taylor & Francis Routledge, P. 114.

117 Husbands, C. (2008). Reflections on issues in teacher education. United Kingdom submission to the Alliance,
Institute of Education, University of London.
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BinOyBasiucst y CIIIA, Oynu cripsiMOBaHI Ha MiABUILNEHHS SIKOCTI MEAAroriyHOi OCBITH
yepe3 BUKOPUCTaHHS IHHOBAIlIMHMX TEXHOJOTIM HABYaHHS, SKI 3/aTHI CHOPHUITH
HENEpepBHOMY  PO3BUTKY Iiefarora, HWoro mnpodecitHoMy Ta  OCOOUCTICHOMY
3pocTanHoM S,

[Toyarok XXI cTOMTTA XapakTepU3YeTbCS IHTEPHAIIOHATBHOIO YHI(IKaIIIEO
CHCTEM, CTPYKTYp Ta 3MICTY MEAAaroriyHoi OCBITH, CTBOPEHHS €IMHOTO €BPONEMCHKOTO, a
B Mail0yTHbOMY, CBITOBOTO OCBITHHOI'O MPOCTOPY, BXOJKEHHS €BPONEHCHKUX OCBITHIX
cucteM 10 bomoncekoro mporecy. lle crpusic po3poOrii HUISXiB Y3rOMKEHOCTI Ta
rapMOHI3allii CUCTeM TeIaroriyHoi OCBITH.

[TopiBHsiemo cuctemMu mnpodeciiHOi MiArOTOBKM BYMTEIIB y TaKUX PO3BUHEHHX
kpainax cBity sik CLLIA, Kanana, ®paniis ta Benuka bputanis.

Y Crpareriunomy mmiani [enapramenty ocpitu CIIIA 3a3HaueHo, 110 «OCBITHS
pedopMa HIYOTO HE BapTa, SKIIO BOHA HE Oepe 10 yBaru noTpedu OCBITSIH. YUHUTENl HE €
00’€eKTamMu OCBITHBOI pedhopMu, BoHM — ii aBanTapa»'!®. Taka qyanbHa ponb memarora, B
SIKI BIH BUCTYTIA€ 1 00’ €KTOM, 1 cy0’eKTOM pedopMyBaHHS, BU3HAYAE BAXKIMBICTH HOTO
npodeCiifiHOI MArOTOBKH, OCOOJIMBY yBary 10 pedopmyBaHHS IeJaroridyHol OCBITH B
IIJTOMY.

Ilenaroriuna cucrema CIIA noeaHye Tpy akaeMidHUX CTYTICHS:

—  GaxanaBp mexaroriku. Moro mprcBoeHHs nependadae 4-x piuHe HABYAHHS HA
dakyIpTeTI TyMaHITAQPHUX HAyK (UM TPUPOJHUYMX HAYK) Ta PIUHY CIIeIiali3alliio Ha
negarorivHoMy ¢akyibTeTi. Haromocumo, mo me 3arajbHa Tporpama HaBYaHHS IS
3M00yTTSI HAYKOBOTO CTYIEHS B TPHhOX MPEIMETHUX IUIONIMHAX, 3aMICTh TPAJIUIIIHOTO
HaBYaHHS 32 OCHOBHOIO CIELIAIBHICTIO;

—  MaricTp nenaroriky. Moro npruCBOEHHS BUMArae BKe JBOPIYHY CIICIiali3allifo

Ha MeAaroriYyHoMY (aKyIbTeTi;

118 Fraser, J. W. (2007). Preparing America’s teachers: A history. New York: Teachers College Press. — P. 74
118 US Department of Education (2001). Strategic plan 2002 —2007. P. 41
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— goktop ¢uiocodii (mokrop memarorikk). Ha 1el cTymeHb MOXYTh
NpeTeHAYBaTH MAariCTpH, fKi HABUAIMCS 1€ TPU POKM Ta 3aXUCTUINA JOKTOPCHKY
nucepranio’?,

3a nanumu HailioHaabHOro IEHTPY CTATHCTHKHM B OCBITI, IHCTUTYLIT MeJaroriayHoi
ocBiTt CHIA cknagatorbess 3 1206 menmaroriuHux IMIKUI, KOJEMXKIB, (DAKyJIbTETIB 4H
JIeapTaMEHTIB, SIKI po3TalloBaHi y 78% YOTUPHOXPIYHUX KOJEIKIB 1 YHIBEPCUTETAX
CIHIA. OcsitHio nporpamy OakanaBpa nponoHyoTh 401 miapo3AUTiB MearoriyHoi OCBITH
(konemxki, BIIUICHHS (paKyIbTETIB), SIKI IOPIYHO MPONOHYIOTH BUITyckatu 13% BumnTenin
JUISL TIOYATKOBHX 1 CEPEeHIX MIKUI. Marictepchki MporpaMu aKpeAUuTOBaHO B 562 BUIIMX
MearoriyHrX IIKOJIaX, KoJiemkax Ta Ha (akynpreTax memaroriuHoi OcBiTa JOPOCIHX:
TEOpis, JIOCBi, TMEepCHeKTUBUM OcBiTH YHiBepcuTeTiB. lllopiuno ix 3akiHuyrorh 54%
BUMTENIB. 228 CTPYKTYpPHUX MIAPO3JUIIB YHIBEPCUTETIB MPOMOHYIOTH MPOrpaMu
IrOTOBKM JOKTOPIB y ramy3i ocBitu 2L,

Oco6muBictio migrotoBku BumteniB y CHIA € ii TpamguiiiifHa CrpsSMOBaHICTh Ha
NIEBHY BIKOBY TI'pymy Y4HiB. Tak, CTyImiHb OakajiaBpa JO3BOJISE€ BUKIIAJAATH B TIOYATKOBIM
Ta CEpeJIHIN IITKOJII OCHOBHI JUCIMILIIHM, a CTYITIHb MaricTpa Ja€ MOKIUBICT BUKJIAAATH
y crapmriid mxkomi (10-12 kimacu) omHiei ab0 KUIBKOCTI CYMDKHMX JTUCITUIUTIH. 3a
pexoMmeHariero HarioHaapHOT KOMicCii 3 THTaHb HaBYAHHS OLTBII MTOCHUJICHO BUMOTH JI0
akajieMiuHoi ¥ mpodeciitHoT mAroToBKHU. 3apa3 OTpUMATH TOCTIHHY JIIEH3II0 Ha MPaBO
BUKJIQ/IaTH B 3araJIbHOOCBITHINA a00 cepeTHIi IITKOJIi MOYKHA JIUIIE 32 YMOBH 3aBEPIIICHHS
KypCy MaricTepchkoi miarotoBku. Tpeba 3a3HaunTH, 110 MpodiIeMa SKOCTI podeciitHol
MITOTOBKA € JIOCUTh akTyanbHOI. KokeH mrat po3poOsisie BiIacHI BUMOTH, SIKI €
00OB’SI3KOBUMH TUTBKK JJIs1 (pefiepalibHUX 3aKJIafiB OCBITH, IO PO3TAIIOBaHI B INTATI.
BapiatuBricTh JilleH311 Ta BUMOTr MIOJ0 MPOdECiifHOi MIATOTOBKA BUYUTENIB €
HeraTUBHUM (hakTopoM 110710 mpodeciiinoi MoOUTbHOCTI BunTeniB Ha Teputopii CIIA.

Came tomy 3 2002 poxy HamionanpHa pana 3 mpodeciiHuX MeaaroriyHuX CTaHIapTIB

120 Orienko, O. (2016). Tlpodeciiina migroroska Bumrtenis y Benukiit Bpuranii, ®pannii, Kanani, CIIA:
moniOue Ta Binminne. Edukacja zawodowa i ustawiczna. C. 365
121 U.S. Department of Education, National Center for Education Statistics. (2020). The Condition of Education
2020 (NCES 2020-144) - https://nces.ed.gov/programs/coe/indicator/sld
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(Nation Board for Proffessional Tearcher Standards)!?? sanposamuna noGpOBiTBEHY
cepTU(]IKALIIO BUATEIIB s 3000yTTSI HALLIOHAJIBHOTO cepTUdIKaTy, KU BU3HAETHCS Yy
BCIX ITatax KpaiHu. JlJii 1bOro MpPEeTeHIEHTH MAaloTh MPOAEMOHCTPYBATU BIIACHY
3[IaTHICTH MPAIIOBATH 3 KJIACOM Ta CKJIACTH MMCHMOBHH iCTIUT.

Ha pymky fAoCHiiHUMKIB KOMIUIEKCHA TMpHpOJA 3HaHb 3yMOBIIOE TEPEXi[
AMEpPUKAHCHKOT BUILOI IIKOJIM, Y TOMY YHMCI W MEJaroridHoi, Ha MDKIUCLUIUTIHAPHY
OCHOBY MIJITOTOBKM MalOYTHBHOrO (paxiBLisl, 110 BiTOOpaXXEHO B CTPYKTYpl Ta 3MICTI
miaroroBku (QaxisiiB. lle HaWOUIBII MOBHO BIAMOBIIAE 3aBIAaHHSM CYy4acHOi BHUIIIOT
IIKOJIH, 3a0e31edye GiIblTy cBOOOLY CTyAeHTaM Yy BUOOPI JUCIMILTIH /11l HABYAHHS 22,

JIOCHIAHUKKA BUIUISAIOTH JEKUIbKA CIOCO0IB (POPMYBaHHS MIDKIUCHUILTIHAPHUX
nporpam. [lepmmii ckepoBaHo Ha (HPOPMYBAaHHS 3MICTY HIOAO MPOrpaM IBOMPOQILITBHOT
abo JBOCTYNEHEBOI MIATOTOBKM MAaWOYTHIX YYUTENIB, KOJU CTYACHTH MapajeiabHO
OIMAHOBYIOTh MPEIMETHI TIOJISl IBOX a00 TPHOX AUCIMILIIH MOTYJIIB (haxoBOT MIJATOTOBKH.
Jpyruii croci0 JeXUTh y TUTOIIMHI MOETHAHHS KUTBKOX MPEIMETHHUX IT0JIIB, CTBOPIOIOYHN
BIITAK OCHOBY JIJISl TIJTOTOBKH (haxiBIiB IIMPOKOTO MPOTIO0, 31aTHUX JEMOHCTPYBATH
CHUCTEMHI 3HaHHS Ha PiBHI iX iHTerparii. TpeTiii crocid po3KpuBaE KOOMEPaTUBHUM,
KOMaHIHUHN MIXig 10 GopMyBaHHS TaKUX MPOrpaM PI3HUMU 3aKJIa/laMU OCBITH.

Hanpuknan, IleHcwiIbBaHCHKHN — YHIBEPCHUTET TIPOIOHYE  MDKIMCHUTUTIHAPHY
nporpamy «HaBuaHHS JKUTENIB MiCTa», SKa CIPIMOBaHA HAa PO3BUTOK ITi3HABAJILHOI
AKTUBHOCTI Ta TBOPYOCTI CTY/ACHTIB, BIIKPUTTI JUISi HUX HOBUX IUISIXIB CHHTE3YBaHHS
indopmanii 124,

Oco0IMBO 32aKTyaTi3yEMO, 110 BUBUYEHHS JUCIMILIIH MIEIaroriyHol CIpsMOBaHOCTI
B aMEPUKAHCHKUX TEAAaroriyHUX KOJeHKax 1 YHIBEpCUTETaX PO3MOAUUICHO HA YOTUPHU

OJIOKM: TEOPETHYHMI, TIPAKTUYHHIA, MPAKTHKA B LITKOJI 1 1OCITITHUIIBKHI 2,

122 National Board for Professional Teaching Standards (NBPTS) -
https://education.wsu.edu/teacherresources/nationalboard/

123 Feistritzer C. E. (2019). The making of a teacher: A report on teacher preparation in the U.S. Washington,
DC: National Center for Education Information. — P. 168.

124 University of Pennsylvania- https://catalog.upenn.edu/

125 Feistritzer, C. E. (2019). The making of a teacher: A report on teacher preparation in the U.S. Washington,
DC: National Center for Education Information, P. 17.
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Bu3HavanbHOIO OCOONIMBICTIO NPOQECIHHOI MIATOTOBKM MaiOYTHHOTO BUMTEINS Y
CHIA € inauBigyami3aiisi HaBYaHHS, sIKAa CIHPUSE CIPSIMOBAHOCTI 3MICTYy OCBITH Ha
(opMyBaHHS Yy MaiOyTHBOIO BUMUTENS MO3UTHBHOI SI-KOHLEMIi 1 MEXaHI3My aHaji3y
BJIACHUX MPOQECIiHUX YCTAHOB, 30KpEMa, 3aTHICTh 0 OCOOUCTICHOTO 1 MpodeciitHOro
CaMOBU3HAYEHHS, CAMOKOHTPOJIIO Ta CAMOAHATII3Y.

PedopmyBanHs mikuibHOT 1 memaroriyHoi ocBit y Benukili Bpurtanii mMoxHa
PO3MIIAAATH SIK CYKYIHICTh CTPYKTYPHUX Ta (YHKIIOHAJIBHUX 3MiH, IO 3IMCHIOBAINCS
bpurancekum Ypsiom.

JIOCUTB JIOTTYHUM YSIBIISIETBCS T€, IO MPOOJIEMH SKOCTI MiATOTOBKU refaroriB y 70-
TI POKHM, HM3bKa SKICTh 3HaHb HIKOJSIPIB 80-X pokax, a TakoX IIOOAIbHI Mirpauii
NPUBENN JI0 TOSIBU TPOOJIeMH TpaMOTHOCTI HacelleHHs Y 90-Ti poku. Y CBIIOMIICHHS IIi€T
npobsieMu crpsiMyBaio pedopMaTOPChKi 3yCWUIST Ha MIABUIIEHHS SKOCTI IMITOTOBKU
MaiOyTHIX y4uTeliB, OSABI crioyaTky koMitety cranaapTiB ocBitu (Office for Standards
in Education) (1993), a moTiM # aepaBHOTO yrOBHOBaskeHOTO oprany Teacher Training
Agency, skuil 3aiimaBcs  po3poOKkoro  HamioHanbHUX ~— cTaHAApTiB  CTAaTrycy
kBaidikoBaHoro Buutens (Qualifying to Teach: Professional Standards for Qualified
Teacher Status and Requirements for Initial Teacher Training, 1997; 2002; 2006),
HarionanpHOro HaBYajabHOTO IUIAHY IMATOTOBKM ManOyTHIX yuurteniB (National
Curriculum for initial teacher training, 1997).

BoaHovac 31iHCHIOETBCS TONIYK adbTEPHATUBHUX MOJEJEH MiATOTOBKH BYMTEIIS.
Takumu, wHanpukiami 90-x pokiB XX CTOMTTS, CTalM: «IPAKTUKYIOUHA YYUTEIb)
(articulated teacher) sik HOBa MOJIEINTb TIEIATOTIYHOT OCBITH, 32 SIKO1 CTYJICHTH 3aiMaIOThCS
7IBa POKH 3aMicTh 0fHOTO 1 80% Yacy miArOTOBKH MPOBOAATH y MIKUTBHOMY CEPEIOBHIIL;
«KBaTI(PIKOBAHUIN YUUTEIb, 3a KOO CTyJICHTAM 3 MIHIMyM JIBOMAa 3aKIHYCHUMHU POKaAMH
HABYAHHS y BUIIOMY HABYAJBHOMY 3aKJIaJl JJO3BOJISUIOCS TIPAIIOBATA Y INKOJMI 3
MOJIAJIBIIAM  IHAWMBITYyaTbHUM HaBYAHHSAM; MOJICIHh «IWIUIOMOBAaHUN YYHUTEIb» a0o

ninensosanuii yuntes (licensed teacher)!?,

126 'Young Jon. Systems of Educating Teachers: Case Studies in the Governance of Initial Teacher Education /
Jon Young // Canadian Journal of Educational Administration and Policy. — 2004. — V. 32. — P. 22
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CyuacHa cucreMa mnefaroriyHoi ocBiTH y Benukiii bpurtanii koopAauHyeThCs
ATeHII€I0 3 MIATOTOBKA BYUTENIB, sika po3polisie pekoMmeHpaiii juisi MiHicTepcTBa
OCBITH, TIEJArOTIYHUX 3aKJIaiB Ta 3/IMCHIOE PO3POOKY CTAaHAAPTIB SIKOCTIL, a TaKOX
TIOTOYHUH i TiICYMKOBHI KOHTPOIb SKOCTI mpodeciiiHoi miaroTopku Buuremis’?’,

Binznaunmo, 1o 3aBas4yylodd KOHCEpPBATU3MY OCBITHBOI cepu Benmukoi bpuranii,
COLIIOKYJIBTYPHY CIIPSIMOBAHICTh IIUTICHOT MIATOTOBKK BYMUTENS OYysl0 30€pekeHo, IO
BIJIOOpaXkeHO B i IIENOKIIaaHH], 3MICTi, (hopMax, METO/IaX TOIIO, a TAKOX MPOXOJAUThH
CTPHIKHEBOIO JIHIEIO KPI3b YC1 KOMIIOHEHTH 3MICTY OCBITHBO-TIPOQECIHHOI MporpaMu B
CTaHJapTax MIATOTOBKA BuuTeNs: 1) TymaHiTapHOi 1 COINaIbHO-€KOHOMIYHOI; 2)
NPUPOIHUYO-HAYKOBOT; 3) MpodheciiHO-PaKTUUHOI.

AHani3z OCBITHbOT HOPMATHBHO-TIPABOBOI 0a3u Ja€ MiJCTaBU BUSIBUTH XapaKTEpHI
0c00IMBOCTI MpodeciitHOl MAroTOBKY BunTens y Benukiit bpuranii B cyyacHUX yMOBax:
MOJIEpHi3allii CHCTEMH IMiJTOTOBKY BUUTENIB 3 ypaXyBaHHIM TPAJAUIIIAHUX HAI[IOHATBHUX
MOJIENEH; YIPOBAKEHHS! OHOBJIEHOI CUCTEMH TIATOTOBKM BYUTEINIB IITUPOKOTO MPOGUTIO
yepes 4-piuHy IHCTUTYTCBKY IMIATOTOBKA 3 3700yTTSAM CTyIeHs OakajaBpa ocBiTH abo 1-
piuny TpodeciiiHO-TIearoriyHy IMAroTOBKY Ha 0a3l YHIBEpPCUTETCHKOi OCBITH 3
HQIaHHAM cepTU(diKaTy B Taly3l OCBITH; 30JIMKEHHS TEOPETUYHOI Ta MPAKTUIHOT
npodeciiiHo-NeaaroriyHoi miAroToBky BunTeint?,

3aKiHYMBIIM YOTHPHPIYHY TpOrpaMmy KOJIEIHKY, MalOyTHI BUHUTENl OTPUMYIOThH
quruioM  OakajaBpa TIeAarorikd. A OCKUIBKM TITOTOBKA BYMTETIB Yy KOJEIKaX
nepeadavyae  BUBYCHHS KypCy TICHXOJIOTO-TICArOTTYHUX — JAWCUUIUTIH, METOIUKU
BUKJIQJIaHHA TpeAMeTa Ta TMeNaroriyHoi mNpakTukd (32 TWKHS), TO BUITYCKHHUKH
OTPUMYIOTH IIIe i craryc kBamiikoBanoro Bumrens (Qualified Teacher Status — QTS).
Ilenarorivna TmpakTHKa 3aiiMae ocoOJMBE Miclle Yy IATOTOBII BYMTENA, SKa

3a0€3MeUyeThCsl TICHOIO CITIBMIPAICIO KON Ta BHUIOTO HABYAIBHOTO 3aKiaay. Tak,

CTYZIEHTH OCTaHHIX KypCiB MOBHHHI MPOBOJWTH JIBI TPETUHU HABYAIHHOTO Yacy Y JBOX

127 Beauchampa, G., Clarkeb, L., Hulmec, M., Murrayd, J. (2015). Teacher education in the United Kingdom
post devolution: convergences and divergences. Oxford Review of Education, 41 (2), P. 5
128 Cagenko, 1. B. (2015). IliaroroBka MaiOyTHIX y4MTENiB JM3aiiHy i TEXHOJOTIi y BUINMX HaBYAIbHHX
saknanax Bemukoi bpuranii. Hayxosuii uaconuc HITY imeni M. I1. [pacomanosa (Cepia 5. I[ledazociuni nayxu: peanii
ma nepcnekmusu), 51, C. 228
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PI3HHX IIKOJAX, Y PI3HUX Kiacax. HanmpuKiHII NpakTUKK CTYAEHTH TOTYIOTh MOPT(OIIIO,
3a SIKMM 3/1iIHCHIOETHCS OIIHIOBAHHS CTYACHTA.

Jlpyruii CTymiHb — MaricTp MeAaroriku, OAepKyeTbcsi 0aKaaaBpOM BIPOJOBK JTBOX
a00 YOTHPHOX POKIB, € BUBUAIOThCA MpEAMETH creuiani3anii. TpeTiil CTymiHb — JOKTOp
MEeIaroriky.

Bonnouac OpuraHchka cHcTEMa TEJAroriyHoi OCBITM IPOIOHYE BaplaTUBHI
MOXIJIMBOCTI HaOyTTs mpodecii BUMTENs, SK TO: JABOPIYHUM KypC Ha OJEpKaHHS
CBIZIOI[TBA BUMTENS IOYATKOBOI IIKOJM 332 KOHTPAKTOM (apTHKYJIhOBAHHUN YUHUTEINb);
JWTUIOMOBAHUN a00 JIIEH30BaHWK YYWTElNb; JABOPIUYHHMIA KypC Ha JIEpKaHHS CTYICHIO
OakanaBpa nexaroriku™?®. YHiBepcHTeTH 3IIHCHIOIOTh TAKOXK CIELialbHy MiJrOTOBKY
MEHTOpIB — IIKUTbHUX YYUTEINIB, SIKI KEPYIOTh MMEAArOriyHOI0 MPAKTHKOLO.

Benmnkoro MOMyJISIPHICTIO  KOPUCTYFOTBCSL TIPHCKOPEHI TPOTpaMy  MiATOTOBKU
BUMTEIIIB, SIKI JIAI0OTh MOXIIMBICTh BUITYCKHUKAM YHIBEPCUTETY, SIKI MalOTh Oa)KaHH:
NpaIlOBaTH BUUTENISIMHU, TIPOMTH MPAKTUYHY IIATOTOBKY Ha poOOYOMY MICIl B IIKOJI 1
oTpuMaru KBami(ikaiito BYHTeIs. Taki KypcH BIAPI3HAETHCS BHUCOKOK THYUKICTIO,
OCKUTbKH OYIyIOThCS Ha OCHOBI MOJYJIBHOTO TIIXOAY, 3 YpaXyBaHHSIM 1HIMUBITyaTbHUX
noTped KOXKHOTO, XTO HABYAETHCA.

bputancekuii  yuwrTenb ~— Ma€  BOJOMITH  HABYAIBHUMH  IIPOTpaMamMu
dbyHIaMeHTaTbHUX JWCIUIUIIH, 110 CTBOPIOIOTH sAApo HarioHasbHOrO Kypikyiayma, a
TaKO’)K OyTH TIITOTOBJIEHUM JO BHKJIAJaHHA icTopii, Teorpadii, iHdopmariiiHo-
KOMYHIKAIIIHHUX TEXHOJIOTIH, (i3U4HOI KyJIbTYpH, CIEHIYHOTO MHUCTEITBA, TU3alHY Ta
TEXHOJIOTiH, TOOTO 3aCBOITH «3arajbHE SAPO» 3HAaHb, YMIHb 1 HAaBHYOK 1 BMITH iX
3aCTOCOBYBaTM U TIOB’SI3yBaTH 31 3HAHHSAMH 3 OCHOBHUX WIKUTBHHX TIPEIMETIB:
MaTEeMaTHKH, TIPUPOI03HABCTBA, TEXHONOTII Ta iH. [Ipodeciorpama MaitlOyTHROTO BUMTENS

MICTUTh TaKi PI3HOPIBHEBI CTPYKTYpHI KOMITOHEHTH, SIK: OCOOMCTICHI SIKOCTI YYHTEIs,

129 Myxkan, H. B.(2011). IIpocpeciiinuii po3sumox yuumenie 3azanvrooceimuix wiin Benuxoi Bpumanii, Kanaou,
CIIIA - JIpBiB: Bun-Bo. JIbBiBChKOI nomiTexHikn, C. 95-97
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IHIMBITYaJIbHO-TUIIOJNOITYHI ~ IKOCTI Ta XapaKTEPUCTUKH IMefarora, mnpoQeciiiHo-
TIpeIMETHI HABUYKY 1 BMIiHHS, CHCTeMa 3HaHb .

[Ipote Bci hopMu MATOTOBKU BUMTENISE 0a3YIOTHCS HA TAKUX OCHOBHUX MPUHITUIMIAX:

—  mpodeciiiHO 3HauylMii BiI0Ip ICHYIOUMX METO/11B HABYAHHS;

—  IepeBara HIKOJIM He BIIJA€THCS TIEBHINA MOJIEII OCBITH;

— OCHOBHE Miclle B IMporpami MiArOTOBKM BYHUTENIB 3aiiMae TeaaroriyHa
NPaKTHKa,

—  3a0e3nevyeHHs MpoQecitHOro CHiBpOOITHULITBA SIK Y MEXaX YHIBEPCUTETY, TaK
1 MDK YHIBEPCUTETOM 1 IIKUTbHUMHU BUUTEIISIMH.

OctaHHIii MPUHIMUN JIEKUTh B OCHOBI MOJEN «IapTHEPCTBA YHIBEPCHUTETIB 3i
IIKOJIaMW», 33 SKOKO IIKOJIM MarOTh MOXKJIHMBICTH KEpyBaTH CTyJCHTaMH Ha IMPaKTHIIL,
BHOCUTH 3MIHM B iXx miaroroBky. IIIkuibHI BuUuTeNl HECYTh BIATNOBITAIBHICTh 3a
KEPIBHUIITBO Ta JIONOMOTY CTYJICHTaM Ha TpakTuili. [IpoTte, mKoj0oopieHTOBaHA MOJICIb
IITOTOBKK BYMUTENIIB HE MOXKE 3aMIHUTH YHIBEPCHTETH. Xo4a Bce Ie (DYHKITIOHYIOTh
IIKOJIOOpiEHTOBaHI Kypcu migroroBku BumteniB (School Centered Initial Teacher
Trainings), mporpamMu SKUX po3poOJISIOTH IEKUTbKA MK, 3aTy4aloud Yd He 3aTy4aroun
yHiBepcuteTd. [Ipore Taki mentpu miaroropku BuuteniB (SCITTSs) moBuHHI oTpuMatu
aKpenuTarlito B AreHTCTBI 3 MATOTOBKHM BUMTENIB. Taki KypcH MOXYTh HajJaBaTH CTaTyC
kBamiikoBaHoro Bumrens (Qualified Teacher Status — QTS) um cayryBatu Kypcamu
ICIISTUTUIOMHOI TTITOTOBKU. AJle Taka MOJIENbh BH3HAHAa Majioe()eKTHBHOKO, OCKLIBKH
IIITOTOBKA 3IMCHIOEThCS KUTPKOMa BHKJIaJadaMy, HOCUTh OOMEKCHHI XapakTep 1 Jae
HU3bKI IAHCHU HAa PUHKY TIPAITi.

OTxe, IPOBITHOIO TEHIEHITIEIO pedopMyBaHHs MPODECIHHOT MATOTOBKHA YUUTEIB €
CTBOpPEHHS 3arajIbHOHAIIOHATIBHOT, IIEHTPATI30BaHOI, 30CEPEIKEHOT Ha «ITIJTOTOBII» a HE
Ha «OCBITD» cUCTeMHU MPOdECifHOT MATOTOBKYA BUUTEITIB.

JlocmimpkeHHs CUCTEMU TiearoriaHoi ocBitu Kanany mokasano, o He3BaKarouu Ha
PI3HOMaHITHICTH Ta BapiaTWBHICTh MiAroToBKH BumteniB y CIIA, Kanani, ®paniii ta

Benukiit bputanii, BoHa Mae 0arato CHUIBHOTO 3aBISKH 3aralbHUM KOPIHHSAM Ta

130 Cagenko, 1. B. (2015). Iliaroroska MaiOyTHiX Y4WTENiB NM3aliHy 1 TEXHOJOr1 y BHIIMX HABYAIBHUX
saknanax Bemukoi bpuranii. Hayxosuit uaconuc HITY imeni M. I1. [lpacomanosa (Cepis 5. Iledazoziuni nayku: peanii
ma nepcnekmusu), 51, C. 230-
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Tpanuuii. Kanama, sika copmyBanacs 3 KOMUIIHIX (PaHIy3bKMX Ta aHTIIHACHKUX
KOJIOHIH, 3HaxoauThes nopsan 3 CILIA, ToMy ii OCBITHS cucTeMa Mae 0araTo CIUIBHOTO 3
CHCTEeMaMH OCBITHM IMX KpaiH. 3ayBakuMo, IO BWIIa oOcBita KaHamym crovatky
OpleHTyBasIacsi Ha OpPUTAHCBKY 1€pApXIYHYy CHUCTEMY BHILOI OCBITH, a MOTIM MOCTYIIOBO
nepeinuia 0 OUIbIl eramiTapHOl aMepuKaHChKOi Mojeni. Tomy cydacHa cucTeMma
MEIaroriyHoi OCBITU € IHTErpaTUBHOIO Ta 0araTopiBHEBOIO, SIKA CKIIAAAEThCA 3
YHIBEPCUTETIB, YHIBEPCUTETCHKUX KOJIEIXKIB, CYCIUIBHUX KOJEKIB, KOJIEIKIB CUCTEMU
CEGEP (College d’Etudes Generates et d’Education Professionnelle). Tinbku
YHIBEPCUTETH MalOTh IMPAaBO HaJlaBaTU HAYKOBI CTyIeH1 OakaiaBpa, Marictpa, JOKTOpa.
CycnipHHM KOJEK HE MPHUCYIKYE HAyKOBUX CTyreHiB, a konemki cuctemu CEGEP
posrtamioBati y mnposiHIii KBeOek 1 3a1iiCHIOIOTH JBOPIUHY MIATOTOBKY JI0 BCTYIY B
yHiBepcuteT. s orpumanHs cryrneHst OakanaBpa (Bachelor’s Degree) mnotpi6HO
HABUATHUCS B YHIBEPCUTETI MPOTATOM 3-5 POKIB (3aJIeXKHO BiJ MPOBIHII, KBaTi(iKallii Ta
3mi0HOCTeW CcTyAeHTiB). [licis TphoX pOKIB HABUAHHS HAIAE€THCS 3BUYAWHUMN CTYIHB
(Ordinary Degree), a micis 4OTHPhOX POKIB — CTYIIHB «3 BiazHakoio» (Honours Degree).
[HKOM CTYMiHb «3 BIA3HAKOK» MOKEe OyTH HAJaHUW 3a TapHl Pe3yJbTaTH W ITCIIs
TpeThoro poky HaBuaHHs. [1[00 ctatu marictpom (Master’s Degree), HEOOXiTHO MaTu
CTymiHh OakajlaBpa Ta TPOBYHMTHCS II¢ SKHaMeHIe pik (3a3Buuaii 2-4 poKHM) Ta
HamucaTu JOCHIAHUIBKY UM TPAKTUYHY JUIDIOMHY poOoty. [l  oTrpuMaHHS
nokropcebkoro crynens (Doctor’s Degree) motpiOHO 1i1e sikHaiiMeHIIIe TPH POKH HaBYaHHS
1 He MeHIle pOKy HPaKTUYHOI JiSTTHOCTI y CTY€HTChKOMY MicTeuky 3132,

3MICT TEJAaroriyHoi OCBITM Ui PI3HUX OCBITHHO-KBAMI(IKAIIfHUX PIBHIB
BU3HAYAETHCS Tally3eBUMHU CTaHAapTaMu mpodeciiiHol memaroriyHoi OCBITH  Ta
cTaHfapTamMu BuUIoi ocBith Kanamm 1 mependayae GyHIaMEHTANbHY, IICHXOJIOTO-
MEIaroriydy, METOAWYHY, 1HQOPMAIIHO-TEXHOJOTIYHY, MPAKTHYHY 1 COIAIBHO-

TyYMaHiTapHy MITOTOBKY MEAArOrTYHUX 1 HAYKOBO-TIEAArOTTYHHUX MPAIIBHUKIB.

131 JTaems, JIxk. (2012). Cucrema mpodeciiinoi miarotoskn Buntenis y Kanami. Oceima i ynpaeninns. 1 (4), C.
164
132 Tlapmok B.I. (2009). 3micT npodeciiiHoi MiAroToBKH MaiOyTHIX YYMTENiB y KOHTEKCTI OaraTopiBHEBOI
niearorivyHoi ocitu B Kanani. Bichux Yepracvkozo yn-my : Cep.: Ileoazoeiuni nayku, 145, C.104 .
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HaBuanbHi mporpamMy MIATOTOBKM BUMTENIB MOEIHYIOTH B COOl aKaJeMIYHy 1
npodeciiiHy CKkJ1afoBi, 0a3yrounch Ha 30aJJaHCOBAHOMY IMO€HAHHI HABYAIBHOIO Yacy Ta
BIIXO/1 B TPaJUIIMHOIO MOALTY BCIX MPEAMETIB Ha 3araJbHOOCBITHI Ta HAYyKOBI,
TEXHOJIOTTYH1, PAaKTHU4HI, 3 aKUEHTYBaHHAM Ha npodeciiiHiil AisbHOCTL. ToMy ocobnuBa
yBara NpuAUISETHCS NMENAaroriyHii MPaKTUL, siKa MOJUISETHCS HA MEAArOriyHy MPaKTUKY
BCTYITHOTO TPO(ECITHOrO CeMEeCTpy Ta MPOrPEeCUBHOrO MNPOQeciiHOro cemecTpy M
nepen0dayae BUBYEHHS TEOPETUYHUX KypCIB 1 MPAKTUYHY JISUIBHICT Y HIKUTBHOMY
CepeIOBHUII 3 METOIO (JOPMYBAHHS 3HAHb, HABUYOK T4 BMiHb MaiiOyTHiX BunTemipl®,

[lenaroriyna npaktuka B yHiBepcureTax Kananu BiiOyBaeThCs 3a TpPhOMa CXEMAMHU:
Hanpukiaa, B yHiBepcuteTi CaiiMon ®pei3ep MIKUTBHI BYMTENl BUCTYMNAIOTh y PO
HACTaBHUKIB; B AJIbOEPTCHKOMY YHIBEPCUTETI BUITYCKHUKH TEAAroriyHUX (PaKyJbTEeTiB
3aTy4aroThCS JI0 BUKJIQJIAHHS B IIIKOJIi TIPOTATOM POKY 3 YaCTKOBOIO OIUIATON); MaiOyTHI
BunTeni (CackaueBaHCHKOTO YHIBEPCUTETY MPOXOASTh HYOTUPUMICSYHY TMPAKTHKY Y
3araJIbHOOCBITHIA IIIKOJII HAa OCTAaHHROMY pOIll HaBYaHHs, NPUYOMY KEpPIBHHUIITBO
MPAKTUKOIO 3/IIMCHIOETHCS SIK YHIBEPCUTETCHKUMH BUKJIAa4aMH, Tak 1 KBaT(hIKOBAHUMH
BYUTEISAMH KO Y,

Omxe, (yHKIIOHYBaHHS CHCTEeMH Tienaroriydoi ocBiTH Kanamu 0Oa3yeThcsi Ha
NPUHIIMIIAX ~ JIEMOKPAaTU3My, BapiaTHBHOCTI, SIKOCTi, JOCTYITHOCTi, MOOUIBHOCTI,
BIIMOBIAHOCTI, a il CYTHICTb PO3KPHBAETHCS B KOHTEKCTI JBOX KOHIICTIIIN: IMOYaTKOBA
IITOTOBKA MaHOYTHHOTO BUMTEIS K JUHAMIYHA CHCTEMa, CIIPSIMOBaHA Ha TpodeciiHuit
MEIarOTTYHUN PO3BUTOK MaWOYTHHOTO BYHTEIS; TMOYATKOBA MIITOTOBKA MalOYTHHOTO
BUMTENIS SIK METOAMKA Iepesiadl Mail0yTHbOMY BUMTEJIEBI IEBHOTO HAOOPY TEOPETUYHUX
3HaHb Ta PO3BUTOK MPAKTUYHUX HABUYOK 1 BMIHb.

[Ipodeciiina minrotroBka BumteniB y OpaHIlii TpaauilidHO 3AiCHIOBAaNaci y
CTEIIATI30BAHNX HABYAIBHHUX 3aKianax, a mounHaroun 3 90-X pOKIB 3’SIBUBCS HOBHIA

€IMHUA TUTT HABYAILHOTO 3aKJIaay — YHIBEPCUTETCHKHIA IHCTHTYT IMiATOTOBKH BUUTEIIIB

(dp. L’Institut universitaire de formation des maitres (IUFM). 3a3Haunmo, 1o roioBHE

133 Gambhir, M. (2008). Characterizing Initial Teacher Education in Canada: Themes and Issues. Toronto:
University of Toronto, C. 19.
133 Young, J., Hall, C. (2004). Introduction: Oceans apart? Teaching and teacher preparation in Canada and the
United Kingdom. Canadian Journal of Educational Administration and Policy,32, P. 2.
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3aBJaHHs JIUIBHOCTI YHIBEPCUTETCHKOIO IHCTUTYTY MIATOTOBKM BUMTENIB MOJISTA€ B
«GIIICHEHHI MIArOTOBKM BYMTEINIB, SIKI MAalOTh BUCOKUHN PIBEHb HAYKOBHX 1 MPOQPECIHHUX
3HaHb, 1[0 TIOBHICTIO BiANOBIAIOTH BUMOTaM iXHBOI Maif0yTHEOI CHeianbHOCTIN 2.
Crorogni cywyacHa mpodeciiiHa ToyaTKoBa TiearoriyHa OCBITa BYMTENIB
MaTEpPUHCHKOI, MOYATKOBOI Ta cepeHboi KU1 y DpaHuil 311HCHIOEThCS 3a JEHHOIO
(dopMOI0 HaBYaHHA B YHIBEPCUTETCHKMX IHCTUTYTaxX 3 MIATOTOBKM BUYHUTEIIB Ta 3a
3a04HOI0 — y HarrionaneHoMy 1ieHTpi auctaHiiiiiHoro HaBuaHHs (pp. Le Centre national
d’enseignement a distance (CNED), a miaroroBka BUKJIa/a4yiB CTapIIUX KiIaciB JIIETB 1
BUIIMX HABYAIBHHUX 3aKJIajiB BiIOYBAEThCSA 3a JCHHOIO (POpMOIO HaBuaHHA y Bummx
HOPMAaJIbHMX IIKOJIAX i 32 3a04HOK0 — y HalioHaIbHOMY HEHTpi AucTaHiiHoi ocBiTH®,
[Tpodeciiina MIATOTOBKAa TENArOTTYHUX KaJpiB 3IIMCHIOETBCS B 3a3HAYCHHX
HAaBUAIbHUX 3aKJIaZiax 3a TaKUMH CHCHIAIbHOCTIMH: YYHUTEIIb MAaTCPUHCHKOI Ta
nouyatkoBoi KT (dp. Le professeur des écoles); Bukmamau «ceprud’e» (pp. Le
professeur certifi¢); Bukmamau «arpexe» (pp. Le professeur agrégé); BukIamau
npodeciitHoro minero (pp. Le professeur de lycée professionnel (PLP); Bukmamgau
di3ugnHOi KyneTYypH Ta criopTy (pp. Le professeur d’éducation physique et sportive (EPS);
BUKJIaa4y npuBaTHOI mkoiau (dp. Le maitre des établissements d’enseignement privés
sous contrat (second degré); romoBHuit pagHuk 3 ocBitH (pp. Le conseiller principal
d’éducation (CPE); pagamk-ricuxonor 3 opieHraiii (¢pp. Le conseiller d’orientation-
psychologue (COP); Buxmamau-mocmigauk (¢p. L’enseignant-chercheur — maitre de
conférences); mpodecop, BUKIaaa4 BUILOT 1mKkomu (pp. Professeur des Universités)!e’.
Cyuacui ¢paniy3pki gocmigauku (M. Ansre, C. branmap-Jlasins, E. brockew,
J1. ®abite Ta 1H.) HArOJONMIYIOTh HAa BAXKJIIMBOCTI Ta HEOOXITHOCTI IMIJATOTOBKH BYHUTEIIS-
pedIIEKCHBHOTO TMPAKTHKA — BUUTENIS, KM OM BOJIOJIIB HOBUM CTHJIEM IIEIarorigHOrO
MUCIICHHS, PO3BUHEHOIO 3ATHICTIO MOCTIHO OOMIPKOBYBAaTH CBOi [Iii, 00pa3, MOBEIHKY,

CTaH; aBTOHOMHO YXBaJFOBaTH Mpo(eciifHi PillieHHs i MisSTH; HECTH BIAMOBITAIBHICTh 32

cBoi pimennas 1 mii. [le nepenbavae mepexin Bia emizoanyHOi pediekcii MaliOyTHBOTO

1351 oi d’orientation du 10.07.1989 — Pexxum moctymy: http://www.siwadam.com/hmm/ enf3. htm
136 Xapuenxo T. I'. T'ymanizarisi cyqacHOi Mmeaaroriquoi ocsitn y MpaHuii: Teopis i npakTuka : MoHorpadis /
Tersina N'agyns3sHiBHa Xapuenko . — JIyrancek : Bun-so JI3 ,,JIHY imeni Tapaca [llesuenka”, 2013. — C. 367
137 Xapuenxo T. I'. T'ymanizarisi cyqacHOi Meaaroriduoi ocsitn y MpaHuii: Teopis i mpakThka : MoHorpadis /
Tersina N'agyns3suaiBHa Xapuenko — Jlyrancek : Bua-so I3 ,,JIHY imeni Tapaca IlleBuenka”, 2013. —C. 53.
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BUMTENA 10 PeQIEKCUBHOI MPAKTHKH, BOPOBAPKEHHS KiHIYHOro maxoxny (¢p. La
démarche clinique), mig sskum (GpaHIy3bKi BUEHI pO3YMIIOTh IOCTIMHE YepryBaHHs TEOpii
Ta NPAaKTUKU B MPOLECI MIArOTOBKM BuMTENiB. Ha iXHIO QyMKy, KIIIHIYHA MiArOTOBKa
MOBUHHA JIEKATH B OCHOBI BCHOTO KOMIUIEKCY MpPOrpaMy MiATOTOBKHM TEAATOTTYHUX
xaapise,

AHaniz HayKOBO-TIEAroriyHUX JKEpen J03BOJIMB BUAUIMTH TPH HAIIOHAJIBHI
cTpaterii y cdepi r'yMaHi3allii Teopii Ta MPaKkTUKH MeIaroriyHoi OCBITH, sIKI HAOYJIU CBOTO
PO3BUTKY B TpeTii (pa3i po3ropTaHHs MapagurMu rymMaHizailii B ocBiTi BunteniB dpaniiii.
Ilepmia crpareris rymaHi3aiii MIATOTOBKM BYMTEIIB TIOJNSITAa€ Y  BIPOBAJKCHHI
METO/IOJIOTIYHUX YCTAHOBOK, IIEHTPOBAHMX HA 1HAMBIIYaTbHIA MIATOTOBLI MallOyTHHOTO
BUMTEISI B MEXax CHUCTEMH Tpo(eciiHOi MoYaTKoOBOI MeaaroriyHoi ocBitu. Jpyra — vy
CTBOpPEeHHI ()OpM 1 METOJIB HaBYAaHHS, TOJIOBHA METa SIKHX — PO3BUTOK OCOOMCTOCTI
BUUTEISA-peIIEKCUBHOTO MpaKTUKa. TpeTs crpareris ryMaHizallii mojsirae B po3po0ii Ta
BTUIEHHI B HaBYQJIBHUN TIPOIEC OCBITHIX TEXHOJIOTIM 3 PO3BUTKY COIIONPOdeCiifHOT
CaMOOYTHOCTI BUMTEJIS B MEKaX ITICIISAUIIIOMHO] ITiITOTOBKY TeIaroriyHux Kaapis i,

CyuacHa cucreMa TipodeciifHOT MAroTOBKH BUMTENB Y HiMeudnHi BUPIZHAETHCS
CTPYKTYPOBAHICTIO Ta (DYHKITIOHAIBHICTIO, PI3HOMAHITHICTIO TUITIB HABYAJILHUX 3aKJIa/IiB,
SKI TOTYIOTh MaHOYTHROTO BYMTENS (YHIBEPCHUTETH, IIENAroriuyHi iHCTUTYTH, BHIII
TIe/IaroriuHi, XyA0XKHI, My3U4HI, CIIOPTUBHI 1 TEXHIUHI y4uiuia). B ocTanHi poky BHIIi
MeIarorivHl MIKOJIM BCE YaCTIIIEe BXOJSATh Y CUCTEMY YHIBEPCHUTETIB, siKi TOTYIOTh 20%
VUUTEIBCHKUX KaJPiB, K MPaBWIIO, IS TIMHA31M Ta peanbHux kil [loctymoBo Hactae
ix akanmemiuHe (HapiBHI 3 yHIBEpCHUTETaMH) BHU3HaHHS, a 3 70-X pOKIB Mmoyamach ix
IHTerpamis 3 KIACHYHUMHU yHIBepcuteTamMu. Ha cborogHi mMoBHA IHTErparis 3
VHIBEpCUTETaMHU BiIOynacsd y BCix (y TOMy 4YMCIi HOBUX) (efepalbHHX 3eMIIsX, 3a

0

BHHATKOM 3eMili banen-Broprembepr, e Imue 30eperivcs BUINi nefaroriyni mxomu®,

TpuBasticTh HaBYaHHS TEX € PI3HOO: SKIIO y OUTBIIOCTI PeepaTbHUX 3eMIISIX HAaBYAHHS

138 Tardif M. Savoirs enseignants et professionnalisation de 1’enseignement: remarques et notes critiques / M.
Tardif // Revue des sciences de 1’éducation. — 1993. — Vol. XIX. — Ne 16. — P. 173 — 185.
139 Xapuenko, T. T. (2013). Iymanizayis cyuacnoi nedazoziunoi oceimu y @panyii: meopia i npaxmuxa.
JIyrancek : Bun-so /13 ,,JIHY imeni Tapaca IlleBuenka”, C. 368.
140 Pokumpka, H. (2018). CTaHOBIEHHS i PO3BMTOK cHCTeMH MpoQeciiiHoi menaroriunoi oceith B HiMeauunni B
3araJbHOEBPONEHCEKOMY KOHTEKCTi. Haykosi 3anucku. Cepis: nedacoeika, 1, 121.
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TpuBae 8 ceMecTpiB, TO, Hampukial, y bepmini, Cakconii 1 CakcoHii-AHransti — 9, y
Hwxniit Cakconii — 10 cemectpiB. Toii, xT0 0akae BUBYaTH MY3UKY, MUCTEITBO YU
CHOpPT, MOBMHEH CKJIACTU TaK 3BaHWN mNpodurmorounil icruT. s mocagu BUMTENS Y
cCreLiaJIbHIA 1IKOJi 000B’s13K0Ba MpodeciiiHa OcBiTa UM MIOHAMMEHIIIEe piyHA MPAKTHUKA.
HapuanHs y memaroriyHiux HaBYaIbHUX 3aKa/axX 3/iHCHIOETHCS, SIK TMPABUIIO, 3 TBOX (B
BaBapii — 3 TpbOX) CIELIAIBLHOCTEH, IIPHYOMY He 00OB’s3K0BO cropinHennx !, Tak,
MaiiOyTHI BUKJIa/1a4i 1HO3€MHOI MOBH MOXYTb IO€JHYBATH BUBYEHHS JIBOX 1HO3EMHHUX
MOB; MOJIMBI TaKOXK 1HII KOMOIHAIi (HaNpHUKIad, pijHa MOBa Ta 1HO3E€MHA, 1HO3EMHA
MOBa Ta HE(UIOJIOTIYHA CIIEIAILHICT — MaTeMaTHKa, 010J10T1sl, ekoHOMIKa Ta 1H.). [llomo
TPETHOi CNELIATLHOCTI, TO BOHA HAIIEKHTH JI0 HAYK MCHXOJIOr0-NeJaroriqHoro UKy 42,
3aranbHO (heepanbHi BUMOTH 1 PEKOMEH Il 00 BPETYTIOBAHHS OKPEMHUX ACIEKTIB
MIITOTOBKA BYMTENIB OKPECICHO B JIOKyMEHTaX KOH(EpeHIi MIHICTPIB OCBITH 1
KyJIbTypH: «PexoMeHaartii moa0 Bu3HaueHHs podeCiiftHOT MPUIATHOCTI Ha TiepIii ¢asi
MITOTOBKK BYMTENIBY (ITOCTaHOBA KOH(EPEHIIli MIHICTPIB OCBITH 1 KYyJIbTYpHU Bim 7
oepesnst 2013 p.), «3arampHOdEACpAaTUBHIUX BUMOTax 10 MPOBEICHHS CTa)KyBaHHS Ta
3aKJIFOYHOTO JIEPYKABHOTO €K3aMeHy» (IOCTaHOBa KOH(EpEHIli MiHICTpIB OCBITH 1
KyJIbTypH Bin 6 rpymus 2012 p.), moctaHoBa MO0 TMIATOTOBKHA BYUTENIB MHUCTEIIBKUX
JUCIMILTIH (TOCTaHOBa KOH(EpEeHITii MIHICTPIB OCBITH 1 KyJAbTypH Bia 6 rpyanas 2012 p.).
3arayibHO(EIepaTHBHI BUMOTH IIOJI0 3MICTY IIJTOTOBKK BYMTENIB yCIiX THIIIB IIKUT 3a
IPEeIMETOM BHUKJIQJIaHHS Ta MOTO JHUAAKTHKOI 3aTBEPIKEHI MMOCTAaHOBOIO KOH(EpEeHIIii
MIHICTpPIB OCBITH 1 KyIbTypu (enepanbanx 3emens Himeuunnu Big 16 sxoBtHs 2008 p. 3
neBHUMM 3MiHamu Bifg 12 ciums 2015 p.*3. V zakomax ¢enepanphux 3emens «lIpo
MITOTOBKY BYHTEIIB» OKpECIieHa MOJEeNb, IO BKIOYAE MpodeciiHy MiaroToBKY
MalOyTHIX YYWTEINIB B YHIBEPCUTETI, Tl Yac CTa)KyBaHHs Ta TOAAJIBIIY CIICIliasi3ailii.

[lepma ¢a3a — nHaBuanHa B yHiBepcuTeTi (Studium) — mnepenbadae 3acBOEHHS

141 Mauenxo, JI. M., Mapycuneus, M. M., Iasiopa, H. B., IToctpurau, H. O., TIumuncekuii, 1. M. (2016).
Tenoenyii npogpecitinoco poszsumky eyumenig y Kpainax €gponeticokozo Cow3sy i Cnonyuenux LlImamax Amepuxu.
Kuis: IactutyT nemgaroriunoi ocsita i ocBitu gopocnux HAITH Ykpainn, C. 79

142 Maxins, H. (2008). Cuctema npodeciiinoi miaroropku Bumtens y HiMeuuwHi: TeHIEHIi CTAHOBJIEHHS Ta
posButky. [Iledacociuna wnayka: icmopis, meopis, npakmuka, mendenyii possumxy, 1. http://www.intellect-
invest.org.ua/pedagog_editions_e-magazine_pedagogical_science_arhiv_pn_n1_2008_st_30/

143 Apmenmok, H. M., Iauenko, J. M., Koryn, K. B., Mapycuneup, M. M., Orieako, O. L, Cymuma,
O.B.,Iloctpuray, H. O. (2017). 3apybiosichuii docseio npogpeciiinol nidcomosku nedazocie: ananmitudni marepiami. K.:
JKC «entpy, C. 42.
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TEOPETUYHMX OCHOB MEAAroriyHOi JISUTBHOCTI Ta BKJIIOYAE€ KOMIIOHEHTH MPaKTHUYHOL
MiITOTOBKH, — B paMKaX $KOI TPOBOAATH IIOTH)KHEBY IIKUTBHY TIPAKTHUKY SIK
pIBHOMNpaBHUI KOMIIOHEHT 3MICTY MporpaM Ta HaBYaJbHMX IUIaHiB. KpiMm wporo,
TeopeTndyHa (Daza OXOIUTIOE 3arajJbHOHAYKOBY, CIEIIATbHO-TIPEIMETHY Ta TMCHXOJIOTO-
MeJaroriyly MiArOTOBKY. 3a ymMoBaMU BoJOHCHKOI Aeknapailii YHIBEpCUTETCHKY (azy
MIATOTOBKA BYMTENIB OYJIO CYTTEBO pepOpMOBAHO, 30KpeMa, BIIOYyBCsS mepexin A0
JBOCTYIIEHEBOI CHCTEMH BHWIIOI TMENAroriyHoi OCBITH. 3a3Ha4uMMoO, M0 Y PI3HUX
yHiBepcuterax ®OPH mnporpamu 3 mnpucBoeHHSM cTyrneHs «bakaigaBp MHCTELTBY
(Bachelor of Arts), «bakanaBp Hayk» (Bachelor of Science) ta «Marictp ocBiti» (Master
of Education) peanizdyroTbcsi Mo-pi3HOMY. 30KpeMa JEsKl BHINl HaBYAJIbHI 3aKJaju
MOXYTh TPOMOHYBAaTH JIMIIIE MAariCTepChKi MPOrpam, a IHII — sK OaKaJaBpChKi, TaK 1
maricrepcbki. Y HiMeuunH1 micns OTpUMaHHS JUIJIOMA OCBITHBOTO CTYIIEHSI Marictpa
KaHIUIAT Ha TOCay BUMTEINS HE Mae TpaBa Ha TIOBHOIIIHHE BHKJIQJAHHS B IIKOJI, BiH
NepexXo/IuTh Yy MIANOPSAKYBAHHS 3€MEIbHOr0 MIHICTEPCTBA OCBITH JJISL TMOJAIBIIIOTO
MPOXO/DKEHHS CTOXYBaHHS B IIKOM ynpoaoBxk 18 (MiHiMyM 12) micsmiB. Tak micis
3aBEpILCHHS HAaBUaHHS B YHIBEPCUTETI PO3MOYMHAETHCA JApyra asza MiAroTOBKU
MaiOyTHHOTO BUMTENSI — 1€ MIBTOpA-IBOPIYHA MPAKTUKA, TOOTO CTaKyBaHHS Y IIKOJI
(Vorbereitungsdinst), mo mnepexadadae caMoOCTIiiHE MPOBEACHHS CTAXKUCTOM YPOKIB B
IIIKOJIi Ta CYMPOBIJT HOTO MEIaroriyHol AisUTbHICTh JOCBITYCHUM BUUTEIIEM-HACTAaBHUKOM.
Kpim TOrO0, YUUTEIh-CTAXKUCT OTPUMYE MIATPUMKY Bijl KOHCYJIBTAHTIB IIEHTPY MIKUIHHOT
MPAaKTUYHOI MIATOTOBKH, Ha 0a31 sIKOTO MIOTIKHS Oepe y4acTh B ceMiHapax. CTa)KyBaHHS
3aBEPIIYETHCS APYTUM JCP’KaBHUM €K3aMEHOM, MICIIS SIKOTO PO3MOYMHAETHCS CAMOCTIHA
npodeciiiHa TMefaroriyHa MisUTbHICTh, [0 CTUMYIIOE O MIABHUINCHHA KBaidikarii
(Fortbildung) Ta HaOyTTs1 momaTkoBoi cnemiamizaitii (Weiterbildung).

3ayBa)kKMMO, 110 B OCBITHIA TIOJITHIl IIOJO IiATOTOBKM BYMTEIS IPOBITHUMH
aCTeKTaMH €: BUXOBaHHS BIAMOBIIATBHOCTI 32 JEMOKPATUYHY CHCTEMY, OpIEHTAIli Ha
MaiOyTHIM PUHOK Tpalli, IMArOTOBKA MOJIOJI 1O €BPOIEHCHKOI KOHKypeHIli. Bimrak
pealizyroThesl 3aBIaHHS bBONMOHCHKOT Aekiaparii 1moAo pegopmyBaHHS Ta YHi(IKaIii

CUCTEMU EIArOr1YHOI OCBITH.
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Orxe, sxmo y ®PpaHuii i€ HEHTpani30BaHa CHUCTEMa MIATOTOBKH BUMUTENIB, a y
Benukiii Bputanii — kBasigenentpanizoBana, To B CLHA 1 Kanagi xoxHuil mrar yu
MPOBIHLIS Ma€ BJIACHY CHCTEMY MIATOTOBKM BYMTENIB; CHIBBIIHOLIEHHS Yy CTPYKTYpi
MeJaroriyHoi  OCBITU MDK OOCSTaMU  3arajlbHOOCBITHROI TMPEAMETHOI MIATOTOBKH,
MEIaroriyHoi MIArOTOBKM 3 OpIEHTAL€l0 Ha MPO(eciio 1 MPaKTUYHOIO MIArOTOBKOIO
pi3HUTBCS MK KpaiHamu. Tak, y CIIIA npaktuka tpuBae 18 TkHiB, y Benkiii bpuranii
— 24-32 tuxni, y Kanani — 16 TwkHiB, a y @panuii — 19; BaXXIMBUM KOMIIOHEHTOM
MEIaroriYHOrO IUKITY € TICUXOJIOTO-TIeAaroriuyHi JUCIUIUTIHY, TIPOTE CTPYKTypa Ta 3MICT
iX MarOTh crierUdiKy y pi3HUX KpaiHax.

Ha namy nymky, BucniB B. Xancriga npo te, mo «pedopma B OCBITI HAIIPUKIHII
XX —novarky XXI cTomiTTs 03HaMeHyBajgach pyxoM Bijl IHIUBIAyaIi3MY H 11eanizmy 70
nparMaTU3My MeJaroriyHoi CUCTEMH 1 JIOTTYHOI OOTPYHTOBAHOCTI METO/IB HAaBYAHHS 1
BUOOPY JUCLIMILTIH»** € y3aranbHIOIOUOI0 XapaKTEPUCTHKOK 3aralbHUX TEHIEHIIN 10
pedopMyBaHHS TIPOGECIHHOT MATOTOBKA BUUTEIIS.

[TpoBeneHe mOCHKEHHS JO3BOJIMIO BHOKPEMIJIM HACKPI3HI Ta CIUTbHI TEHACHIIT
PO3BUTKY cHCTeM NPOQeCiifHOT MATOTOBKY BYUTENIB Y MIKHAPOIHOMY BUMIpI.

J1o HacKpi3HUX TEHICHIIIM BIIHOCKMO 3yMOBJICHICTh PO3BUTKY CUCTEM IpodeciitHoi
IIITOTOBKY BYMTEIIIB TAKUMH YMHHUKAMHU SIK: TJI00asTi3allis, 1HTerparis, mudposialiis,
IHTepHaIoHasi3a1isl, morpeda y (axiBIsIX BHCOKOTO MpodeciiHOro piBHS Ui PI3HUX
rajry3eil eKOHOMIKH, HeOOXITHICTh IMiJIBUIIICHHS SKOCTI MiITOTOBKH TIEIarOrTYHUX KaJpiB,
Cy4acHI MDKHapOHi el mpodecionanizaiii, ryMaHizailii, iHTerparii Ta yHiBepcai3ariii;
rapMOHI3aIlis CHCTEM TIeJIaroTigHOI OCBITH 3 YpaxyBaHHSM HaIllOHAJIBHMX HaJ0aHb Ta
TPAJTUITIH.

ChnutbHUMH TEHJCHITSIMH € PO3pOOKa Ta BIOCKOHAJICHHS 3aKOHOJABUOi 0asu
MITOTOBKH BYMTENIB; pehopMyBaHHs TpodeciitHOT MiATOTOBKH TEaroriB BiMOBIIHO /10
HOBUX MMIJIBUIIEHNX BUMOT CYYaCHOTO HAIllOHAILHOTO 1 MDKHAPOJHOTO PHHKIB MpaIl,
MITOTOBKH BYMTEIISI HOBOTO THUITY, & CaMe TBOPYOTO BUUTEISA-TIPOodecioHana; 3MIITHEHHS

pOJIl BUMTENS Ta MIABUIICHHS CTaTyCy MeaaroriyHoi mpodecii; mepexi A0 KOHIEHIii

144 Halstead, V. (2003). Teacher Education in England: analysing change through scenario thinking. European
Journal of Teacher Education, 26 (1), P. 74.
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OCBITa BIPOJIOBXK BCIET MENAroriyHoi AISIBHOCTI, OCHOBOIO SIKOI € ILIKOJIOIIEHTPOBAaHA
MIJATOTOBKA  BYMTENSI; 3aCTOCYBAaHHS CXOXHMX MOJeNed MIITOTOBKM  BUMTEIIIB:
MOCIIIOBHOT, sIKa mepeadavyae BHBUCHHS 3arajbHUX 1 CHCHIATBHUX JUCIMIUIIH Ha
TIEPIIIOMY €Talli HaBYaHHS, & BUBYCHHS TUCIIUIUTIH TICHXOJIOTO-IIEAaroriyHOTO UKy U
MIPOBE/ICHHSI HABYAJIBHOI MMPAKTUKN — HA JIPYTOMY, 3aBEPIIATBHOMY €Tarli; MapaeibHof,
o OyayeThCs 3a MPUHITMIIOM TAPaJICIbHOCTI BCIX CKIIQJ0BHUX HABYAIBHOI MPOTpaMu
OpOTATOM YChOIO TEPMIHY MIArOTOBKM MalOyTHHOrO BUMTENS; KOMOIHOBaHa 4YH
IHTErpoBaHa, 3a SKOK BHBUYCHHS CKJIQJIOBUX HABYAJIBHOI MPOTpaMU 3IHCHIOETHCS HE
TUTBKM O/IHOYACHO, a ¥ y B3a€MO3B’S3KY SIK 4yepe3 IHTerpauio npodeciiftHo JOUUIbHUX
TeM, TaK 1 Yepe3 IHTerpauilo Teopii 3 MPaKTHKO; AUBEpCH(IKAIsl OCBITHIX MpOrpam;
MOEHAHHSA y CTPYKTYpPl 3MICTY TIATOTOBKUA BYMTENSI MPEIMETHOTO Ta TpodeciitHoro
OJIOKIB; po3po0Ka HAaBYAIBHHX IPOTrpaM TMIITOTOBKH TEAroriB Ha OCHOBI TPUHITUIIIB:
CTBOpEHHSI YMOB sl 3a0e3rnedeHHs] cy0’€KTHOCTI MO3UIIM cTyneHTa y (opMyBaHHI
BJIACHOT OCOOM SIK OCOOHMCTOCTI Ta MOJETIOBAaHHS CBO€i mpodeciiHOoi AISTBHOCTI ¢
HAOJMHKEHHS 3MICTY TIeIaroriyHOi OCBITH JI0 3MICTY OCBITH TpOo¢eCiOHaATBHOT AISITHHOCTI
Tie/1arora; MiJIBUIIICHHS BUMOT 0 PiBHS OCBITH, ITpodeciitHoil kBastidikallii 1, BIAMOBIIHO,
npodeCiiHOI MrOTOBKH BUUTENS 3 OJJHOYACHUM TIIBUIIICHHSIM TXHBOT 3apO0ITHOI TIIaTH;
IPIOPUTET MAriCTEPCHKOTO PIBHS MIMTOTOBKU MalOYTHIX YUUTENiB; MOJICPHI3AIlIS 3MICTY,
METOMIB 1 (OopM HABUAHHS 3 aKIEHTOM Ha IHHOBAIIIMHUX; IMOCHJICHHS MPAKTUIHOT
CKJIQJIOBOI IMIITOTOBKK BYMTEJISI, TTIBUIIIEHHS POJIi MEIAroriyHol MPaKTUKH, 30UTBIIICHHS
CTpOKYy ii TpWBaJOCTI Ta YCKIAIHCHHS IIAAaroriyHuX 3aBJaHb;, PO3BHTOK OCBITHBOI
MOOUTBHOCTI; 3pOCTaHHS CYCHUIBHOI POJi TEJAroriyHoi MisUTbHOCTL; (hOpMYBaHHS
TOTOBHOCTI BUMTEJIS JI0 TIEAArOrYHMX 1HHOBAIIIHN; YITPOBAKEHHS CUCTEMH SIKOCTI OCBITH
JUTS 3a0e31eUeHHS 1l KOHKYPEHTOCTIPOMOYKHOCTI.

BusnaueHi TeHaeHIIil po3BUTKY MPOGECiiftHOT MATOTOBKH BUUTENS Y MDKHAPOIHOMY
BUMIpI, IO BiJ0Opa)karoTh ii opraHi3ailiifHi, 3MIiCTOBI Ta yIPABIIHCHKI ACTIEKTH MOXYTh
CIIyTYBaTH OPIEHTUPOM Y pedhOpMyBaHHI YKPAiHCHKOI CHCTEMU MPOdeciitHOI MiroTOBKH
BUMTENSl Y KOHTEKCTI peatiailii NpueaHaHHs YKpaiHu 10 €AMHOTO €BPOIMEUCHKOro Ta

CBITOBOT'O OCBITHBOT'O ITPOCTOPY.
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2.3. KRITICKE MYSLENIE AKO PODMIENKA ADEKVATNE
REAGOVAT NA POTREBY PEDAGOGICKEJ PRAXE

Alica Petrasova

Kritické myslenie je potrebna spdsobilost’ 21. storo€ia, pretoze v Coraz rychlejSom a
ZlozitejSom prostredi uz nasa intuicia nestaci. Pri zaplave informacii, sprav, ale aj hoaxov
je totiZ stale narocnejSie nenechat’ sa zahltit’ a zdroven si vytvorit’ ndzor na svet okolo nas.
Pre spravnejsie rozhodovanie je Ziadlice poznat’ skreslenia mysle, ktorym podliecha naSe

vnimanie a myslenie, teda vediet’, ako pouzivat’ rozum.

Rozvijanie kritického myslenia si podla Kneedler (1985)° vyzaduje rozvoj
sposobilosti:
1. spdsobilosti urcit’, definovat’ a Specifikovat’ problém, t.j. identifikovat’ hlavné

vychodiska, sporné otazky, urcit’ hlavnu myslienku textu, porovnat’ podobnosti a rozdiely
medzi dvomi, alebo viacerymi subjektmi, objektmi v tom istom ¢asovom slede, urcit’,
ktoré informacie st dolezité, a ktoré nepodstatné, formulovat’ vhodné otazky vedice k
hlbSiemu porozumeniu Situacie.

2. spdsobilosti posudit’ informacie vzt'ahujuce sa k problému, t.j. rozliSovat
fakty, nazory a odévodnené tisudky, aplikovat’ kritéria na postdenie kvality, kontrolovat’
konzistentnost’ vyrokov, ur¢it’ nevyslovené predpoklady, rozpoznat’ stereotypy, hodnotove
systémy, rozpoznat predpojatost’, emocné faktory, propagandu, rozne ideoldgie.

3. sposobilost” vyvodzovat’ zavery t.j ur¢it’ vhodnost’ a primeranost’ tidajov pre
dany zaver, predpovedat’ pravdepodobné dosledky prijatého rieSenia.

Kriticky mysliaci ¢lovek ma mysel' vytrénovanu tak, ze pri akomkol'vek tvrdeni,
argumente, Stadii ¢i ¢lanku pozerd pod povrch. Skima motivy a kvalifikiciu autorov,
logicku sudrznost’ prezentovanych tvrdeni, doveryhodnost’ pouzitych dékazov, poctivost’
vo vyvodzovani dosledkov ¢i vernost’ vedeckej metodologii. Chape, Ze na jednu vec sa da

pozerat’ z rdznych uhlov pohl'adu a miesto toho, aby si z nich vybral jeden konkrétny a

145 Kneedler, P. California Assessing Critical thinking. In: A. Costa (Ed.), Developing Minds: A Resource Book
for Teaching Thinking. Alexandria VA: Association for Supervision and Curriculum Development.1985.
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ostatné zavrhol, snazi sa ich pochopit. Kritické myslenie je tieZ neustidla snaha o
zdokonalovanie vlastného citu pre presnost’ vo vyjadrovani. Vysledkom tejto snahy je
Strukturovany, konzistentny a logicky prejav. Kriticky mysliaci ¢lovek totiz neskiima len
myslenie inych a informacie z okolitého sveta. Rovnako systematicky a pozorne skima
vlastné pohnutky, myslienkové pochody a vznik vlastnych nazorov a rozhodnuti. A na
zaklade tohto pozorovania potom upravuje svoju komunikaciu tak, aby bola jasnejSia
a zrozumitel'nejSia (www.kritickemyslenie.sk).

Kultivacia mysle prostrednictvom rozvijanie kritickeho myslenia je dlhodobym
procesom a vedie k sebareflexii. Jedinec, ktory vyuziva kritické myslenie v beznom zivote
kladenim si dopliujtcich otdzok dokaze odhadnut’, ktora informacie je pravdiva a ktoréd
iba obyc¢ajna ,,kacica“ vypustena do sveta. Ziskava to najméa overovanim si ich pravdivosti
od viacerych navzajom nezavislych zdrojov. Tie by vSak mali spliiat’ jednu podmienky —
doveryhodnost’. Kritické myslenie je aj kreativny a vel'mi dynamicky proces, ktory buduje
isttl kulturu vyjadrovania sa a diskutovania. Kriticky premysl'ajuci ¢lovek si dokdze nielen
vytvarat' vlastny nazor, chapat’ historické suvislosti, prepajat’ ekonomicky a politicky
kontext a poznanie z r6znych odborov, pouzivat’ viaceré cudzie jazyky, hodnotit’ umenie
a literaturu, vyuzivat’ komunikacné a informacné technoldgie, ale aj prejavovat’ solidaritu,
pracovat’ vtime abyt flexibilny pri rychlych zmenach (modifikované podla: www.
eduworld.sk).

1. Doévody skimania prezentovanej problematiky

Na zakladnych a strednych Skoldch nie sposobilost’ kriticky mysliet’ dostatocne
rozvijana

Kritické myslenie je intelektualne disciplinovany proces aktivneho hodnotenia
informécii ziskanych z pozorovania a skusenosti. Vysledky medzinarodnych merani PISA
(2003 — 2018) a PIIAC (2015) poukazujii na zavazné zistenia, ze vysSie kognitivne
funkcie, najma samostatné, hodnotiace a kritické myslenic nie je v Skolskych

podmienkach dostato¢ne rozvijané (pozri napr.: Kostirkova, 2013146, 2016 a7, 2016 b'*¢;

148 Kosturkova, M. Stav kritického myslenia Ziakov strednych $kél. In: Didaktika.2013 ¢&. 2, s. 11-15.
147 Kosturkovd, M. Rozvoj kritického myslenia ziakov strednych $kol. PreSov: Vydavatel'stvo PreSovskej
univerzity, 2016a. 188 s.
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Petrasova, 200849, 20180, 2019a'>!; Petrasova a kol., 2019b°? a pod.). Tento deficit si
stredoskolaci prinaSaj aj na vysoke skoly.
Takmer polovica (47,9 %) respondentov z radov vysokoskolskych uditelov sa v

dotaznikovom prieskume To da rozuml (www.todarozum.sk) vyjadrila, Ze absolventi

strednych 8kdl prichadzaji na vysoké Skoly nepripraveni kriticky mysliet. Viac ako
polovica (55,9 %) z respondentov oznalila, Ze Studenti prichddzaji zo strednej Skoly
nepripraveni ucit’ sa v suvislostiach a naprie¢ disciplinami. Samotni stredoskolaci v
prieskume vnimali rozvoj kritického myslenia v ramci stadia esSte pesimistickejSie. Ako
rozvijané ho oznacila len pitina (21,8 %) z nich.

Data To da rozum indikuju, ze stredné Skoly nedokdzu adekvatne reagovat’ na
potreby dospievajucich a plne rozvijat’ vedomosti, schopnosti a zru¢nosti, ktoré buda
potrebovat’ nielen pre d’alSie vzdelanie, pracovny trh, ale aj ich zivot v obcianskej
spolo¢nosti. Pohl'ad VS ugitel'ov na kvalitu si¢asnych $tudentov je viak do velkej miery
ovplyvneny pohladom zvnutra systému vysokého Skolstva, ktory nepresiel potrebnou
transformaciou v case, ked’ sa vysoké Skoly zacali otvarat’ SirSej populacii Studentov.
Kvalitu vysokého Skolstva nebude v najblizSich rokoch urCovat’ kvalita prichddzajucich
Studentov, ale jeho schopnost’ prispdsobit’ sa novym podmienkach tak, aby boli vysoké
Skoly schopné poskytovat’ kvalitné vzdelanie, a zaroven sluzili Coraz roznorodejsej
skupine Studentov.

Hoci je v deklarativnej rovine vSeobecne prijaté, ze zlepSenie kritického myslenia
u ziakov je dolezitym vzdelavacim ciel'om, ich schopnost’ mysliet’ kriticky je nedostato¢na
od zakladnej koly vyssie. Skolské kurikulum &asto kladie velky doraz na to ,.¢o si

mysliet* namiesto toho, ,,ako sa naucit’ mysliet*. Tato zmena si vyzaduje vyrazny posun

148 Kosturkova, M. Kritické myslenie v edukacnej praxi na Slovensku. Presov: FHPV PU v PreSove, 2016b.
176s.

149 Petrasova, A., Kriticky mysliaci ugitel' — tvorca kvality $koly: (Sprievodca zavddzanim $tandardov). Presov:
Rokus, 2008. 136 s

150 petrasova, A. Sposobilost’ kriticky mysliet ako determinant transformécie systému vychovy a vzdelavania.
In: HaykoBuit Bicank MykadiBChKOro nepxaBHOro yHiBepcurety. Cepist «I[lemarorika ta mcuxonoris». Bumyck 2 (8)°,
2018.

151 petrasovd, A., 2019. Od kritického mysleni ke globalnimu obganstvi. Priklady dobré praxe. Praha: Narodni
Ustav pro dalsi vzdélavani, s.39, 2019 a.

152 petrasova, A. et al. Level of critical thinking in primary education teacher master students. In: INTED
2019,13th International Technology, Education and Development Conference, March 11th-13th, 2019 — Valencia,
Spain.
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v zmySlani o vyu€ovacich paradigmach, verejnych investiciach a reformach vzdelavacej
politiky.

Sposobilost’  kriticky myslie’ je predpokladanym vzdelavacim vystupom
vysokoSkolského vzdelavania a nutnost’ou pre rozvoj, inovdcie a zmeny v Skolstve

«Pred nami je rok, ked’ sa musime nielen postavit’ na nohy, ale aj spravne vykrocit.
Vydajme sa cestou kvalitného a dostupného vzdelania pre vSetkych. Deti, ktoré zazili
najvacsiu krizu vo vzdelavani, si zaslizia zazit' aj najvacSiu zmenu nasho Skolstva
K lepSiemu» (Zuzana Caputova, prezidentka Slovenskej republiky v novoro&nom prejave
1.1.2021).

Od kognitivnych schopnosti nezavisi len plat jednotlivca, ale od vzdelavania zavisi aj
rast ekonomiky ako celku. To zvlast’ plati vo vyspelych krajinach, kde hlavnym zdrojom
rastu su inovacie. Medzi kognitivnymi schopnostami dospelych a ekonomickym rastom
existuje naprie¢ krajinami pozitivny vztah. SpoloCensky vynos vzdelavania je totiz ovel'a
vac¢si ako ten stkromny. Cudia s nizkym vzdelanim ¢elia vysSiemu riziku nezamestnanosti
na Slovensku ako v krajinach EU. Vplyv vzdelania na riziko nezamestnanosti je u nas
vyrazne VACSi. Zaroven na trhu prace vidime, ze je akutny nedostatok kvalifikovane;j
pracovnej sily. Cokol'vek vtomto kontexte znizi priemernti tUroveti kognitivnych
zruénosti, bude negativne vplyvat’ na celkovil zamestnanost’ a rast ekonomiky.

Inovacie su aj otom, Ze z vyspelejSich krajin dovezieme nové technologie alebo
procesy avieme ich aplikovat do naSich firiem. Lenze dnes si Coraz viac novych
technologii vyzaduje vysoko kvalifikovanti pracovnu silu na ich obsluhu. Aj vzdelanostna
uroven beznych zamestnancov, nielen top vedcov, je dolezita, aby s novymi
technolégiami vedeli pracovat’. Cokol'vek obmedzi tiroveti kognitivnych zrugnosti, bude
mat’ negativny vplyv (dennikn.sk).

Moznost’ napredovat’ si vyzaduje objektivitu a racionalitu! Nie je vSak vzdy 'ahké
vyjadrit’ a zdovodnit’ svoj nazor alebo sa odvazit’ spochybnit’ nieco zauzivané. To je tplne
normalne. Hierarchia a posluSnost na pracovisku moézu niekedy kritické myslenie

zamestnancov pri uvazovani o myslienkach alebo rozhodnutiach ich manazérov c¢i

zamestnavatel'ov obmedzit’ alebo zabrzdit’. Kritické myslenie vSak zostava nevyhnutnou
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stCastou rozhodovacieho procesu bez ohladu na to, na akej pozicii v hierarchii sa
jednotlivec nachadza.

Je to vzicna zruCnost’ cenend predovSetkym na poziciach, ktoré sa spajaja s
prijimanim stratégii, liderstvom a manaZmentom. Ide o to vediet’ sa pytat’ samého seba,
vytvorit' si odstup a kriticky mysliet’ aj pri prijimani d’alekosiahlych rozhodnuti.
Schopnost’ ustipit’ od svojich vlastnych nadpadov, nesuhlasit’ s ¢lenmi timu a zmenit” uhol
pohl'adu je obzvlast’ dolezitd vtedy, ked’ sa dostanete na urcity level hierarchie, kde sa vam
uz nikto neodvazi oponovat’! Kritické myslenie je azda uzito¢né aj na pozicidch, ktoré sa
Spajaju s riesenim problémov a hl'adanim neustalych zlepSeni. Inymi slovami, je uzitocné
pre mnohé povolania a odbory (www.welcometothejungle.com).

Kriticky mysliet’ je komplexny fenomén, ktory zastreSuje niekol’ko spdsobilosti, pri
kultivovani racionality v beZznom zivote a vo vzdelavani. Kritickeé myslenie funguje ako
komplex myslienkovych operacii, ktory hl'adda argumenty a pripusta protiargumenty.
Dobry myslitel' ich nemusi iba vyvracat, moze ich aj akceptovat. Ide o starostlivé
rozhodovanie otom, ¢omu verit afomu nie, Comu pripisovat’ dolezitost’, o striktne
odmietnut’. Vysledkom je tvorba logickych usudkov. Nie je to jednoduchy proces, ale
dosledna mentalna ¢innost’. Skola je miesto, kde sa od veducich riadiacich pracovnikov a
ich bezprostrednych podriadenych, vyzaduje rozvinuté analytické myslenie a prislusné
kompetencie. To preto, ze pomocou nich su schopni primerane zhodnotit’ alternativne
hladiskd a moznosti 1 presved¢ivo zargumentované ndzory, smerujuce k hl'adaniu
konkrétnych ¢innosti a postupov efektivne rozvijat’ vSetkych ucastnikov vychovno-
vzdelavacieho procesu.

V dotaznikovom prieskume To dd rozum (2018) sa Specialistov na I'udské zdroje
opytali, ako dolezité je pre nich pri vyberovom procese analytické¢ myslenie uchadzacov o
zamestnanie. Analytické myslenie, na ktorom kritické myslenie stoji, povazovali pomerne
za dolezit¢ az kliCové Styria z piatich (78,9 %) respondentov. Za menej dolezité ho
oznacila pitina (20,4 %) respondentov, nikto zo zapojenych Specialistov na l'udské zdroje
ho vsak nepovazoval za nepodstatné. Absolventi vysokych §kdl vSak tento aspekt zo

spektra o¢akavanych schopnosti nespliiaju pre viac ako pitinu (22,4 %) $pecialistov na
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Pudské zdroje, ktori sa do prieskumu zapojili. Pre vacSinu respondentov (59,95 %) ho
absolventi spiiaju iba ¢iastocne.

Vysledky prieskumu indikuju, ze rozvoj kritického myslenia na vysokych skolach
nepatri podl'a zapojenych Studentov a Studentiek k prioritdm Stadia. V dotaznikoch pre
Studentov prvého a druhého stupia vysokoSkolského Stidia oznacila sposobilost’
kritického myslenia ako $tidiom rozvijani kompetenciu len jedna tretina (33,9 %)
respondentov. Podl'a odpovedi respondentov sposobilost’ kritického myslenia rozvija
Stidium viac u Studentov na druhom (37,5 %) ako na prvom (31,9 %) stupni Stidia. Ako
rozvijané ho viac ako respondenti zo sukromnych VS (27,3 %) oznacovali respondenti
navitevujiici verejné VS (35,1 %). O tom, ¢o $tudenti a ugitelia chapu pod kritickym
myslenim a formami jeho rozvoja, sa diskutovalo aj pocas individudlnych a skupinovych
rozhovorov s VS ugitelmi a $tudentmi. Pri definicii, ¢o podla nich spdsobilost’ kriticky
mysliet’ znamena, sa UCastnici z oboch skupin zhodli. Kritické myslenie pre nich
predstavuje spdsobilost’ vediet' ziskat, zhodnotit’ a triedit’ informacie, dokazat
konfrontovat’ svoje nazory a presvedcenie s novymi zisteniami, pripadne po spracovani
novych poznatkov vediet' nasledne zmenit' nazor. Studenti vnimali rozvoj kritického
myslenia ako dolezity aspekt vysokoskolského vzdelania, obzvlast v sucasnosti pri
pretlaku informécii z roznych zdrojov a potrebe ich kritického vyhodnocovania.

Diskusiu, ako jednu z najviac vyuzivanych foriem vzdeldvania, oznaCovali
respondenti, ktori Studujii ucitel'stvo a iné pedagogické vedy (60 %) a humanitné a
spoloCenskovedné odbory (58,3 %). Okrem sposobilosti kriticky mysliet’ méze vyucba
formou pravidelnej diskusie podporovat’ i rozvoj schopnosti diskutovat’ a argumentovat’ v
prospech svojich vlastnych ndzorov, ktord patri medzi d’alSie zruCnosti potrebné na
uspesné uplatnenie sa absolventov vysokych S§kél. Spoloc¢ne s diskusiou mozu rozvoju
kritického myslenia u Studentov napomahat’ aj d’alSie metody vyucby a vzdelavania ako
napr. rieSenie problémov Studentmi ¢i aplikacia poznatkov na prikladoch z praxe.

Od absolventov ucitel'stva sa ocakava, ze budi vediet vytvarat’ podmienky na
rozvijanie kritického myslenia u svojich Ziakov. Pri¢inou pocitu Studentov ucitel’stva z
nedostatocného ucenia sa naprie¢ disciplinami (To dd rozum, 2018) moze byt sposobene

Specifickost’'ou pripravy buducich ucitel'ov na Slovensku. U¢itel'ské Studijné programy by
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mali svojim charakterom vytvarat predpoklady na to, aby budici ulitelia odborné
vedomosti z predmetov transformovali v ramci didaktik jednotlivych predmetov
prostrednictvom vedomosti z pedagogiky a psycholdgie. V slovenskych podmienkach sa
vsak castejSie posiliiuje rozvoj odbornych vedomosti z jedného predmetu bez prepojenia
na didaktiku a na ostatné predmety vyucované na zakladnych alebo strednych skolach .

Déta z dotaznikového prieskumu To da rozum naznacuji, ze Studenti zapojeni do
prieskumu nevnimaju, Ze by sa na rozvoj spdsobilosti kritického myslenia a schopnosti
ucit’ sa v suvislostiach a naprie¢ disciplinami v ramci $tidia na vysokej Skole na
Slovensku kladol dostatocny doraz. V ére internetu, alternativnych faktov a informacnych
vojen su prave kritick¢é myslenie a schopnost’ chapat’ javy a ich komplexny charakter
kI'aicovymi. Spdsobilost’ vediet’ informacie kriticky vyhodnotit’ a analyzovat’ veci, beric
do uvahy viacero aspektov, bude aj v budicnosti narastat’ na dolezitosti. Vysoké Skoly
moézu rozvoj kritického myslenia v Studentoch podporit’ intenzivnej§im zavadzanim
foriem a stratégii vyucby, ktoré pouzivanie kritického myslenia v $tudentoch stimuluju.
TaktieZ sa o to moézu postarat’ zavadzanim vacSieho mnoZstva interdisciplindrnych
pristupov k vyucbe. Aj data z prieskumu To d& rozum naznacuji, Ze vo viacerych
krajinach sa to uz uspesne deje.

K problémom odborovej didaktiky patri optimélne obsahové a rozsahove
vymedzenie praktickej pripravy buducich ucitelov Inkluzivne vzdeldvanie je aktualna
téma, s ktorou sa Studenti stretavaju tak v pedagogickej teérii, tak aj v praxi. Hoci sa
diskusia nezriedka zuzuje iba na problematiku ziakov so Specialnymi vychovno-
vzdeldvacimi potrebami, problematika sa tyka aj pripravenosti a schopnosti §kol
adekvatne reagovat’ na potreby vSetkych. Je teda legitimnou sucastou akychkol'vek
diskusii o reforme vzdelavania a novych podobach vzdelavacieho systému, ktoré
V stcasnosti na Slovensku prebiehaju.

Inkluzivne vzdelavanie je spolocné vzdelavanie deti s rozmanitym potencidlom na
zabezpecenie rovnosti ich Sanci. Kazda Skola ma byt’ otvorena vsetkym detom v lokalite
a Studenti by mali byt’ pripraveni na to, aby im umoznili naplnit’ ich zakladné pravo na
kvalitné vzdelanie. Inkluzivne prostredie je prirodzené a vytvara prileZitosti pre Ui€ast’ na

diani pre kazdého jednotlivca. OdliSnost’ a rozmanitost’ je prilezitost’ prospesna celku.
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Inkluzivne vzdelavanie podporuje dynamicky systém vzdelavacich a odbornych sluzieb,
ktory flexibilne reaguje na potreby dietat’a, rodiny a ucitela. Je to proces, nie stav
(www..inklukoalicia.sk).

Zavazok realizacie inkluzivneho vzdelavania nie je splnitelny okamzite a na
najvyssej moznej trovni. Mame vSak povinnost’ robit’ systematické a konkrétne kroky pre
jeho napltianie. Inkluzivne vzdeliavanie vSak nie je redukovatelné na desegregaciu
samotnu, ¢i na mechanickll integraciu réznych skupin ziakov. Je to Siroké spektrum
stratégii, procesov a aktivit, ktorych vychodiskom su existujice vzdelavacie programy.
Zmysel aciel' vzdelavania je pre vSetkych ziakov rovnaky. Potrebujeme pre kazdého
zabezpecit’ podmienky, aby k tymto cielom mohol smerovat’.

Vyskumnd Cinnost’ v oblasti zist’ovania spésobilost’ kriticky mysliet’ u budicich
ucitelov je na Slovenku nedostato¢na

V odbornej komunite sa venuje malo pozornosti komplexnému skumaniu kritickeho
myslenia buduicich ucitel'ov. Na Slovensku sme nasli jediny pokus o overenie programu
rozvoja kritického myslenia $tudentov ugitel'stva. Stadia predstavuje dolezity prvok
rozvoja danej spdsobilosti, a to klast’ otdzky. Experiment bol aplikovany vo vybranych
Studijnych predmetoch pocas 13 tyzdiiov v troch vybranych skupinach (kontrolna skupina
— n = 21; experimentalna skupina 1 — n = 21; experimentdlna skupina 2 — n = 20).
Hlavnym zistenim bolo, ze aktivizovanim Studenta a systematickym pdsobenim je mozné
rozvijat’ techniku kladenia otazok (Kosturkova, 2017)13,

Nedostato¢ny priestor venovany explicitnému meraniu spdsobilosti kriticky mysliet’
moze stvisiet’ s tym, ¢o Bartos & Banks (2015)'* ozna¢ili za osmoticky model u¢enia sa
kritickému mysleniu. To znamend, Ze sa predpokladd, Ze Studenti si osvoja prvky
kritického myslenia v priebehu $tudia akosi sami sebou, Ze ho nasajii, ako bunka nasava
vodu. Kol'ko ¢asu vSak Studenti poCas vyucby skutocne venuji kritickému mysleniu a

nakol’ko je ich vyucba takto konStruovana, nie je zrejmé.

153 Kosturkova, M. Experimentalne overenie schopnosti studentov ugitel'stva tvorit’ otazky. Edukacia, 2017. 2(1),
s. 139-148.

154 Bartos, S. E., Banks, A. P. How do students learn critical thinking? Challenging the osmosis model. History
and Philosophy of Psychology, 2015. 16(1), 36-40.
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Univerzitny charakter ucitel'ského vzdelavania predpoklada, Ze Studenti rozvijaju
svoj potencial prostrednictvom intelektudlnej prace, ktord sa podobd vedeckému
poznavaniu Vv oblasti pedagogického myslenia. Skuto¢nost’, Ze rozvoj a skuto¢na premena
profesijného myslenia a konania Studenta nie je mozna bez podstatného podielu praxe a jej
reflexie, stavia pregradudlne Stidium ucitel'stva do nového kontextu a ddva mu Uplne iny
rozmer. Suvisla vyucbova prax vytvara pre Studentov podmienky pre ziskavanie
profesijnych skisenosti a prilezitosti odborne reflektovat’ svoju vyu€ovaciu ¢innost’ a
inovovat’ pedagogické nazory. Pokial’ Student nerozvinie prax kritickej reflexie, zostane
uviaznuty v neprekontrolovanych usudkoch, interpretaciach, predpokladoch a
oCakavaniach. Stat’ sa dobrym a efektivnym myslitelom vyzaduje vhlad do naSich
vlastnych mysli, pochopenie nasich silnych a slabych stranok.

1. Metodologia prieskumu

Ciel’ dotaznikového vyskumu

Hlavnym ciel'om prieskumu bolo zistit’ a analyzovat’ obavy Studentiek na stvislej
vyucbovej pedagogickej praxi v troch oblastiach:

o Inkluzivne ucebné prostredie a pozitivna socialna klima triedy.
«Planovanie a projektovanie vyucovania.
«Kladenie otazok.

Charakteristika vyskumného stboru

Vyskumny subor tvorili Studentky 2. ro¢nika magisterského Sstadia v odbore
Ucitel'stvo pre primarne vzdeldvanie Pedagogickej fakulty PreSovskej univerzity v
Presove (n68) v akademickom roku 2019/2020.

Realizacia priesumu a metody zberu déat

Vyskumné tdaje sme ziskali prostrednictvom dotaznika vlastnej konstrukcie. Zber
dat sa realizoval on-line v marci a aprili 2020. Pri kvantitativnom postupe sme sa opierali
ovopred explicitne vyclenené kategorie a subkategérie. Aplikovali sme tieto
kvantifikatné postupy: analyza intenzity stupna obav na intervalovej Skale (pocetnost,
aritmeticky priemer) a sledovanie frekvencie vyskytu slovnych komentarov k analytickej
subkategorie (pocetnost)).

Charakteristika dotaznika
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Dotaznik o obavach na slvislej pedagogickej praxi sa sklada z 3 oblasti a 7
podoblasti (22 indikatorov kvality). Na zaklade intenzity obav mali $tudentky ohodnotit’
kazdy indikator na intervalovej Skale od 1 po 5, kde 1 — Ziadne obavy az 5 — vel’ké obavy.

Intenzita obav:

7iadne velké

obavy obavy

Za kazdou oblast'ou mali respondentky slovne okomentovat’ tie indikatory, u ktorych
maju najvacsie obavy.

Opis vysledkov a diskusia

V tabul’ke 1 uvadzame kvantitativnu analyzu zisteni dotaznika v jednotlivych
oblastiach. Vysledné hodnotenie vychadza z pat'stupnovej hodnotiacej Skaly intenzity
obav Studentiek.

TabulPka 1 Celkove vysledky intenzity obav na intervalovej §kale 1 —5

v oblastiach A, B a C (po€etnost’, aritmeticky priemer)

10 Oblast’ A Oblast’ B Oblast’ C Oblast’ ABC
N % N % N % N %
1-3 43 63,2 39 57,4 40 58,8 122 59,8
45 25 36,8 29 426 28 41,2 82 40,2
Legenda
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10 — Intenzita obav na intervalovej Skéle

Oblast’ A — Inkluzivne uc¢ebné prostredie a pozitivna socialna klima triedy
Oblast’ B — Planovanie a projektovanie vyu¢ovania

Oblast’ C— Kladenie otazok

N — pocet respondentov

% — percentualny podiel

Oblast’ a — inkluzivne ucebné prostredie a pozitivna socidlna klima triedy

Problematika, ako vzdelavaci systém ovplyviuje zivotné Sance Ziakov je zaujimava
pre odbornikov itvorcov vzdelavacej politiky. Prva oblast’ dotaznika zistovala obavy
Studentov vytvarat’ bezpe¢né a stimulujice inkluzivne uc¢ebného prostredie, v ktorom su
ziaci uznavani ako individuality.

Uvedomujeme si, ze poziadavka realizacie inkluzivneho ucebného prostredia a
pozitivnej socialnej klimy triedy na suvislej vyucbovej pedagogickej praxi nie je pre
Studentov posledného ro¢nika Studia splnite'na na vysokej irovni. Mame vsak za to, ze uz
v tomto obdobi by mali byt’ Studenti sposobili (47) vytvarat' v triede podnety na kritické
uvazovanie a diskutovanie, (A2) zabezpecit Ziakom bezrizikové prostredie a (43) vyuzivat
a wytvarat materidalne zazemie vyucovania.

Vo svojich komentaroch studentky (n68) poodhalili najéastejSie obavy, ktorymi
V Oblasti A: Inkluzivne ucebné prostredie a pozitivna socidlna klima triedy Celia (v
zatvorke uvadzame pocet komentarov o obavach ku konkrétnemu indikatoru):

-vediet’ postrehnit’ prvky diskrimindcie a neznaSanlivosti medzi Ziakmi a byt
schopny hl'adat’ u¢inné rieSenia na ich eliminaciu (48);

-podnecovat’ interakciu a podporovat’ pozitivne vztahy medzi ziakmi, Ziakmi a
ucitelom v atmosfére dovery, tolerancie a vzajomného reSpektovania (31);

-reagovat’ na prejavy rusivého spravania a zaist'ovat’ ich minimalny vyskyt (18);

—pouzivat’ uéebné zdroje odrazajuce rozmanitost’ ziakov v triede a ich rodin a vnasat’
do vyucovania materidly z redlneho Zivota Ziakov (14).

—«Madm velky respekt a obavy z toho, ¢i dokdzem Ziakov viest k respektovaniu sa

navzajom, vytvorit taku atmosféru, aby Ziaci nadobudli pocit, Ze sa mozu zdielat,
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doverovat’ si navzajom a aby reSpektovali inakost’ osobnosti toho druhého. Mam obavy
Z toho, zZe nebudem vediet zareagovat’ na rusivé spravanie ziakov a nebudem ho vediet
eliminovat’ a ukorigovat’ vyucovanie tak, aby som vyuzila dany cas co najefektivnejsie
Z vedomostneho, ale aj socialneho hladiska». (Studentka 26)

—«Najvdcsie obavy mam ¢i ziakom ponuknem dostatok prilezitosti vdaka ktorym si
mozu vyskusat' nové ndpady, myslienky a schopnosti. Pretoze neviem ¢i mam dostatok
kompetencii na zvladnutie tejto tlohy. V postrehnuti prvkov diskrimindcie medzi Ziakmi by
nebol az taky problém ale skor by bol u miia problem v hladani ucinnych rieSeni na ich
eliminaciu, pretoze v takejto situdcii som este nebola a neviem ¢i by som vedela poskytnut
spravne rieSenia». (Studentka 50)

-«V zlozke A3 sa najviac obavam toho, Ze ak by som mala v triede Ziakov zo socialne
znevyhodneného prostredia a mala by som poskytnut ostatnym spoluziakom ucebné zdroje
z ich kulturnych tradicii, stretla by som sa s nepochopenim a odmietavym postojom u
ostatnych Ziakov. Taktiez mam strach aj z toho, Ze z ich kulturnych tradicii by som nemala
k dispozicii az tolko ucebnych zdrojov». (Studentka 68)

Inkluzivne vzdelavanie nie je redukovatené na desegregaciu, ¢i na mechanicka
integraciu roznych skupin ziakov. Je to Siroké spektrum stratégii, procesov a aktivit,
ktorych vychodiskom su existujlce vzdelavacie programy. Zmysel a ciel’ vzdelavania je
pre vsetkych ziakov rovnaky. Potrebujeme pre kazdého zabezpecit' podmienky, aby
Kk tymto cielom mohol smerovat’.

Oblast’ b — planovanie a projektovanie vyucovania

V Oblasti B: Planovanie a projektovanie vyucovania sa Studenti vyjadrovali svoje
obavy, ¢i na suvislej pedagogickej praxi budi vediet planovat’ a projektovat’ svoje
vyuCovanie tak, aby u vSetkych ziakov podnecovali aktivne u€enie sa a kritické myslenie.
Pri planovani, projektovani a realizovani vyucovacich stratégii a postupov vychadzat’ z ¢o
kontroverzné témy) so stratégiami a postupmi (individudlnymi a skupinovymi), ktoré
umoznia Ziakom porozumiet’ procesom ziskavania, overovania, obhajovania a vyuZitia
tohto poznania pri rieSeni Specifickych 1 neSpecifickych problémov. Oblast’ B zist'ovala

u Studentov (BI) sposobilost aplikovat vyucovacie stratégie aktivneho ucenia sa a
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kritického myslenia a (B2) spésobilost zapdjat’ do planovania a projektovania vyucovania
Ziakov.

Zo slovnych komentarov Studentick (n68) sme v Oblasti B: Planovanie
a projektovanie vyucovania zaznamenali najCastejSie obavy pri indikatoroch (v zatvorke
uvadzame pocet komentarov o obavach ku konkrétnemu indikatoru):

—pri projektovani vyuCovania individualizovat’ a diferencovat’ vyucbu podl’a potrieb
ziakov: rozsah uCiva, stratégie a metody, organizaciu a uc¢ebné zdroje (41);

-planovat’ a projektovat’ vychovno-vzdelavaci proces v kontexte aktivneho ucenia sa
a kritickeho myslenia (32);

~vediet’ reflektovat’ skutocny proces ucenia sa a porovnavat’ ho s naplanovanym a
naprojektovanym procesom (24);

-projektovat’ vyuCovanie systematicky vo vztahu kcielom kurikuldrnych
dokumentoch 22).

Pozitivnym zistenim je, ze Studentky prezentovali ochotu uplatiovat principy
kritického myslenia. Vo svojich vypovediach spravne postrehli, ze jeho rozvijanie sa
neobmedzuje iba na konkrétny predmet. Kritické myslenie je pre nich dblezité, pretoze im
dava moznost’ premyslat’ spravnym spOosobom a rieSitt problémy efektivnejSie a
metodickejsie.

—«Ku kritickému mysleniu by mali byt Ziaci vedeni uz od prvych rokov Skolskej
dochadzky a v priebehu rokov by si ho mali rozvijat' a kultivovat. Biflovanie a tradicné
memorovanie nemaju s kritickym myslenim vela spolocného. Kriticky mysliaci Ziak sa
dokaze rychlo ucit a aplikovat' to, ¢o uz vie, na nove situdcie. Dnesné deti su pod silnym
kultirnym, ale aj politickym vplyvom, socialnych sieti, ktorych algoritmus prirodzene
vyhodnocuje emocie a podla mna to Ziakom podsuva také spravy a informdacie, ku ktorym
sa hlasia. Vdaka informacnej vojne na internete sa bude spolocnost coraz viac
polarizovat. Bude stdle tazsie urcit, ktoré informacie su zdasadné a pravdive. S kritickym
myslenim by sa teda mali deti stretavat’ co najskor. Nielen v domdacom prostredi, z
rozhovorov rodicov a kamaratov, ale aj pocas vyucovania. Kritickému mysleniu by malo
pomoct vdacsie prepdjanie predmetov v Skole, hladanie suvislosti medzi informdaciami

napriklad z takej matematiky a najmd schopnost deti zadefinovat a vyjadrit’ svoj nazor.
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Ako buduca ucitelka sa domnievam, Ze ucit’ kritickému mysleniu na strednej, ¢i vysokej
Skole, je uz neskoro. Zacat treba ovela skor a investovat don musia nielen ucitelia, ale
predovsetkym rodicia». (Studentka 39)

Vplyv vrodenych danosti a genetiky na vysledky Ziakov sa realizuje cez prostredie,
Vv ktorom vyrastaju. Ked’ je vzdelavanie §ité na priemerného ziaka, je to v dnesSnej situécii
problém. Jednou z prekézok, ktora Studentom brani dosiahnut’ va¢si pokrok vo vzdelavani
je, ze nevedia pri projektovani vyucovania individualizovat’ a diferencovat’ vyucbu podla
potrieb Ziakov: rozsah uciva, stratégie a metddy, organizaciu a ucebné zdroje.

—  «Mam obavy z toho, Ze bude pre mia viac nez narocné predkladat’ Ziakom ucivo
systematicky, aby malo logicku nadviznost. Nemdam strach z toho, Ze by som si to
nedokdzala naplanovat, ale z toho, ze plany, ktoré som si vytvorila na papieri nebudem
vediet' preniest’ do praxe tak, aby som sa vedela prisposobit’ uplne kazdej situdacii
a podmienkam. Tiez bude pre mna narocné vybrat vhodné metody a Stratégie na
dosiahnutie zvoleného si ciela tym, Ze nemam s detmi v tomto veku velké skiisenosti.
Verim vsak, Ze ma to suvisla pedagogicka prax nauci dostatocne na to, aby som bola
pripravena do praxe a pomaoze mi tieto obavy v sebe prekonat». (Studentka 22)

- «Mam obavy hlavne z toho, Ze nepozndam dostatocné mnozstvo metod a stratégii,
ktorymi mézem napliiat ciele kurikula aktivnejSou cestu. Co sa t¥ka pldnovania, myslim,
Ze je to vyzva. Je narocné premyslat nad cielmi systematicky, ucit deti tak, Ze vedomosti
naberajii Spirdlovito. Stdle to vidim tak, Ze systém sa lahsie vytvara v MS, kde majii
ucitel’ky vicsiu volnost ako na ZS, kde sa hlavne riadime ucebnicam»i. (3tudentka 58)

Vysledky ukazuji, Ze Studentky vnimaju, ze je ziaduce ucit’ ziakov kritickému
mysleniu. Veria, ze kritické myslenie poskytuje intelektudlne podnety, ktoré ul'ahcia
ucenie sa ziakov. Uvedomuju si, ze je potrebné vytvarat’ ziakom bezpecné prostredie na
sebarealiziciu a moznost’ vyjadrit’ svoje nazory a skusenosti. Vyjadruji presvedCenie, Ze
sposobilost” ziakov prezentovat’ vlastny ndzor je dokazom toho, Ze uvazovali kriticky.
Studenti si ale musia uvedomit’, Ze informacie nie s rovnocenné. Néazor je jedna vec,
fakty vec druha.

Nevyhnutnou sucast’ou kritického myslenia je vSak porovnanie svojho stanoviska s

inymi argumentami, postojmi a nazormi, co dosiahne len v pripade interakcie s inymi
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Pud’'mi. Priznat’ si vlastnti chybu alebo zmenit’ ndzor, ktory sa ukazal nepravdivy, je
velakrat tazké. Je to vSak jeden zo spOsobov, ako si kritické myslenie cibrit. Tym, Ze
budete obhajovat’ faktami nepodloZeny ndzor, ho, naopak, oslabite. Cielom je, aby
objektivita prekonala subjektivitu. Nazor je subjektivny, preto je potrebné konfrontovat’ ho
sinymi nazormi akreovat. To vSetko spoZiadavkou tolerancie (kazdy ma pravo na
nazor). Az ked’ sa tento spaja s istotou (pravdou), meni sa zo subjektivneho na objektivny.

Dnes je k dispozicii mnoZstvo producentov obsahu, ktori generuji kvantum taranin
anezmyslov. Ztoho dovodu je potrebny realizovat aj druhy krok: v ramci
konstruktivneho rozhovoru/diskusie pomdct’ ziakom hl'adat’ «pravdu» — analyzovat
vlastné nézory a nazory inych podl'a Standardov jasnosti, presnosti, relevantnosti, logiky a
spravodlivosti. Studenti by mali tieZ vediet’, Ze hoci sa na jednu vec da legitimne pozerat’
z viacerych uhlov pohl'adu, diskutovat’ o rozdieloch v nazoroch a postojoch sa da aj bez
toho, aby sme sa urdzali.

—  «Myslim si, Ze dnes sa nekladie priestor pre Ziakov na premyslanie a vlastné
ndzory. Dufam, Ze v pripade, Ze budem ucitelka dam si na tieto veci pozor a nebudem na
to zabldar». (Studentka 41)

—  «PretoZe Ziakova schopnost kriticky mysliet, pre mna znamena akysi ideal
vychovy avzdelavania. V ramci skolského prostredia znamend Ziakovu samostatmost
V rozlisovani podstatného od nepodstatného. V hladani podstaty problematiky roznych
preberanych latok. V schopnosti samostatného riesenia problémovej situdcie. Kritické
myslenie sa prejavi aj v beznom Zivote Ziaka, ato napriklad v rozlisovani dobrého od
zlého. V utvarani vlastného nazoru ajeho prezentovani. Preto si myslim, Ze kritické
myslenie je nevyhnutnou siicastou primdarneho vzdelavania. Cim skor sa zacne aplikovat,
U co najmladsich Ziakov, tym efektivnejsie budi vysledky vychovy avzdelavania na
utvarani samostatného, kriticky zmyslajuceho jedinca». (Studentka 59)

- «Je velmi dolezité, aby Ziaci si vedeli vytvorit' svoj viastny ndazor na zdklade
ziskanych vedomosti, skisenosti, ale nie len z toho svojho Zivota, ale aj Zivota inych ludli.
Ziaci by sa mali naucit, Ze nie vietko moze vyzerat, tak ako sa zda na prvy pohlad. Ked

budu kriticki premyslajici ludia, tak nie len, Ze si budu vediet vytvarat viastny ndzor, ale
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dokdzu potom pracovat’ v skupine, vediet' sa rychlo prisposobit’ novym zmenam a budu
solidarni». (Studentka 4)

—  «Mpyslim si Ze kritické myslenie je dolezitym prvkov vychovy. Casto sa stretdvame
V praxi, Ze Ziaci nemaju svoj nazor. Prisposobia sa prosto rychlo nazoru cloveka, ktorého
maju vedla seba a nezaujimaju sa dalej o svoje okolie. Myslim Ze kritické myslenie je
0 hladani podstaty. Objavovani detailov, pricin a podstat javov alebo veci. Pre dieta uz
V predskolskej edukacii je typické pytat' sa preco. Zaujimat sa o VeCi a zistovat. Skumat
vSetko okolo seba .Postupne by sa mala nasa zvedavost' a chut’ hladat’ odpovede zvysovat’
a nie podliehat’ okoliu. Len kritickym myslenim a jeho rozvijanim uz v mladsom Skolskom
veku moze postupne, malymi krokmi dojst’ k niecomu novému a mozno neprebadanému».
(Studentka 35)

- «Mpyslim si, Ze je dolezité, aby sa Ziaci naucili kriticky mysliet’ ¢o najskor. Je to
dolezité pre ich budicnost a na to, aby neboli ovplyvnitelni a vedeli vyjadrit’ svoj ndzor.
V dnesnej dobe mézeme vidiet aj v mojej generdcii, Ze kritické myslenie chyba. Clovek sa
radsej prisposobi alebo ,,ide s davom “ len preto, Ze sa boji vyjadrit svoj nazor, aj ked’ by
bol mozno lepsi ako vicsiny». (Studentka 61)

- «Kritické myslenie je doleZité rozvijat u deti hlavne preto, aby si dokazali robit
vlastny nézor a aby dokdzali mat na veci viastny pohlad, aby sa nespoliehali na pohlady
a nazory, ktoré ponukaju ucitelia, ucebnice, alebo ini ludia. Taktiez méZeme povazovat
rozvoj kritického myslenia ako sucast rozvoja celkovej osobnosti Ziaka». (Studentka 57).

Oblast’ c— Kladenie otazok

Komunikacia v procese edukacie sa nazyva pedagogicka komunikacia a vyznacuje
sa ur¢itymi osobitostami. Pedagogicka komunikacia je definovana ako Specificka forma
socialnej komunikécie. Je zakladnym prostriedkom realizicie vychovy a vzdelavania,
nevyhnutnou podmienkou vyucby a uskutociuje sa ako sled komunikacnych cinnosti,
situacii aaktov medzi aktérmi vychovno-vzdelavacieho procesu. Medzi zakladne
prostriedky pedagogickej komunikacie patria otazky.

V Oblasti C Kladenie otazok studentky prezentovali svoje obavy, ¢i na suvislej
pedagogickej praxi budu vediet’ pouzivat’ vo vyuCovani premyslené otazky, aby u ziakov

podnecovali rozvoj vyssSich poznavacich funkcii a viest' ich k odkryvaniu suvislosti,
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porozumeniu uciva, dospievaniu k vlastnym nazorom a zaujatiu vlastnych postojov.
Oblast’ C zistovala u Studentov (C1) sposobilost’ zviadnut stratégiu kladenia otazok a
spdsobov ich tvoreniaa (C2) sposobilost povzbudzovat Ziakov ku tvorbe a kladeniu
vlastnych otazok.

Zo slovnych vyjadreni $tudentick (n68) sme v Oblasti C: Kladenie otazok
zaznamenali ticto najCastejSie obavy (v zatvorke uvadzame pocet komentarov o obavach
ku konkrétnemu indikatoru):

- prispievat k zmene interakéného vzorca. Vytvarat' klimu, v ktorej Ziaci
formulujt a kladu otvorené otazky vySSich poznavacich funkcii (47);

- otdzkami navadzat’ Ziakov na to, aby robili vlastné usudky podla vlastnych
kritérii alebo noriem z hl'adiska presnosti, efektivnosti, hospodarnosti ¢i ucelnosti 32);

- pouzivat’ otvorené otazky rozvijajice vysSie poznavacie funkcie.
Povzbudzovat' Ziakov k vyjadrovaniu rozmanitych myslienok, nazorov a postojov
(namiesto mienok a reakcii (28);

- podnecovat’ ziakov ku kladeniu otdzok medzi sebou navzajom a medzi ziakmi

a ucitel'om (26).
Otazky vo vyucovani sa odliSuju od otazok pouzivanych v beznej komunikacii. Zvladanie
techniky kladenia otdzok patri medzi zékladné kompetencie ucitela primarneho
vzdeldvania. Otazky plnia vo vyucovani funkciu impulzu, st podnetom k premyslaniu, k
ucebnej aktivite a k prejaveniu postoja. Sytia zvedavost’ kritického myslitel’a, ktora vedie
jedinca k potrebe pytat’ sa, klast mnozstvo otdzok k javom a situiciam, ktoré videl,
precital si o nich, pocul alebo sa nejako viazu k jeho osobnej skuisenosti a zazitku. To ma
za nasledok, Ze sa stale viac zoznamuje s témou, napadaju ho nové myslienky, vyvracia
fakty a posiliiuje svoje komunika¢né zruénosti. Walsh (1997)*° vidi vyznam stratégie
kladenia kritickych otdzok v tom, ze umoznuji ziakom predvidat vysledky a tvorit’
alternativy pre rieSenie problémov, ktorym celia.

Otazky st hnacou silou vprocese myslenia. Odpoved’ je stimulom na tvorenie

novych adalSich otdzok. Podla Sokrata sa pytanim clovek u¢i ausiluyje dosiahnut

155 Walsh, K. Teaching tools: What if? What else? What then? A critical thinking game. Nurse Educator, vol. 22,
n.5,pp. 9 12, 2017.
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kritérium pravdy. Podl'a neho to, o chcete povedat’, by malo prejst’ tromi branami: branou
pravdy, branou dobroty a branou uZitku. Ak to nie je pravdive, dobré ani uZitoné, potom

je lepSie nechat’ si to iba pre seba (www.eduworld.sk).

—-«Najvdcsie obavy mam z toho, Ze nebudem vediet Ziakom davat’ otazky na vyssej
poznavacej urovni. Nikdy mi neboli kladené iné otazky ako faktické a konceptualne. No tie
fakticke prevladali a aj preto si myslim, ma&m obavu z toho, Ze pri tomto pohorim. Urcite
nechcem byt ucitelom, ktorému zalezi iba na faktoch, takze s pokorou prizndvam, Ze tuto
oblast si budem musiet' vo svojom zaujme dostudovat’ a docvicit sama. V Skole nam taktiez
nekladd iné otazky a to uz sme na vysokej skole, kde nds pripravujii na nase povolanie
ucitela. Ked’ sa clovek zamysli nad tym, Ze buducich ucitelov ucia ucitelia, ktori sa sami
nepytaju otazky na inej Urovni tak neviem kedy sa to zmeni. Asi naozaj len vlastnym
chcenim. Samozrejme, Cest vSetkym vynimkam, s ktorymi som sa stretla a boli ,,ini“ v tom
spravnom zmysle slova». (Studentka 12)

—«Najmensie obavy mam z poskytnutia casu Ziakom na premyslanie a odpoved. Ak
by Ziak nevedel odpovedat’ nechala by som ho premyslat’ o poloZenej otazke az kym by
neprisiel na odpoved’ sam alebo ho vyzvala ku koncu hodiny este raz, ¢i by vedel uz
odpovedat’ alebo povedat’ svoj nazor. Z ostatnych poloZiek mam obavy, pretoZe moje
komunikacné schopnosti nie su az tak dostatocne rozvinuté, aby som u Ziakov
podnecovala napriklad diskusiu. Musim na tom este velmi popracovat®. (Studentka 52)

-«Po skasenostiach z priebeznej pedagogickej praxe, stile mam obavy pouzivat
otvorené otazky, nakolko neviem, aki reakciu od Ziakov ocakavat’ a ¢i sa budem vediet
K ich odpovediam stile adekvatne vyjadrit. Najvdcsie obavy mam vsak z poskytovania
dostatku casu na premyslanie a odpoved’ Ziakov, nakolko pocas pedagogickej praxe som
mala skusenost, ze niektoremu Ziakovi bolo treba dat viac casu na premyslanie na jeho
odpoved’ a jeho spoluziaci na to reagovali negativne. Taktiez moje obavy su v oblasti
kladenia otazok medzi ziakmi navzdjom, aby nahodou nevznikla medzi Ziakmi situdcia,
kde Ziak zareaguje na otdzku spoluziaka velmi negativne. Nie az tak velké obavy mam
Z poskytovania formulacie otazok Ziakmi, aj ked si nie som stale ista, ¢i budem vediet

adekvatne odpovedat na ich otdzky». (Studentka 61)

173


http://www.eduworld.sk/

—-«Som si vedomad svojich komunikacnych nedostatkov, ktoré sa mozu stat’ pocas
pedagogickej praxe v triede pricinou neschopnosti zviadnut stratégiu kladenia otdzok.
Ucitelia casto kladu Ziakom otdzky zatvoreného typu, pretoze su jednoduché a Setrné na
cas. Ziaci sa tak nemusia zamyslat nad slovnou odpovedou, stact, Ze sa vyjadria svhlasne
alebo nesuhlasne. Klast otvorené otdzky je uz o cosi narocnejsia cinnost. Je potrebné, aby
si ucitel’ otdzky vopred premyslel. Aby si premyslel, kam nimi chce smerovat, ¢o chce
dosiahnut, aké odpovede potrebuje ziskat. Myslim si, Ze je ndrocné podnietit’ Ziakov ku
kladeniu vlastnych otazok otvoreného typu medzi sebou navzajom, sama v tom casto
zlyhavam. Tvorit' otdzky, ktoré by vyzZadovali viastné ndzory, vyjadrenia k danej
problematike mozu byt u Ziakov mladsieho Skolského veku pritazké».(Studentka 21)

—«Nemam obavy z toho, Ze nebudem vediet' aké otdizky Ziakom kldast na to aby som
ich priviedla k porozumenie uciva, ¢i k tomu aby vedeli vyjadrit’ svoje myslienky. Na
druhej strane sa obdavam toho, ako im otazku polozit' tak, aby mi vidy porozumeli
a odpovedali mi na to, co sa ich pytam a tak som mohla dalej od ich odpovedi smerovat
aj dalSie otazky. Obavy mam aj z toho, Ze nebudem vediet Ziakov podnecovat’ k tomu, aby
sa sami pytali a aby dokadzali vediet' formulovat’ zmysluplné otazky vyssich poznavacich
funkcii». (Studentka 59)

Otazky su spustacim prostriedkom rozlicnych druhov myslienkovych procesov,
preto by Studenti mali vediet’ pouzivat’ vSetky ich typy. Je potrebné pripomenut’, ze kazdy
typ otazky predstavuje spOsob myslenia na urcitej Urovni, ktory moze prispiet’ k
vSestrannejSiemu pochopeniu. Mali by si tiezZ uvedomovat, Ze st svojimi otdzkami
iniciatormi rozhovoru. Ziaci maju na $kale 1 — 3 tendenciu odpovedat’ priamo u¢itel'ovi.
Pozeraju na neho, pocuvaji ho, priCom menej na¢uvaju svojim spoluziakom. Ak vSak
chceme ziakov pripravovat na konStruktivny rozhovor a diskusiu, musime tento
interak¢ény vzorec zmenit’.

Je dolezité, aby sme povzbudzovali k ucasti vSetkych ziakov. Ucitelia musia po
menach oslovit’ tichSich ziakov a niekedy si nevS§imat’ ziakov, ktori sa snazia presadit’ pri
kazdej otazke. Mnohi Ziaci neodpovedaju na otazky v triede uvolnene, lebo sii obycajne
konvergentné (otazky s jednou spravnou odpoved’ou). Ked’ uéitelia prestanti klast’ doraz

len na otazky tohto typu a pristupia ku otazkam podnecujicim kritick¢ myslenie, Ziaci sa
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do rozhovoru zapoja ovela slobodnejSie a budi sa usilovat’ o vyjadrovanie vlastnych
mysSlienok a poctvat’ ostatnych.

Hlavnym ciel'om dotaznikového vyskumu bolo zistit' a analyzovat’ u Studentiek 2.
ro¢nika magisterského Stadia ich obavy na stvislej vyucbovej pedagogickej praxi v troch
sledovanych oblastiach. Z udajov tabul’ky 27 vyplyva, Ze na intervalovej Skale od 1 po 5,
kde 1 — ziadne obavy az 5 — velké obavy, bola urespondentick vo vsetkych troch
oblastiach na stcte skal 1 — 3 intenzita obav 59,8%, najvysSia v oblasti Inkluzivne ucebné
prostredie a pozitivna socialna klima triedy (63,2%). Na stcte skal 4 — 5 bola intenzita
obav 40,2%, najvyssia v oblasti Planovanie a projektovanie vyucovania (42,6%).

Z prezentovanych komentarov mali Studentky (n68) vo vsetkych sledovanych
oblastiach najvacsie obavy:

— dokazat vo vychovno-vzdeldvacom procese postrehnit’ prvky diskriminacie
a neznaSanlivosti medzi Ziakmi (n48);

- byt schopné hladat’ ucinné rieSenia na ich eliminaciu a prispievat’ k zmene
interakéného vzorca a vytvarat’ klimu, v ktorej Ziaci formuluju a kladt otvorené otazky
vysSich poznavacich funkcii (n47);

- pri projektovani vyuCovania individualizovat’ a diferencovat vyucbu podla
potrieb Ziakov: rozsah uciva, stratégie a metddy, organizaciu a uc¢ebné zdroje (n41).

Postrehnut’ prvky diskriminacie a neznaSanlivosti medzi Ziakmi znamena
pochopenie principov inklizie a inkluzivneho vzdelavania. Ide o dlhodoby proces,
ktorého aplikacia do praxe vyzaduje mnoho usilia, presadzovanie nového sposobu
myslenia a financnej podpory Statu. Je potrebné a nutné podnietit’ komplexnu zmenu
postojov jednotlivcov, ako i nastavenie novej kultiry vzdelavacich institacii, ktoré su
otvorené na dialog a multidisciplindrnu spolupracu a sebareflexiu. Je preto opravnené
uvazovat’ o zmenadch v oblasti pregradualnej pripravy budicich ucitelov primarneho
vzdelavania smerom k poziadavke, aby dokazali ziakom vyrovnavaci vzdelavaci priestor
v priecbehu celého obdobia ich povinnej Skolskej dochadzky. Sila inkluzivneho
vzdelavania spo€iva v tom, Ze meni Skolu na miesto, kde sa reSpektuje rdéznorodost’

potrieb jednotlivych Ziakov.
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Skolstvo je dolezita oblast pre zabezpetenie d'alsicho rozvoja spolo¢nosti
a ekonomiky. Cielom ma byt zvySovanie 'udského kapitdlu, coho pozitivne efekty sa
prejavuju (nielen) v ekonomickom rozvoji zaloZzenom na inovaciach a kvalitnych
pracovnych miestach s dobrymi platmi. Okrem ekonomického aspektu pomaha skolstvo
rozvijat' kultru spolocnosti, aby ludia nepodliechali predsudkom, propagande
a konspiraciam, ale naopak, aby si cenili slobodu a duchovné hodnoty. Svet sa dramaticky
meni, ¢akaju nas velké vyzvy, na ktoré¢ by mal nas vzdelavaci systém reagovat’ a mali by
sme o0 nich premyslat. Zamerom vzdelavacich politik nie je naucit’ €loveka, o si ma
mysliet’ a ako ma konat, ale mysliet’ kriticky, viest' ho k aktivite a zodpovednosti — za
miesto, krajinu, svet, v ktorom Zije.

Od studentov, budicich ucitel'ov, sa vyzaduje rozvinuté kritické myslenie preto, ze
budi vykonavat’ profesiu primarneho rozhodovania. Vo svojej praci budi musiet
primerane hodnotit’ alternativne hl'adiska a moznosti smerujice k hl'adaniu konkrétnych
¢innosti a postupov efektivne rozvijat’ vSetkych ziakov. OcCakava sa od nich neustale
zdokonalovanie profesie, pretoZze prave oni budi zodpovedni za vnaSanie inovacii do
vzdelavacieho systému. V mnohych krajinach sveta sa vzdelavacie systemy zmenili
a preorientovali na to, aby dokézali zo Studenta ucitel'stva vychovat’ profesionala, ktory je
po skonceni Skoly schopny bez problémov fungovat’ v danom Skolskom systéme. Ma uz
za sebou tréning a skdsenosti so zakladnymi vykonmi a ¢innostami a je schopny tieto veci
samostatne robit’, pretoze na to sa orientuje praktické vzdelavanie.

My na akademickej pode musime urobit’ viac preto, aby sme zabezpecili, Ze dnesni
Studenti sa stani zajtra kvalifikovanymi myslitel'mi. Slovenské Skolstvo potrebuje
komplexnu viziu a akény plan smerovania Skolstva k inkluzivnemu vzdelavaniu. No na to,
aby sme boli uspesni, potrebujeme hlavne reformu a modernizaciu myslenia aktérov
vzdeldvania. Nemdzeme chciet’” progresivny systém budicnosti, ked’ nase rozmyslanie
ostava v minulosti.

Je mozno na Case polozit’ si zasadnti otazku: Ako sa da u Studentov pedagogickych
fakult redlne rozvijat’ sposobilost’ kriticky mysliet? Vyskum kognitivnych vied ukazuyje,
7e procesy myslenia su prepletené s obsahom myslenia. Ak teda Studentom pripomeniete,

aby sa na problém ,,pozeral z viacerych hl'adisk* dostato¢ne Casto, nauci sa, ze by to mal
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robit’, ale ak o danom probléme vela nevie, nemdéZze o fiom rozmyslat’ z viacerych
perspektiv. Mozete Studentov nau¢it’ maximum o tom, ako by mali mysliet, ale bez
zakladnych vedomosti pravdepodobne nebudi schopni realizovat' nase rady. Rovnako,
ako nemd zmysel pokasat’ sa ulit’ faktograficky obsah bez toho, aby mali Studenti
prilezitost’ vyskusat’ si jeho aplikaciu v odborne reflektovanej praxi.

Vychadzajic z koncepcie, ze kritické myslenie ma socidlnu povahu, tento typ
myslenia sa nevyskytuje, pokial’ nedochadza k zdiel'aniu a interakcii s ostatnymi; kritické
myslenie si preto vyzaduje reflexiu, po ktorej nasleduje komunikacia s ostatnymi.
Tvorcovia vzdelavacich politik by mali mat’” zaujem zabezpecit' kvalitnu a reflektovanu
pedagogickl prax prostrednictvom rozvinutej siete fakultnych, resp. univerzitnych
cvi¢nych §kdl so skisenymi cviénymi ucitel'mi. Mali by podporovat’ vznik laboratérnych
Skol: experimentalnych $kol so zvlastnym kurikularnym statusom a vzt'ahom k vysoke;j
Skole, ktoré by boli priestorom pre sondazne aktivity ucitel'ov a Studentov vysokych §kol
asluzili by ako laboratorium pedagogickych inovacii tvorenych v uzkej spolupraci
ucitel'ov laboratdrnej Skoly a vysokoskolskych pedagogov.

Ucivo, ktoré sa kedysi muselo opakovanim dostat’ do hlav Studentov, je mozné v
suCasnosti ziskat’ iba potiahnutim na mobile, ale schopnost’ porozumiet’ tymto
informacidm si vyZzaduje kritické premyslanie. Podobne aj nasa demokracia dnes nie je
ohrozena nedostatkom pristupu k uUdajom a nazorom na najdoleZitejSie problémy
suCasnosti, ale skor neschopnostou rozliSit pravdu od faloSnej (alebo beznadejne

zaujatej).

2.4, KPUTUYHE MUCJIEHHS SIK TEXHOJIOT' TSI TPO®ECIMHOTI' O
PO3BUTKY MAMBYTHIX BUUTEJIB TIOYATKOBUX KJIACIB
Okcana Jlioa, Anina I'eit

OHOBJIEHHS 3MICTY CY4acCHOI OCBITH B HAIIPSIMKY 3alPOBA/KEHHS KOHIIENITYyaIbHUX
ime#i HoBoi ykpaiHCBKOi MIKOJM BHMAara€ YAOCKOHAJICHHS OCBITHBOTO TIPOIECY B
nmoyatkoBii mkosi. OcoOnmBa yBara 3BEpTA€ThCSl HA SKICTh MAaTeMaTWYHOI OCBITH,

npobisieMy ii aganTanii 70 notped cycnuibcTBa. BianoigHo 10 Jlep:kaBHOTO CTaHAapTy
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56 MaTeMaTU4YHAa OCBITHS rajixy3b CIIpsAMOBaHa HE JIMIIC HAa OITaHYBAaHHA

II0YaTKOBOI OCBiTH?
MOJIOJIIMMHU IIKOJSIpaMH 3HaHb, YMIHb 1 HABUYOK, @ W Ha ()OPMYBaHHs KIIOUOBHX 1
MPEeIMETHUX KOMIIETEHTHOCTEH, HEOOXIMHUX Ui 1X camopealizalii y Cy4dacHOMY
CYCITUIBCTBI.

Hanannst OCBITHIX MOCIYr y TOYaTKOBIM IIKOMI Mepeadadyae BOPOBAKEHHS
IHHOBALIIMHUX METOJIIB 1 MPUIIOMIB, 10 JatOTh 3MOTY PO3BUBATH MO3UTHBHY MOTHUBALIIO
YYHIB O TOTpPeOM OBOJIOAIHHS HOBUMH 3HAaHHSAMH, BMIHHSMHU aHaNI3yBaTH,
IHTEPIIPETYBATH Ta CUCTEMATHU3yBAaTH 1H(GOpMAII0 1 BUKOPUCTOBYBATU ii B peabHUX
KUTTEBUX CHUTyalisix abo MaiOyTHIM mpodeciiiHii isUTbHOCTL. 3 OrJsiLy Ha IIe,
BUKOPUCTAHHS TEXHOJIOTii PO3BUTKY KPUTUYHOTO MHUCIICHHS Ha 3aHATTSAX Y TMOYATKOBIH
KO HaOyBa€e aKTyaJIbHOCTI.

[IpoGiieMy pO3BUTKY KPUTUYHOTO MHCIICHHS JTOCTI/DKYBalIW Taki Haykosii, sk K.
babanos, JI. Bpynep, 1. 3s3ton, M. KpacoBuipkuii, B. Omiiinuk, O. Ilexora, JL
[Mupoxenko, O. [lomeryn Ta iH. BoHu posrmisganu ii B KOHTEKCTI OHOBJICHHSI 3MICTY
OCBITH 1 BIIPOBAPKEHHS HOBITHIX OCBITHIX TeXHOJIOT1H. 3apyoikui aBTopu (JIx. J{ptoi, K.
Mepunit, XK. Iliaxe, JI. Crin, Y. Temrur) BU3HA4YarOTh TpOIEC HaIO0AHHS HABHUYOK
KPUTUYHOTO MUCIICHHS SIK HaOyTTSd KOMIIETEHTHOCTI Ta ii peam3amii 3 ypaxyBaHHIM
CUCTEMH BHIIUX IHIUBIIYALHUX 1 CYCIUIBHUX IIHHOCTEH Ta imeamiB. [ (O. OBuapyk,
I. Pomurina, A. XyTOpCbKWii) 3ampoIOHYBIM KJIacH(IKaI[il0 OCHOBHHUX TPy
KOMITIETEHTHOCTEH, 1110 (POPMYIOTHCS 32 YMOB PO3BUTKY KPUTHUHOTO MUCIICHHSI.

VYnepiie MOHATTS «MHUCIEHHS» Oyno BBemeHo mie ¢urtocodamu ApicToTenem,
Hemokpurom, Emikypom, Ilapmenimom, Ilmaronom, Cokpatom. IlapmeHnin posrisiiaB
MUCIIEHHS SIK CTOCIO Mi3HaHHSA, 10 Beae 10 icTiHU. COKpaT Ha/laBaB MIEBHOI 3HAUYIIIOCTI
NUIAXY IM3HAHHS, IO BeAE MO ICTHHH, TOOTO Meromy mi3HaHHSA. Cokpar OyB
OCHOBOITOJIO)KHUKOM €BPHUCTHYHOTO METO/Ly HaBYAHHS, CYTh SIKOTO IMOJISITAE B TOMY, IO
YUeHb Ma€ «IT3HATH caMmoro cebe», a BUMTEIh Ma€ JIMIIS IJBOAUTH JO IOIIYKY: HE
JaBaTH TOTOBHMIX BIIMOBIICH, CIOHYKaTH JO ITi3HABAJIbHOI aKTUBHOCTI, CaMOITI3HAHHS

[UIIXOM TIOCTAHOBKM 3allUTaHb, SIKI BUMaraiu O TBOpPUOi Ta po3ymoBoi Aii. ['onoBHE B

156 JlepskaBHuMii cTaHAAPT MOYATKOBOI OCBiTH // Y4uUTEb MOYAaTKOBOI KoM, — 2018. Ne4 (Bknazka). — C.1-16.
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PO3BUTKY JIOJUHHU — II€ 1i Mi3HABAJIbHI 3yCWUIs, 3[aTHICTh CTaBUTH BCE HOBI M HOBI
3anuTaHHsA >’

[[maToH BBaKaB Cy/HKCHHS BaXIUBUM CIIEMCHTOM MECJICHHS, a TaKOX
HaroJIollyBaB Ha PO3BHUTKY OCBITHBbO-III3HABATBHUX MOXIIMBOCTAX YyuHiB. Ha ¥Horo
IYMKY, BUXOBYBaTH IHTEpeC 1O Ii3HAHHS HEOOXIHO IMOYMHATH 3 JOMIKUIBHOTO Ta
MOJIOAIIOTO  IIKUIBHOTO —BiKY, PpO3BHBAIOYM CAMOCTIHHMH croci6 MucieHHs™ S,
ApicTOTeNh TakoXK OYB MPUXWIBHUKOM CaMOCTIHHOTO CIOCOO0Y MUCIICHHS, PO3BHTKY
Mi3HaBaJIbHOI AKTUBHOCTI YYHIB, CTBEP/DKYIOUHM, IO MUCICHHS € YaCTWHOW MAYI, a
0COOJIMBOIO 1i YACTHMHOIO TIOCTA€E BIAUYTTS. BOHO BUSIBIISIETHCS SIK crierudiuHa 31aTHICTh
PO3MIPKOBYBATH, OCATaTU AYMKOIO CBIT 1 camoro cede, To0TO aymry. Jlocmimkyroun
MUCJICHHS, APpICTOTENIb 3ar04aTKyBaB TOHATTS JIOTIKM — HAyKH IPO MHUCJICHHS,
c(hopMyITIOBAB 3aKOHHU Ta GOPMH MUCIIEHHS ',

Hatomicte 1. KaHT Bupi3HUB Taki piBHI MHCIEHHS, SK IHTYillis, pO3yM, a TaKOXK
BUOKPEMHUB THUIHM 1 BUIU MHUCIEHHSI— (DOpPMaTIBbHO-JIOTIYHE 1 JiaJeKTHYHE, KOHKPETHE 1
abcTpakTHe, pakTUYHE 1 TeopeTnyne. Y mpari «Kputuka npaktuanoro posymy» I. Kanr
cTBepmKyBaB: «Kputuka — 1€ Ti3HaBajbHA MAISUTBHICTh JIOAWMHM. [Ipoiiec mizHaHHS
HIKOJIMU HE MOXE CTAaTH MAaCHUBHUM BiOOpaXeHHsAM CBITYy. JIronuHa K iCTOTa pO3yMHa,
JIOTiYHA HE MOYKE TTI3HABaTH Te, 110 HE BIOPSAIKOBAHO, HEe oopmiteHO. JIFOAChKH po3yM
NIEPETBOPIOE Xa0C YYTTEBOIO, HEBUYEPIHY PI3HOMAHITHICTh CBITY B CTPYHKY KapTHHY
cBiToOyn0oBU. L5 «odopMieHa» po3yMOM KapTHHA CBITY 1 YSABJISETHCS HAM CBITOM, SIKUM
BIH € «caM I0 c001», «00’€KTUBHOY. JItoIMHA CITPOMOYKHA TMI3HABATH, OCMHCIIIOBATH pPedl
JWIIE TAKUMH, SKUMW BOHM i YSIBJISIOTHCS, @ HE TAKWMU, SSKUMHU BOHU € B JIIHCHOCTI.
[HIIMMU crtoBaMHM, SKUMH O TeMIIaMH He 30UTBIIYBAJIMCS HAIlll 3HAHHS, BOHM HIKOJIHM HE
MOXyTh Oytu abcomotHuM. [1l06 mpo HOBWII mMpeaMeT OTpUMaTH 3HAHHS, HOTO
HeoOXiZiHO ocMucIUTH. 1le MO’KHA 3pOOUTH 3a JIOIIOMOTOI0 MOHSAT, SKi Ja€ iHTeneKT» P,

dinocod cTBEpKYBAB, 110 ICHYIOTH JIBa OCHOBHI «CTOBOYPH JIFOACHKOTO Mi3HAHHS,

SKI BHPOCTAIOTh 31 CHUIBHOTO KOPEHS: YyTTEBICTh, Uepe3 Ky MPEAMETH JAlOThCS, Ta

17 ®inocodis Crapomasrboro ceity. Uuranka 3 ictopii ¢inocodii / 3a pen. I'.l. Bonunku // ®@inocodis
Craponasusoro cBity. Ku. 1. Kuis : oBipa, 1992. 179 c.
158 Tam sxe.
159 Kanr 1. Kputuka npaktuuanoro posymy / I. Kant. Kuis, 1994. 124 c.
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IHTEJIEKT, 3a JOMOMOTOI0 SIKOTO BOHM MHCIATHCS». OCHOBHUMHU MPUAOMAaMH y TIPOIIEC
MUCJICHHS BIH Ha31BaB aHaJII3 1 CHHTE3.

BianoBimHO 10 TICHMXOJIOTIYHMX MIPKYBaHb, MHCIEHHS 3a CTPYKTypoOlO Ta
XapaKkTepoM Moxke OyTH Mi3HaBaJbHUM a0o0 emouiiiHuM. BoHO mepeOyBae y MOCTiHHIM
TpaHcopmanii CcBIIOMOCTI ocobucrocti. Ilpm wnpoMy pesynbTar il CBLAOMOCTI
BUOKPEMITIOETHCSI B IYMKY 1 HA0yBa€e KOHKPETHOT (DOPMH.

CydacHa TICMXOJIOTISI PO3pI3HSE Taki IHTENIEKTyalbHI MPOLIECH MUCIICHHS:
TUIAaHYBaHHS, TIPOCKTYBAaHHS, OIIIHIOBAHHS, PO3YMIHHS. Y I[bOMY KOHTEKCTI BU3HAYCHO
Takl IHTENEKTyalbHI omepailii: aHami3 (ysSBHUM MOALT) — BHUJUIEHHS B 00’€KTI HOro
NICBHUX IapaMeTpiB, €IEMEHTIB, BIACTHBOCTEH, 3B’SI3KiB, BITHOCHH; PO3WICHOBYBAHHS
Mi3HABAaHOTO 00’€KTa Ha Pi3HI KOMIIOHEHTH; CUHTE3 (ysBHE 00 €JHAaHHS) — PO3yMOBa
orepalisi, Mo Ja€ 3MOry B €IMHOMY aHAIITHKO-CHHTCTUYHOMY IIPOIIECI MHUCIICHHS
NEPEeXOAUTH BII YaCTUH O IJIOTO; y3aralbHEHHs (ysBHE 00’emHaHHS B Kiac abo
KaTeropiro) — o00’emHaHHSA OaraThbOX NpeaMeTiB ab0 SBUI 3a IEBHOK 3araJibHOIO
O3HAKOI; TIOPIBHSHHS — OIepallisi, 10 IOJIAraE B IMOPIBHSHHI MPEAMETIB 1 SBUII, iX
BJIACTUBOCTEH, Y BUSIBJIICHHI CHUILHOCTI a00 BIIMIHHOCTI MDK HHMH;, aOCTparyBaHHS —
PO3YMOBa orIeparlis, 10 3aCHOBaHA Ha BIXO/1 Bl HECYTTEBUX O3HAK MPEIMETIB, SIBHIII 1
BHOKPEMJICHHI B HUX T'OJIOBHOTO; KJacH(iKallisl — CHCTEMAaTH3AIlisl CYMIAPSIHUX TTOHSATh
AKOi-HeOylb cepr 3HAHHA a0O0 MAISUIBHOCTI JIFOJAWHHU, SKY BHKOPHUCTOBYIOTH IS
BCTAHOBJICHHS 3B’S3KIB MK ITUMH TOHATTSAMH a00 Ki1acaMu 00’€KTIB; KaTeropu3allis —
orepallisi 3apaxyBaHHs OJMHUYHOTO 00’ €KTa, MOJii YU MEPEKUBAHHS 10 JESIKOTO KIIacy,
SIKMM MOYYTh BUCTYTIaTH BepOasbHi Ta He-BEepOATbHI 3HAYEHHSI, CHMBOJTH.

[porniec MucneHHs 6e3MocepeIHLO CTOCYETHCSI OCBITHBOTO TPOIIECY Ta 3TiTHO (HopM
MOXKe OyTH: HAaO4YHO-OOpa3zHe, HaO4YHO-Ii€Be, AaOCTPaKTHO-JIOTIYHE, TEOPETHUHE,
MPaKTUYHE, PETIPOTYKTHBHE, TBOPYE.

Ha cydacHoMy etami J0omaeThcs 1 «KPUTUYHE MUCICHHS», HA SIKOMYy MH 1

30cepeanmMo CBOKO yBary(puc.l)
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HaouHo-o6pa3sHe

HaouHo-aiese

Ab6CTpaKTHO-
NoriyHe

PenpoayktusHe TeopeTuyHe

Puc.1. Knacudgikanis ¢popm mucsieHHs 32 A. AHTOHOBUM

MucnenHs B mpoleci TMi3HaHHSA € 3arajbHe, npeAMeTHe(MareMaTh4He,
iH(QOpPMaTUYHE TOIO); KPUTHYHE. YCl BOHHM B3a€MOIIOB’S3aHI Ta BKIIIOYAIOTH OJUH
OJIHOTO, a caMe: 3arajlbHe MHCJICHHS - 1€ CYKYITHICTh IMPOIIECIB 3 0OpOOKU OYIb-SIKOi
iH(opMaIlii Ha OCHOBI MPEAMETHUX, METOJOJOTIYHUX 3HAHb 13 TEBHOTO TpeaMera
HAYKOBOTO  JIOCTI/DKEHHS; KPUTHYHE MMHCJICHHS — 1€ TMPOLEeC KOHTPOJIO 1
BJIOCKOHAJICHHs13a 00pOOKOI0 1H(OpMAILIIT IMTif] Yac 3aTabHOTO 1 TPEIMETHOTO MUCIICHHSI.

Bignopimno mo imei b. TakmMana KpuTHYHE MHCICHHS IIPEJCTABICHO JIBOMA

OJIOKAMH: 3MIiCTOBUM Ta ornepaniiiaum(puc.2)'®

OcHOBHI 010KV KPUTHYHOT0 MHCJICHHSI

160 Taxman B.B.Ilenaroruyeckasncuxosiorus:oT TeOpyMH K IpakTuke:nep.c.anr.M.:Ilporpecc,2002.572c.
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*3ara;JJb HOMEeTOJ0.I0TiYHI NPHHIHITH

(BIIERHEHICTE Y AOITEHOCTI CAMOKOPEKIIii MeTO Ty
JOOCILTKEHH, YBAra, Jo IPOoIecy JOCTITKEeHHT,
BPAXYBAHHA O3 1HIINIX; TOTORHICTE 0 KPHTHYHOIO
CTIPITTHATTA JIfICHOCTI SK IT0 BLTHOIIEHHEO 0 IHIIOLX, TaK
1 1o cebe
*3aranbHi crpaTerivuHi
3micToBHii 6,10K (TIO[TiT IIpoGITeMI HA AeTall 1 YAacTHHI, PO3B'A30K OLTBII
TIPOCTILIX IIPoOIeM, IO B3a€MOIIOBI3aHI 3 IIEBHIMII
acIeKTaMIl OCHOBHOI IIPOOIeMII; BHKOPHCTAHHT
CMIICTIOBHX Ta TPadiiuHix 00€KTiB, I MpeICTARTeHHA
TIPOOTIEMIT PI3HIIMIL CTIOCOGAMIL, POSTILAT OKPEMILY
BHITAJIKIB, MO0 " JeTali3yBaTH IIPoOIeMy; aHATl3 3ac00iB
Ta Iinell

* YCBLAOMHTH IIPOGTIEMY, EMITIPITHL 1 METOAOMOITYHI 3BI3KIL
MIK CYTIEPEUHO CTAMILAPTyMEHTYBATH - JOGHPATIL
MIPHITHATHI, Y1TKI, BIATIOBITHITA CYTIEPEWTIHBI (paKTIH,

3HAXOIITH KOHT PapTyMeHTIL,

3BepPTaTH YBary Ha (pakTIL, 10 € CyTIePEUTHBIIMI 3 BaIllO0
JTYMKOIO,

OOTPYHTOBYBATH,

OIHIOBATH-BHO1P OHI€I3 albTePHATHB, YCBLIOMIEHHT
OOMe KeHb, MO0 TIPHITHATTS BICHOBKY

(ICTHHHICT, TOCTOBIPHICTH BICHOBKY ITeBHIIM (haKTaM)
CrpocToBYBaTH(ITPIHIMMIT (pambCH(IKaI);
y3araabHIOBATI,

* OyAYBaTH IIIOTE3MH,

* pOOHUTH BUCHOBKI

OnepauiiHuii

610K

Puc.2. OcHoBHi 0,10kH KpUTHYHOTO MucJIeHHs (3a b. Takmanom)

BigmoBigHO 10 Ha3BaHMUX IMOJIOKECHD, KPUTHYHE MHCICHHS Ma€ Ti K O3HAKH, 0 U
1HIIT BUJIM MECJICHHS, 3JKE MOTO MOYKHA CXapaKTePHU3yBaTH SIK TIPAKTHYHE Ta MOHSTIHHO-
abCTpaKTHe, CIPAMOBAHE HA BUKOHAHHS CIIEIM(idHIX 3aB1aHb. MoMy, fK i iHIIMM THIIaM
MUCIICHHS, BJIACTHBI Taki (OpPMH, SK TOHATTS, CY/PKCHHS i BHUCHOBKU (YMOBHBOJIM).
Pazom 3 TEM, MeXa MDK KPUTUYHHAM 1 TBOPYMM BHUIAMH MUCJICHHS € JIOCUTh YITKOIO,

CTIHKOFO 1 0COOIMBO BaYKJIMBOKO Y TIPOIIEC HOTO (hOpMYyBaHHSI.
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VY 70-80 poxku XX CTOMITTA, AOCIIKYIOUH NPOOIEMY KPUTUIHOTO MUCIICHHS, PI3H1
BYEHI TAKOXX 3aiMaMCs BUBUEHHSM MPAKTUYHOI JIOTIKM. BOHM BUXOAMIM 3 TOro, 110
KPUTUYHE MUCIIEHHS € MHCJIEHHS, SIpO SIKOrO CTaHOBMTH JIOTIKA, parioHaiizMm. Tak
Hanpuknan [.['apmHep BBakaB, MO KPUTUYHE MHCIEHHS — II€ MUCICHHS, SKe
PO3BUBAETHCS HA OCHOBI PETENILHOI OLIHKH SIK TPOTO3UIii, TaK 1 (DaKTiB, 1 MPU3BOAUTH A0
HaOUTbII O0’€KTUBHMX BHCHOBKIB IUISIXOM aHAaN3y YCIX JOpe4yHuX (QakTiB 13
3aCTOCYBaHHAM OOIPYHTOBAaHHX JIOrUHUX rporecint®l,

[Ipo po3BUTOK CaMOCTIHHOTO, TBOPYOTO MUCIICHHSI ITUCATN TAKOX BIAOM1 YKPAiHChKI1
nenaroru. 3okpema I. CkoBopoma y CBOiX Mpalsx 3BEpHYB yBary Ha Mi3HABaJIbHY
aKTHBHICTh SIK €(EeKTUBHUM 3aci0 caMOMI3HAHHS Ta CaMOBJOCKOHAJECHHS, PO3BUTOK
CBIJIOMOi 1HIIIIATHBHM, TBOPYOTO MHCIEHHS, 10 Mae (opMyBaTH B Y4HIB Oa’kaHHS
caMocCTiifHO BunTHCA?,

Astop nepumx Ha 3akapnarti mapydHukiB O. JlyXHOBUY BU3HAYaB y MIKUTEHOMY
HABUAJIbHO-BUXOBHOMY TIPOIIECI TPUHIMIT PUPOJOBIAMIOBITHOCTI Ta BpaxyBaHHS
BIKOBUX Ta I1HIWBIAYalIbHUX ocoOiMBocTel yuHiB. Ilemaror mpomaryBaB Taki ¢dhopMu
OpraHizaiii ypokKy, IO pO3BHBalOTh y [ITEH yBary, CIOCTePEXKIUBICTb, YMIHHS
camocTiiiHo BumtHca %3, Tak, K. YiuMHCBKMII mucaB Ipo CaMOCTIHICTE MMCIIEHHS,
BBaXKaB, 110 YY1 TYMKH ITKOISTh, JIFOJIMHA TIeperMac iX MBUAIIE, HDK po3yMie. MilHOO
OCHOBOIO OY/Ib-SIKOTO PE3yJIbTaTUBHOTO HABYAHHS € PO3BUTOK TBOPYOI Mi3HABAIBHOI
aKTUBHOCTI Y4HsI 32 YMOBH, III0 BOHA Oyjie: PI3HOMAHITHOIO 3a BUJAMH; OyIyBaTHUCS Ha
BJIACHUX CIIOCTEPEXKEHHSIX Ta aHamizi (pakrTiB; OazyBaTHCS Ha TOMEPEAHBOMY IOCBIII,
BHOCSTYH €JIEMEHT HOBOT0%4,

[Ipo pO3BUTOK CaMOCTIMHOTO MHCICHHS Yy4HIB ToBopuB . ®DpaHKo, sKuUA
BIJICTOIOBAB HaBUAHHSI, 1110 CIIpUsie (HOPMYBAHHIO JIFOJJUHU BUIHOI, 3 TOYYTTSIM OCOOUCTOT

TITHOCTI Ta 3 TPABOM BHOOPY, 3aCy/DKyBaB HAaBYAIBHHWNA TPOIEC, MO 3MYIIYE YUHS

CIpPUIMATH Ta BUXBAJSATH JIUIIE Ti TYMKH, «SIKi HOMYy HaB’sI3ylOTh, OJTHAK HE JIa€ 3MOTY

161 Topapn Tapamep. BemukonenHas narepka. MpICIHTUIBHBIE cTpaTeruu, Beaymue k ycnexy.URL:https:/
www/litmir/me/ br/?b=429435&p=1

162 Ckoopoma I'.C. JlociiukenHs, po3Biaku, Matepianu: 30. Hayk. mpaip / I.C. CkoBopoma. Kwuis: Haykosa
nymka, 1992. 382 c.

183 Tlomeryn O. OcnoBu kputnanoro mucienns / O. Iomeryn, JI. Iummmuarina, I. Cymenko, 1. Bapanosa.
Tepuormine: HaBuansna kaura — borman, 2010. 74 c.

184 YVimncekwuii K. JI. BuGpani nemaroriani opr / K.JI. Yiuuuckwii. Kuis, 1949.
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CTaBUTUCS O HUX KPUTHYHO, HE J03BOJsie muTaTh: Yu Tak BOHO Mae OyTu? 3BIIKH
BoHO?» %, Tak, I. ®paHKO KPUTHMKYBaB CHCTEMY OCBITH, IO MOOYJIOBaHA HEHAYE
HaBMICHO, 11100 B TOJIOBaX MOJIOJUX JIFOJICH yOUBaTH Oy/b-AKY JKUBY 30POBY MHCIIb,
3BEpTaTH il A0 MPEeIMETIB MEPTBUX 1 MYCTUX, a BIABEPTATHU BIJ JKUTTSA 1 YECHOI Ipalll,
JEMOpaJli3yBaTh iX paOCHKUM TMOKJIOHHUIITBOM Tepel CHJIBbHUMHU 1 OaraTuMu, HUIIUTU
iCKOPKY KPHTHKH Ta BJIACHOT iHiI[iaTHBH» 10,

3okpema b. ['piHueHk0 OyB mepeKOHAHUM, IO TOJIOBHOK METOIO IITKOJIU Ma€ OyTH
700pe opraHi3oBaHa CHCTEMa HaBYAHHS, SIKa CTHMYJTIOE€ PO3BUTOK PO3YMOBHX CHJI YYHIB,
a He Hajae roToBy iHdopMarlriro. CaMOCTiiHE MUCIICHHS, Ha TyMKY TIE/Iarora, JIOTIoMOXe
YUHSM B OIIPAIIOBaHHI HOBOI iHpopMarii 17,

B. CyxoMIMHCBHKHI 3HAYyHY Bary B HaBYaHHI TPUIUISIB PO3BUTKY CAMOCTIHHOTO
TBOPUOTO MHUCIJICHHS. Y CBOiX TpalfiX BiH paJWB BUXOBYBaTH B Y4YHIB TParHCHHS
Mi3HABaTH HABKOJIUIIIHINA CBIT, BUKOHYIOUHM CKJIaJIHI PO3YMOBI omepaliii (aHaii3, CHHTES,
MOPIBHSHHSI, y3aralbHEHHS ), a TAKOYK BYUTH CIIOCTEPIraTH, JOCTIIKYBaTH, POOUTH BJIacHI
BUCHOBKHU' %8,

B meparoriyniii siTepaTypi KpUTHYHE MHCICHHS PO3IJSNAIOTh SIK MHCIICHHS
BUIIIOTO TOPSIKY, IO IPYHTYEThCS Ha iH(OpMAIlil, I Yac OIMpalfoBaHHS SKOT
BIJIOYBA€THCS OIIHIOBAHHS IYMOK, TiNOTE3, NUIAXIB iX JOBEACHHS. Y4eHi-iegaroru B.
Bbonoros, O. [Tomeryn, M. Ckatkin, C. Tepno, O. Tarno, T. XauymsiH Ta iH. IPOTIOHYIOTh
BJIacHI BU3HAueHHA I1bOro MOHATTA. Tak, O. IloMeTyH cTBepmKye, IO KPUTHYHE
MUCIIEHHS — 1€ a) MHCICHHS, W0 chpuse (OpMyBaHHIO 3aTHOCTI JIFOIUHU
YCBIJIOMIJTFOBaTH BJIACHY ITO3HINIO IIIOJI0 ITIEBHOTO MTUTAHHS, BMIHHS 3HAXOJUTH HOBI 111€d,
aHai3yBaTH TOJII Ta KPUTHYHO IX OI[IHIOBAaTH; O) HECTAHIAPTHE MUCICHHS, IO
IPYHTY€EThCSI HAa CIPOMOXKHOCTI Oa4yWTH Ta OIIHIOBATA AaJbTEPHATUBH, IPIOPUTETH,

BU3HAYATH JIOCTOBIPHICTD 1 TOMUTBHICTH (DAKTIB, SIBHIII, MO, B) MPAKTHYHE MUCIICHHS,

SIKe Ha OCHOBI TEOPETUYHUX 3HAHD HAJIA€ MOXKIIUBICTh YXBAJUTH HEOOXITHI PIICHHS; T)

185 dpanko 1.4. Teparoriuni nornsymm / 1. ®panko / Ykpaincska dinonoris. URL: www.linsuistika.com.ua.

166 Tam sxe.

87 I'pinuenko b. Ha GecnpoceeTHOMIyTH — 00 ykpamHckonmkone / B. I'pimdenxo. Mocksa : Pyc-ckoe
OararctBo, 1905. 534 c.

188Cyxommmucrkumii B.O. TaBmiceka cepennst mkona / O.B. Cyxomiacbkuii. Kuis : PagsHceka mkomna, 1977.
640 c.

184



pedIeKCUBHE MUCIEHHS, CMOCI0 KOPEKIli Ta BUMPABICHHS JIOAMHOIO TOMMIIOK,
JIOMYIIIEHUX Yy TIPOIeCi MHUCIEHHs, L0 TepedyBae B Oe3MepepBHOMY IMOIIYKY; 1)
OaraTopiBHEBE Ta BaplaTUBHE SIBHILE, 110 HHOMY BIJOOPAXKaIOTHCS MOPATbHO-ETHYHI
HACTAHOBHU, COLIAJILHO-TIONITUYHI PHUCH, OLIHIOBAJBHUN JOCBIJ, LIHHICHI OpIEHTHPH,
3HaHHS JIIOJAMHH, CIIOCOOM PO3YMOBHUX 1 NPAKTUUHUX Jid; €) MUCIEHHS, CIPSIMOBaHE Ha
MOLIYK CTpaTerii po3B’s3aHHS JKUTTEBUX 1 HABUAIBHUX MpoOJeM, BUSBICHHS Ta
OLIIHIOBaHHS AJbTEPHATHUB 1 MPIOPUTETIB, 1X JOLLIBHOCTI, BU3HAYEHHS JIOCTOBIPHOCTI
(axTiB, SBUI, MOAINA, PO3BUTKY MOT0 CHPHUSAIOTH BMIHHS 1 HABUYKU aHANIZy, CUHTE3Y,
NOPIBHSIHHS, 3IiCTaBleHHS (aKTiB, (OPMYITIOBaHHS OOIPYHTOBAHUX BHCHOBKIB; €)
MUCJICHHS, OCHOBOIO SIKOTO € 3/IaTHICTh JIFOJIMHU PO3PI3HATH I[IHHICTH 1H(OpMAaIlii, TOOTO
BIIOKpeMJIIOBaTH MOTPIOHY iH(opMaliio Bif HenoTpioHoi. BoHo cropsiMmoBaHe Ha
OIpaltoBaHHs 1H(pOpMallii 32 TOTOMOT0l0 €(PEeKTUBHIX MUCICHHEBUX MPUHOMIB (aHATIZY,
CUHTE3y, MOpPIBHSHHSA, MOEIHAHHA (DAaKTIB TOIIO) Ta ii OILIHIOBAHHS IOJAO JIXKEpena,
JIOCBiJTy, CIIOCTEPEKEHHS, PABUIILHOTO MipKyBaHHs 1 3i0paHuX gaHux % .

AHani3z HayKOBHX Ipallb 3 JTOCTIKYBaHOI MPOOJIEMH Jla€ MIICTaBU CTBEPIKYBATH,
mo mnpoOieMa PO3BUTKY KPUTUYHOTO MUCIIEHHS € aKTyaJlbHOIO BIPOJIOBK OCTaHHIX
JECSTUIITh. Y3araJbHIOIYH Pi3HI MIXO0AH 010 OOTPYHTYBAHHS CYTHOCTI KPUTHYHOTO
MUCJICHHSI, MU TIOMITWIM, IO TEepeayciM — II6 MHUCIICHHS IHIAWBIIyaJbHE, OCKUIBKU
nependavae 37aTHICTb YYHS CaMOCTIMHO pOOWTH BHCHOBKM Ha OCHOBI aHAI3Y
iH(OpMaAIIii, ITyKaTH B TEKCTI apryMEHTH, OLIHIOBATH iX JTOCTOBIPHICTH 1 IIHHICTH. OKpiM
I[bOr0, KPUTUYHE MMHCICHHS MAa€ COLIAIbHUN XapaKTep, OCKUIbKM KOXKHA JIyMKa
TIEPEBIPAETHCS 1 OOTPYHTOBYETHCS JIUIIE TO/I1, KOJIM HEIO AUIATHCS 3 IHITMMH YIHSIMH.

TakumM 4YMHOM, aHaT3 IICHXOJOrO-TIEAAroriyHOl  JITEpaTypy Ja€  3MOTY
KOHCTaTyBaTH, 1110 HA Cy4aCHOMY eTarti MojepHizalii HoBo1 ykpaiHChKOI KO MTUTaHHS
PO3BUTKY KPUTHYHOTO MHUCJICHHS Y 3/100yBadiB OCBITH B ITOYATKOBIM IIKOJII € BAXKJIMBUM
i HeOOXiTHUM. AJKE pO3BHHEHE KPUTUYHE MUCIICHHS B MOJIOAUIMX YYHIB JAOTIOMAarae im
aHaJTi3yBaTH Ta CHHTE3yBaTH HaBUAIBHY iH(OpMAIIio (30KpemMa 3a TOTIOMOrol0 MMUTAHb);

3aCTOCOBYBATM OTPHMaHI PE3yJIbTaTH IHOTO aHA3y K y CTaHAAPTHUX, TaKk 1 B

189 Tlomeryn O. OcnoBu kpurTnanoro mucienns / O. Iomeryn, JI. Tumumuarina, 1. Cymenko, 1. Bapanosa.
Tepnormine: HaBuansna kaura — borman, 2010. 74 c.
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HECTAHIAPTHUX  CHUTyalisX, CaMOCTIMHO  poO3B’s3yBaTH  MpoOsieMH;  POOUTH
OOIpyHTOBaHMI BHUOIp 13 JEKUIBKOX albTEpHATUB 1 MPUIMATH PILICHHS; OLIHIOBATH

nepeOir 1 pe3yabTaTy BIACHOT JISUTbHOCTI Ta JISUTHHOCTI HIITUX.

2.5. MJITOTOBKA MAWBYTHIX YUUTEJIIB IOYATKOBUX KJIACIB
10 POBOTH B MIKKYJIbTYPHOMY OCBITHBOMY ITPOCTOPI:
PETTOHAJIbHUM ACITEKT
Temana Monnap

CyuacHi TeHJeHIlii r100ai3a1iii IpU3BOISATh 0 CTPIMKOIO PO3BUTKY KOHTAKTIB MK
NpEICTABHUKAMU PI3HUX KYJIBTYp. YKpaiHCHKHI COIIYM CKIIaA€ThCs 3 HU3KH CIUTBHOT,
10 MaOTh Pi3HI €THOKYJIBTYpPHI, MOBHI, KOH()ECIIHI XapaKTepUCTUKH, IJICKAIOTh BJIACHI
KyJabTypH1 Tpaauiii. CriiBICHYBaHHsSI PI3HOETHIYHMX TPYNl y TMEBHUX YMOBAax CHPHSIIO
HAITPAIIOBAHHIO COIIAILHOTO JOCBiMY, TIEBHUX HOPM B3a€MHUH. HasBHICTH KyIBTYpPHUX
BIZIMIHHOCTEW Y MeKaX OJTHOrO CEPEeIOBHUIIA HE MOKE HE BIUTMBATH HA CUCTEMY OCBITH.

I'eorpadiune po3ranryBaHHs 3akapnarTs € CBOEPIIHUM Y TOPIBHSHHI 3 1HIIUMU
perioHamMu YKpaiHHM, OCKUIBKM MEXy€e 3 JeKUIbkoMa KpaiHamMu — ClOBauY4MHOIO,
VYropmunoro, Pymyniero ta [lonpinero. Binrak, ocBiTHIHN mpocTip 3akaprnarts rnepedyBae
Ha TIEpeXpecTi KyJIbTYp, Y SKOMY TMEpPETUHAIOTHCS MOBH, TMOTJISIIM, 3BUYai, MaHEpH
MOBEJIIHKK, CYCIUIbHI YCTpOi NPEJICTABHHKIB PI3HUX €THOCIB. Y IIhbOMY KOHTEKCTI
aKTyani3yeThcs mpodiaema popMyBaHHS Y MalOyTHIX IearoriB MiHHICHOTO TUTIOpaIi3MYy,
MEHTAJITETy  CIIBPOOITHHIITBA,  CTAHOBJIEHHS  «IIANOTy  KYJIBTYp»  PI3HHX
HAIIOHAJILHOCTEH, pac, BIPOCHOBIMaHb, TOIJISAIB Ta TEPEKOHAHb, MMIATOTOBKH
0COOHMCTOCTI, 3AaTHOI CIIPUHAMATH 1 PO3YMITH HE JIUINE BIACHI, a ¥ KyJIbTYPHI LIHHOCTI
HIITUX HAPOJIIB, CIIPOMO’KHOI 10 MDKETHIYHOT 1 MDKKYJIBTYPHOI KOMYHIKAITIi.

HaykoBi po3BiIKM YKpaiHCBKMX JOCTIJHUKIB TPHCBIYCHO BUBUYCHHIO TAKHUX
aCTIEKTIB OKPECIICHOT POOIEMATHKH: CTAHOBICHHS MDKKYJIBTYpHOI ocBiTH (S. ['ymenpka,
JI. Tonuapenko, A. 3yoko, B. Ky3pmeHKo Ta iH.); Cy4acHi KOHIIEMIIii PO3BUTKY OCBITH I
ocsitHboro npoctopy (O. IBanoB, B. Kosupes, I. Kpymina, B. JIeBiH Ta 1H.); pO3BUTOK
MDKKYJIBTYpHOI ~ komneTteHtHocTi  memaroriB  (O. bepe3oBcbka,  JI. 'oHuapeHko,

b. XKankina, A. Macnosa Ta iH.); mianor kymnbtyp (I. JuuxiBceka, 1. CioHeBcbka,
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C. YepenanoBa Ta 1iH.); Cy4yacHI TEHJEHIli BUXOBaHHS KyJIbTYpPH MDKHALIOHAIBHOIO
cnitkyBanHs (H. Bockpecencoka, H. I'annycenko, B. 3aciyxentok, I'. @unimayk Ta iH.);
BJIACTUBOCTI MDKKYJIBTYPHOTO IOy Ta OCOOMCTICHOTO PO3BUTKY JIIOJIMHU B
MDKKYJIbTypHOMY Toi1o31 (I. bex). OmgHak, crocTepiraeTbesi BiICYTHICTH CHCTEMHHX
JOCHIPKEHb 1010 CTBOPEHHS 1 PO3BUTKY MDKKYJIBTYPHOI'O MPOCTOPY 3aKiIaay OCBITH B
3akapnarTi, MaJI0 BUBYEHUMH 3QJTUILAIOTHCS MUTAHHS MIATOTOBKM MAMOYTHIX YUMTEINIB
MOYATKOBUX KIJIACiB /10 POOOTH B MDKKYJIBTYPHOMY MpPOCTOpiI 3akapmarTs, 3[aTHUX
TPAIfOBATH B YMOBaX PETiOHATBHUX OCOOIMBOCTEH.

Xoua 3akapnarts 1 3aiimae 2,1% yciei TepuTopii YKpaiHM, Ta B 3arajbHid
YHCENBbHOCTI HAacelIeHHd Ha 00JjacTh npunagae 2,76%, perioH € NOJMIeTHIYHUM, Y SIKOMY
npoxwuBae noHan 70 erHociB. Crin 3a3HauWTH, IO 3a pe3yibraTaMu BceeykpaiHChKOro
nepernucy HacenmeHHs 2001 p. 10090 oci6 BBaxkawTh cebe 3a pycuHiB, 83 ocobu
imeHTudikyBaM cede K Tyiyiau, 25 ocid — OOWKH. 3riHO TEperucy, Makxe I1'siTa
YaCcTUHA HAcCeNieHHs 00J1acTi — 1€ NpEeJCTABHUKY HAI[IOHAJBHUX MEHIIHH. 3a JaHUMU
["onoBHOTO yrpaBmiHHS CTATHCTUKUA B 3aKapraTchKii o0iacTi, cTaHOM Ha KiHers 2018
poKy 13 665 3aknmamiB 3arajibHOi cepeaHboi ocBiTM 118 3abe3meuyroTh TpaBa
HatioHanbHUX MeHIuH (17,7%), 3 yropcbkor0 MOBOIO HaBYaHHS — 68 Aep)kaBHUX 1 5
npuBaTHUX (pazoM 73), 3 YKpalHCHKOIO Ta YrOpPChKOO MOBaMH HaBYaHHSI — 25, 3
YTOpChKOIO Ta pociiicbkoro —117°,

HasBHICTh KyJIBTypHUX BIIMIHHOCTEH Y MEXKaX OJHOTO CEpPEIOBHUINA HE MOXKE HE
BIUIMBAaTH Ha cucTeMy ocBiTH. [IpoGimema opranizaiiii COIIOKYJIbTYPHOTO JKUTTA Y
MDKKYJIBTYPHOMY CEPEIOBUIII € ONHIEI0 3 HAMAKTYaJBHIIINX I Cy4acHOTO IeAarora,
MPUYIOMY TaKOIO, IO CTOCYEThCS ICHYBaHHS PI3HUX IMBLII3AIN, €THIYHHUX 1 COIIATBHIX
TPYII 1, BPEHITI-PEIIT, KO’KHOI OKpeMoi ocoducTocTi. Y HarioHansHil JOKTPHUHI PO3BUTKY
ocBiTH Ykpainu y XXI CTONITTI HAroJOUIYETHCS, MO TOJOBHOIO 3aTIOPYKOI YCITIITHOTO
BUKOHAHHS MicCil OCBITH CTa€ SKICTb INATOTOBKM BYHTEISA, HOro 3mIOHICTH MO

CaMOpPO3BUTKY 1 camopeamizamii y mnpodeciiiHiii MisIbHOCTI, MPOMXYKTHBHOI TBOPUYOi

170 HaniomanbHuii ckiaj HaceleHHs Ta ioro MoBHi o3Haky. CTaTUCTHYHHMIA OrojeTeHb. I0NOBHE yIIpaBIiHHA
craTucTuku y 3akaprarcekiit oonacti. URL: http://www.uz.ukrstat.gov.ua/index2019.html
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NiSUTLHOCTI B KOHTEKCTI Ha0aHb BITUM3HAHOI 1 CBITOBOT KynbTyp 172,

Mu BUXOAMMO 3 TOrO, [0 HEMOXIUBO VCIHIIIHO BUPIIMIUTH MOpoOIeMy
MDKKYJIBTYPHOi ~ OCBITM ~ OCOOMCTOCTI, ~OMHHAIOYM  YBAarol LUIMHA  KOMIUIEKC
COLIIOKYJIETYPHUX OCOOJMBOCTEH, SKMH TMOJISATA€ Y CBOEPIIHOCTI MEBHUX ICTOPUYHHX,
KyJITYpHUX Ta COIaJbHUX YWHHHKIB, IO BIUIMBAIOTh HA XapakTep OCBITHHOIO
CepeIOBUILIA.

[linroToBKa BUMTENSI MOYATKOBUX KJIACiB, TOTOBOT'O JIO B3a€EMOI 3 PeICTAaBHUKAMU
IHIIUX KYJIBTYp, OOMIHY KYJIBTYPHUMHU LIHHOCTSIMH, TPAHCISLII CMHUCIIB KyJIbTYpH, €
NpIOPUTETHUM 3aBJaHHSAM BHINOi OCBITH, a HOTrO pO3B’si3aHHS crpusie eQeKTUBHIN
Oprasizaliii MpocTOpy MDKKYJIBTYPHOI B3a€MO/IIT B 3aKapIiaTTi.

[lepm, HDK BH3HAYUTH TOHATTA «MDKKYJIBTYPHHM TPOCTIPY», AOUUIBHO AAaTH
BU3HAUEHHSI TEPMIHY «COIIOKYJIBTYPHUH MPOCTIP», MPOBECTU aHAII3 KYJIbTYPOJIOTTYHOTO
HACUYEHHS TPOCTOPY 1 NPOAHANI3YBATH JYMKY BYEHHX IOJ0 BXKUBAHHS TMOHSThH
«COINOKYJITYpHUI» Ta «MDKKYIbTYpHUID». Ha nmymky B. TumkoBa, «coliaibHui
IPOCTIP € TIEH0 YW I1HIIOK KapTUHOKO CBITY, OTXKE, € MEHTAJIBHOI PEATBHICTIO, IO

172 'Y KkoHTekcTi 1i€i mapagurMu CoLioKyIbTYpHHUIA

BITHOCUTBCS 10 cepH CBITOTIISIIY»
IPOCTIP € KaTeropiero, M0 BKa3ye HA HASBHICTH MEBHOT YaCTHMHU 1CTOPUYHOI PEATbHOCTI
(O. Ky3bMmina, I'. Huzkomy0oB, B. PocToBiieBa Ta iH.), sika BUpaKa€TbCsl B IHCTUTYLIHHIH
dbopMi B3aeMoJIii CyO’€KTIB OCBITH 1 3a0e3Iedye MPOXOHKEHHS IMPOLECY KYJIBTYPHOTO
3aCBOEHHSI 3HaHb, a TAKOXX KYJIBTYPHUX IPAKTHK, «iX TEPETBOPEHHS 3a pPaxXyHOK
COIlIAJIbHUX YMHHUKIB 1 YMOB peaii3allii, 1o CHpusitoTh (OPMYBAHHIO JIFOJUHU SK
aKTHBHOI, TiSUTHHOT, COIabHO BiMMOBITaIbHOT 0cobucTOCTIN 3,

Kareropist OCBITHBOIO IIPOCTOPY € MPEAMETOM TEOPETHYHHUX po3podok K. Kpyriii’,

176

B. Cno6omqunkosal’™, b. Enpkoninal’®. Ananiz po6iT 1ux aBTOpiB IOKa3aB, L0 €AWHOTO

1"l HanjonanpHa JNOKTpMHA PO3BMTKY ocBiTh Ykpainu y XXI cromitri. URL: http://www.edudirect.net/sopids-
1388-1.html

172 Tumkos, B. A. (2003). PekBueM 110 3THOCY: HUCCIENOBAHUS 110 COUMANLHO-KYIbTYPHOH aHTPOMONOrUM. M.:
Hayxka, 543 c.

173 Huskomy6os, I'. A., Kysemuna, A. M., Poctosuesa, B. M. (2006). CoLpoKy/IbTypHBIH HOAXO0J B KOHTEKCTE
COBPEMEHHOM MapaJurMbI S36IKOBOro oOpazoBanus. Bectauk TomI TIY. Ne 9. C. 104-108.

174 Kpyriid, K. JI. (2010). OcBiTHili NpoCTip TONIKITLHOTO HABYAIBHOTO 3aKnaty: Monorpadis: ¥V 2-x 4. YactuHa
npyra. Konnenis, ITporpama po3sutky Ta ocBiTHI nporpamu JJH3. 3amopizxoksa: TOB «JITIC» JITH, 284 c.

15 Cno6omunkos, B. M. (1997). ObpasoBatenbHas cpena: peanusanys neneil 00pa3soBaHUs B MPOCTPAHCTBE
KynbTypsl. HoBbIe nieHHOCTH 00pa3oBanus. M., Bem. 7. C. 177-184.

176 Jnpkonun, B. J1. (1994). BeeieHue B NCHXOIOTHIO Pa3BUTHSA (B TPAIUIIMKA KYJITYPHO-MCTOPHYECKOI TEOPHH
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PO3YMIHHSI TPUPOJX 1 CYTHOCTI OCBITHBOTO IPOCTOPY HEMA€, BOHO MPE3EHTYETHCS 3
ypaxyBaHHSAM PI3HUX TO3HULIH.

Pazom 3 THM, y KOHTEKCTI JOCHIPKYBaHOI MPOOJEMH B CTPYKTYpl COLIaIbHOIO
MIPOCTOPY KYJBTYpH MOKHA BH3HAYUTU KUIbKa HAMNpsMKIB, y SKUX BIIOMBAETHCS
KyJbTypHUHA CeHC ()eHOMEHa, BUPRXEHHH 3 ypaxXyBaHHAM pI3HUX TOYOK 30py.
CxopuctaeMoch anamizom B. Kactopuosoil”’, sxa 3’scyBanma nekineka migxoxis. Ilo-
nepiie, IUTBHICHUM MIXiJ OKPECIIOE B COLIOKYJIBTYPHOMY TIPOCTOPI CYKYIHICTb
HABUYAJIBHOTO, I'POBOrO Ta IHIIMX CEPEIOBHIL, TOAl SIK COLIATBHO-KYIBTYPHHUNA MIAXIA
(iKCy€e HAsBHICTh Y HbOMY COL[IaJIbHOTO, OCBITHBOT'O, 1HPOPMALIIITHOTO, KyJIBTYPHOIO Ta
immmx. [lo-gpyre, TpOCTIp OCBITHROTO 3aKIaAy MOXKE PO3IIBSIIATUCS SIK TIEBHHIMA
Mai/laH4YuK, HAITOBHEHUN PI3HOMAHITHUMH MAaTepiaIbHUMH 00’ €KTaMH, SIKi BUKOHYIOTb
poJib iHTEp €py B 0OPMJICHHI IIKOJHU. TpeTiM 3HaAUYEeHHSIM TEPMIHY «IIPOCTIP» € OIlHKa
foro sik micis, Je BiOYBa€ThCsl PO3BUTOK 1 KUTTEISUIBHICT JtoauHu. [lo-duerBepre,
IPOCTIP CIIPUMMAETHCS SIK MICIIE B COILIyMi, B SIKOMY 3aJIa€ThCSl ¥ BUPILIYEThCS O€37114
Cy0’€KTUBHHUX 3B’SI3KIB 1 BITHOCHH, 1110 CIIPHSE 3IHCHEHHIO AiSULTHOCTI, CIIPSIMOBAHOI Ha
corjajizarito OCOOUCTOCTI.

JIo po3riisiy Ta 3MICTOBHOTO BHUBYEHHS MOHSITTS «OCBITHIM TPOCTIPY 3BEPTAIUCS
me y 80-x pokax XX cr. ChOromHi mey TEpMiH PO3TIIAETHCS Y KaTEropialbHOMY
amapaTi 0araThboX HayK: IeJaroriky, Icuxosorii, ¢piurocodii, KyabTyposiorii Ta iH.

AHamiz jiteparypyd CBIIYUTH NP0 OaraTOBUMIPHICTh 1 PI3HOIUIAHOBICTH TOHSTTS
«OCBITHIM TPOCTIp», MiJ SKAM PO3YMIIOTh TE€BHY TEPUTOPIilO, siKa TIIOB’s3aHa 3
MacIITaOHUMH SIBUIIAMU B Tajy3l OCBITH; MEBHY YaCTHHY COIATBHOTO MPOCTOPY, B
MeKax SIKOi 3ICHIOETHCS. HOPMOBAHA OCBITHS TISUTBHICTD; €THICTD, IIUTICHE YTBOPEHHS B
rajgy3i OCBITH, SIKE Ma€ CBOI MEXIi, [0 yYTOYHIOETHCS OKPEMO, — CBITOBHI OCBITHIM
MIPOCTIpP, MKHAPOTHUM, €BPOTICHCHKUI Ta OCBITHIH MPOCTIip periony, mkonu, 3BO Toio.

3okpema, A. [{umObanapy po3risiiae «OCBITHIM TPOCTIP MIKOIW» SK MPOCTOPOBO-

MIPEMETHUN KOMITOHEHT — TIPEIMETHI 3aCO0M, CYKYITHICTh Ta IEBHE PO3TAITyBaHHS SIKUX

JI. C. Brirorckoro). M.: Tpusona, 168 c.
17 Kacroprosa, B. A. (2013). NupopManmoHHo-00pa3oBaTebHas Cpeia Kak OCHOBA CTAHOBJIEHHS W Pa3BHUTHS
noHsTHs oOpaszoBaTenbHoro npocrpancrsa. HULL Commocdepa. Ne 1. C. 88-94.
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CTBOPIOE YMOBH JJIsl Opraizaiii NmoTpiOHMX Al cy0’ekTiB. BiH yMillye BHUXOBHUIA,
PO3BUBAJILHMI, HABYAJILHMIA, TIEIArOriYHMI IPOCTOPH TOMIO ',

Bitumsnsnuil nocninHuk B. €BTyX BUAUIAE TEPMIH «IIPOCTIP MIKKYJIBTYPHOIO
Jajiory» 1 TpakTye MOro sk MoJe, y Mekax SIKOro BiIOyBarOTbCs KOHTAKTH, CIIUTKYBaHHS,
3B’S13KH, BITHOCHUHHU SIK MDK HOCISIMU PI3HUX KYJIBTYp, TaK 1 CAMHUX KYJBTYp, a00 3K iXHIMU
eneMeHTaMu. Ha JyMKy BUY€HOTo, OCSTHEHHS W PO3YMIHHS TPOCTOpy Oynae OuTbI
aJIeKBaTHUM, SIKUIIO PO3MIIAAATH KMOro 3 TOYKUA 30py (izuyHOro (¥ o0 MEBHOI Mipu
reorpaqHOr0) CTPYKTYPYBaHHS, Y SIKOMY pealli3ye€ThCsl Aiajor 1 BiOyBaeTbcs OOMIH
KyJbTYPHOIO 1H(OpMAILIIEI0, @ TaKOX 1i 3MICTOBE CTPYKTypyBaHHA. Di3UyHUN BUSB
OPOCTOPY MIKKYJIBTYPHOTO JIAJIOTy — MepeayciM BYJIUI, PUHKU, Mara3uHu, OyJTUHKH, B
SKHUX JKUBYTh HOCIT PI3HUX KYJBTYp, poOOYl MICIIS, HaBYaJIbHI 3aKJIaJld Ta IHIII OCBITHI
YCTaHOBHM, MOJIOJIDKHI Ta CIOPTUBHI KIyOHM, KyJbTYpHI ¥ COLIANbHI LIEHTPH, PEiriiHi
YCTAaHOBM, My3ei, 6i0mioTexu Tommo!’®,

Y KOHTEKCTI HAIIOrO JOCTIKEHHS BHUXOAMMO 3 PO3YMIHHS MDKKYJIBTYPHOTO
IPOCTOPY SIK OCOOJMBOTO COIIOKYJIBTYPHOTO (P€HOMEHY — CHCTEMH OaraToIlIaHOBUX 1
0araTOBUMIPHUX BIIHOCHH, 1[0 OO0 €KTUBHO BIATBOPIOIOTHCS Ta  CaMOCTIMHO
PO3BUBAIOTRECS y TPOIIEC] OpTraHizallii 1 TPAHCIAIIT MEeBHOT HEOOXIHOI CYKYITHOCTI 3HAaHb,
sKa (PYHKIIIOHYE B pealbHOMY TMPOCTOPOBO-YaCOBOMY KOHTHHYYMi Ta OXOILTIOE SIK
Cy0’€KTIB B3a€MOJii, TaK 1 BUCOKY KOMYHIKaTHBHY 3/aTHICTh, CTIMKICTb, MOOLIHHICTB,
TonepaHTHicTH

[Ipobnema mOOYAOBHM MDKKYJIBTYPHOTO TIPOCTOPY OOYMOBIIEHA KOMILIEKCOM
obctaBuH. [lo-mepie, CTBOPEHHS MDKKYJIbTYPHOTO MPOCTOPY IOYATKOBOI IIKOJNU B
3akapnarTi JUKTYEThCSI TUMHU 00’ €KTMBHUMH TPOIECaMU, IO BiIOYBAIOThCA HUHI U Y
CBITOBI CHUTGHOTI, TMPHITYCKAIOUM HEOOXITHICTh IHTETpaiii BCIX CHJI B OCBO€HHI
mpocTopiB (iH(GOpMAIIHHUX, TEXHOJOTIYHUX, C€KOHOMIYHHX TOIIO), IO € MPOBIIHAM

€JIIEMEHTOM TOJAIBIIIOro mporpecy. [lo-apyre, hopMyBaHHS MIKKYIBTYPHOTO MIPOCTOPY

178 TTumbanapy, A. JI. (2016). OcBiTHi# OpocTip: CyTHICTb, CTPYKTYpa i MeXaHi3MM CTBOpEHHs. YKpaiHCHKUiA
nenarorigamii xyprai. Nel. C. 41-50.

179 €pryx, B. (2009). MixkKyIbTypHHUH Miajior: e(eKTUBHUN KOHCTPYKT iHTErPATHBHOTO PO3BHTKY MOJIETHITHIX
cycrinbeTs. [Tomitnaamii MeHemxMeHT. Ne 3. C. 313-3109.

180 Momnap, T. 1. (2019). KpockynbTypHM TIPOCTip TOYAaTKOBOI INKOMM sIK C(epa B3aeMOJii Cy0’eKTiB.
HaykoBuit waconmc Harmionansaoro nemarorignoro ysiBepcutery iMeHi ML.IL. JIparomanoBa. Cepis 5. Ilegaroriusi
Hayku: peaiii Ta nepcriektuBu. Bum. 71. C. 169-173.
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CTUMYJIIOETBCSL MOTPEOOI0 TMOINMUOJIEHHST BITHOCHUH B3a€MOJIIl BCIX WIEHIB CYy4YacHOIO
CHIBTOBAPHCTBA, B PEATbHO BUHUKJIOMY MpParHeHHI SKUX J0 PO3LIMPEHHS €KOHOMIUHUX,
MOJIITUYHUX, KYJIBTYPHUX Ta IHIIUX 3B’SI3KIB OCBITHINA MPOCTIP BIAINPA€ BaXIJIUBY POJb,
OCKLIBKHU caMe TYT BUSIBIISTIOTBCS] TEH/ICHIIIT PO3BUTKY.

MUiKKYIBTYpHUI TPOCTIp MOXKE po3rigaatucs sk cdepa B3aeMoJii TpbOX HOro
Cy0’€KTiB: Tiefarora, TUTUHM 1 cepefioBUllia Mk HUMU. BucHoBok JI. Burorcekoro mpo
TpUOIYHUIA aKTMBHUM TipolleC (aKTUBHUI TENaror, AaxkTWBHA JWTHHA, AaKTHUBHE
CepeIOBUILE MDK HUMHM) JO3BOJISAE PO3IIIAIATH TPUKOMIIOHEHTHY B3a€MOJII0 CYO’ €KTIB
IIPOCTOPY K €MHMIA IIPOLIEC IIECIPAMOBAHOTO (POPMYBAHHSI OCOOUCTOCTI AUTHHU L, Y
IIbOMY TpOLIECl B3a€EMOAIA CYO’€KTIB OCBITHBOTO TIPOCTOPY, Mearora 1 JIUTHHH,
Npe/ICTaBIeHa SK aKTUBHA B3a€MOJiS 13 CEpEOBHINEM, SK€ MOXKHA PO3IIISIATH SIK
1H(QOpMALIITHUNA KOMITIOHEHT OCBITHBOTO IMPOCTOPY, CTPYKTYPOBAHOTO TakK, IO BIH cam
AKTUBHO BIUIMBA€E Ha IHIIMX CYO’ €KTIB OCBITHROTO TIpocTopy. Ll cTpykTypa Moke OyTh
BU3HAUEHA SIK «ieanbHa Gpopma cepenopuiiia» (JI. Burorcekwuii).

MUKKYIBTYpHUI TIPOCTIp TpeA SIBJIsSE€ TMEBHI BUMOTU JIO PETIOHAIBLHOI CHUCTEMU
ocBiTH. JI0o Takux BHUMOI MOXKHA BIJHECTH BpaxyBaHHS: KYJIbTYPHO-ICTOPUYHUX
TPAIUILA; CydacHOTO CKJIaAy, MOTpeO perioHaIbHOI BUPOOHWYOI chepH; PEerioHaIbLHOTO
3alUTy TPOMAJCHKOCTIL. Jl0 dYKciIa OCHOBHMX XapaKTEPUCTHUK DPETriOHAJIbHOI CHUCTEMU
OCBITH, Pa30M i3 BIIKPHUTICTIO, BITHOCSTH TEPUTOPIATBHICTD SIK YMOBY €(PEKTHBHOCTI ii
(YHKITIOHYBaHHS 1 PO3BUTKY, a TAKOXK 1HPOPMATH3ALIIIO ITPOCTOPY.

VY mporeci  MOJETIOBAaHHSA MUDKKYJIBTYPHOTO TPOCTOPY TOYATKOBOI — IITKOJHU
HEOOXIZTHO BpaxoByBaTu crenudiKy MIKPOpalioHy, B SKOMY BOHAa pO3TalllOBaHA.
Marepianu pisHUX JOCTIDKEHb ITOKa3ylOTh, IO B MICTI BHOKPEMJIIOETBCS JCKUIbKa
PETIOHIB, SIKi O0YMOBITIOIOTH CEPEIOBUIIIE YKUTTENISUTBHOCTI IITKOJIU: OCEPEIOK 3 OaraTuMH
KyJbTYPHO-OCBITHIMH TPaJUIlISIMA, HAYKOBHMHU 3aKJIaJlaMH; BEJUKI MIKpOpailoHH, Ha
TEPUTOPIi AKUX 3HAXOIATHCS MIANPUEMCTBA, 110 BU3HAYAIOTH yCE€ COLIAIBLHO-KYJIBTYpHE
CepeOBHIIIE; CHAIbHI MIKPOpPAOHH, 1€ IIKOIU — €IMHI OCEPEAKH KyJIbTYPHOTO >KUTTS,

MIKpOpailoHM 3 MepeBaKaHHSAM MPUBATHOTO CEKTOPY 1 BIICYTHICTIO KYJIBTYPHOTO

181 Brirorckui, JI. C. (1999). Pa3uTyie TMYHOCTH ¥ MUPOBO33peHue pebenka. [lcuxonorus auanoctn: B 2-x T.
T. 2. Camapa. C. 160-165.
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OTOYEHHS; HOBOOY/IOBH, B SIKMX BIICYTHS a00 HEIOCTaTHbO PO3BUHEHA 1HGPACTPYKTypa

KyJIbTYPHO-TIPOCBITHHIIBKUX 3aKJIamiB TOImo®,

BaxuBy ponb Binirpae (pizuuHHl
MPOCTIp MICLA: €IEMEHTH I1HQPACTPYKTYpH, ICTOPUYHI NaM’SITKH, IaM’SITHUKH, HAa3BU
BYJMIb, OYIMHKU KyJnbTypH, Oi0mioTekn, My3ei Tomo. BoHu € akymysistopamu
BEJIMUE3HOT0 MacuBYy 1H(OpMaIlii, ika HOCUTh 3a3BUYail 0aratokyabTypHuit xapakrep. Lle
dopMye y WIKOJSAPIB MIIBAIMHU YCBIIOMIIEHHSI CIUIBHOCTI >KUTTEBOrO IPOCTOPY,
BKJIMBOI POJIi PE/ICTABHUKIB PI3HUX KYJBTYP Y 3aralbHOMY CYCITUTEHOMY PO3BHTKY.

OxpecuMo Jesiki TPUHIMIHA CTBOPEHHS MDKKYJIBTYPHOTO TPOCTOpPY ITOYATKOBOI
IIKOJIU B 3aKapriaTTi:

— TYMaHiBMY 1 JEMOKpaTu3My, L0 Nependayae piBHOMPABHICTb, BIIKPUTICTH 10
COPUMHATTS  TYMaHICTUYHUX,  MDKKYJIBTYPHHX  IIIHHOCTCH,  MpardHeHHs  JI0
B3a€EMOPO3YMIHHS, TIOBATH JIO TPaB JIFOWHH — TIPE/ICTABHIKA HAIlIOHAJILHUX MCHIIIVH,

— HACTyMHOCTI 1 Oe3mepepBHOCTI, W0 BHU3HAa4Yae Tpouec (popMyBaHHS
MDKKYJIBTYPHOTO [aJIOTy SIK €QMHOTO 0araToeTamHoro OCBITHBOTO IPOIECy, IIIO0
MOYMHAETHCS Y JIOMIKUIBHOMY BiIll, PO3BHBAETHCS B MOJIOMIIIOMY IIKUTGHOMY BIIll i
TPUBAE BIIPOJIOBXK YCHOTO KUTTSI JTFOJIMHH;

—  KYJbTYPOBIATOBITHOCTI, 10 BHU3HAYA€ OPTaHIYHY €IHICTH MDKKYJIBTYPHOTO
BHUXOBAHHS 3 ICTOPIEIO Ta KYJTYPOIO MPEACTaBHUKIB HAIIOHAJILHUX MEHIIIHNH, iX MOBOIO,
HAPOJHUMH TPATHUITISIMH 1 3BHUASIMHU, 1110 3a0€3MEUyIOTh JYXOBHY €JIHICTh, HACTYITHICTD 1
CHAIKOEMHICTD ITOKOJIIHB TOLIIO.

BaxnmuBo CTBOpUTHM TO3WMTHBHUN XapaKTep B3a€MOCTOCYHKIB MDK YYHSMHU,
MIPEJCTABHUKAMH PI3HUX KYJIBTYPHUX TPYI, OCOOIMBO MK KYJIBTYPHOIO OUTBIIICTIO Ta
KyJbTYpPHOIO MeHIIICTIO. Cliji 03HaWOMJIIOBATH MIKOJISIPIB 13 MPHUKIAJAMU  YCIIITHOT
B3a€EMOJIii 3 HAIIOHAIBHUMH KyJIbTYpaMH, TpoMagamu, sKi (HOpMYyIOTh CILIbHY
KyJbTypHY CHAJIIMHY YKpaiHCHKOTO CYCHUIbCTBAa. BaXnBo B LbOMY MpoIeci He
JIEMOHCTPYBATH TIEpEBaru ONIHI€T KyIbTYpH HAJ HITIOKO, a TII3HABATH KYJIBTYPY W TpaauIlii
PI3HUX HApOJIB Yy €IWHIN TapajurMi, aKIEHTYIOUM Ha TO3WTHBHOMY B3a€MOBIUIMBI U

MoMIOHOCTI MK HUMHU. Takuil MAXiT € OCOOJMBO aKTyaJIbHUM JJIsl  YKPAiHCHKOi

182 Momnap, T. 1. (2019). KpockynbTypHHMil TIPOCTIp TOYAaTKOBOI INKOMHM SIK c(epa B3aeMOJii Cy0’€KTiB.
HaykoBuit waconmc Harmionansaoro nemarorignoro ysiBepcutery iMeHi ML.IL. JIparomanoBa. Cepis 5. Ilexaroriusi
Hayku: peaiii Ta nepcriektuBu. Bum. 71. C. 169-173.
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MEIaroriki Ha TJII MOBHOIO, €THIYHOI'O, PEJNITAHOrO Ta PEriOHAJBHOTO pPO3MAiTTS
CYCIUICTRBA.

JlocmipkeHHsT MDKKYJIBTYPHOTO TPOCTOPY B PI3HMX MIKPOPAaOHAaX MICBKOTO
ocepenky (M. MykadeBo) aroTh MiJCTaBU CTBEPIKYBATH, IO BiH BIUIMBAE€ HA CTUYHUI
JOCBIJI MOJIOAILIOIO IIKOJSpa, @ came: Y4Hl, SIKI MEUIKaloTh Y pailoHax, 110 ICTOPUYHO
JABHO CKJIAIMCS, Kpaile TMoiH(QOpPMOBaHI, AaKTHBHIIIE B3a€EMOJIOTh 13 PI3HUMHU
3aKJiafiaMH, OT)Ke, 3HaYHy pOJib Y BUOOpPI MOYATKOBOI IIKOJU BIJIrpae COIIOKYJIBTYpHE
CepelIOBUINIE IMX MIKPOPAMOHIB; YMM Jalli 3HAXOJUTHCS IIKOJNA Bi KyJIBTYpHOTO
OCepeKy, TUM aKTHBHIIIOK Ma€e OyTH y4acTb JAITEH Yy JKUTTI HAIlOHAJIHLHOI MEHIIWHMY;
3HaHHS 1 BpaxyBaHHs KYJIbTYPHO-OCBITHBOTO MOTEHLIATy MIKPOpPalOHY HEOOXiTHI Mif
9ac MOJICITIOBAHHSI MDXKKYJIBTYPHOTO TIPOCTOPY B KOHKPETHOMY 3aKJIAII.

OnHUM 13 OCHOBHHX NIHUTaHb CY4aCHOT MeIaroriky, KOHCTPYKTUBHOO BiIOBIITIO HA
SIKE € CaM OCBITHIN TPOCTIP, € MUTAHHS PO 3B’SI30K OCBITH 1 KYJBTYPHU. 3B’SA30K OCBITH 3
KyJBTYPOIO € HE MPOCTO 3YMOBJICHUM, & CYTHICHO B3a€EMO3AJICKHUM, 10 BUSIBIISIETHCS B
OJTHOMY 3 TPOBIIHUX TIPUHIMIIB ICHYBaHHS W PO3BUTKY OCBITM — TPUHIIMIII
KyJIbTYpPOBIANOBITHOCTI. KyIbTyposiori3allisi OCBITH CTa€ OJHIEIO 3 TUX aKTyaJbHUX JJIs
NeIaroriyHoi HayKu mpoOJieM, 0 MOKYTh BUPIIIYBATUCS JIMILIE HA 3acalaX IIaHyBaHHS
3araJIbHOJIIOJICBKUX ~ IIHHOCTEH,  KYJIBTypHOTO  IUTIOpANIi3My,  JHQJlOTy  KYJBTYP,
YCBIIOMJIGHHSI €THOCTI JTyXOBHOTO, COINIAJIbHO-TYMAHITAPHOTO 1 KYJIBTYPOJIOTTYHOTO
ACTICKTIB PO3BUTKY CBITY, JIFOMHH, JIFOJICTBA.

VY 3akimani BHIOI OCBITH Ba)XJIMBO C(HOpMYBATH IMeAarora sk OCOOHCTICTh, KA €
HOCIEM 1 00eperoM HaIllOHAJILHOI KYJIBTYpH, JAYXOBHUX IliHHOCTEeH. KymbTyposnoriuna
CIPSIMOBAHICTh € BAXKJIMBOIO BIIACTUBICTIO OCOOMCTOCTI BUMTENS 1 BH3HAYAE MOTO
CBITOTJISIHI TIO3MINIi, TBOPYMU ITOTCHINA], CHCTEMY IIIHHOCTEH, IepeKOHAaHb, CMAaKiB,
IIHHICHO-EMOITIHE CTaBJICHHS 10 cebe, 10 KOJIET, 10 HAYKH, IPEAMET SKOi BiH BHKJIAJIAE,
710 KyJbTypHO-TyXOBHUX Ha/10aHb, 00pa3y >KUTTS TOIIIO.

[lim Ky7abTypOJOTiYHOIO IMATOTOBKOIO BYEHI PO3YMIIOTHh IUIECIIPIMOBAHUNA
FapMOHIMHO-LIUTICHUM TBOpPUMM TNEAAroriyHuil mporec (GopMyBaHHS TOTOBHOCTI O
peanizaiii KyJabTypOTBOPYOi (PYHKIIii OCBITHBOI JISUIBHOCTI 3 TMO3UIIN Cy0’€eKT-

Cy0’€KTHOTO MIIXOAY, IO 3IIMCHIOETHCS Y XO/A1 OBOJIOMIHHS 3HAHHSIMH METOOJIOTII,
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icTOpii Ta Teopii 3araJbHOMONCHKOI 1 HamoHabHOI KynsTypH (1. JIymeka, O. Ilomoga,
H. Cepmrok). Biarak, KyabTypOJOTTYHMIA MiIXid, OyAy4d METOAOJIOTTYHOIO OCHOBOIO 1
METOJIOM MPOEKTYBaHHS OCOOMCTICHO OPIEHTOBAHOI OCBITH, J1a€ MOXKJIUBICTb PO3TJISAATH
ii SIK MpoLEeC OBOJOAIHHS KYJIbTYpPOIO, CIIPSIMOBAHUI HAa PO3BUTOK, LIUTICHE MEPETBOPEHHS
0COOUCTOCTI JIFOJMHU.

Y 2001-2002 pokax Paga €Bponu Bu3zHauMiIa ITUSATh TIPyH  KIFOYOBHX
KOMIIETEHTHOCTEH, a came: COLIaNIbHI; MIDCKYAbMYPHI, WO MOPKAOMbCA CHPULIHAMMISL
IHOUBIOYAILHUX BIOMIHHOCMELL, 83AEMONOBACU 00 MO8U, pelicii, KyIbmypu 0coOUCmocmi;
iH(OpMaLiiHI; CaMOpPO3BUTKY Ta CAMOOCBITH; KOMIIETEHTHOCTI, IO PEai3yloThCd Y
TIParHeHHi i 3[aTHOCTI 10 PaliOHAILHOT IPOyKTHBHOI, TBOPUOi MisIbHOCTI S,

3a nokymentamu Panu €Bporu 2004 poky BUIIEHO TaKi KIIFOUYOB1 KOMITIETEHTHOCTI:
MIDICKYIbMYPHA, 1HpopMarriiiHa, COIIlaJIbHA, MOJIITUYHA, KOMYHIKaTUBHA,
3araJbHOKYJIBTYpHA,  Ii3HABAIBHO-IHTENEKTyallbHa,  TpyAoBa  (MIINPHEMHHIIBKA),
nooyroa'®,

VY 2018 poui €Bporneticekuii napiaameHnT 1 Paga €Bpornelickkoro Coro3y CXBaJIAIH
PamkoBy mnporpamy OHOBIEHHMX KITIOYOBHMX KommereHTHOcTell. Cepesl OCHOBHHMX
KOMIIETEHTHOCTEH, 10 YBIANUIA A0 1€l TporpamMu (OKpiM TpaMOTHOCTI, BOJIOJIHHS
MOBOIO; MaTEMAaTUYHOI KOMITETEHTHOCTI Ta KOMIICTEGHTHOCTI B HayKaX, TEXHOJIOTIIX Ta
iKeHepii; 1udpoBoi; 0coOMCTOi, collabHOI Ta HABYAJIBHOI; TPOMAJTHCHKOX,
HMIMPUEMHHUIIBKOT), € 1  KoMnemewmuicms — KyIbmMypHoi  00i3HaHOoCmi — ma
camosupaxcenns'®,  BONOMIHHS  KOMIIETEHTHICTIO  KyJIbTYypHOI — 0O0i3HaHOCTI — Ta
CaMOBUpAXEHHS Tependavyae 3HAHHS PITHOI Ta CBITOBOI KYJBTYp, PO3YMIHHS DPI3HHX
croco0iB Tiepenayi e (depe3 TEKCTH, BHCTaBH, (PUTbMU, TaHIIl, iIrpU TOIIO), BMIHHSI
CHIBIIEPEKHUBATH B PI3HMX chepax MuUcTenTBa 1 PopMax KylbTypu, OyTH BIAKPUTHM [0

KYJIBTYPHOT'O CAMOBUPAKEHHSL.

183 Definition and Selection of Competences. Theoretical and Conceptual Foundations (DESEKO) (2001-2002).
Strategy Paper on Key Competences. An Overarching Frame of Reference for an Assessment and Research Program.
[w. c.]: OECD, [w. y.]. 54 p.

184 TTI’suxoBcwka, 1. B. (2008). BusHauyeHHs KIOYOBUX KOMIETEHTHOCTEH MalOyTHiX BYMTENIB y KpaiHax
€Bpor. Bumia ocBita VYkpainm. Temarnunmii Bunmyck «Buma ocBita YkpaiHm y KOHTeKcTi iHTerpamii 0
€BPOIENCHKOro OCBiTHROTO Mpoctopy». Tom 1. Bum. 8. C. 384-391.

185 PamkoBa rporpama €C 00 OHOBJICHUX KIIFOYOBHUX KOMIIETEHTHOCTEIA. URL:
http://dIse.multycourse.com.ua/ua/page/15/53#1
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V¥ Cranpapri Buioi ocBiti Ykpainu (2021 p.) 3a cnemianbHicTio 013 «IlodatkoBa
ocBita» ramy3i 3HaHb 01 «Ocgirta / [legarorika» ais mepioro (0akaaaBpChKOro) piBHSI

BULIOT OCBiTH®®

MDKKYJIBTYpHa KOMIIETEHTHICTh BITHOCUTBCA 10 4Hciaa Oa3oBux. B
O3HAYEHOMY JIOKYMEHTI BH3HAYEHO TMEPEIK KOMIIETEHTHOCTEH BHITYCKHUKA, SIKI €
JOTHYHUMH JI0 TIPOOIEMATUKH HAIIOTO JOCTiKeHHs. Jlo 3aralbHUX KOMITIETEHTHOCTEH
BITHECEHO: 30amHicmyv 30epicamu ma NpUMHONCY8AMU MOPAIbHI, KYJIbMYPHI, HAYKOGI
YiHHOCMI | 00CSCHEHHsl CYCNiIbceéa Ha OCHOBI PO3YMIHHS 1CTOPIi Ta 3aKOHOMIpPHOCTEN
PO3BUTKY TPEIMETHOI 00yacTi, ii MicUs y 3arajbHIil CHUCTEMI 3HaHb MPO HPUPOIY 1
CYCIUIBCTBO T4 y PO3BUTKY CYCIUILCTBA, TEXHIKU 1 TEXHOJIOTIM, BUKOPUCTOBYBATH Pi3H1
BU/IA Ta GOPMH PyXOBOT aKTUBHOCTI JIJI1 aKTUBHOT'O BIJIMIOYMHKY Ta BEJCHHS 3I0POBOTO
crioco0y kurts (3K-2). Crerianbhi (haxoBi) KOMIETEHTHOCTI MPE3EHTOBAHO TAKMMHU:
3MATHICTh ~ YIPABISITH ~ BIACHUMH ~ CMOILIHHUMH ~ CTaHAMH,  HAIA200XCY8AMU
KOHCMPYKMUBHY MA NAPMHEPCLKY B3AEMOOII0 3 YUACHUKAMU OCBIMHbO2O Npoyecy,
¢bopMyBaTH MOTHBAIIIIO 3700yBaviB IMOYATKOBOI OCBITH JI0 HABYaHHS Ta OpraHi30ByBaTH
ixHio mizHaBaibHy MisibHICTH (CK-4); 3MaTHICTS 0 OpraHizariii OCBITHBOTO MPOIECY B
MOYATKOBIN IIKOJ 3 YPAXYBAHHAM GIKOBUX MA IHOUBIOYANbHUX 0COOIUBOCIEN MOTIOOUUX
WKOJIAPIB, PO36UMKY 6 HUX KPUMUYHO2O0 MUCTEeHHS ma (QOpMY8aHHs YIHHICHUX
opieumayiti (CK-6); 31aTtHICTh qOHOCHTH 110 (paxiBIiB 1 HedaxiBIiB iHpopMarito, ief,
npoOsIeMu, pillieHHsI, BIACHUM JOCBI Ta apeyMeHmy8amu ix Ha 3acaoax napmHepcobKoi
6zacmooii 6 ymosax nouamkosoi wikonu (CK-12). HopmMaTuBHHI 3MICT MiJrOTOBKH
3100yBaviB BHIIOI OCBITH C(HOPMYITHOBAHO Y TEpPMIHAX Pe3y/IbTaTiB HABUAHHSI, a caMe:
OPraHi30BYBATU KOHCMPYKMUBHY Ma NAPMHEPCHKY 83AEMOOII0 3 YUACHUKAMU OCBIMHbOO
npoyecy nouamrko8oi wiko/iu, BAKOPICTOBYBATH TPAKTUKHA CaMO30EPEKEHHS TICUXIYHOTO
37I0POB’sI, YCBIIOMIICHOTO eMotliiiHoro pearyBanas (ITP-8).

Bigrak, yuntenp mMOYaTKOBMX KJIaciB TIOBMHEH CTaTH CYO €KTOM KYJIBTYypHO-
ICTOpUYHOTO TIPOIIECY, PO3YMITH 3aKOHOMIPHOCTI PO3BUTKY KYyJIbTYpU SIK MPOIECY
CTBOPCHHS, 30CPEKCHHS 1 TPAHCIIII 3arajlbHOMIOACHKUX IIIHHOCTEH, po30upaTHcs B

TPaUIsX, IYXOBHUX MPIOPUTETaX HE TUIBKM CBO€l, a ¥ IHIIMX Halld, yMITU

186 Crampmapr Bumoi oceith Ykpainu. Ilepmmii (6akanaBpchkuii) piBeHb BHIIOi ocBiTH. CTyMiHb — Gakanasp.
lamy3p 3Hamp — 01 Ocita/Ilemarorika. CremianbHicte — 013 [louaTkoBa ocBiTa. 3aTBEp/KEHO Ta BBEICHO B Iil0
Haka3oM MiHicTtepcTBa ocBiTH 1 Hayku Ykpainu Big 23.03.2021 Ne 357,
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CHLUIKYBaTUCSI B CY4aCHOMY CBITI, ONEpPYIOUM CBITOBUMHU KYJIBTYPHUMH €TaJlOHAMHU i
oOpazamu. el mporiec moB’si3aHuit 3 POPMYBaHHIM MIKKYJIBTYPHOTO CBITOTJISIY, 11O
3YMOBITIOE TaKy OpraHi3alliio KHUTTs 1 MpodeCiiftHOT AISITLHOCTI, 3a SIKO1 IeAaror Mae OyTu
BIIKPUTHM JI0 CIIPUMHSTTS KyJIBTYp IHIIMX HapojiB. HailoHanbHe, npu LboMy, HaOyBa€e
O3HaK IPYHTOBHOCTI, OCKUIbKH MIKKYJIBTYPHUI OCBITHII NpOCTIp Mae (PyHKIIOHYBATH K
LUTICHA CUCTEMa MOJUIOrY KYJbTYp SIK Ha 3arajJlbHOAEPKABHOMY pIBHI, TaK 1 OKPEMHUX
PETIOHIB.

MUKKYIBTYpHUIA MIAX1T € HEOOXITHOK YMOBOKO JJIsi CY4acCHOIO OCBITHBOI'O
npocropy. JlroauHa, ska O6epe ydacTb Yy MDKKYJIbTYpPHIM OCBITI, HAOyBa€ 3MaTHOCTI 10
TaKOi JKUTTEBOI MO3UIIII, 1110 CITUPAETHCS HA €MMATii Ta PO3YMIHHI CTOCYHKIB 3 KUMOCH
IHITUM, HDK BOHA. AJIKE KOYKHOTO 3 HAC 3 THX UM IHIIUX MPHYUH MOXKYTh CIIPHUMATH SIK
iHIIOTO. SIKIIO 11 PO3YMIIOTh Ta YCBIIOMIIIOIOTH YYaCHUKH MPOIECY MIKKYJIBTYPHOI
B3a€EMOJII, TO OyayBaTH TPOAYKTUBHI CTOCYHKHM HAa OCHOBI B3a€EMOPO3YMIHHS CTa€
HabaraTo jerme’®’,

[loromkyemocst 3 mosuiieto P. AragymniHa, SKdii Ha3uBa€ OCHOBHI 3aBIaHHS
MDKKYJIBTYPHOT OCBITH: TITMOOKE i yceOiuHe omaHyBaHHS KyJbTYPH PITHOTO HApOay SIK
000B’SI3KOBOi YMOBH 3JTy4€HHSI MOJIOJII /IO IHIIHUX KYJIbTYp; (DOPMYBaHHS YSBJIECHb PO
pO3MAITT  KyJAbTYP, BHYTPIIIHBOTO TPHHHATTSA  PIBHOMPABHOCTI  HApOJIIB  Ta
PIBHOITIHHOCTI 1XHIX KYJBTYp, BHXOBaHHS ITO3UTHBHOIO CTABJICHHS 10 KYJbTYPHHX
BIIMIHHOCTEH SK YMHHHKAa TIOCTYNAJIBHOTO PO3BUTKY CBITOBOI IMBLTI3AIIl ¥
caMmopeaizallii 0COOMCTOCTI; CTBOPEHHSI YMOB JIJIsl 3aIy4€HHsI Ta IHTETpallii MOJOAL 110
KyJbTYpU IHIIUX HApPOJIB; BUXOBAHHS MPEACTABHUKIB YCIX HAIlIOHAIBHOCTEH Y ayci
B3a€EMOPO3YMIHHS, JOBIPH 1 TOJEPAHTHOCTI, TOTOBHOCTI J0 IMO3UTHBHOIO MDKETHIYHOTO
Ta MDKKYJBTYPHOTO Iiasiory; (opMyBaHHS ¥ PO3BUTOK YMIHb 1 HABHUOK B3a€EMOJIi 3

HOCISIMM IHIIMX KyJIbTYp TOI0 8,

187 Monnap, T. L. (2020). KynsTyponoriunuii miaxin y npogeciiiniii miarorosui MaifOyTHiX yduTenis Ho4aTKoBoi
mkony. OCBiTa JOPOCIMX: CBITOBI TEHIEHIIII, YKpaiHChKI peaii Ta mepcnekTuBy: MoHorpadis. Kuis, Xapkis: IncTutyT
ocsiti nopocnux HAITH VYxkpainm imeni 1. 3s3t0Ha, XapKiBCbKMii HamiOHAJIFHWN MEJaroriyHWN yHIBEPCHTET iMeHi
I'. C. CxoBopomu. C. 449-453.

188 Aramymin, P. (2004). TTonmikyabTypHa OCBiTa: METOIOIOrO-TEOPETHYHMI acrekT. [lenarorika i MCHXOMOTis.
Ne 3. C. 18-29.
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3 MeTor0 3’5ICYyBaHHs YNOA00aHb MallOyTHIX YYMTENIB MOYATKOBUX KJIACIB, SIKI €
MPEJCTABHUKAMH HAI[IOHATLHIX MEHIIMH Ta BU3HAYCHHS MPIOPUTETIB MO0 KYJIBTYpPHO-
OCBITHIX NIOTpeO 3700yBayiB BUILIOT OCBITH HAMU OYJI0 PO3pOOJIEHO ONMUTYBAIBHUK, SIKUIA
nependayvaB BiMOBIII HA Taki 3anuTaHHs: «Jlo sKoi eTHIYHOT rpynu Bu cebe BimHOCHTE:
yKpaiHIll, pOCISTHU, YTOPIIl, CJIOBAKU, HIMIIL, IIATaHU, TIOJISIKK, PYCUHH, YeXH. [HIlla eTHIYHA
rpymna (Bkazatn)»; «Uu BBaxkaere Bu yKpaiHChKY MOBY piiHOIO?»; «P1IHUMU MOBaMu €
1Bl (Tpu)? Ykaxith sKi?»;, «Y Komi ciM’i po3MOBIsiETe 31€0UTBIIONO (BKa3aTH SIKOIO
MOBOIO a00 MOBaMHu )»; «Yu cmiBaiy Bam KOMMCKOBI piIHOIO MOBOKO B JUTUHCTBI?Y; «Uu
BUCTa4Yae BaM KyJbTypHUX 3aXOJiB Y BHIIII, SIKi TIOMYJSIPU3YIOTh BaIlly €THIYHY TPYITY?»;
«Yu xotum 6 By, 1106 y Buii Oynu MiHI-My3€i, BUCTaBKH, (pecTHBaIl, KOHKYPCH TOIIO,
Ha skl O 3ajydaid IHIIMX MPEJCTaBHUKIB €THOCIB, SIKI MPOXKUBAIOTH Ha 3akapnarti?
TOIIO.

HaBenemo pesynbrat onuTyBaHHsS 3700yBauiB  1-4 KypciB MyKadiBCbKOTO
JiepKaBHOTO yHIBepcuteTy cremianbHocTi 013 «IloyatkoBa ocBiTa» OCBITHBOTO CTYIICHS
«bakanaBpy (KUIbKICTh pecnoHaeHTiB — 51). Ha mepme Ta apyre 3anuTaHHs
ONMUTYBAJIbHUKA «/[0 siKk0i emHiunoi epynu Bu cebe sionocume» ta «Hu esasxcacme Bu
VKPaiHCcbKy Mo8y pioHoto» 0yno orpuMaHo 100% BinmoBinei — «ykpaiHii, «yKpaiHChbKka
— pimHa MOBay», PITHUMH MOBaMH BKa3aHi TaKoX: yKpaiHceka — 42 (55%) pecrioHneHTy;
yKpaiHchka + pociiichbka — 5; yKpaiHChKa + 3aKapHaTChKUW JIaleKT — 3; yKpaiHChka +
yropceka — 1. Ile Moxe nuire cBimuuT abo Mpo MPUPOTHUH MONUTIHIBI3M (JIJIs1 KOTOCh
OLTIHTBI3M), 200 MPO 3MIITyBaHHS B CBIZIOMOCTI 37100yBayiB MOHATH MIPO PiAHY, APYTY Ta
JiepKaBHY MOBH.

YV xoni cim’i pozmosnaroms 31€01MBIIOT0 YKpaiHChKOIO — 28 pecroHeHTIB (55%);
YKpaiHCHKOIO + 3aKapIaTChbKUi TIalieKT — 12; 3akaprnaTchbKuid TIaJIeKT — 8; YKPaiHChKOIO +
yropcbkoro — 2; pociiicbkoro — 1. IlikaBum ¢aktoM € Te, mo Ha nepepsax y 3BO
PO3MOBIISIIOTH YKpaiHChKOIO — 47 3m00yBadiB (92%); yKpaiHCHKOIO + 3aKaprnaTChbKHUN
TaJeKT — 2; 3aKapraTChKuil JiajekT — 1; CypKUK BU3HAJIA K MOBY — | CTymeHTKa, TOi
AK I3 HE3HAUOMUMU JH0ObMU DOSMOSIAIOMb TAKOXK YKPAiHCHKOIO — 49 pecroH/IEHTIB.

Orxe, ciM’s HE € OCHOBHUM YHHHHKOM PO3MOBCIOKEHHSI YKPAiHCHKOI SIK MOBHU
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MDKHAIIOHAJIBHOTO CIUIKYBAHHS, IPOTE KOJIKUCKOBI PIAHOK0 MOBOIO B AMUTUHCTBI CHIBAJIH
Oarbku nuiie 42 pecrioHieHTam (82%).

Ha 3amuTanHs 1040 MO8U, SIKOIO CRIIKYIOMbCA 8 pOOUHAx 3000y6ayie, OTPUMAIIN
Takl BIANOBLIL: MaTH PO3MOBISIE YKpPAiHCbKOIO — 37; 3aKapnaTcbKud [IaJIeKT — O;
YKpaiHChKOIO + YTrOpCcbKOlO — 3; YKpaiHChKOIO + 3aKapraTChKuil TiajiekT — 2;
YKPaiHCHKOIO + POCIHCHKOIO — 2; THIIMMHU MOBaMH — 2. baTbKO pO3MOBJISIE YKPATHCHKOKO —
35; 3aKaprnaTchbKuil JiaJiekT — 5; YKpaiHCbKOIO + YeChKOW — 3; YKpaiHChKOIO +
3aKapMaTChbKUM JiaIeKT — 2; IHITUMH MOBaMH — 2; YKpaiHChKOIO + yropchbkoro — 1,
YKpaiHChKOK + POCIHCHKOI — 1; YKpaiHCBKOIO + CJIOBaIbKow — 1; pociiicbkoro — 1.
OTxe, HaBITh NpPU TakKiil HEBENMKIA BHOIPLI MPOCTEKYETHCS PISHOMAHITTS MOB Y
MDKKYJIBTYPHOMY MPOCTOPi 3aKapnarTsl.

CrBep/pKyBaibHyY BIIMOBIL HA 3alUTAHHS PO YYACMb Y 3AX00AX HAYIOHATbHUX
MeHWuH (ghecmusani, Koukypcu mowjo) oTpumaHo juiie Bix 16 pecrionaeHTiB (31%),
npoTe, IM BUCTAYAE KYIbMYPHUX 3ax00i8 y 3BO, saKi nonynapuzyoms ixHio emHiuHy pyny
— 38 pecnonnentiB (75%). € ceHc 3BepHyTH yBary Ha Te, 10 46 3100yBauiB (96%)
x0T 0, o0 y 3BO 6ynu mini-mysei, gucmasku, ecmusaii, KOHKypcu mowjo, Ha ki O
3ay4anu npeocmMasHUKI6 IHULUX emHOCI8, SIKI NPONCUBAOMb Y 3akapnammii,

AHa3 OTpUMaHMX JaHWX JIA€ TIJICTaBH JUIS TOAAJBIIOIO BUBUCHHS CTaHy i€l
npoOJieMu 1 BpaxyBaHHS OKPECICHHUX OCOOJMBOCTEH Yy MISUIBHOCTI, CIPSMOBaHINA Ha
MDKKYJIBTYPHY B3aEMOJIIFO €THOCIB.

Ockinpky  3akapmarTsi — TOJIETHIYHMKA PETIOH, MpH MATOTOBII (haXiBIIB 3a
OCBITHBO-TIpOdeciiinor0  mporpamoro  «llouarkoBa  ocBiTa»  Ha  MEpIIOMY
(OakamaBpchKOMY) pPiBHI BHINOI OCBITH B MyKa4yiBCbKOMY JEpP)KaBHOMY YHIBEPCHUTETI
BPAXOBYETHCSI HEOOXITHICTh MIJATOTOBKM MaMOYTHIX y4YHTENIB 3aKapmaTChKOTO PETiOHY
710 podeCiifHOT TISUTFHOCTI B yMOBaX MOJIKYJIBTYPHOTO OCBITHROTO CEPEIOBHUIIA, HA II10
CIPSIMOBYETBCS  3MICTOBE  HAIlOBHEGHHS  OCBITHIX  KOMITOHEHTIB  («Ilemaroriuna
(mpupogHMYa) TpakTHKa»; «IcTopist mep)kKaBHOCTI Ta KylIbTypu YKpainw»; «MeTtoanka
HABYAHHS MPHUPOJIHUYOI OCBITHBOI Tanmy3i»; «MeTolrKka HaBYaHHSI TPOMAJSIHCHKOI Ta
ICTOpUYHOI OCBITHBOI Taiy3i»; « ETHonenarorika»; «llegaroriuna eTukay ta iH.).

Jlo HalOUTbII TpaguIIMHUX (HOPM MIATOTOBKM MaWOYTHIX YYMTENIB MOYATKOBHX
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KJaciB 0 poOOTH 3 YYHAMHU B MDKKYJIBTYPHOMY MpPOCTOpl 3akapraTTs BiIHOCATHCS
JeKIIKHI, CEeMIHAPChKI 1 MPAKTUYHI 3aHATTSA, €(EKTUBHICTh SKUX 3aJ€KUTh BIJ
ONTUMAJIBHOTO TMO€JAHAHHS TPAJAULIMHUX Ta I1HHOBALIMHMX METOJIB HaBYaHHI. Y
CYy4aCHOMY OCBITHROMY MPOCTOPI MPIOPUTETHUMHU 3aBJIaHHSIMH €: 3/11MCHEHHS HABYaHHS B
IHTEPaKTUBHOMY PEXHMI; MIABUILEHHS IHTEpECY 37400yBauiB BUIIOI OCBITU 1O BUBUEHHS
JTUCHMIUTIHA, HAOJMMDKEHHS OCBITHBOTO TMpOIECy JO TPAKTUKA TOBCAKIEHHOTO
npodeciiinoro  xutra®®.  Jloemeno, mo npodeciiHa MATOTOBKA  IIPOXOIUTH
IHTEHCHUBHIIIIE, SIKIIIO BUKJIAJIa4 BUCTYIA€E B POJII CIIBPO3ZMOBHUKA, CTBOPIOE YMOBH JIJIst
JMCKYCIi Ta pO3BUTKY KOHCTPYKTHBHOTO MHUCJICHHS. BUKOpHUCTaHHS aKTUBHHX METOJIIB B
ocBiTHROMY Tiporieci 3BO cTBOprOE MOIIYKOBUI XapakTep HAaBYAHHSA, TOTYE IO TBOPUOi
npodeciiiHoi aisibHOCTI. Cepesl METO/IB HABYaHHS €(PEKTUBHUMU BBAYKAEMO JTUCKYCIIO,
poOJIeMH1 METO/TH, JIJIOBI Ta POJIbOBI I'PH, METO/T TIPOEKTIB, KEHC-CTa 11 TOIIIO.

VY mporeci GpaxoBoi MiATOTOBKA MaOyTHIX y4UTENIB A0 MPOdECiifHOl AisIbHOCTI B
MDKKYJIBTYPHOMY OCBITHBOMY TIPOCTOPI OCOOJIMBE MICIE HAJICKHUTh T€AaroriuHii
npakTulll. PerionanpHMIA MAX1T 10 MArOTOBKH (paxiBIliB y MyKadiBCbKOMY JIep’KaBHOMY
YHIBEPCHUTETI peaiizye MOXIJIMBICTh MPOXOKEHHS TEIaroriyHoi MpakTHKA B 3aKiajax
3araJibHOI CEpeHBOI OCBITH MICTa Ta OO0JIACTI, MAaKCUMAaJIbHE HAOJIMKEHHS MTPAKTUIHOI
IITOTOBKY JI0 PeajbHUX YMOB Mpalil. ¥ MIporieci MeaaroriyHoi MpakTHKH Yy 37100yBaviB
BUIIIOi OCBITH ()OPMYETHLCS CHCTEMa 3HaHb PO KYJIBTYpHY Ta €THIYHY 6araToMaHITHICTh
VYkpainu 1, 30kpema, 3aKapmaTChbKOro PEriOHYy, PO3BHUBAETHCS 3ATHICTh BHUKOHYBATH
npodeciiiHi 3aBAaHHs TPH B3aEMOJIl 3 TMPEACTABHUKAMHU PI3HUX ETHIYHUX TPYH B
OCBITHBOMY CEPEIOBHIILIl MOYATKOBOI MIKOJH. [lemaroriuna nmpakTuka Cpusie CyTTEBOMY
PO3IIUPEHHIO MDKOCOOMCTICHUX BITHOCHH, 30aravye JIOCBI IMO3UTHBHOI B3a€MOIIT 3
IIPEJICTABHUKAMH PI3HUX €THOCIB Ha OCHOBI €MIIaTii Ta B3a€MOPO3YMIHHS, BHPOOIISIE
BMIHHS aHAJIi3yBaTH BJIACHI Jii B yMOBax 0araToKyJIbTYpPHOCTI, PO3BHBA€ 3MATHICTH JI0
caMoaHaJi3y Ta CAMOOIIHKH MPOQECIHHIUX il Y MDKKYJIBTYPHOMY TIPOCTOpPI 3aKapraTTs.

Ha name mnepexkoHaHHs, €(QEKTHBHIA ITrOTOBII MaWOYTHIX II€AaroriB, sKi

MPALIOBATUMYTh B YMOBaX MIKKYJIBTYPHOTO OCBITHROTO MPOCTOPY, CIPHSIE, KPIM TOTO,

189 Tlexora, O. M. (2007). OcoOHMCTICHO-OpiEHTOBAHE HABYAHHS: IIiATOTOBKA BYMTENs: MOHOrpadis. 2-e BHL.
Jo11. Ta nepepod. Mukomnais: Bun-Bo «lmapion», 276 c.
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OpraHizailisi HaCMYEHOI M03aayJUTOPHOI pOOOTH B 3aKjajil BUIOI OCBITMU — BUXOBHI
TO/IMHH, SIKi TIPOBOJTHCS KypaTopaMy akaJeMIYHHX TPYH YM 3alpoIIeHHIMH OCOOaMHU,
TEMaTU4Hl 3aX0Jld, KOHKypcH, (ecTuBaii, akilii, KoHpepeHiii Tomo. Jlo BakIUBUX
HamnpsMiB POOOTH BITHOCUMO: IIUIECIIPSIMOBAHY NISUTBHICTD 11010 PO3BUTKY TUTIOPATIZMY
KyJbTYp Ta HaJaro/K€HHS KOHCTPYKTHMBHOTO MDKOCOOMCTICHOTO — CHUIKYBaHHS;
CTBOPEHHS PIBHUX OCBITHIX MOJIMBOCTEH IS MPEACTABHUKIB PI3HUX €THIYHUX TPYT,
0COOJIMBO I THX, XTO HAJCKHTh O HAIlIOHAJTBHUX MEHIIWH; HaJAaHHS HEOOXiTHOI
1H(popMaIrii Ta IPaKTUIHUX PEKOMEH AL 111010 MPUPOAU H OCOOTMBOCTEN MIKETHIYHUX
KOH(JIIKTIB; CTUMYJIFOBaHHS IHTEPECY /10 BUBYECHHS KYJIbTYp PI3HUX €THIYHUX TPYII, SKi
NPO’KUBAIOTh HAa TEPUTOPIi 3aKapmarTs; 3a0XOUEHHS OYyAb-SKHUX MPOSBIB MIKETHIYHOT
TosxepaHTHOCTI Tomio. Ciij OpraHi3oByBaTH 3aXOAM, SIKI CIPUAIOTH HehOpMabHIA Ta
iHQOpMasbHIA OCBITI MaWOYTHIX TMearoriB, CHUIKYBaHHIO W OOMIHY JyMKamH
BUKJIaJauiB Ta 3700yBauiB, y XOJi SKUX (OPMYIOThCS LIHHICHI OPIEHTUPHU CY4YaCHOL
MOJIONIl, sKa TIPOKMBAE B MDKKYJBTYpHOMY TIpOCTOpi 3akapmarrs 1 Mae CBIid
1HIUBITyaTbHO-CIICIU(DIIHUA CBITOTIIS.

Takum YMHOM, HOCIEM Ta TPOBIIHUKOM i71€1 MDKKYJIBTYPHOCTI € OCOOHMCTICTB
MailOyTHBOTO BUUTENS, SIKUM HE 3MOXE pe3yJbTaTUBHO 3AIMCHIOBATH mpodeciitHy
TIIeIaroriuyHy ASUTBHICTD y CyYaCHHMX CKJIQJHHMX COINIOKYJIBTYPHHUX YMOBax 03 HaJIeXKHOI
MiATOTOBKH. B MDKKYJIBTYPHOMY OCBITHROMY TMPOCTOPI BaKJIMBUMH ITOCTAlOTh HOBI
BUMOTH JI0O OCOOHMCTOCTI BYMTENs, SK OT: PO3BUTOK KYJIBTYpH MDKHAI[IOHATBHOTO
CMLUIKYBaHHS, MDKETHIYHA TOJIEPAHTHICTh, OOI3HAHICTH B OCOOJHMBOCTAX KYJIBTYpPHO-
OCBITHIX TPAUIIIN TUX €THOCIB, SIKI MPOKUBAIOTH Y BIAMIOBITHOMY PETIOHI Ta HABYAIOTHCS
y na"omy 3akiazi ocBitd. [loctae motpeda 3abe3nedeHHs] TapMOHIMHOTO CITIBICHYBaHHS
MPEJCTABHUKIB PI3HUX KyJIbTYp Y 3aKJIaJax OCBITH, HAIAro/pKEHHS iX e(eKTUBHOI
B3a€MOIii B MDKKYJIBTYPHOMY TIPOCTOp1 3akapraTTsa. BBaxkaemo, 1110 i1 yac HaBYaHHS B
3aKJIaJll BHIIOI OCBITH MaiOyTHI BUMTEJII MOYATKOBHUX KJIACiB MAIOTh HAJIC)KHUM YHHOM
OTIaHYBaTH KOTHITUBHY IUIOIIMHY, & TAKOX 37[00YTH MPAKTHYHI BMIHHS 1 HABUYKA JIS
e(eKTUBHOI JISUTBHOCTI B YMOBaX MDKKYJIBTYPHOI'O OCBITHBOTO MPOCTOPY. Y TpoIlieci
¢axoBOi MIATOTOBKM MaWOYTHIX IEJaroriB CiiJl 3aCTOCOBYBAaTHM TaKli TEXHOJIOTIl Ta

METOJIM HaBYaHHS, siIKI O 3a0e3MeuriIv BUCOKHM PIBEHb iX Mi3HABAIBHOI AKTMBHOCTI,
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€(EeKTUBHICTh HABYAJIBHOI [JISUIBHOCTI, ¥ Ha OCHOBI 1IBOro — C(OPMOBAHICTh

MDKKYJIBTYPHOI KOMIIETEHTHOCTI.

2.6. MIITOTOBKA MAMBYTHBOI'O BUNTEJISI IOYATKOBOI
IIIKOJIN 10 PEAJIIBALIII MOBHO-JIITEPATYPHOI 3MICTOBOI JITHII
NEPXKABHOI'O CTAHJIAPTY
Onvea Xoma

[TinroTroBka MailOyTHLOTO BUMTEIS MOYATKOBOI IIKOJIM HabyBae HOBOro 3Mmicty. Lle
3yMOBJIEHO OCBITHIMU pedopmamu (3akoHu Ykpainu «IIpo Bumry ocity», «[Ipo
OCBiTY»), BuMoramu IIpodeciitHoro cranaapty «Buutens moyaTkoBUX KJIACIB 3aKiaay
3arajibHO1 cepeHboi ocBITHY, «Konueniieto HoBoi ykpaiHChKOT IKOH, 3MICTOM HOBOT'O
Jlep>kaBHOTO CTaHAApTy Io4yaTkoBoi oOcBiTH. Binrak, IIpodeciiinum cranmapToM
c(OpPMYITBOBAHO KOMIICTEHTHOCTI, SIKUMH TIOBUHEH OBOJIOJITH YUYUTEIh ITOYATKOBUX
KJIaciB: MOBHO-KOMYHIKaTHBHA; TMPEAMETHO-METOANYHA; 1HQOpMalliiHO-1n(poBa;
NCUXOJIOTTYHA;  E€MOIIMHO-€TUYHA;  TeJaroriyie  MapTHEPCTBO;  IHKJIFO3WBHA,
37I0pOB’ 130€peKyBaIbHA; MIPOEKTYBAIbHA; MPOrHOCTUYHA; OpraHi3alliifHa; OIIHIOBAJILHO-
aHAJIITMYHA; iHHOBALliliHA; pe(IeKCHBHA; 3[aTHICTh 10 HABYAHHS BIPOJOBXK KUTTAY,
BoHu 3HaxomsThCs y B3a€EMO3B’SA3KY, NPOTE MU aKIEHTYeMO yBary Ha (hopMyBaHHI
MOBHO-KOMYHIKaTUBHOI Ta MPEIMETHO-METOJMYHOI KOMIETEHTHOCTEH. MU BUXOIUMO 13
METH TpOoQeCiifHOT MISITLHOCTI BUMTENS, SKa IMOJIATAE «... B OpraHiailii HaBYaHHS Ta
BUXOBaHHs YYHIB /1 4ac 3700yTTs] HUMH TOBHOI 3araJbHOI CEPEIHBOI OCBITH IIISTXOM
dbopMyBaHHA y HHX KJIIOYOBHX KOMIICTCHTHOCTEH 1 CBITOIJISIIy Ha OCHOBI
3araJIbHOMIOJICPKUX 1 HAIlIOHATBHUX I[IHHOCTEH, a TaKOX PO3BUTKY IHTENEKTYaIbHUX,
TBOpUMX 1 (BUYHUX 3AI0HOCTEH, HEOOXTHWMX Ui YCHIIIHOI caMmopeami3alii Ta
NPOJOBKEHHs HaBUaHH» L,

TakuM 4MHOM, CHOTOJTHI MTOCTA€ MUTAHHS MPO HOBUM MiAXi/ y MIATOTOBIN BUUTEIS

nmoyatkoBoi mmkonu. Ll mpobnema pocmimKyBamacs 3a PI3HUMHU — HampsMaMu:

3arajibHOIEeIar OTTYHOMY (B. Anapyienko, A. ANIEKCIOK, C. I'onuapenko,

190 TMpodeciiinuii cranaapT BUUTENs IOYATKOBHUX Kiacis, Buutens 33CO i BUMTeNs HOYATKOBOI OCBiTH. Peskum
nocrymy: https: / mon.gov.ua /ua/news /zatverdzheno-profstandart-vchitelya-pochatkovih-klasiv-vchitelya-zakladu-
zagalnoyi-serednoyi-osviti-i-vchitelya-z-pochatkovoyi-osviti. 3 ekpamny.

191 Tam camo.
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O. dy6acentok, H. Huukamo, C.CucoeBa Ta inmi), komnereHtHicHomy (H. BiOik,
O. OBuapyk, O. CaB4eHKO Ta 1HII), BIPOBAIKEHHS OCBITHIX TEXHOJIOTTH Y MpodeciiiHiii
nisuibHocTi (M. Bamynenko, O. Bamrynenko, JI. Kosans, O. Komap, O. Ilexora,
JI. Iupoxenko, O. [TomeryH, T. KoTuk Ta iH1mi).

[ousTrs «nipodeciitna miaroropka ManOytHboro ¢axisis» 3a C. CucoeBoi Ta
I. CokoJI0BOIO TPAKTY€EThCSI, SIK HEMEPEPBHUM 1 KEPOBAHUM TPOIIEC HAOYTTSI OCOOUCTICTIO
Cy0’€KTUBHOTO JIOCBiy MpOQECiifHOT AISUTLHOCTI, IO JIO3BOJIIE CUCTEMHO Ta ILTICHO
cpuiiMaTty AIACHICT 1 JISTM HAa OCHOBI TYMaHICTUYHMX IIHHICHUX OpI€HTALlH,
3aKJIaJICHUX y CYYaCHMX OCBITHIX KOHIIETIISIX HENEepepBHOCTI, T'yMaHi3alii OCBITH 1
npodecifiHoi MArOTOBKM (PaxiBIIB Y BHUIIMX HABYAIbHUX 3aKiafax A (HOpMyBaHHS
npodecitHOi KOMIETEHTHOCTI 0COOMCTOCTI Ta YCHILITHOI Mpalll 3 ypaXyBaHHSAM Cy4acHUX
BUMOT PUHKY Hpami®?,

O. CaByeHKO 3arpornoHyBajga OCHOBHI HampsIMU MiJATOTOBKM MalOyTHIX YYUTENIB:
3araJIbHOTICIArOTTYHUM, TYMaHITapHUMA, TPOQECIHHO-0COOUCTICHUHN, KYJIbTYPOJIOTTIHHIA.
3a JTOCTIKEHHSIMH BYEHO1, Ui MPO(ECiiHOrO0 CTAHOBJIEHHS MalOyTHHOIO BUMTEIS
«...HEOOX1THO TApMOHI3YBaTH 3araJiIbHOKYJIbTYPHI, IICUXOJIOTO-TIEIarOT14HI 1 METOIUYHI
3HaHHS, YMIHHS, CIOCOOW [ISUTBHOCTI, TOCWJIMTH iX mpodeciiiHy CIpsIMOBaHICTB,
3a0e3neunTd  (PyHIAMEHTAIBHICTh 1X 0a30BOI IMIATOTOBKM dYepe3 3alpOBaKCHHS
JIEp)KaBHUX CTaHAApTIB, 3MiHy OO ’€KTIB MOHITOPHUHTY, CTBOPEHHS YMOB IS
nepcoHi(iKoBaHOT MeAarorigHoi ocBiTH» %2,

Hame nocmimkxeHHst Oynao cripsMOBaHE Ha BU3HAUCHHS KOHULENTYaJbHUX 3acajl y
ITATOTOBITI MAaOYTHLOTO BUMTEIS B HOBUX PeaTisX:

1) o3HaiiomeHHS CTyneHTiB 13 3akoHoM Ykpaiaun «[Ipo ocity», Konmenmiero
HoBoi ykpaincekoi mkomu, HoBum JlepaBHUM CTaHZApTOM IIOYATKOBOI 3arajibHOI
ocBiTH («MOBHO-JIITEpaTypHa Tany3b»), THIOBUMHU OCBITHIMU MpOrpaMaMH Ta THITAMHU

3aKOHOJIABYMMHM aKTaMH B TalTy31 OCBITH;

192 Cucoesa C. O., Cokonosa I. B. TIpo6iemu HenepepBHOi TIPoeciiiHOi OCBITH: Te3aypyc HayKOBOTO
nocmimkernas / CucoeBa C. O., Cokonosa I. B: Hayk. Bunanns. Kuis, B[l EKMO, 2010.— 250c.
193 Capuenko O. 5. ViockoHaneHHsi MpodeciiiHoi MiArOTOBKM MaiiOyTHIX YYMTENiB MOYaTKOBUX KIAciB /
0.4 CaBuenko: marepianu Bceykpaincbkoi HaykoBo-mpaktuuHOi KoH(pepenmii (ITonmrasa, 23-25 ksitas 2001p.).
[ontasa: TIAITY.— 2001.— C. 8-10.
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2) OBOJIOAIHHS  IHHOBAIIIMHUMHM  OCBITHIMH  TEXHOJOTISIMM  HaBYaHHA 1
BIIPOBA/DKCHHS iX B MPAKTHKY POOOTH TIMOYATKOBOI IIKOJMM TIiJ Yac MPOXOHKECHHS
TIEIarOTTYHNX TIPAKTHK;

3) QopmyBaHHS B CTYACHTIB NPAKTUYHHX YMiHb 1 HaBHUYOK IPOBEIACHHS YPOKY
yKpaiHChKOT MOBH Ta YMTAHHS B [TOYATKOBIH ITKOJI1 HA OCHOBI 1IHTETpallii;

4) miaroToBKa KPEeaTHBHOI'O BUMTEINS, SIKUM CTaHE HOCIEM HAIlIOHAILHOI i CBITOBOT
KyJbTYPH.

CporofiHi 3MIHIOIOTHCSI METa 1 3aBJaHHS JI0 OBOJIOAIHHS JIEPYKABHOIO MOBOIO.
«MeTor0 BUBYCHHS YKPAlHCHKOI MOBM Ta JITEpaTypH, MOB Ta JIITEpaTyp BiAIOBITHUX
KOPIHHUX HapOJiB 1 HAIIOHAJBHUX MEHIIUH € (JOPMYBaHHS KOMYHIKATUBHOI, YUTALIBKO1
Ta IHIMMX KIFOYOBMX KOMIIETCHTHOCTCH; PO3BUTOK OCOOHMCTOCTI 3100yBayiB OCBITH
3aco0amMu PI3HUX BUJIIB MOBJICHHEBOI JIISUTBHOCTI; 3MATHOCTI CIILIKYBATUCS YKPATHCHKOIO
MOBOIO, MOBAMH BIJNOBITHMX KOPIHHUX HAPOJIB 1 HAIIOHAJBHUX MEHIIUH IS
TYXOBHOTO, KYJBTYPHOTO 1 HAIlIOHAJLHOTO CaMOBHPa)KEHHS, KOPUCTYBATUCS HUMHU B
0COOHMCTOMY 1 CYCIUIBHOMY JKHUTTI, MDKKYJBTYPHOMY Jiajio3i; 30araueHHs €MOIHHO-
YYTTEBOTO JIOCBI/Y, PO3BUTOK MOBIEHHEBO-TBOPUHX 3i0HOCTEH %,

3acBOEHHS HOBUX MIAXOAIB /10 HaBYaHHA JACTh MOMJIMBICTH 3700yBayaMm BHILO1
OCBITH 3PO3YMITH, IO 3MICT TIOYATKOBOI KON KOHCTPYIOETHCS SIK IILTICHA CUCTEMA, ITI0
IPYHTYETHCS Ha OCOOMCTICHO OPIEHTOBAHOMY 1 KOMIICTCHTHICHOMY ITiaxo1ax. MaiOyTHii
YUUTEIIb TOYATKOBOI IIIKOJIM TIOBUHEH, B TEPIIY Yepry, 3po3ymitd ¢irocodiro HOBOI
OCBITH: HaBYaHHS Ma€ IPYHTYBATUCS Ha MpiOpUTEeTax Cy0’ €KTHOCTI y4Hs, BU3HAHHA 32
HUM TIpaBa Ha camopeaizaiiio, Mo MoTpeOye 3MIHM METH W I[IHHICHUX OpIEHTAIli B
OCBITHBOMY MPOIIEC], METOIUKHU JIISUTbHOCTI BUUTEIIS.

[lenaror, HayKOBO-TIearoriyHi TMpAIiBHUKKA 3a HOBUM 3akoHOM «lIpo ocBiTy»
(Po3min 6, cT. 54) He CTUTBKH BUKOHABEITh, SIK TBOPYA OCOOUCTICTD, SIKa M€ MPABO Ha:

— akazieMiuHy cBOOOIy, BKITIFOYAIOUN CBOOOY BUKJIAJaHHS, CBOOOY Bifl BTPYYaHHS
B TIEaroriyHy, HAYKOBO-TIJATOTIYHY Ta HAYKOBY MiSUTBHICTh, BUTBHUM BHOIp (opm,

METO/IIB 13ac001B HABYAHHS, 1110 BIATIOBIAAIOTH OCBITHIN IIporpami;

194 JlepxaBHUMI cTAaHAAPT MOYATKOBOI OCBiTH // Y4uUTEb MOYAaTKOBOI KoM, — 2018. Ne4 (Bknazka). — C.1-16.
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— MEJaroriyHy HillaTUBY;

— po3poO0JieHHS Ta BIPOBAIKEHHSI aBTOPCHKUX HABYAIBHUX TMPOTPaM, MPOCKTIB,
OCBITHIX METOJMK 1 TEXHOJOrM, MeETOAIB 1 3aco0iB, Hacammepel METOJUK
KOMIICTEHTHICHOTO HaBYaHHS;

— BUIbHUHM BHOIp OCBITHIX Iporpam, (hopM HaBYaHHS, 3aKJIa/lIB OCBITH, YCTAHOB 1
OpraHizaiiiii, 1HIIUX CyO’€KTIB OCBITHBOI ISUTBHOCTI, IO 3AIMCHIOIOTH ITiABHUILECHHS
KkBai(ikallli Ta MepeniAroToBKy NeJaroriyHuX MpaiiBHUKIB;

— jgocTyn A0 iHGOpMAaIIHUX PeCcypCiB 1 KOMYHIKaIlIH, 110 BUKOPUCTOBYIOTHCS B
OCBITHLOMY TIpOIIEC Ta HAYKOBIi AisnbHOCTI 1%,

AHaTI3yI0YM HOBOBBEJICHHSI B CHCTEMI IMOYATKOBOI OCBITH, CTA€ 3PO3yMLINM, IO B
IpOIIeCi MATOTOBKM MaHOyTHHOTO BUMTENIS JI0 HABYAHHS YKPATHCHKOT MOBH Ta YMTAHHS
CNiJi 3aKICHTYBaTU YBary Ha JI00OpI TEXHOJOTIA HaBYaHHS BIAMOBIIHO METOIB
HAaBUaHHS, IO CHpPsAMOBaHI Ha (OpPMYBaHHS KPEaTHMBHOIO IIEIarora, 3AaTHOTO JI0
IHHOBAIIIN, 10 PO3YMIHHS Ba)KJIMBOCTI MOBHOI OCBITH. Uepe3 piHE CIIOBO MepelacThes
JIOCBIJT TIOKOJIHB, JIFOOOB 10 CBOTO Hapoy, HOro 3BUYaiB, Tpaauiiid. «MoBa — TyXOBHE
OaratcTBO Hapoaa. Yum rimlIe JIroauHa IMi3HAE TOHKOII PiIHOT MOBH, THM TOHIIA il
CHPUNHSATIIUBICT IO TPH BIATIHKIB PiTHOTO CJIOBA, TUM OLIBIIIE MITOTOBICHHM i pO3yM
JI0 OBOJIOZIHHS MOBAaMH 1HIIIMX HApOJIB, THM aKTUBHIIIIC CIIpUHAMAE Ceplie Kpacy CIIOBay
196

Tak sk Konmemiiss HoBoi ykpaiHCBKOI IIKOIM BUMarae 3a0e3MeucHHS
PI3HOIUIAHOBOCTI THITIB 1 CTPYKTYpPH YPOKIB, IHTETPOBAaHMX 30KpEMa, TO B METOIMIIL
HaBYaHHS YKpaiHChKOI MOBH HaMHM 3aKIIEHTOBaHA yBara Ha IHTETPOBAaHMX YpPOKax.
«CKOHCTpyHOBaHa CHCTEMa IHTETPOBAHMX YPOKIB MOBH 1 MOBJICHHS B TIOYATKOBIM IITKOJT
(i3 OJIOKIB 3HaHb PI3HUX MPEIMETIB Ta BUIIB JISIIBHOCTI, SIKI 00’ €HYIOTHCS HABKOJIO

OJTHIET TEMH) TMOKJIMKaHa CPOPMYBATH B JITEH 3AATHICTH CIIPUAMATH SBUIIA M TIPEIMETH

196 Cyxomnuucekuit B.O. Cepue Bimmaro gitam / B. O. Cyxomincbknii. BuGpani teBopu B 5-t T. T.3. K.:
Papsaceka mkoma, 1977. 670c.
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PI3HOOIYHO W BOJHOYAC — EMOINMHO, CUCTEMHO, MPUIICTIMTH TOYYTTS HAIIOHAILHOI
CBIZIOMOCTI, YTBEp/IMTH iIcall IpaBIy, 100pa, Kpacu»'®'.

[HTErpaliist B OCBITI pO3IIISIIAETHCS, SIK:

— PI3HOBH/I HAYKOBOI IHTErpallii, IO 3IMCHIOETHCS B MEXaxX MeJaroriyHoi Teopii Ta
MPaKTUKY; BUIIA (QopMa BIAOOpaKEHHS €THOCTI LUIeH, MPUHLMIIB, 3MICTY, (OpM
oprasi3arlii mporecy HaBYaHHS Ta BUXOBAHHS;

— TpoleC 1 pe3yabTaT B3a€EMOJlI CTPYKTYPHUX €JIE€MEHTIB 3MICTY OCBITH, KU
CYITPOBOJIXKY€ETHCS 3pOCTOM CHCTEMHOCTI Ta CIIPECOBAHOCTI 3HAHb YUHIB,

— IUIeCTIpsIMOBaHEe O00’€THAHHS, CHUHTE3 BIAMOBIAHUX HABYAIBHUX JUCIHIUIH Y
CaMOCTIHY CHCTEMY IUTLOBOTO TIPH3HAYCHHS, SKa CHpSAMOBaHAa Ha 3a0e3NCUeHHS
IIUTICHOCTI 3HaHb Ta BMIHb

— InTerpariro B qupaktuii C. I. ApXaHreIbChKUI pO3YMIB SIK B3a€EMO3B’ 30K 3MICTY,
metoiB Ta ¢opm HaBuaHHs; [. I. batypina — sik nuticHUI HaBYATbHO-BUXOBHUI MPOLIEC;
I ®. denmopenb — SK PI3HOMAHITHI 3B’S3KM MDK CTPYKTYPHUMH KOMITOHEHTaMHU
Ne1aroriyHoi CUCTEMHU.

Ha nymxy amepukaHCHKHMX JOCHTITHHUKIB, 1HTErpallisi B OCBITI — 1€ OpraHizailis
Ipoliecy Mi3HAHHS, 32 SIKOI0 YUHI MOXKYTh BUKOPHCTOBYBATH 3HAHHS Ta BMIHHS, OTpUMaHI
B ILIKOJIi, B peabHHUX KUTTEBUX CUTyarlisx %,

[HTEerpoBaHi  ypOKH, 3aCTOCYBaHHS MDKIPEIMETHHUX 3B’S3KIB  CTBOPIOIOTH
CHPUSATIMBI YMOBH i1 ()OPMYBAHHS B Y4UHS 3aTHOCTI CIIPHMMATH TMPEIMETH IIUTICHO,
CHCTEMHO, PO3YyMITH HABKOJMIIHINA CBIT, 3aKOHM HOTrO PO3BUTKY. 3a3HAYUMO, IIIO
IHTErpamis B OCBITHBOMY TIpOIIECI HE € HOBHUM 4YHM HEMOCIIHKCHUM TOHSTTSM.
B.CyxoMIMHCHKUH 1HIIIFOBaB MPOBEACHHS YPOKIB HABYAHHS TPAMOTH Cepei MPUPOIU:
«[Ipupoga Mo3Ky nuTHHU MOTpeOye, MO0 i PO3yM BUXOBYBaBCs OUIS JpKeperna JyMKH —
cepell HAOUHUX 00pa3iB, 1 Hacammepen cepell MPUPOJIH, MO0 TyMKa IMEepeKiIrodanacs 3

199

HAOYHOTO 00pa3y Ha «00poOKy» iHhopMarIii po 1ei 00pa3» . YuHi «HAIIUT B IPUPOIY

17 Ilunenosa JI.M. IuTerpoBami ypokd MOBM W MOBJEHHS B modaTkosiii mxom / JI. M. Ilwibnosa,
JI.O. Bapsanpka.— X.: Becra: B-utBo «Panok», 2008.— 176 c.
198 Hopa yKpaiHChKa TIKona: mopaaHuk s Buntens / [1in 3ar. pen. bidik H. M. K.: — TOB «BunaBauumii 11iM
«[Tnesmm», 2017. — 206 c.
199 Cyxommunceknii B.O. Cepue Bignaro aitam / B. O. Cyxommuncbkuit. BuOpani tBopu B 5-m1 T. T.3. K.:
Papsaceka mkoma, 1977. — 670c.
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— B JIiC, B CaJl, HA TOJIE, JIyT, Oeper piuku, — CJIOBO CTABAIO B MOIX pyKax 3HAPSIIAM, 3a
JIOTIOMOTOK)  SIKOTO § BiIKPUBAaB IiTAM O4Yi Ha GaraTcTBO HABKOJHUIIHBOTO CBITY»>,
O3HaueHy METOAMKY HaBYaHHS JOLIBHO MOBEPHYTU B NPAKTUKY POOOTH MOYATKOBOL
IIKOJIH, 1i MOJIEPHI3yBaTH BIATIOBIIHO JI0 peatiil.

[IpoBenenunii HaMu aHaji3 CydaCHHMX MIAXO/IB 10 HABYAHHS YKPAaiHCHKOI MOBH J1a€
MOJKJTMBICTh KOHCTAaTyBAaTH, 1110 ChOTO/IHI METOIMYHA HAayKa TIONIOBHUJIACS TEXHOJIOTISIMU
HaBUaHHS YKPAlHCHKOT MOBH, CEpel SKHX: «IIICTh IICTJIMHOK», «IIOJCHHI I SAThY,
«kyOyBaHHA» Ta 1HIIL. HacTynmHe BakiuBe 3aBAaHHS B MIATOTOBLI BUMTENS — L€
O3HAWOMJICHHSI CTYJICHTIB 3 HOBUMH METOJaMM HaBYaHHS W ampoOyBaTu ix y Mporieci
NPOXO/DKEHHS TIeJaroriyHol MPAKTHKH, 110 JaCTh MOXIIMBICTh MAWOYTHIM yUYUTEIISIM
3aCTOCYBaTH iX B mpodeciiHiil AisTbHOCTI. JISKIIMHO-TIPaKTUYHI 3aHATTS 3 JUCIMILTIHA
«MeToaMKa HaBYaHHS YKpaiHCbKOI MOBHM 3 Kajirpadi€o» Jajld  MOKIJIUBICTH
3MOJICITIOBaTH (PparMEHTH YpPOKIB 3 1X 3acTOCyBaHHSAM. Hamu BHUKOPHCTOBYBAJIUCS
JOCTIDKEHHS  JIHTBOJUAAKTIB, YYHWTEIIB ITOYATKOBOi IIKOJH, BJIACHUH JOCBIj.
[Tinkpecnumo, 1m0 yKpaiHChbKa TMenaroriyHa Hayka Harpomajawia OaraTuid J1OCBIJ
HABUaHHS MOJIOIIMX MIKOJSIPIB, OMUPAIOYMCh HAa HAYKOBI OCHOBH €THOIENATOTIKH,
IICUXOJIOTIl, TIpalll BITYM3HSHUX menaroris Ta MeToauctiB (B. CyxoMIMHCHKHI,
C. Pycosa, M. Bamynenxo, T.Jomuenko, K. [TonomapsoBa Ta inmr.). Moro mocriitte
BUBYCHHS, OCMHCJICHHS JacThb MOXJIMBICTh MalOyTHhOMY (haxiBIIO pPO3POOJIATH
aBTOPCHKY METOJIMKY Ha HAIllOHAJIBHOMY IPYHTI, BPaxXOBYIOUH €BPONCHCHKHIA TOCBIT
HaBYAHHS MOJIOJIIINX IITKOJISIPIB.

[pakTuka mpoBeneHHs YPOKIB YKpaiHCbKOT MOBU B TIOYATKOBIM IITKOJII TIOKA3YE, IO
METOJ TPU € HAWBKJIMBIIIMM Yy HaBUaHHI IIEeCTHpIUHMX naiteid. Ha mel ocepemox
OCBITHBOTO TIPOIIECY MU aKIIEHTYEMO OCOONMBY yBary. Ilim wac mocmipkeHHs METOJIB
HaBYAHHS YKPAiHCHKOT MOBM B TIOYATKOBIN IIKOJII HAMHU PO3POOJICHO JAWIAKTHYHI IrpH,
0 (hOPMYIOTh Y MOJIOIIIMX IIKOJISIPIB KPUTHIHE MUCJICHHS, HAIIOHAJILHO MOBIICHHEBY

ocobucticts?™, I'pa mepecitigye ABi 1ili: HABYANBHY Ta irpoBy. Baiuso, mo6 irpose

200 Tam camo.
201 Xoma O.M. luiakTidHa Tpa SK OJMH i3 3aC00iB Mi3HABAJILHOI TisUTBHOCTI Y4YHIB Ha ypOKax YKpaiHCHKOL
MOBH B novaTkoBii mkomi / O. M. Xoma // Ileparoriuni Hayku: Teopis,icTopist, iHHOBamilHi TexHonorii .— HaykoBuit
xypHai. — Cymu, Cym/IITY imeni A.C.Maxkapenka, 2016. — Ne7 (61). — C.111-121.
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3aBJaHHsA 30irajJjocss 3 HABYAIBHOIO METOK. Y [OYaTKOBUX KJlacaX MOXKHA
3aIlpOBaIKYBaTH ITPU:

— Ha (QopMyBaHHS PO3YMOBHUX OIepalliil (aHami3, MOPIBHAHHSA, Kiacuikaiis,
y3araJbHEHHS);

— Ha PO3BUTOK 3B’SI3HOT'O MOBJICHHS,

— Ha CKJIaJIaHHS JI1aJIoTy;

— Irpu-iHCIIEHI3allli;

—  IrpU-KOHCTPYIOBAHHSI, POJILOBI ITPU 3 €JIEMEHTAMH CIOXKETY.

VY HaBuasibHOMY TpoOLECi LS ABUIBHICTh Ma€ (OopMy ITPOBUX CHUTYallid, IrpOBOTrO
npuiioMy, 1rpoBoi BrpaBu. Bci 1l (QopMu AisIbHOCTI HAlIeHI Ha BHUPIICHHS
IpOrpaMOBUX 3aBJIaHb, 3aCBOEHHS KOHKPETHOTO MOBHOTO Marepiaiy. BoHu maroTh
MOYKJIMBICTD TIOJICTIIIATH TIPOIIEC OACP)KaHHS 3HAHb.

CyTh AMIAKTHYHOI TPH IOJIITa€ B TOMY, IO IIKOJSAPI PO3B’SI3yIOTh HaBYAIbHI
3aja4i, 3arporOHOBaHI B IrpoBi (opmi, i, TAKUM YHMHOM, OINAHOBYIOTH IPHHIIUIIN
PO3YMORBOI JisUTbHOCTI, HAOYBarOTh YMIHHS 3aCTOCOBYBATH 3HAHHS B PI3HUX CUTYyaIlsIX. Y
Ipl BUUTEh HEHAB S3JIMBO PO3BUBAE IHTENEKT JUTHUHM, BUKIIMKAE IHTEPEC O HABUAHHA,
CTBOPIOIOYUM «CHUTYAIlll0 YCHiXy», BIUIMBa€ Ha XiJ 1 Pe3yJbTaTH IXHBOI ISUTBHOCTI.
CkaioBUMH €JIeMEHTaMH CTPYKTYpU TPHU €: MOTHUBAIliA 10 TPH, AUJAKTUYHE 3aBIaHHS,
IrpoBUI 3aJIyM, IMPOBUI TOYATOK, ITPOBI JIii, TpaBWiIa T'PH, MIAOUTTS MIACYMKIB. AJe
irpoBa BIIpaBa MOXKE MICTUTH TUIBKH IHCTPYKTXX JIO BHKOHAHHS 1 aHaJi3 KIHIICBOTO
pe3ynbTary.

YrpoBapKyroun Tpy B XiJl ypoky, Tpeba a0aTu mpo Te, o0 OCHOBHE JTUIAKTHUHE
3aBJaHHs, 10 CKJIAJa€ ii 3MICT, BUIMOBINAIO HAaBYAJbHIA METI YPOKY, OYyJo IS JiTei
TIOCHJIBHUM, CTIPHSUIO MAaKCHMAJIbHIM aKTHBi3allil pO3yMOBOI MisNBHOCTI. Ii 3aCTOCOBYIOTH
Ha PI3HUX eTamax ypoKy: Mpy BUBYEHHI HOBOTO MaTepially, 3aKpilUIeHHI 3HaHb Ta eTari
MepeBIpKA 3HAHb, yMiHb, HABMUOK. Ha ypokax mepeBara BiJIa€TbCs THM irpam, siKi
nepeadavaroTh y4acTh OUTBIIOCTI YYHIB KJacy, o0 BOHU Majdl 3MOTY IIBHIKO
BIZIMIOB1IaTH, 30CEPEIKYBaTH JOBUILHY yBary.

Ha mpakTiaHux 3aHATTSX TUCIUATLTHE «MeTorKka HaBYaHHsS YKPaiHChKOi MOBH 3

Kamirpadi€o» CTyIAeHTaM [MpONOHYBAIMCA KBa3impodeciiiHl  3aBOaHHs, SKI €
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HAOJIMKEHUMU JI0 YMOB peaibHOI (paxoBoi AISUTLHOCTI 1 MatOTh TBOpUHiA xapakrep. Cepen
TaKHUX 3aBJaHb:

1. 3mogemtoiite  ¢parMeHT  ypOKy  HpPOBEIEHHA  PAaHKOBOi  3ycTpiui 3
nepuioKjacHuKamMu. Bokuaiite BBIwIMBI cioBa. CKIaAiTh METOAMYHI PEKOMEHJAIlli J10
MIPOBEJICHHS TAKUX 3yCTpIUueil.

2. 3MonentoiTe pparMeHT ypoky (TMOsICHEHHS HOBOTO MaTepially) B TpEThOMY KJjlaci
Ha TeMy «JlOCITIKYEMO THITH TEKCTIBY.

3. lo0epiTh  KOMYyHIKaTHBHI 3aBAaHHS J0 TemH «PedeHHS 3a METOIo
BUCIIOBITIOBaHHs». [IpoBeiTh (hparMeHT YpoKy Ha BUKOHAHHS OJTHOTO i3 HHX.

CTyneHTH MOJEITIOITh ()ParMEHTH YPOKIB YKPAiHCBKOI MOBH 13 3aCTOCYBaHHSM
IHHOBAI[IMHUX METOJIB HaBYaHHS (OCOOJIMBO METOAY JOCTIIKCHHS), PO3POOJISIOTH
KOMITCTCHTHICHI 3aBJaHHs, MPOBOJATh YPOKH YKpPAiHCHKOT MOBH ITiJI Yac TEIaroriqaHoi
MPAKTUKH, CTBOPIOIOYH BJIACHY TBOPUY J1a00paTOPito.

VY mporieci HaBYaHHS YKpaiHChKOI MOBH HEOOXiTHO COPMYBATH Y MOJIOIIHX
IIKOJISIPIB CTIMKY MOTHBAIIIO IO OBOJIOJIHHS HEIO, PO3YMIHHS TOTO, IO 3aBISKHA MOBI
3MIMCHIOETbCA 3B’S30K TOKOJIHb. YYHTENI0 TOYAaTKOBOI IIKOJM BKpail BaXKJIKMBO
PO3BHUBATH 3B’SI3HE MOBJICHHS YYHS, MOrO MOBJICHHEBY KYJbTYpPY, BMIHHS 1 HaBUYKU
TOBOPUTHU TIPABWJIBLHO, BUPa3HO, KpacHO, chopmyBatu opdorpadiuni Ta MyHKTYyaIliiHI
BMIHHA B MeXax rporpamu. CIIOBO BUMUTEIS MA€ CTaTH OCHOBHUM 3aCOOOM BHXOBAHHSI.
3a B. CyxomnuHcbkuM, (opmyBaHHS imei baTbKiBIIMHK SKpa3 1 PO3MOYMHAETHCS 3
TUIeKaHHs JII00O0BI A0 pigHOro cioBa. «lllkoma crae crpaBKHIM OCEPEIKOM KYJIBTYpH
JIIIIE TOJI, KOJM B Hill MaHyIOTh 4 KyJdbTH: KyJdbT BaTbKIBIIMHU, KYJBT JIFOJJUHU, KYJIBT

202

KHIOKKH 1 KyJIBT PITHOTO CIIOBa»~-“. YUEHHH 3BepTa€ yBary Ha ()OpMyBaHHS KYJIbTypH

3ac000M ci1oBa: «MOBHA KyIIETypa JIOIMHH — 1€ A3EPKAIO ii JyXOBHOI KYIETypH»23,
Buxonsiuu 13 11b0r0, KOHCTAaTYeEMO, IO «IPIOPUTETHOTO 3HAYCHHS B PO30YIOBI

HOBOI IKOMM HalyBae 3aBmaHHA (HOPMyBATH B YYHIB CHCTEMY 3arajibHOIIOJCHKHX

IIHHOCTEH — MOPaJIbHO-CTHYHUX (TiHICTh, YECHICTh, CIPABEIMBICTh, TypOOTa, IMoBara

70 KHUTTS, ToBara J0 ceOe Ta IHIIMX JIIoJeH) Ta COLIATbHO-TIONITUYHUX (CBOOO/A,

202 Cyxommuncekuii B.O. Cepue Bignaro aitam / B. O. Cyxomnnncbkuit. Bubpani tBopu B 5-tn 1. T.3. K.:
Papsachka mkoma, 1977. — 670c.
203 Tam Camo.
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JE€MOKpATIsl, KyJIbTYpHE PI3HOMAHITTS, MOBara /10 pilHOI MOBHU 1 KYJbTYpH, NAaTPIOTU3M,
11aHOOJIMBE CTAaBJICHHS J10 JOBKULISA, [TOBAra J0 3aKOHY, COMIJapHICTh, BIATIOBIIATBHICTD).
VY wneHTpi ocBiTM Mae mnepeOyBaTH BHUXOBaHHA B Y4YHIB BIANOBIIAIBHOCTI 3a cede, 3a
100poOYT Haoi KpaiHm»?%4,

[IpakTka poOOTH B MOYATKOBIM IIKOJI, HAIIE OCTIIKEHHS Aadl MOXKIIUBICTb
BU3HAUYUTH OKPEMI BIPaBH, IO CIIPUATUMYTh (DOPMYBAHHIO HAlllOHATIBHOI CBIIOMOCTI y
MOJIOJIIMX IIKOJSApIB 3aco0oM cioBa. Cepen HHX: ayJilOBaHHS TEKCTy, BIpaBa
«ITonoBHIOO CBIM CJIOBHUKY (aKTHBI13allis 1 30araueHHs CIIOBHUKA MOJIOIIIOTO MIKOJISIPA),
MOBHI XBUJIMHKH — opoerniuHi, opdorpadiuni, kamrpadiyti, BpaBu «I 0Bopu KpacHO»,
BIPABH i3 3aCTOCYBAHHSM TEKCTY, KOMYHIKaTHBHI 3aBJaHHSI.

Ayoitoeannsa. TexkcT  ICTOPUYHO-TIATPIOTUYHOI  TeMaTukW, moes3iid Tapaca
[IleBueHka, yKpalHCBKMX HApOJHUX ITiCEHb, YPHBKIB YKPaiHCHKUX (3aKapIaTChKHUX)
HApOJHMX Ka30K € TUM MarepiajoMm, IIo 30araTuTh MOJIOIIIAX IIKOJSPIB 3HAHHIMH TIPO
piIHYy KpaiHy, BUKJIMYE IHTEpeC /10 BHUBYEHHS ii icTopii, MmoBu. He ciim mo3a yBaroro
3aJMIIATH CTATTI B JUTAYMX TraseTax, KypHaiax (SK AUIAKTHYHOTO Marepiary) Mpo
CHOT'OJICHHSI HaIlIOi KpaiHwu, ii repoiB. OKpeMi BIpaBy.

Bnpasa «llonosnioro csiii  croénuky (akTUBI3aIlisl 1 30aradeHHs CJIOBHHUKA
MoJomoro mkossipa). CucteMHa pobOTa HaJ JEKCUYHUM 3HAYEHHSM CJIOBA CIPUSIE
YTOYHEHHIO CJIOBHMKA MOJIOJIIIOTO MIKOJsipa. [IporoHyeMo BUMTENO pO3MOYUHATH YPOK
pimHOI MOBH 13 BIpaBu «Y CBITI ciiB Moe€i kpainu». Cepen ciiB Taki: YKpaiHa, Hapo[,
rep0O, mparop Ta iHIIi.

MoeHi xeununxu: opdoeniuni, opdorpadivni, kanirpadiuni. OpdoeniyHi XBUTHHKHA
CHpUSIOTh (POPMYBAHHIO KyJIBTYpH CHUIKYyBaHHS, opdorpadiudi — KyJIbTypi MACEMHOTO
MOBJIEHHS. BapTo 30cepenuty yBary Ha BKMBAHHI BEJIMKOI JITEPU Y Ha3Bl HAIIOI KpaiHH
(Ykpaina, Bitunsna, batekiBiiaa, 6aThKIBIIMHA, AepkaBa), reorpadiqHuX Ha3Bax (cena,
MICTa, PiKH, TOpY Ha KapTi YKpaiHu) Ta iHIIIL.

Kaniepaghiuni xéununky BKIIOYAIOTh HAIMMCAHHS €JIEMEHTIB OYKB, CIIB, peueHb. Sk

MOKa3y€e MpaKTUKa POOOTH B MOYATKOBIM MIKOJIL, /I MOBHUX XBUJIMHOK Kpalie aiopaTtu

204 Hoga yKpaiHChKa TIKona: mopaaHuk s Buntens / [1in 3ar. pen. bidik H. M. K.: — TOB «BunaBHUumit gim
«IInesgu», 2017. — 206 c.
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MIPUCIIB’ S, IPUKA3KH, KPWJIATI BUCJIOBH, YACTOMOBKHU, CTPO(H 13 MOETUYHUX MOE31il, B
AKUX TEPEaeThCsl MYIPICTh YKPAiHCBKOTO Hapoay, HOro MparbOBUTICTb, MOCTUYHHUI
cKkJan ayiii, 6ararctBo MoBU. Hanpukmnan:
1. Tlpucnis’s i npUKa3Ku

C1n0BO 10 c110Ba — 3710KUTHCS MOBA.

Mynpuil He BCe Kaxe, 110 3Ha€, a JyPHUM HE BCE 3HAE, 110 KaXe.

3a pimHuil Kpai )KATTS BiIaM.

Broma i cTiHU TPItOTb.

PigHa 3eMi1d 1 B )KMEH1 MIJIA.

VY 4yxiif CTOpOHI 1 BECHa HErapHa.

2. Kpwumnarti BucnoBu

3abyzemn pinHuii kpait — 1001 TBii KopiHb BcoxHe (I1.Tuunna).

JIrob6iTh YKpainy, sik coile, mo0ith ( B. Coctopa).

CrnoBa — 11e Kpuiia JIaCTIBKH, BOHA iX HE IMOYyBa€, ajie 0e3 HUX HE MOXKE 3JETITH
(FO. MymikeTuk).

3. UwucTtoMOBKH

Uy-uyy-uy — piTHy MOBY BYY.

VY4-y4-y4 — yCiM Ipo 1€ CKaxKy.

Ha- Ha- Ha — 110 Hac 171 BecHa.

OK- OK-OK — CIIIeTy cO01 BIHOK.

Ali-aii —aif — Mama cIieKJia KOpoBai.

Ty-1ry-1my — AITOK MPUTOITY.

4. Ctpodu 13 moesii

O moBo pijHa! 30710Ta KOJIUCKO,

B sixux cBiTax Ou He OyBaua s,

3 T0OOO ceprieM, 1 o-yKpaiHChKU

A Bumosmsto mamuae M5 (3. Kydepsisa).

Bnpaesa «lo6opu kpacro». BripaBa Takoro THUITy MOXE BKJIKOYATH CJIOBA, BUPA3U
YKpaiHCBKOI'O MOBJICHHEBOTO €THKETy. Y 0araToMy MOBHOMY apceHalll BUpoOwmiacs 1

3aKpINUIacs HU3Ka CJIOBECHHMX BITaHb: JOOPOro PaHKy, JOOPOro 370pOB’s, NJOOPUICHD,
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no0poro Bevopa y Bailiil xati, OyBaiite 370poBi Toio. [le Hall MOBCSIKACHHUN €THKET,
Hala KyJabTypa, B3a€EMOCTOCYHKH, 3PEIITOl0, Halle 310poB’s. [Ipaloroun 3 yaHsIMHI Haj
BUBUCHHSM YKPaiHCHKOTO €THKETY, BUHMTENIO BapTO TMOAaBaTH IOro 3a TpyHaMu:
3arpoIIeHHs, IPOXaHHsI; 3r0/1a, MIATBEPXKEHHS; 3alepeUeHHs, BIIMOBA; BITAHHSI.

Bnpasu i3 3acmocysannam mexcmy. BigoMo, 10 TEKCTOLEHTPUYHA TEXHOJOTIS
HABYAHHS € BAXJIMBOIO Y HaBYaHHI pinHoi MoBu (M. Bamynenko, M. 3axapiituyk). Tekct
€ HE TUIbKM HOCIEM 1H(OopMallii, a MEBHUM KOJOM JI0 PO3YMIHHSI CYCHUTBHUX BIIHOCHH,
HABKOJIMIITHBOTO CBiTY. TEKCTH CHPHUSAIOTH IHTErpallii MOBH 3 HAaBYAJIBHUM 3MIiCTOM
MaTeMaTHKH, 0OP30TBOPYOr0 MUCTEITBA Ta HII. SIK PUKIIA:

VYkpaina

Jle Bu Hapomumuch? Jle BUPOCIH i TIOYaIM XOAWTH MO IMIKOMM? SIK Ha3UBA€THCS
Baiie Micro, ceno? lle 1 € Bama ManeHbka OaThKIBIIMHA. A SKIIO 310paTé MaJieHbKI
OaTHKIBIIMHU JIOKYITH, TO BUi/Ie Besinka baTbkiBinHa — Ykpaina. Mu sxuBemMo B YKpaiHi
1 MAIIIaeEMOCS Heto (3 )KypHaIy).

Komynikamueni 3aeoanmns. KoMyHIKaTUBHI 3aBIaHHS COIIATI3YIOTh OCOOMCTICTD,
(hopMyIOTh HABUYKH CIIUIKYBaHHS. OKpeMi 13 HUX:

1. Pozirpaiite jiaior, BAKOPUCTABIIIN TPUCITIB’ S (32 BUOOPOM):

Ckpisb 106pe, a BjoMa kpaite. KoxkHoMy NTaxy CBO€E THI3/I0 MUJIC.

2. Hanumnite TucTa 0THOKJIACHUKOBI PO CBOE MICTO (CEJI0).

3.IIpocnyxaiite micHio «KBityya Ykpaina» Haramii Mait 1 3amaifte 3amutaHHs
BUHTEITIO.

4. Tlomrykaiite iH(pOpMAIIitO TIPO HA3BY CBOTO MICTa, CEJia 1 MOILTUCS 3 PY3SIMHUL.

5. Iligrotyiicst mo auckycii «byaeMo 3axuIary piaHy 3eMITI0», CKIAaBIIH IIaH.

6.Cknanite TBIp-MipKyBaHHS Ha ofHy 13 TeM: «bepeximo Hamr Kapmatuy, «Hum
MirHa Hama cim’s», «I1{o 3HaunTs OyTH YecHUM?», «SIK MOXKY TOTIOMOTTH PiAHIN 3EMITD.

s sikicHoro (hopMyBaHHSI KOMYHIKAaTUBHMX yMiHb Ha ypOKax piTHOI MOBH, Ha
HAIITy JyMKY, HEOOXiTHO:

— BHOpaTH TEXHOJOTIIO PO3BUTKY KOMYHIKATUBHOI KOMIIETEHTHOCTT;

— JI0paTH CUCTEMY MOBHHUX, MOBJICHHEBHX BIPAB, KOMyHIKATUBHUX 3aB/1aHb;

— 3a0€e3MeYUTH PO3BUTOK 3B’ SI3HOTO MOBJICHHSI HA PI3HUX PIBHSX.
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Hamu 3akueHTOBaHO yBary Ha 3aCTOCYBaHHI IHTEPAKTHBHOI TE€XHOJIOTII HaBYAHHS.
EdextuBHICTh 1i J0BEACHO TMpPAaKTUKOW poOOTH B mOYATKOBIM mmKomi. CyTb
IHTEpaKTUBHOTO HABYAHHS IOJSITa€ B TOMY, 0 HAaBYAJIBHHUI MpOIeC BiAOyBaeThCs 3a
YMOBH aKTUBHOI B3a€MOIi BCix yuHiB. 3a cioBamu H. JIpoOoT, iIHTEpaKTHBHE HaBYAHHS
CIPSIMOBAaHE Ha CYKYIHICTh TEAAroriYHUX TEXHOJIOTH, KOTpl CKIAJAl0Th MEIaroriyHy
CUCTEMY, 3aCHOBaHI Ha CHUIbHIN AISIbHOCTI, 1110 3A1MCHIOETHCS 3aC00aMU KOMYHIKALIIi Ta
Mae TIPOOIEMHO-TIOIIYKOBY TIPHPOLY->°.

Oco06sMBa IIHHICTh IHTEPAKTUBHOI'O HABYaHHS B TOMY, IO Y4YHI HABYAIOTHCS
edeKTUBHIN PoOOTI B KOJIEKTHBI, CHUIKYIOUHCS MDK Cc000r0. BOHO € YacTHHOIO
OCOOHMCTICHO OpIEHTOBAHOTO HABYaHHA, TaK SK CIpUSA€E coLlali3alii 0COOUCTOCTI,
YCBIJIOMJICHHIO ce0€ SIK YacTHHM KOJIEKTHBY, CBO€I polli B HBbOMY. I[HTEpakTHBHI
TEXHOJOTTi KIacU(IKyIOTh: I1HTEPAaKTUBHI TEXHOJIOTII KOOMEPATUBHOIO HABYAHHS;
IHTEPAaKTUBH1 TEXHOJIOT'1i KOJEKTUBHO-TPYIIOBOIO HABYAHHS; TEXHOJIOTIl HABUaHHS y TPi;
TEXHOJIOTii HaByaHHs B ucKycii 2%,

Hame pocnypkeHHs mokaszano, L0 poboTa B TIpylHax pO3BUBAE B Y4YHIB
CaMOCTIMHICTh, (JOPMY€ YMIHHS CIIBIIPAIFOBATH, TpaMaTU4HI MMOHSTTS 3aCBOIOIOTHCS B
npoleci MOIIyKy. IHTepakTMBHAa TEXHOJIOIIs HaBYaHHS Inependadae 3acTOCYBaHHS
METO/IIB HABYAHHS, B OCHOBI SIKUX JICKUTH CIUIKYBaHHS ¥ TOIITYK. BOHU BUPIIIYIOTH
3aBJIaHHS: HaBYaTH, BUXOBYBAaTH, (h)OPMYBaTH MOBJICHHEBY OCOOHUCTICTh. Cepen MeToIiB
aKIIEHTYEMO yBary Ha OKpeMHX, 1110 pO3p00JIeHI BUSHUMH.

«Hasuarouu — yuycvy. BUKOpUCTOBY€EThCA Y MPOIIEC] y3araJbHEHHS Ta MOBTOPEHHS
BUBYCHOTO. BiH Ja€ MOXJIMBICTh YYHSIM B3SITH y4acTh y Mepeaadl CBOIX 3HAHb IHIIIHM.
3acToCyBaHHSI IIbOTO METOAY Ja€ 3arajibHy KapTHUHY PO3YMIHHS MOBHHUX IOHSTb, IIIO
HEOOXITHO 3aCBOITH Ha YpOIIi, CIIOHYKA€ JI0 MEBHUX 3allUTaHb Ta MiJBUIILYE IHTEPEC N0
HaBuaHHs. Hampukiaz, y3araiabHIOIOUM TOHATTS MPO AIECTIOBO SK YaCTHMHY MOBH, Y4Hi,
o0’efiHaHI B TPYNH, aKIEHTYIOTh yBary Ha #oro cremmdimi. locmimkyroun ocoboBi

3aKIHUCHHSI JIIECITIB TETEPINTHLOr0 1 MalOyTHHROTO YaciB Ha OCHOBI TaOJMIN, JOXOASTH

205 NIpo6oT H. YnpoBaKeHHs iHTEpaKTUBHUX TEXHOJIOTIH y HABYAIBHUH TIporec cydacHoi mkomu / H.J{po6or //
I'ymaniTapanii Bicauk, 2012.— Ne 24. — C.90-93.
206 IHTEepakTHBHI TEXHONOTII HABYAHHS: TEOPis, MPaKTHKA, OCBIl: METOAWYHHUN IMOCIOHWK / ABT. YKIa.:
O. lomeryn, JI. [Tupoxenxo. — K.: AITH, 2002. — 136 c.
212



BUCHOBKY PO HalKCaHHA B HUX OYKB €, U, Y 3aJIE)KHOCTI BiJI 3aKIHUEHHSI B TPETI 0c001
MHOXUHHU (-yTb, -I0Th [l MHUIIIN €; - aTh, - sITh @ nuiiy u). B KiHIll ypOKY BOHU CKJIaIal0Th
JIHIBICTUYHUH TBIp-ece «SIK MpaBUIBHO MHUCATH OCOOOBI 3aKIHUEHHS A1ECIIIB?Y.

«3avimu nosuyiroy. KopucHUI Ui PO3BUTKY KPUTUYHOTO MUCIEHHS, OCKLUIbKH
CHOHYKa€ 10 TOUIYKY NUISXIB BHUpIIEHHS mnpoodisemu. [lo mpukiaxy, NUTaHHSA JUIS
JTUCKYCIi: SIKUM 4YJICHOM PEUEHHS € IMEHHHUK «Kpai», OOTpyHTYBaTH CBOIO AyMKy. Jliis
JOCHIIPKEHHSI BUUTEITb MTPONOHYE peyeHHs: S mo0uto CBiil piiHuil Kpail. 3aKkapnaTchbKuii
Kpail Oaratuii Ha jicu. B KiHIIl AMCKYCIT CKJIaa€ThCsl aJITOPUTM BU3HAUEHHSI MiMeTa U
JPYTOPSIIHOTO YIeHA PEUYEHHSI.

«Mixpogony. € p13HOBHIIOM KOJIEKTUBHOTO OOTOBOPEHHS i MIBEICHHS TT1ICYMKIB.
BiHn Hazmae MOXIIHMBICTh KO)KHOMY BHCJIIOBHTH CBOIO TYMKY IIIOJIO 3aCBOEHOTO MOBHOTO
noHATTS. B y4HIB (OpMYyIOTBCSI BMIHHSI CKJIQ[aTH JIAJOTH, JOOMpPATH PEIUTiKK 13
3aCTOCYBaHHIM (DOPMYIT MOBJIEHHEBOTO €TUKETY.

«Hesakinuene peuennsay. Jlae MOXIMBICTh TPYHTOBHIIIE TMPAIFOBATHA HAJ[ YMIHHSIM
BUCJIOBJICHHS BJIACHUX 17IeH, IOPIBHSAHHS 1X 3 IHIIMMU. POOOTa 32 TakOI0 METOUKOIO JIa€
3MOTYy YYHSM 3aCBOITH CTPYKTYpy PpEYEHHsI, TOMEpEeIUTH IHBEpCil0 y TMpolieci Horo
ckinananusa. OKpiM 1bOTO, (POPMYEThCS yMIHHS CKJIaJaTH MOHOJIOTIYHE W JiajioriyHe
3B’3HE BUCIJIOBJIIOBAHHSI.

3-OMDK IHIIMX METOJIB PEKOMEHIIyEMO 3aCTOCOBYBAaTH TaKi, SK: «8Y3IUKY,
«OUCKYCIlIHE KOJOY», «ACOYIaMUGHULL KYW», «no3Haukuy Touo. PazoMm 3 TpamuiiiHuMu
METOZaMH1 BOHH CIIPUSIOTH (POPMYBaHHIO MOBJIEHHEBOT OCOOHCTOCTI.

HaykoBo-mearoriuna misUuTbHICTh aBTOpa CTaTTi, CIIOCTEPEKEHHS 32 OCBITHIM
MPOIIECOM Y 3aKJjiaji BUINOI OCBITH Jaj¥l MOXJIMBICTH C()OPMYBATH OCHOBHI HANpPsSMHU
MTOTOBKA MaOYTHHOTO BUMTEINS 10 (POPMYBAHHS B YUHIB UATAIBKOI KOMIIETEHTHOCTI:
3araJlbHOHayKOBHIA, TICUXOJIOTO-TI€Iar OriYHUM, METOANYHUIA.

3arabHOHAYKOBA TTATOTOBKA CHpsSiMOBaHA Ha ()OPMYBAHHS Cy4acHOi €py/IOBaHOI
JIOIMHY, SIKa BOJIONIE 3HAHHSMHU HAIIOHAIHGHOI W CBITOBOI KyJIBTYPH, MEIArori4HAM
HaJOaHHSIM Yy HaBYaHHI MOJIOJAIIUX IIKOJISIPIB, YCBIIOMIIIOE CBOKO BIANOBIIATBHICTD
nepesl CyCHUIbCTBOM, JOTPUMYEThbCA MpodeciiiHoi eTuku. «CtprxkHeM mnpodeciitHoi

miaArotoBku crerrianicra XXI cToniTrs nocrae po3BuBaibHa, KyJIbTYpOTBOpPYA JOMIHAHTA,
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BHUXOBaHHS BIMOBITAIBHOI OCOOMCTOCTI, SIKa 3/1aTHA JO CaMOOCBITH 1 CaMOPO3BUTKY,
BMIE KPUTUYHO MHCJIHMTH, ONPALlbOBYBATH PI3HOMAHITHY 1H(pOpMaIlit0, BUKOPUCTOBYBATH

207

HaOyTI 3HAHHA 1 BMIHHS JUIsl TBOPYOrO PO3B’si3aHHA podieM»<° . JloTpuMyeMOCs! MO3HLILT

O. dyGaceHIok, 110 «mpodecioHati3M yuuTelis OXOIUTIOE KyJIbTypy M KOMITIETEHTHICTb 1
3QJIEXKUTH BiJl PiBHS iHTENEKTYaIBHOIO PO3BUTKY, OCBIMEHOCTI HOro SIK 0cOOHCTOCTIN?®,
Criin po3yMiTH, IO OCHOBM HAIlIOHAJIBHOI KYJIBTYPH B MOJIOALIOMY MIKUTBHOMY BILl
3aKJIQJAI0ThCS came Yepe3 MUTsS4l KHUrY. ToMy HaJa3BUYaiiHO BaXIIMBO, 1100 MalOyTHIN
yuutenb OyB OOI3HAHMUM 13 CyYacHOIO YKPAiHCBKOIO TUTSUOIO JITEpaTyporo 1 3yMiB
METOJMYHO TIPAaBUJILHO OpraHi3yBaTH poOOTy HajJ HECH Ha ypoKax KJIacHOro Ta
M03aKJTaCHOTO YHTAHHSI.

[lcuxonoro-negaroriyHa MiATOTOBKA € OCHOBOIO Yy MpodeciiiHOMYy CTaHOBJIECHHI
MaioyTHporo Buutenda. CdhopMoBaHI KOMIETEHTHOCTI 3  IICHUXOJIOTO-TIEIaroriaHuX
JTUCIMILUTIH JTAI0Th MOJIMBICTH CTYJIEHTOBI MPaBWJIBHO MOOYIYyBaTH OCBITHIM TpOIIEC,
mi0paTé METOAM HaBYaHHS, JOTPUMYIOUHMCh JUIAKTUYHUX MpUHIMMIB. [IpoTe BOHM
dbopMyIOTh Y 3100yBaviB OCBITH 3arajibHOIEAArOrivyHl 3HAHHS W YMIHHS, PO3BUBAIOTh
TieTaroriyHe MUCICHHS, POQeciiHO-0COOUCTICHI SIKOCTI.

Ane HaWOUIBII BaXKJIMBOK CKJIQJOBOKO IIATOTOBKA MAaMOYTHIX YYUTETIB Y
¢bopMyBaHHI  YMTAIbKOI  KOMIICTGHTHOCTI  BBKAEMO  HASBHICTP  METOJIUYHOI
KOMIICTEHTHOCTI, 1[0 CHpsIMOBaHa Ha ()OpMYyBaHHS 3JATHOCTI PO3B’S3yBaTH METOIUYHI
3aja4i y Tpoleci HaBYaHHS Y4YHIB MOBHO-JITEPATYypHOI OCBITHBOI raiy3i, BU3HAYCHOI
JlepkaBHUM CTaHAAPTOM ITOYATKOBOI OCBITH; 3JIAaTHICTH JO IHTErparii B HaBYAJIbHIN
TSUTBHOCTI B KOHTEKCTI OCBITHBOI pedopmu. Jlucrumuiina «MeTtoauka HaBYaHHS
JITEPaTypHOTO YWTAHHS BKIIFOYAE 3aCBOEHHS KITFOUOBUX TEM, SIKI BKpal BaKIUBI ISt
(dbopMyBaHHS MTPAKTUYHUX YMiHb. JlesKi 13 HUX:

1. Konnemiist HoBoi ykpaiHChKOi mKomM: pOpMyBaHHS YATAIIBKOT KOMIIETEHTHOCTI.

2. UuTaHHSA K BUI KOMYHIKaTHUBHO-TTI3HABAIBHOI JISUTBHOCTI. Pi3HOBHIN YnTaHHS.

3. ®opmyBaHHS 1 PO3BUTOK HABHYKW YHTAHHS.

207 Nybacentok O. 3aralbHOKYJIBTYpHAa KOMIIETEHTHICTh: CYTHICTH Ta HAayKoBi migxomu. OpMyBaHHS
3arajJbHOKYJIBTYPHOI KOMIIETEHIII MaiOyTHIX ¢axiBiiB: 30ipHMK HaykoBux mnpamb 3a pea. O. C. Bepesiok,
O. M. Bracenko. XKuromup: Bug—so XXV im. I. ®@panka, 2013. — C.5-10.

208 Tam camo.
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4. OcobaMBOCTI METOAUYHOT POOOTH HAJl TBOPAMU PI3HHUX KAHPIB.

5. JIugakTHYHA CTPYKTYpa YPOKIB YUTAHHS.

5. MeToauka 1mo3akiacHOro YuTaHHs (po00Ta 3 TUTSYOI0 KHUKKOIO).

[linroToBKa MaiOyTHIX y4yHTeNiB 10 (HDOPMYBaHHS YHUTAIbKOI KOMIIETEHTHOCTI
nepeadayvae, Ha Halll TOMJISI, Y MEPITy Yepry po3yMiHHs 3100yBauaMu OCBITH (itocodii
JITEpaTypHOI OCBITH B MOYATKOBIHN 1IKOIMIL. «METOI0 € pO3BUTOK OCOOMCTOCTI MOJIOAILIOTO
HmIKOJsipa 3aco0amMM PI3HUX BUIIB YMTAIbKOI MAISUIBHOCTI; (POPMYBAHHS YHTAIbKOI,
KOMYHIKQTHUBHOI Ta IHIIMX KJIFOUOBUX KOMIIETCHTHOCTEH; 30aradeHHs eMOIIiiHO-
I[IHHICHOT0, €CTETUYHOT0, COIAIBHOTO Ta MI3HABAIBHOTO JOCBITY; PO3BUTOK 0Opa3HOIO,
KPUTUYHOTO 1 JIOTTYHOTO MHCJICHHS Ta JIITEPAaTypHO-TBOPUMX 3I10HOCTEH; hopMyBaHHS
TOTOBHOCTI JI0 BUBYEHHS YKPATHCHKOT Ta 3apyObKHOT JIiTepaTypu B OCBITHbOMY 3akiai 11
cTynens»?%,

Yest pobora moBuHHa OyTH CIpsSMOBaHa Ha 3aCBOEHHS CTYICHTAMH IIUISXIB
peanmizariii 3MicToBUX JIiHIA Jlep)kKaBHOTO CTaHIApTy IIOYATKOBOi OCBITH MOBHO-
JTiTepaTypHOi ramysi. Ix (popMyToBaHHS HAIWIIOE HA IHHOBAIHHMIA TXi Y POBEIEHHI
YPOKIB UATAHHSI B IOYATKOBIH IITKOJII.

Hame pocnmimkeHHs nmpoOieMu 1010 METOAUKH POOOTH HAll XyJOXKHIM TEKCTOM
JIa7I0 MOXKITUBICT BHU3HAYMUTH OJIOKM 1 eTamu orpaitoBaHHs Tekcty. Cepen OJOKIB:
OpraHizaliiHO-MOTHBAIIHIA, MUCTEIIBKO-XY/T0’KHIN, aHATITHIHUNA, TBOPUHH.

OpranizariiifHo-MOTHBAIIHHUN OJIOK BKIIFOYae Taki eramu: 1) BcTymHa Oecima, 110
nepeadavae MmAroTOBKY YYHIB JO CHpPUMAaHHS TEKCTy, MOTHUBAIli JO BHUBYCHHS; 2)
CIIOBHUKOBO-OpdoermniuHa podoTa (IpOBOAUTHCA TEPe]] YUTAHHAM, B XOJI1 YATAHHS, TICIIS
YUTaHHS TEKCTY — Y 3aJICKHOCTI BiJl )KaHPY TBOPY).

MucTtenpKo-Xy10KHIM OJIOK € HaWBXKIMBIIINM JJIsI CIIPHUHATTS TEKCTY YYHSIMHU.
Bin mepen0auae B3iplieBe YMTaHHS TEKCTY BUMTENEM, SKMH MOKa3ye 3pa30K TEXHIYHO
MIPAaBWJIBHOTO W BUPA3HOTO YUTAHHS, 3aXOIUTIOE YUHIB KPACOI0 YKpaiHChKOro ciioBa. Etam
— MEPBUHHE CTIPUHHATTS TEKCTY CTIPSIMOBAHUI HE TUTHKU HA BHUSIBJICHHS PIBHS PO3YMIHHS

YUHSMUA (PAaKTHYHOTO 3MICTYy, a 3’SICyBaHHS BpaXXCHHS [ITed Bl MPOYUTAHOTO.

209 Tunoa OCBiTHS mporpama s 3aKiajliB 3aranbHOi cepenHboi ocBiTh 3a pea. O. CaBueHko. Pexum
nocrymy: https://osvita.ua/school/program/60529/. 3 expany
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[IpocmyxaHuii TEKCT MOBUHEH BUKJIMKATH Y MIKOJSIPIB MEBHI €MOLII, TyMKH, 1110 BIUIMHE
Ha (pOpMyBaHHS MOPATbHO-ETUYHUX LIIHHOCTEW, BUXOBAaHHS I'POMa/IIHUHA-NIATPIOTA.

VYci iHmi 610ku poOOTH HaA TEKCTOM TOBHUHHI MIAMNOPSIKOBYBATUCS IPYroMy.
Anamitnynuid 00K nependayae pi3HI BUIM YMTaHHS TEKCTYy YYHSMH, aHaji3 Horo.
dopMyroun TMOBHOLIHHI SKOCTI YMTaHHS ([0 € BaXKJIMBUM HABYAJIBHUM 3aBJIaHHSM
YPOKY), BUUTEIb PO3BUBAE MOBIICHHS Y4YHIB, iXHIO TBOPYY JHTEpPATypHY [ISUIbHICTD,
NPUIIETUTIOE  TAHOOJIMBE CTaBJIEHHS 1O YKPAiHCHKOI KyJbTYpH. YUHI MarOTh 3MOTY
BUMTYBATHUCS y XyJOXKHE CJIOBO, PO3KPHBATH HOTO TAEMHHUIII 1 Kpacy.

TBopumii 670K cpssIMOBaHUM HAa (POPMYBaHHS YUHS-UMTaya, SIKA BUCIIOBIIIOE CBOE
CTaBJICHHS JI0 MIPOUYUTAHOTO; «CTILUIKYETHCS» 3 aBTOPOM TBOPY. Buntenb nmponoHye HU3KY
3aB/IaHb, 10 CIIPHUSAIOTH PO3BUTKY 3B’SI3HOTO MOBIICHHS, irpOBi BIpaBH HA (OPMYyBaHHS
oOpa3Hoi ysBu. HeoOXiTHO 3HAXOAUTH 11IKaBi IrpH, TBOPUI 3aBJIaHHs, a/KE CaMe y TaKii
TISUTBHOCTI YYHI MAlOTh 3MOTY CaMOBHMPA3UTHUCS, PO3KPUTH CBIM JIITEpaTypHU TalaHT i
Kpalle 3p03yMITH 1IefiHe CIpsIMyBaHHs XyI0KHBOrO TeKcTy. Cepen mpuiloMiB pO3BUTKY
PO3YMOBHX OIEpalliif yuuTedb MOKE 3aCTOCYBAaTH TakKl: CKJIaJIaHHs CEHKaHIB, KJIACTEPIB,
NOPIBHSUTBHUX TaOJHUIIb, «AaCTIOPTa» JITEpaTypHOrO IMEPCOHa)ka, TPOHYBAHHS IOHSATH,
BYMHKIB JIITEpaTypPHUX IepOiB Ta 1HIII

Croronni y pamkax HoBoi ykpaiHCBKOT IIKOJM PO3pOOJICHO 1HHOBAIMHI METOAM
HAaBUaHHS, CTPATETii PO3BUTKY KPUTUYHOTO MUCIICHHS, SIK-OT: «KyOyBaHHS», «CEHKaH»,
«IUTAEMO Ta 3AMUTYEMOY, «Jriarpama (kona) BeHa», «kepoBaHe yMTaHHS a00 YUTAHHS 3
nepeadaveHHsIMY, «3HaeMo — X04eMo Ai3HaTHCA — J{i3Hanmucsy, MPOBEACHHS JUCKYCIH 1
ne6aTiB, cTBOpeHHs J1enoykiB Ta iHmi 210, TIpakTuyHi 3aHATTS 3 AUCHUILTIHK «MeToauKa
HaBYAHHS JITEPATypHOTO YMTAHHS» CIPSIMOBaHI CaMe€ Ha MOJEITIOBaHHS ()ParMeHTIB
YPOKY 13 3aCTOCYBaHHSIM SIK TPAIUIIIMHNX, TaK ¥ IHHOBAILIIHHUX METOIB HABYaHHSI.

TakuM 9rHOM, HAMU OXapPaKTEPU30BAHO OKPEMi acTeKTH MpodeciiftHOT MiATOTOBKH
MaiOyTHROTO BUMTENS J0 peaji3aiii MOBHO-JIITepaTypHOi 3MICTOBOI JiHii J[ep:kaBHOTO

CTaHJIAPTY.

2.7. READING AS A DESTRUCTIVE PHENOMENON

210 Hopa ykpaiHcbKa MIKONA: MOPaHUK [T BUMTENS: HABYAIbHO-METOMMYHMUH TTociOruK. YepHismi, 2018. 126 c.
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IN THE LIFE OF SOCIETY
Maria Lavrenova, Vasil Szilagyi

In the era of the formation of the global information society and rapid social change,
reading is becoming one of the key tools for the acquisition of information and
knowledge, education, cultural competence, and therefore needs targeted support.
However, the role of reading in the spiritual and economic development of society is not
yet fully understood as a national problem, and the decline in interest in reading is not
defined as a destructive phenomenon in society?*!. According to the International Literacy
Association (ILA), there are now about 800 million people in the world who cannot read
or write at all.

Democratic processes in Ukraine and the transition to market economic relations
have necessitated the training of competitive professionals in higher education. After all, at
the present stage in the Ukrainian state there are transformations that ambiguously affect
the social development of the individual, provoke the loss of former life landmarks and the
emergence of a new value meaning of human life. Rapid changes are taking place before
our eyes. We become active participants in the creation of the history of Ukraine. Changes
in socio-cultural and socio-economic realities have affected the life of society and each
person. Man becomes not only a witness but also a participant in such changes. A person
Is a creator and a victim, because he does not always keep up with modern
transformations. At the same time, the younger generation perceives social events as
realities of life, because it does not know others. Therefore, young people fit organically
into modernity, live in it?2,

The National Doctrine of Education Development of Ukraine in the XXI century
states that the primary task of state educational and social policy is to form a person who

will live in harmony with nature, social environment, become positively socialized in

21 Tlomonceka T.K. Crparerii HaBYaHHS iHIIOMOBHOTO YHMTAHHS Y4HIB MOJIOIIOTO INKiIGHOTO BiKy
VYxpaincekuii neparoriunuii xypHai. Ilegaroriuni iHHoBarii: inei, peanii, mepcnektusn. 2018. Ne 1. — Pexxum nocrymy:
https://cutt.ly/QnLe3t5

212 Tools for Literacy Professionals / International Literacy Association. — U.S.A.: Neward, 2015. — Pexum
nocrymy: http://www.reading.org/spring2015
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society?’®. The Law of Ukraine «On Education»?* states the need for personality
formation, development of creative abilities, gaining social experience. However, in the
practice of educational institutions, the process of socialization of the individual has
become secondary, because the learning process comes first. As a result, most school
graduates have insufficiently formed life competencies, underdeveloped social abilities,
incapable of self-realization in society, show a tendency to antisocial behavior. That is
why the study of the problem of socialization of the individual is relevant.

The problem of socialization in recent years has been intensively studied by both
domestic and foreign scientists: sociologists, psychologists, teachers, namely: G.
Averyanova, T. Alekseenko, P. Burns, I. Bekh, N. Bibik, L. Bozhovich B. .Bratus,
O.Vashchenko, J.Herbert, S.Hessen, T.Govorun, N.Golovanova E.Durkheim, 1.Zvereva,
S.Kyrylenko, J.Kolominsky, F.Kolberg, J.Komensky, I.Kon, O. Kononko, P. Kulisha, O.
Kuzmenko N. Lavrychenko, M. Lukashevych, V. Moskalenko, V. Orzhekhovska, T.
Parsons, J. Pestalozzi, U. Thomas, M. Shibutani.

The term «socialization» was introduced by the American sociologist F. Giddinson
in 1887 in his book «The Theory of Socialization»?®, He defined the essence of this
process as «the development of the social nature and character of the individual,» as «the
preparation of human material for social life». In general, it should be noted that this term
was actively included in the pedagogical and psychological literature in the 50s of the
twentieth century. The concept of «socialization» (from the Latin socialis — social) is
increasingly used as a scientific category by representatives of a wide range of sciences —
philosophy, sociology, psychology, political science, pedagogy and others.

It is known that the term socialization is often understood as a process that is
necessary for a person to acquire certain skills to achieve a full life in society. Unlike other
living beings, whose behavior is biologically determined, man as a biosocial being needs a

process of socialization in order to survive.

213 HanionansHa JOKTPHHA PO3BHTKY OCBITH. Pexxnm JIOCTYITy:

https://zakon.rada.gov.ua/laws/show/347/2002#Text
214 3akon Vkpainu «IIpo ocsity». Pexum goctymy https://zakon.rada.gov.ua/laws/show/2145-19
215 Giddings, F.H. (1897). The theory of socialization. Macmillan.
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In scientific research, socialization is seen as a process of entering the individual into
society, mastering the value system of society, skills of interaction with other people,
compliance with established norms and rules. To date, scientists have not reached a
consensus on the definition of the term «socialization», discussions around this concept
indicate its complexity in developing a holistic theory of socialization as a phenomenon
and process (See Table 1).

Table 1

Interpretation of the definition of «socialization» in the literature

N. M. Bibik?® Socialization is a two-way process through which the individual,
on the one hand, assimilates social experience, integrating into the social
environment, the system of existing connections, on the other - actively
reproduces these connections, realizing himself as a person. At the same
time, the socialized individual not only adapts to the circumstances of
the environment, but also learns to know the world, interact with it,
acquire the position of the subject of social life during his activity and

self-development.

Zozulyak-Sluchik R.V.2Y Socialization — the development (education) and self-realization of
man throughout life in the process of assimilation and reproduction of

the culture of society.

Lukashevich M.p.?8 Socialization — the process of assimilation by a human individual
of a certain system of knowledge, norms and values that allow him to
function as a full member of society; includes both purposeful influence
on the personality, and the spontaneous, spontaneous processes

influencing its formation.

N.D. Nikandrov and S.N. Socialization involves multifaceted and often multidirectional
Gavrov?® influences of life, as a result of which a person learns the «rules of the
game» adopted in this society, socially acceptable norms, values,

patterns of behaviors.

216 Bi6ik H. M. CTpyKTypa i 3MiCT COLialbHOI KOMIETEHTHOCTi// POpMyBaHHs IIPeIMETHUX KOMIETEHTHOCTEl B
yuHiB mo4atkoBoi mkonu: MmoHorpadis. K. Ilenaroriuna nqymka, 2014. C. 50 — 64.

217 OcHoOBH comiamizalii 0COGHCTOCTI : HABYANBHMI TOCIOHHK IS CTYACHTIB BUINNX HABYAIHHUX 3aKIadiB /
P.B. 3o03ynak-Ciyauk. — IBaHO-®Ppankiscsk : HAIP, 2015. - 218 c.

218 JlykameBna M.II. Comiamizamis. BuxoBHi MexaHi3mu 1 TexHONOrii: HaB4.-merof. [locionmk. — K.: [3MK. —
1998.

219 I'aBpos C.H., Hukaunapos H.JI. O6pa3oBanue B mporecce conuanu3armu tnaaoctd //Bectank YPAO — 2008.
- No5. — C.21.
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Goncharenko S.U. 2% Socialization is the individual’s acceptance of group norms, the
individual’s acceptance of beliefs, values and norms of higher or lower
status, characteristic of groups in which membership the individual
seeks.

Emil Durkheim 22 A society can survive only when there is a significant degree of
homogeneity among its members. Therefore, it seeks to form a person

«in his own image».

T. Parsons 222 Socialization as «internalization of the culture of the society in
which the child was born», as «mastering the requisites of orientations
for satisfactory functioning in the role». The universal task of
socialization is to form in «newcomers» who enter society, at least, a
sense of loyalty and, at most, a sense of devotion to the social system.
According to his views, a person «absorbs» common values in the

process of communicating with «significant others».

Talmen 1., Marotz-Baden The process of socialization of the individual was considered as a
R., Pindas P.?% successive course of three stages: the preschool period, the period of
involuntary existence of the child, which is dominated by play activities.
The second stage — a period of active knowledge of the child’s life, its
laws and requirements. The third stage — the stage of completion of its
formation — is the process of self-education, extracurricular and

university education.

|. Con?? The set of all social processes through which the individual learns
and reproduces a certain system of knowledge, norms, values, which
allows him to function as a full member of society «in the real process of
socialization, individuals do not just adapt to the environment and learn
social norms and rules. ready-made, but also master the science of
creating something new, transforming themselves and the world around

them».

Psychological dictionary In the psychological dictionary, socialization is seen as a process

225 and result of assimilation and active reproduction by an individual of

220 Toguapenko C.VY. Ykpaincbkuii neparoriunuii ciosnuk. — K., 1997. — 375c.

221 Miopxreiim D. Metoz conuonoruu. Kues; Xapekos, 1899. C. 12-13.

222 parsons T. The Social System. Glencoe, 1952.

223 Tallman 1., Marots-Baden R., Pindas P. Adolescence Socialization in Cross-cultural Perspective: Planning for
Saocial Change. N. Y., 1983.

224 Kon U. C. B monckax ceds: TMYHOCTD M e camMoro3HaHue. M., 1984,

225 [Teuxomoriaamid cnoBHUK / ABT.-yknaa. B.B.Cunssebkuii, O.11.Cepreenxosa/ 3a pen.. H.A.TloGipuenko
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social experience, the system of social ties and relations in his own

experience.

Mustaeva F.A.2% Socialization is considered within the concept of the
phenomenology of development and existence of the individual,
according to which the individual existence of man is defined both as a

social unit and as a unique personality.

Socialization is influenced by a large number of circumstances and factors, namely:
the state, society, family, informal groups, the media, religion. Socialization is carried out
throughout a person’s life, divided into primary (socialization of the child within family
ties) and secondary (socialization within social institutions, social contacts outside the
immediate environment of the child). This is because the living conditions of man, and
hence himself, are constantly changing, requiring entry into new social roles, changes in
status, sometimes radical.

According to the most common definition, socialization is the process of an
individual’s entry into society as a result of his active assimilation of social experience,
social roles, norms, values necessary for successful life in this society. In the process of
socialization, a person develops social qualities, knowledge, skills, relevant skills, which
allows him to become a capable participant in social relations. Socialization occurs both
under the conditions of natural influence on the personality of various circumstances of
life, and purposeful formation of the personality. Due to human activity, his way of life,
the reflection of his social reality turns into a complex two-way interaction of personality
and social life. A complex process of interaction with each other and is a source of
development and formation of the individual. The activity of the individual is conditioned
by the human need to belong to society, to perceive, evaluate and comprehend it, to
identify oneself with one’s people, a specific social group.

Social reality, socio-psychological phenomena arise as a reflection of various forms
of communication. But the formation of socio-psychological type occurs primarily
through their own experience of communication in direct social contacts, where a person

Is influenced by the microenvironment, and through him — and the macroenvironment, its

226 Mycraesa ®@. A. CoumanbHas Mearoruka: yaeOHuk 1ist By3oB. M.; Ekarepun6ypr, 2003.
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culture, social norms and values. A person joins one or another group often in order to
become a part of it, to comprehend the feeling of «We» and the feeling of «I» among the
«We», which deprives loneliness, gives a sense of strength and confidence, encourages
influence on social life. in the group in the process of interpersonal contacts, contributes to
the acquisition of individual experience. Thus, the two-way process of socialization
involves the assimilation of social experience by the individual by entering the social
environment, the system of social ties and the active reproduction of such ties. That is, a
person not only adapts to the conditions of society, elements of culture, norms that are
formed at different levels of society, but also transforms them into their own values,
orientations, attitudes through their own activity.

In other words, it is a two-way interdependent process of interaction between man
and the social environment, which involves both its inclusion in the system of social
relations through the assimilation of social experience and their independent reproduction,
during which a unique personality is formed??’.

Scientists distinguish between two types of social adaptation: active and passive. In
the process of active adaptation, the individual seeks to interact vigorously with the
environment, to influence its development and change, to overcome difficulties and
obstacles, to improve social processes. In passive adaptation, the individual does not seek
to change the surrounding reality, passively accepts existing norms, assessments, methods
of activity, weakly mobilizes biological and psychological resources for adaptation in the
social environment.

Analysis of different concepts of socialization shows that it has two components:

1) the process of adaptation (adaptation) of man as a biological being to life in
society (assimilation of social norms and cultural values of the society to which he
belongs, inclusion in social practice); it occurs mainly in the early period of human life —
in childhood, adolescence, adolescence;

2) the process of personality formation - the development and self-change of man in

the process of development and reproduction of culture, which occurs at all ages.

221 3o3ymak-Cnyunk P. B. OcHoBu cormiani3arii 0cCOOMCTOCTI : HaBYANBHUN TMOCIOHWK U CTYACHTIB BHIIAX
HaByanpHUX 3aknanis / P. B. 3o3ymsak-Cnyunk. — [Bano-®pankisesk : HAIP, 2015. — 218 c.
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Socialization occurs under the influence of a huge number of different conditions
that in one way or another affect the development of people. These conditions are called
factors (factors). To date, not all of them have even been identified, and for obvious
reasons, not all have been studied. We know quite a lot about some of them, little about
others, and almost nothing about the third. According to A. Mudryk®?, four groups are
most generalized.

The first — megafactors (mega — very large, global) — space, planet, universe, which
in one way or another through certain groups of factors affect the socialization of all
inhabitants of the Earth.

The second — macrofactors (macro — large) — country, ethnic group, society, state,
which affect the socialization of residents in certain countries (this influence is mediated
by two other groups of factors). Country, state — are concepts adopted to distinguish
people who live within certain territorial and administrative boundaries and are united by
each other for historical, socio-economic and psychological reasons. The specifics of the
country’s development, the state is determined by the most important personalities of
socialization of the population, especially young people

The third group — mesofactors (intermediate) — the conditions of socialization of
large groups of people, separated by location and type of settlement in which they live
(region, city, town); by belonging to the audience of certain mass communication
networks (radio, television, etc.) and to certain subcultures. Regional conditions are
conditions that are characteristic of people of their socialization, living in a particular part
of the country, state and have distinctive features.

Microfactors directly affect specific people - family, home, micro-society, peer
groups, educational social, public, private and religious organizations.

In order to implement the socializing process, the teacher must have the mechanisms

of socialization, the choice of which is based on certain principles of this process:

228 Mynpuk A. B. CommanpHas memarormka : yue0. [mis ctyn. med. By3oB] / A. B. Mympuk; mox pen.
B.A.Cnacrenunna. — [3-e w3, ucnp. u gom.]. — M. : U3natensckuit nentp «Axamgemus», 2000. — 200 c.
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— the principle of systematization, which provides for the impact on the individual of
both micro and macro environments that interact closely, interact and mutually determine
each other;

— the principle of activity, which determines the active interaction of the individual
with other people, which the individual enters in the course of activity and
communication, ie there is a continuous holistic process of assimilation of objective reality
by the individual through inclusion in the activity;

— the principle of bilateral interaction of the individual and the social environment,
the interdependence of the process of entry of the individual into the system of social
relations and at the same time their reproduction in the system of family, social,
educational, industrial, etc. connections;

— the principle of personal activity and selectivity, which allows us to consider a
person not as a passive link in the socialization process, but as a person who can actively
act and independently choose the social conditions of their own development and form
their own «I», based on vision of ideals and beliefs.

The process of socialization of primary school students is one of the urgent problems
of modern pedagogy, because it is the initial stage of school socialization. The
socialization of a child is a long and very complex process. On the one hand, any society,
first of all, is interested in the fact that every child, having accepted and mastered the
system of social and moral values, ideals, norms and rules of conduct, could live in this
society, become a full member. On the other hand, the formation of the child’s personality
Is greatly influenced by various spontaneous, spontaneous processes occurring in our
lives??®,

According to socio-psychological research, the younger school age is sensitive to the
process of socialization. This is an important stage in the life of the child, associated with a
significant restructuring of the logic of psychological development, with the formation of
a new type of leading activity (from play to learning, where the decisive factor in

socialization is mastering learning activities, developing compulsory school skills).

229 Marseea O.H. O cormanu3aniy MJIaINIAX IIKOIFHUKOB B coBpeMeHHbIX ycioBusax // W3secrus TITTTY
mM.B.I".benurckoro. ObmectBenHsie Hayku. - Ne16(20).2010.- C.156.
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interpersonal relations at school), with the acquisition of the first socially significant role —
the status of a student with his range of rights and responsibilities to society. Due to this,
the emotional and social life of the child develops, his idea of himself and what others
think of him is formed.

The main functions of the school as an educational organization in the process of
socialization can be considered according to the author A.V. Mudryk:

— human involvement in the culture of society;

— creating conditions for individual development and spiritual value orientation;

— autonomy of the younger generations from adults;

— differentiation of pupils with counterparts with their personal resources in relation
to the real socio-professional structure of society?%.

The tasks of the primary school teacher and social educator at this stage are:
«approval, adjustment and development of the basic system of life relations and
orientations, sensuality, intelligence and will, formation of inclinations and preferences,
social instincts and passions, satisfaction of needs and interests»?3!,

Sociologists, psychologists, teachers identify the main conditions and factors of
socialization of junior high school. According to research by scientists, the main
conditions for effective socialization of the child are:

1)  emotionally comfortable atmosphere in the classroom;

2)  children’s mental health;

3) favorable conditions for the child’s socialization, ensuring his psychological
comfort in the team;

4) organization of psychological and pedagogical monitoring of indicators of
development, health and upbringing of children;

5) close contact between teachers and parents;

6) formation of partnership cooperation, readiness to work in the socially-oriented

direction.

230 Mynpuk A. B. ConmanpHas memaroruka : yae0. [mis cryn. nen. By3oB] / A. B. Mynpuk ; mon pen. B. A.
CnacrenuHa. — [3-e w3, ucnp. u goi.]. — M. : Usmarensckuii entp «Akanemus», 2000. — 200 c.
231 Mynsap H. Oco6auBocTi comianizanii yaHs No4aTKOBMX KJIaciB Ha ypokax «S1 y cBiTi» AKTyaJbHi MUTaHHS
rymaniTapaux Hayk. Cepis Ilegarorika. Bum.10, 2014.
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Sigmund Freud®®? proposed the concept of mechanisms of socialization of the
individual (Scheme 1):
Scheme 1.

Mechanisms of socialization of the junior schoolboy

Mechanisms of socialization

—

Feelings of shame and

Imitation Identification .

l l gulllt
conscious attempts assimilation by negative mechanisms
by a child to copy children of of socialization that
and imitate the parental behavior, prohibit and suppress
behavior of adults social values and certain patterns of
and friends norms as their own behavior

However, the social situation of children’s development has changed over the last ten
years. In the late 90’s, the school was the main source of information for the child about
the world, man, society, nature. Currently, the media, the Internet significantly affect the
formation of children’s picture of the world. Increasing the amount of information, which
is often aggressive, unsystematic, has a negative impact on the child’s psyche, his personal
development.

Researchers emphasize a number of fundamentally new social practices and
technologies of social interaction in the information society. Among them — new forms,
styles and meanings of social life, value priorities, features of interpersonal relationships; a
new style of social behavior, which is defined as «information and communication», the
emergence of new social connections — network communities, etc®®,

Education should result in a kind of readiness for life: the ability to act, make

decisions, distinguish between good and evil and choose their place in these moral

232 Sigmund Freud Group Psychology and the Analysis of the Ego. WW Norton & Co, New York, United States,

1990.
233 Kysmenosa T. SI. UTeHue Kak HMHCTPYMEHT COLMANM3allM¥ JIHYHOCTH B IU(pPOBYIO smoxy//BecTHuk
MI'VKI1,2018. Ne 6 (86). C. 164-170.
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oppositions, build relationships with different people, find the necessary information and
use it successfully. In other words, a modern educated person must be well socialized.

Studies by sociologists and psychologists show that modern children are limited in
communication with each other, with peers. This is due to the high employment of
children in school, interest groups and quarantine restrictions during the Covid 19
pandemic (March 2020 — May 2021). Collaborative activities, games, collaboration with
peers and adults are «limited in time or not available to younger students». Such a
restriction of the child’s life significantly complicates the development of moral and
ethical norms and relationships, complicates the formation of communicative competence,
tolerance, emotional sensitivity, the manifestation of good feelings towards other people.
This factor also slows down the process of socialization, personal growth of younger
students.

Modern children do not participate much in the activities of children’s NGOs,
«deprived of the opportunity to gain experience of collective relationships: cooperation
and mutual assistance, selfless work for the benefit of society». Therefore, the
organization of the educational process in modern school should be «formation of a
conscious system of ideas about the world around us, value social and interpersonal
relations».

L.1. Bozhovych?* considers the primary school age to be the period of birth of the
child’s social «I», where the key moment is the formation of the social position of a
student with a leading educational activity. In the early school years, children are growing
interested in social issues. According to research by NF Golovanova®®, elementary school
students are interested in a wide range of social topics: war and peace, friendship and love,
hatred, conflict and violence, their «I», planning life goals and finding meaning in life,
politics, economics, disease and grief, religion, creativity, different life experiences of
people, social roles, rights and responsibilities of members of society, the importance of

family members and many others.

234 Boxkosuu JI. U. Tpobiembl (OpMHUpOBaHHS JTMYHOCTH: M30paHHbIE TcUXxoiorudeckue tpyast / ITox pen.
J.N.®Denpamreiina. — Mocksa; Boponex: MH-T npakTndeckoit ncuxonoruy, 1995,
2% Tomosanosa H. ®. Ilemaroruka: y4eOHMK M NPaKTUKyM JUIsl aKaJeMHYECKOro OakaiaBpuara. Mocksa:
WznmatensctBo FOpaiit, 2017.
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One of the means of socialization of first-degree applicants is reading. The
socialization of first-degree students through reading is teaching children to use the
examples given in books in problematic situations in order to feel comfortable, confident
and act adequately. According to V. Sukhomlynsky, the socializing potential of reading is
a means of social cognition, in particular: acquaintance with social norms, laws, roles, etc.
It can play an important role in acquainting with certain elements of social activity. He
believed that «in order to prepare a person spiritually for independent living, it is
necessary to introduce him to the world of books»?%,

«Reading creates a kind of balance between the demands of life and the
psychological, physiological and social capabilities of man. Successful socialization
through reading helps to expand the range of life opportunities for children. It involves
mastering a wider range of social repertoires, as reading can act as a means of
internalizing certain norms, positions and roles. Reading can develop a child’s ability to
identify, the ability to distinguish and recognize the emotions and feelings of others, to
compare them with the standards of normative behavior»?¥'.

Globalization processes in modern society could not but influence the transformation
of various aspects of reading activities of both adults and children: reading status,
character, ways of working with text, visual material, reading interests, motives and
incentives for reading. Among the transformational processes in the field of reading, the
change of the reading model attracts attention, which experts associate with a significant
share of reading from the screen, the emergence of «new nature texts», media texts. Along
with the usual, easy-to-read texts on paper, today their «niche» is confidently occupied by
electronic texts placed on the screens of mobile devices on the Internet. As we can seg, in
the XXI century, in the conditions of intensive development of information technologies,
appearance of various media resources, reading, which for a long time was considered as a

way of interesting leisure, was considered quite a prestigious occupation?®,

236 Cyxommuucekuii B. O. BuOpani Topu : B 5 1. Kuis: Pax. mkona, 1976.

237 YyraHHs K BaXIMBHIL 3aci6 coriamizanil quTrHM: aktyamizamis mormamis B.O. Cyxommuaeskoro/ JI Barmixka,
I' Ilenrok // InnoBatuka y BuxoBausi, 2019. - Bum. 10. - 137-143/
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O0COOMCTOCTI TUTHHU B YMOBax chorojmeHHs: Matepiamm BceykpaiHChkoi HayKOBO-TIPAaKTHUHOI KOH(epeHmii 3
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This situation encourages rethinking the functional role and tasks of children’s
reading in the information society, finding new learning technologies for semantic
reading, critical thinking, interpretation of textual information, development of positive
motivation to read, increasing attention to the development of reading guidelines®®.

Compared to previous generations, modern children read very little in Ukrainian,
English and even more so. Videos, the Internet, television displace reading as a cognitive
and artistic and aesthetic value. The low reading culture of modern primary school
students leads to difficulties in learning and development of logical thinking and
imagination, which entails the impossibility of semantic analysis of texts of various
genres, the inability to form an internal plan of action. It is known that the impact of
fiction on a person, especially a child of primary school age, is huge. D. Likhachev wrote:
«Literature gives us a colossal, huge and deep experience of life. It makes a person
intelligent, develops in him not only a sense of beauty, but also understanding —
understanding of life, all its complexities, serves as a guide to other eras and to other
peoples, opens the hearts of people to you. In short, it makes you wise?*%. Under the
guidance of the teacher, children begin to learn the content of basic forms of human
culture (science, art, morality) and learn to act in accordance with the traditions and new
social expectations of people.

Ukrainian scientist O. Martynenko?*! notes that against the background of declining
children’s interest in reading, attention should be paid to more careful selection of
children’s works for lessons with children’s books and family reading in terms of
broadcasting social experiences, developing interesting forms of interaction with them in
the context of positive motives. to reading activities. Despite the pressure of various means
of electronic products and the active interaction of children with them, literary works

remain a constant factor in the socialization of the child’s personality.

239 Tak camo.

240 JTuxaues JI. C. IMuckMa 0 106pom 1 npekpacHom /Coct. u obmas pea. I'.A.Jlybposckoit. — Uz, 3-e. — M.:
Her. nur., 1989.
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An environment in which the child’s close environment treats reading as a value is
crucial for becoming a competent reader. After all, the earlier children become interested
in reading, the more qualified the child grows as a reader, and then is formed as a
successful person with high intellectual potential. In the context of socialization of
students, the texts of works should be value-oriented, namely: contain evaluative
statements of the author, characters about certain phenomena, events, reflect the cultural
stereotypes that exist in society; to promote a more conscious, active, purposeful
development of cultural values and understanding of social norms. By mastering the ways
of character relationships in children’s works, students have the opportunity to
imaginatively put themselves in the place of another person, to understand his feelings and
thoughts; the more the child is familiar with possible patterns of behavior, the better he
adapts to the conditions of the social environment.

The communicative function of children’s literature helps readers understand the
relationship with many areas of society; to get acquainted with the cultural values of
people of different epochs; they preserve invaluable human experience and pass on
important knowledge created by mankind to future generations. Any text is
multifunctional and has its own focus. Socio-psychological functions of reading, directly
related to the needs, interests, goals of children, determine the range of their reading
interests, preferences, hobbies, influence the process of personality formation in
general®*,

For example, today we observe in a large part of students the desire for self-
knowledge, self-development, self-improvement, expansion of their worldview, ambitious
attitudes to become famous and successful people in the future. In reading, such students
are interested in cognitive literature in various fields of knowledge and language of
writing, namely: children’s encyclopedias, reference books, dictionaries, book series
«Cool knowledge for knowledge», «School Without Boredom», «How It’s Arranged.
Works» , «How It’s Arranged. Smartphonesy», «Diary of a Weak», etc., to read books in

242 Maptuaerko B.O. UnraHHs sk YMHHUK coIlianizamnii Monoamoro mkoispa L{inHicHa ckiagoBa coriamizarii
0COOMCTOCTI JOWTHHM B YMOBax ChOrofieHHA: Marepiamn BceykpaiHCbkoi HayKOBO-TIpakTH4HOI KOH(epeHmii 3
MDKHapogHoro ydactio. 23 kBiTHA 2020 p., M. Juinpo, K3BO «/JAHO» AOP» / Hayk. pen. B. B. Cuuenxo, O. B.
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the series» Life of outstanding children», «Little about big», «Outstanding personalities:
biographical essays for children», «7 habits of extremely effective people», «Creative
confidence. How to unleash your potential», «A Bliss Bakery Story. Sweet Why Do We
Wear Clothes?» , «So many things», «Beauty school. Nature», «Charming «Wish
Bookstore»». The interest in reading is due to socially significant motives related to the
determination of such children of their place in the future life, the attitude to knowledge as
an important value, the desire for intellectual and physical self-improvement.

Thus, reading fiction, contributes to the socialization of students, understanding of
life, active entry into the world. Education at school should go only through the joint
activities of adults and children, children with each other. In this case, education in
principle can not be reduced to any one type of educational activity, but must cover and
permeate all activities: educational (within different educational disciplines) and

extracurricular (artistic, communicative, sports, leisure, labor, etc.).
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PO3ALI I

MPOPECIMHA JISAJIBHICTD NEJATOT' A
B YMOBAX IUBEPCU®PIKOBAHOI'O
OCBITHBOI'O CEPEJOBHILA
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3.1. OCOBJMUBOCTI OPTAHIBAIIIl IHOOPMAIITHO-OCBITHHOI'O
ITPOCTOPY ¥ 3AKJIAJI 3ATAJIbHOI CEPEJIHBOI OCBITH:
YIPABJIHCHKHI ACIIEKT
JT10606 ®enuax, Bikmopia I'envouy

CyuacHe CyCHiIbCTBO XapaKTepU3yeThCs MPUCKOPEHUM IporpecoM. IHdopmartiiiHo-
KOMYHIKAI[IHI TEXHOJOrll BUKIMKAIOTh 3aKOHOMIpHI 3MIHM B JKHUTTI JIIOACTBA 1
CTOCYIOThCS BCIX cep AIIIbHOCTI, 30KpeMa i OCBITHBOI, SIKa BOAHOYAC CTA€ OCHOBOIO M
HIepelyMOBOIO PO3BUTKY CycHuIbCTBa. Came TOMY BayKIMBUM 3aBIaHHAM OCBITH y XXI
CTOMITTI € (pOpMyBaHHSI HOBUX MPOQECIHHUX KOMIIETEHTHOCTEH TIe/1aroriB, MOB’ I3aHUX 31
CTPIMKHM PO3BUTKOM IIU(PPOBOT0 CYCIUILCTBA.

Po3BuTok iH(opMaIliiiHO-KOMYHIKAI[IMHUX TEXHOJOTH, iX CTPIMKE MPOHUKHEHHS Yy
chepy OCBITH BH3HAYa€ PO3BUTOK HABYAIBHUX 3aKiadiB. CTBOpEHHS €IMHOTO
1H(OpMAaLIITHOTO MPOCTOPY Hapasl € BXKIIMBUM 3aBJJaHHAM PO3BUTKY CYy4aCHOTO 3aKJIaay
OCBITH, JJIi BUPIIICHHS SKOTO TIOBHHEH OYTH 3aIiSHUH HAyKOBO-METOIUYHHA,
iHpOpMAaIHUNA, TEXHOJIOTIUYHUM, OpraHi3allifHO-YIIPABIIHCEKUNA Ta  IeJaroriYHuil
[IOTEHIIAJT [IIKOJIH.

®opmyBaHHs TpodeciiiHOT KOMIETEHTHOCTI TIefarora po3rIAaeTbCs HHUHI SIK
HEBiI'€MHA CKJIagoBa pe)OpMH CHUCTEMHU BHIIOI OCBITH B IIJIOMY, OCHOBHA MeTa SIKO1
nependavyae MAroTOBKY OCBIYEHOTo (axiBI BiIMOBITHO 0 BHMOTI iH(OpPMAIIHOTO
CYCITUTbCTBA, (OPMYBaHHS HEOOXITHUX 3HaHb, YMiHb 1 HABMUOK TEXHIYHOTO XapaKTepy Ta
(opMyBaHHS OCHOBHHX KOMIIOHEHTIB iH(opMaLiiiHoi KynsTypu?*, CyuacHOMy Iearory
Ui yCHimHOi mpodeciitHOT MisIbHOCTI HEOOXIHO OINaHyBaTH HOBITHI 1U(POBI
TEXHOJIOT1i.

[TinroToBKy (haxiBiisg, TOTOBOTO BHPINIYBaTH Cy4YacHI OCBITHI 3aBIaHHS, HUHI HE
MOXKJTUBO PpO3B’si3aTH 0€3 CTBOPEHHS €IMHOTO iH(POPMAIHHO-OCBITHBOTO IPOCTOPY
HaBYAJIBHOTO 3aKaay. A/pKe came 3 HOro JOMOMOTOI0 MOYKHA TIEPEHTH Ha SIKICHO HOBUH

PIBEHB TIIBUIIICHHS SIKOCTI HABYaHHS i €()eKTUBHOCTI OTO YIpaBIMiHHS. Y 3B’S3KY 3 1M

243 Biopuuenko P. T1. Mix npodeciiiHoro mifroTopkoro Ta kommnerenTHictio / P. T1. Baosudenko / Ynpapiinus
ocgitoto (IkinpauM cBiT). — 2003. — Ne 15-16. — C. 2-3.
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TOCTPO MOCTA€ MPOOJIEMA MIATOTOBKH KOMIIETEHTHHUX IMEAArOriB y MUTAHHIX OpraHizauii
Ta ynpapiHHA 1H(GOPMAIIIITHO-OCBITHIM MMPOCTOPOM 3aKJIay 3arajibHOl CEPEIHbOI OCBITH.

VY cydacHiil meparoriui pi3HI aclekTd MNpoOsieMu (OpPMYBaHHS KOMIIETEHTHOCTI
daxiBiiB cramu npeaMeroM gociimkeHHs B. Bapkaci, O. bimk, . Bormanosoi,
A. borym, 1. bounapenko, A. boganwoBa, H. bocak, M. Bacunbeoi, C. BirBuiipkoi, O.
Bosntok, JI. T'omoBanuyk, O. Jlybacentok, A. XypasnwoBoi, JI. Kapnosoi, H. Kiuyk, C.
Kozak, 3. Kypmsaua, M. JleBkiBebkoro, A. Mapkosoi, O. [lometyn, JI. IlyxoBcbkoi, C.
CagenneBoi, O. CaBuenko, H. Caenxko, C. Cucoeroi, JI. [llepuyk Ta iH.

OpHi€r0 3 HaWBKIIMBIIIMX Y CTPYKTYpl NMpogeciiHoi KOMIETEHTHOCTI TeJlarora €
oprasizaiiifHa KOMIIETEHTHICTb, C(hOPMOBAHICTb SIKOI JI03BOJIUTH MalOyTHIM Iejaroram
HaAJIOKHUM YMHOM OpraHi3yBaTH SIK JALUIBHICTh YYHIB, TaK 1 CBOIO BiacHy. [lutanns
OpraHi3aTopchbKoi IISUTBHOCTI HE € HOBMM Yy TMeaaroriui Ta mncuxojorii. IIpoOGnemy
(dopMyBaHHS OpraHi3aTOPCHKUX YMiHb Yy MailOyTHIX QaxiBIiB JOCTIKyBaIun M.
Kypoukin, M. MakcisnoB, B. CamopoBchka Ta 1H. Pi3HMM acmekTam 3a3HaueHOi
TSUTBHOCTI  TIpHcBsiueHo Takok mparii @. ['onobomina, M. JleitoBa, H. Ky3pMiHoi,
N. Hixonenko, JI. CaBuenko, b. Teruiosa, O. Illep6akoa Ta iH1I.

Opnak, mpoiiec oprasizaiii e()eKTUBHOTO 1H(POPMAIIHO-OCBITHBOTO MPOCTOPY Y
IIKOJIi TOTpeOye HE TUIBKM HAsBHICTh KOMIIETEHTHHMX (haxiBIliB, aje 1 3aTHICTH
YIPAaBIATA IUM TIporiecoM. Teopis KepyBaHHS, IO BUPINIyE 3aaady 3a0e3NedeHHs
e(eKTUBHOCTI YIPABIIHCHKOTO MPOIECy, MPEACTaBICHA B MpaIliX TaKUX BITYM3HIHHX
BUYCHUX, K B. Adanacwes, C. Konnpartsena, B. Kpyrenpkoro, B. [1lanaes Ta iHmmx.

JlocmimkeHHio TpoOsieM BIPOBAPKEHHS 1HGOPMAIIHHIX TEXHOJIOTIM Yy OCBITHIO
rajgy3b TPUCBSYEHI mpaill HU3KM HaykoBiiB: II. Artamauyka, B. bukoBa, T. Bpayna,
I. 'aBpunienko, [I'. l'opmifiuyk, P.T'ypeBuua, IO.Kyka, I 3axapoBoi, M. PoGepr,
O. CokomnoBa, B. frynosa, 0. SIkoBenka Tta inmi. BukopucranHio iH(oOpMaIiitHO-
KOMYHIKAIIIMHUX TEXHOJIOTIH opraHizamii iH(GopMaIiiifHoro 3a0e3MeYeHHs] B CyYaCHHX
JOCHI/DKEHHSIX 3 TEOpii YNpaBIiHHS MPUIUIETbCS Benwka yBara. [llmsxu BupimeHHs
JaHOi MPOOJIEMU TPOCTEKYIOTbCA B mHpaisix (axiBIIB-MPAKTUKIB 3 BUKOPUCTAHHS

KOMIT'FOTEpHUX TporpaM y JBUIBHOCTI IIKUTbHOTI aamiHicTpanii  T. Aliekceesa,
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1O. AmenbkoBry,  I'. AmineBa,  E. boposcekoi,  JI. 3apeupkoro, M. Kyinup,
T. JIurBuaenko, O. CaMCcOHOBA Ta IHIIHX.

CropusHHs  popMyBaHHIO 1H(OPMAIIMHO-IM(POBOI KOMIIETEHTHOCTI BCEOIYHO
PO3BHHEHOI JIIOAWHU CHOTOJHI IPYHTYETHCS HA Cy4aCHOMY 3aKOHOJABCTBi, 30KpeMa Ha
3akoni Ykpainu «[Ipo HarmonansHy nporpamy iHpopmatu3zanii», 3akoHi Ykpainu «IIpo
OcHoBHI 3acany po3BUTKY 1H(OpMaIHHOrO cycnuibecTBa B YKpaini Ha 2007-2015 pp.»,
n. 3: «HaJaHHS KOXKHIM JFOAMHI MOXJIMBOCTI JUIsl 3700YTTSl 3HaHb, YMIHb 1 HABHUYOK 3
sukopuctannam IKT i yac HaBYaHHS, BUXOBaHHS Ta MPOoeciiiHoi maroTopkm» >4,

VY3arajibHIOIOUM  JTOCTPKEHHS HAyKOBINB, HAaMH BHUSBJICHO, 1[0 OpraHizaiis
Cy4acHOro iH(pOPMAIIfHO-OCBITHROTO IMPOCTOPY Ta SKICHE MOTO YIPABJIIHHS CIIPHSITAME
3MiHI OCBITHBOI CHTyallli y 3aKjgajl OCBITM 3aBISKU 1ii OCMMCICHOCTI, OUIBIIOI
BU3HAYCHOCTI Ta IIJICCTIPSIMOBAHOCTI.

JIoCHiKyIOuM  €IEMEHTH CKJIQJHOI CUCTEMH  1H(OpMAIiiHO-KOMYHIKAIIIHHUIX
TEXHOJIOTIM OpraHi3allii HaBuYaHHs, CJIiJI HArOJOCUTH, IO B OCBITI BaXKJIMBOKO YMOBOIO
YCIIITHOI 1HTETparii TeXHONOTiH € mpodeciiiHa MmAro