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The purpose of the paper is to reveal the role of a foreign language communicative culture of a modern teacher as a means of socialization,
academic mobility, and multicultural education of students in the context of the tasks of the "*New School" concept.Research results. On the basis of the
analysis of domestic and foreign scientific sources, the essence of the foreign-language communicative culture as a structural component of the basic
pedagogical culture and means of raising the professional level is revealed. Applied character of the phenomenon is explained under investigation in
the conditions of the polyethnic environment of life and the educational space of modern schoolchildren.The scientific novelty of the research is to
identify the tasks of reforming the secondary school in Ukraine, the realization of which is correlated with the foreign-language communicative culture
of a modern teacher.Practical meaning. The role of the foreign-language communicative culture of a modern teacher in the context of the tasks of the
"New School" concept is defined in three aspects: as a means of socialization, academic mobility, and multicultural education of students.
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PECULIAR FEATURES OF FOREIGN LANGUAGETRAIN IN GOFTHEFUTURENON-
PHILOLOGICAL SPECIALTIES TEACHERS

The article is devoted to the issue of foreign language training of the future non-philological specialties. The objectives of this process have
been defined, namely: mastering of the necessary amount of knowledge and skills; the formation of the ability to perform professionally focused
intercultural communication; development skills for free and adequate understanding and creation of peculiar speech utterances.The contentual
directions of foreign language training have been given, including the formation of professional competence components: speech competencies
including listening, speaking, reading writing and translation competencies; linguistic competency, which means the knowledge of language material,
formedness of receptive and productive skills of its implementation: linguosociocultural competency, the main components of which are sociolinguistic,
sociocultural and social competences. The active learning methods that are used to form the foreign language competence of non-philological
specialties students have been shown, to which belong: imitational, as a rule, presupposing professional skills training and are associated with
professional activities modelling, in other words, the situation and the very professional activity are imitated; non-game, presupposing the analysis of

specific situations; decision of situational tasks; exercises, individual tasks performance; game, playing roles (role-play, business game).
Key words: foreign language training, foreing language professional competency, active learning methods, individual work, professional

competency.

Urgency of the problem. Higher education is the cornerstone of
the individual development of personality, as well as it promotes the
formation of intellectual, spiritual and productive potential of the society.
The situation in the field of foreign languages teaching of future
specialists of non-philological specialties has changed under the influence
of recent changes that have taken place in society, - the rating of foreign
language as a discipline has significantly increased. As it has been pointed
out by researchers, that the status of the academic discipline “Foreign
Language" changes, firstly, from the viewpoint of its cultural function,
since the language is not only a source of communicative activity, but
also a means of cognition, formation and transfer of thoughts, feelings
expression, emotional states of human being, means of realization of all
the needs of an educated nation. [4].

The leading aim of foreign languages studying by students of
institutions of higher education of different directions of training is the
foreign language competence of the individual, and the desired result - the
use of a foreign language as an accessible means of communication and
enrichment of professional experience.

Foreign language is considered by the present-day students as a
real means for communication between specialists from different
countries, and a prerequisite for the successful conducting of international
research and development activities.

Therefore, the educational process should pay special attention to
modern requirements for the foreign language activities of a specialist,
especially, it is necessary to take into account the professional specificity,
the focus on the implementation of the tasks of future professional activities
of the graduates, who should "master the skills to speak fluently, without
significant time expenditures to find adequate linguistic means in the their
process of achieving social, academic and professional goals "[2].

Recent research and publications analysis. The problems of
improving the efficiency of foreign language training at a high school
through the provision of a professional and profile orientation have
received adequate attention in the works of G. Barabanov,
O. Bernatskaya, N. Drab, G. Hryniuk, L. Lichko, O. Tarnopolsky; the
concepts and a system of exercises to prepare students for intercultural
interaction have received careful consideration in the works of O. Bihych,
T. Pakhomova, N. Sklyarenko; the independent work and process of

foreign language competences formation have been investigated by
O. Vyetokhov, A. Kozyreva, O. Markheva, O. Tymchenko;the certain
aspects of the formation of foreign-language professional communication
skills of specialists of non-philological specialties have been presented in
the works of A. Astadur’yan, L. Borozenets’, N. Havrylenko,
O.Hryhorenko, M. Yevdokimov, B. Zykov, E. Komarov,
N. Kucherenko, T. Luchkin, YU. Maslov, O. Met’olkina, O. Fadyeykin.

Target setting. It has been noted by scientists, that foreign
language professional communication competence is an integral part of
the training of non-philological specialties students, since it promotes the
productive interaction with the surrounding world, that is, the successful
professional development of a future specialist. Besides, there are
continuous contradictions between traditional and new approaches to
learning, in spite of a large number of studies, the shifting of emphasis
towards the domination of oral teaching to the detriment of written
speech, the disregard of the individual students’ needs in terms of their
foreign language mastering. Therefore, taking into account the changes in
the State standard, the problem of formation of students’ foreign-
language professional communication skills continue to be relevant and
requires further detailed elaboration, which is the subject of the article.

Presentation of basic material of the research. There is a
significant difference, according to the researchers, in the formation of
foreign language competence of students-philologists and those of non-
philological specialties. Thus, in accordance with the Common European
Framework of Reference for Languages, a student of philology must
have the ability to speak fluent without significant time spent searching
for adequate linguistic means in the process of achieving social, academic
and professional goals [6, p. 115],i.e. to have a command of a language at
the level of an experienced user (C1 and C2).

For students of non-philological specialties, the content of
foreign language teaching should be optimized from the viewpoint of the
professionalization level, that is, thematically and professionally oriented.
But narrow professionalization of foreign language training, which is
realized through the formation of thematically and professionally oriented
communicative skills, as experience has proven, does not allow to meet
the professional content challenges to the full extent. Therefore, the
foreign language competence formation is not formally, but content-
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targeted at achieving this goal, which involves the overlaying of foreign
language skills on the professional content area in the performance of
professional tasks [4, p. 86-89].

To the tasks of foreign language training for future teachers of
non-philological specialties belong:

— the acquisition of the necessary amount of knowledge, skills and
skills that determine the degree of maturity of his/her professional
activities, the style of professional communication and his personality as a
bearer of certain values, ideals and professional consciousness [6, p. 116];

— the formation of the ability to perform intercultural professionally-
oriented communication, to interact with bearers of another culture,
taking into account national values, norms and ideas, to choose
communicatively targeted methods of verbal and non-verbal behaviour
on the basis of knowledge about the science and culture of other peoples
[7, p. 16];

— skills development to freely and adequately understand and
determine certain speech utterances in accordance with the conditions of
social and role situations of professional activity, taking into account the
theoretical regulations and knowledge performing the informational and
communicational function, as well as practical skills providing
perceptually-communicative and interactive-communicative functions of
communication by means of foreign language tools [1].

The contentual orientations of foreign language training have also
been determined, according to which foreign language training
presupposes the following components formation of foreign language
professional competence:

— speech competence, which includes competences in listening,
speaking, reading, writing and translation;

— linguistic competence, that is, knowledge of linguistic material, the
maturity of receptive and productive skills of its usage;

- linguistic and socio-cultural competency, the main components of
which are sociolinguistic, socio-cultural and social competences [8, p.13].

The ultimate objective of the foreign language training should
correspond the general ideas of students about their future professional
activity (thingness of activity), stimulate the appropriate measures of the
students' need for foreign language studying (proper substantiation of
activity), harmonize the educational activity with the student's personal
goal in a foreign language (desirability of activity), as well as up-to-date
understanding of the necessity to study a foreign language as a guarantee
of becoming an educated, cultural, professional, competitive and
successful person (awareness of activity).

Thus, the student is considered as an active personality, who in
certain circumstances should be able to solve both general cultural and
professional tasks by means of a foreign language.

Today, social experience is the main source of content for the future
professionals training.

The following four elements, as the experience of cognitive activity,
the result of which is knowledge, the experience of reproductive activity,
the methods of implementation of which are skills and abilities, the
experience of creative activity, represented in the form of problem-based
situations, and the experience of the emotional and value relationships
implementation should accordingly be the main components of the
foreign-language professional training content of future non-philological
profile specialists in higher educational establishments [5, p. 112].

Therefore, in order to activate these elements, the appropriate choice
of organization form, methods and means of training should be underlain
in the content of students’ foreign language training.

Such specifications require the inclusion in foreign language training
the ability to compile letters in a foreign language of professional content,
fluency in language (speaking and listening), adequate translation skills,
complicated complex skills for conducting operative bibliographic search
and review, preparation and conducting of business conversations and
speeches, compilation and conducting business documentation, using
paralinguistic elements [10, p. 90].

Nowadays, higher education establishments are trying to use
diversified, depending on the initial level of foreign language, students’
training programs, specialized and socio - political periodicals in a foreign
language, designed to implement the connection of the foreign language

teaching practice with specific disciplines and the needs for further career
growth. The thematic compliance of the curricula of the profile
disciplines helps to form the semantic field of the specialty. The
saturation of texts with special technical vocabulary and terminology
allows learning the special professional terms of the specialty. The profile
informational saturation and the novelty of information lead to an interest
increase in the studied material [9, c. 151-154].

The formation of the necessary professional skills for the future
teachers of non-language specialties, which are provided by qualification
characteristics, promotes the usage of objectives and techniques that help
to stimulate the mental activity. This approach allows to create
preconditions for acquisition of meaningful knowledge, realization of
intellectual actions and operations (such as analysis, synthesis,
comparison, forecasting, etc.), which are widely used in the further
application of the obtained, during reading, information.

In the course of foreign language training the future specialists
receive speech, behavioural and specific skills: skills for everyday office
communication, for conducting business negotiations and presentations,
as well as business correspondence and preparation of business
documents [5, c. 112-113)].

Foreign languages learning of future teachers of non-philological
specialties are understood as the teaching of intercultural communication,
which is indispensably linked with the use of modern methods. In other
words, it is necessary to introduce such foreign language training
methods, which will allow to achieve the higher level of specialists’
training through the integration of the linguistic and professional spheres
[3, c. 88]. The point at issue is about the introduction of active learning
methods that encourage the student’s and teacher’s active participation in
the interaction during the learning process, promote the students' creative
abilities development, thinking and the ability to reorient in a modern
society, as well as allow them to focus on group and paired work
activities.

In order to form the foreign language competence of the non-
philological specialties students during the foreign language classes,
according to our reckoning, it is meaningful to use such active teaching
methods as: simulations which usually include training of professional
skills and skills related to the professional activity modelling, in other
words, simulated both the situation and the professional activity itself;
non-gaming, providing for analysis of specific situations; the solution of
situational tasks; exercises, the performance of individual tasks; playing,
role-playing (role play, business game) [3, ¢.89].

The modernization of students' foreign language training is, in
our opinion, also associated with the increase of the cognitive autonomy
role of each participant in the educational process, which is the means of
raising the awareness and effectiveness of knowledge, an indicator of the
intellectual development of those who study.

This can be achieved through the precise planning and
organization of students’ classroom and independent work, through the
usage of creative tasks, defined forms and methods of work, as well as
through detailed methodological —guidelines on the course,
methodological guidelines for students’ independent work in various
types and forms, methodological operation manuals and
recommendations for individual topics, types and forms of the tasks.

The ability to organize their cognitive activity independently and
reasonably, from setting goals to obtaining and evaluating the result,
should become relevant for each student.

In this regard, the encouragement and, even the encouragement
of students to develop their own cognitive autonomy, we consider, as a
guarantee for further professional self-improvement of the specialist,
since the knowledge acquired at higher school requires periodic renewal,
due to the dynamically changing reality and new scientific knowledge
accumulation.

In the process of extracurricular individual activity, one of the
most effective means of foreign language training of the non-philological
specialties, in our opinion, is reading of the authentic texts in the
specialty. In the process of foreign language learning for professional
purposes, the authentic text, acting as a learning one, has its advantages.
The main one is that it contains not only valuable content base, from a
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professional view point, but also, it is the source of the normative foreign
language for professional purposes, as well as the context of speech
activity. That is, the authentic educational text, as a means of
communication, in itself, carries both, the useful information for a future
specialist, as well as basic linguistic blocks of a particular foreign
language. The authentic fragments of the verbal row of the text reflect the
functioning of the linguistic units in corresponding situations adequately.

Characteristic features of the authentic educational text for
professional purposes are communicative integrity, professional
orientation, meaningfulness, situational compliance, and subordination to
the language standards of the original language.

Conclusions.Hence, the necessity of the professionally oriented
content of foreign language training for students of non-philological
specialties is determined by the requirements of society for the competent
specialists training and follows from the objective legitimate connection
between the content of teaching and modern educational concepts,
between the objectives of foreign languages learning and the general
objectives of professional training.

The level of the students’ foreign language proficiency within the
framework of professionally-oriented learning should be determined by
the following criteria: level of foreign language proficiency (possession of
grammar structures; lexical units for professional purposes); maturity for
linguistic professional interaction (possession of all kinds of speech
activities on the basis of professionally-oriented vocabulary; ability to
realize their personal needs in professional foreign language
communication through various linguistic means); maturity for creative
professional activity (motivation, cognitive and creative activity of
students).

The effectiveness of foreign language training for non-
philological specialties students depends essentially on the choice of
teaching methods. The implementation of active methods, among which
we separate imitational, situational, game and individual independent
tasks, into the foreign languages teaching practice of future non-
philological specialties teachers place students in an active position that
presupposes not only the language learning, but also promotes the
training of professionally-oriented communication.
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Y emammi poseranymo numanms inuwomoeHoi niocomoexku maubymmix yuumenie Heginonociunux cneyianbhocmeil. Busnaueno 3aeo0anms
makozo npoyecy, a came: 060100IHHS HEOOXIOHOIO CYMOIO 3HAHb, YMIiHb i HABUHOK; (POPMYEaHHs: 30amHOCMI 30ICHIOBAMU MIJCK)IbIMYPHE
npoeciiino cnpamosare Cniky8aHHs1, PO36UMOK YMiHb GLILHO Ma AOEKEAMHO PO3YMIMU U 3YMOGTIOBAMIL NeaHi MoaleHHesi suciogmiosannst. Ilooano
AMICMOBI  HANPSIMU  THUWOMOBHOI  RIO20MOBKU, W0 nepedbauaroms QOpMYBaHHs. CKIA00BUX NPOPECiiHOi  KOMNEMEeHMHOCME:  MOGICHHEBOT
KOMNemeHmHOCi, 00 KOi 8KTII0UAIOMbCS KOMNEMeHYii 8 ayOito6anHi, 2060PiHHI, YUMAHHI, NUCLMI Ma NePeKaadi; MOBHOI KOMNEMeHMHOCHI, Mo6mo
3HAHHA  MOBHO20 Mamepiany, CopMosamicms peyenmueHuUX ma NPOOYKMUSHUX HABUYOK U020 3ACMOCY8AHMA,  TIHEBOCOYIOKYIbMYPHOT
KOMNEeMEeHNHOCH, OCHOBHUMU KOMNOHEHMAMU SIKOT € COYIONIHEBICIUYHA, COYIOKYILINYPHA MA COYIATbHA KOMnemeHyli. Brasano axmueHi memoou
HABYAHHSL, WO BUKOPUCTNOBYIONILCS 3 MEMOI0 (hOPMYSAHHS. IHULOMOBHOT KOMNEMEHMHOCIE CIYOEHMIB HEMOBHUX CNeYIAIbHOCIEN 00 SIKUX GIOHECEHO.
IMimayiiini, siKi nepeobauaromy HAGUAHHS NPOGHECIiHUM YMIHHAM i HABUUKAM MA N08 A3aHI 3 MOOCTIOBAHHIM NPOGhecilinol OIIbHOCHI, IMImYyIombCst
5K cumyayiss, max i cama npogheciting OLsIbHICMb, Heleposl, o nepeddayaiontb aHAi3 KOHKPEeMHUX CUNYayill; PilueHHsl CUNYayitiHux 3a0ay, 6npaesu,
BUKOHAHHS THOUBIOYAILHUX 3A680aHb, I2DOBI, PO3iepy8aHHs poaell (Poboséa, 0ilo8a epa).

Knrouogi cnosa: inwomosHa nio2omoexa, iHuoMoHa npogeciting KoMnemeHmHicmy, aKmueHi Memoou HABYAHHA, CAMOCHIlIHA poboma,
npoghecitina KoMnemeHmHicmo.

B cmamve paccmompenst 60npoc UHOA3bINHOU NOO20MOBKY OYOYWUX yuumenell Heguaonoeudeckux cheyuanvhocmeil. Onpeoenenvl 3a0auu
MaKo2o npoyecca, a UMEHHO. 081a0eHUe HeoOXOOUMOU CYMMOU 3HAHULL, YMEHULl U HABLIKOS; (POPMUPOBAHUE CHOCOOHOCMU OCYUeCmEsANb
MENCKYIbNYPHOE NPOGECCUOHATLHO HANPABIEHHOe O0weHUe;, paseumue yMeHuil c60600HO U A0eK8AMHO NOHUMAMb U BbI3bIBAMb ONPEOeeHHble
peuesbie gvickasbieanus. IIo0ano codepicamenvhble HANPAGTIEHUS UHOSAZLIYHOU NOO2OMOBKU, NPeOYCMAMpUsaiowue PopmMuposanue COCMasIaouux
npogheccuoHanbHOl KOMNEMEHMHOCUL. PedeBoll KOMNEMEHMHOCU, 6 KOWOPYIO 8KTIOUAIOMCS KOMREMEHYUY 8 ayOupOBaHUll, 2080PeHUl, YMeHUlU,
nucbMe U nepesooe, A3bIKOBOU KOMNEMEHNMHOCMU, MO eCMb 3HAHUE A3bIKOBO20 MAMEPUANd, CQHOPMUPOBAHHOCH PEYEHIMUEHBIX U NPOOYKIMUBHbIX
HABBLIKOB €20 NPUMEHEH U], TUHSBOCOYUOKYILINYPHOU KOMNEMEHMHOCMY, OCHOBHLIMU KOMROHEHMAMU KOMOPOU AGTAIOMCA COYUOTUHCBUCTIUYECKAS,
COYUOKYTbIYPHAS. U COYUATbHASL KOMNeMeHyuy. Yxasano axmueHvle Memoobl 0OyHeHUsl, UCNOTb3yemMble C Yenblo OpMUpOSanisi UHOAILIYHOL
KOMREMeHNHOCHU CIYOCHMOB HEA3bIKOBLIX CHeYUATbHOCMEll K KOMOPbIM OMHeCeHbl: UMUMAYUOHHbLE, KOMOpble NpedycCMampusaiom obyuenue
NPOpeCcCUOHATLHBIM YMEHUAM U HABLIKAM U CEA3AHHbIE C MOOCTUPOBAHUEM NPOPDECCUOHATLHOU OesIMeTbHOCIIU, UMUMUPYIOMCA KAK CUMYayus, max
U cama npopeccUOHATbHAS OeSMENbHOCHIb, HeUSPOBble, NPeOyCMampUsaioujue aHaiu3 KOHKPEenHuIX CUMyayutl; peuleHue CUmyayuoHHbX 3a0ad;
VHPAdICHEHUS, BbINOTHEHUEe UHOUBUOYATLHBIX 3A0aHUL, USPOBble, PA3biZPbléaHie ponietl (Poe8ast, 0eN06ds uspa).

Kniouegvle cnoea: uHoasbiumas noO20MOBKA, UHOA3BIYHAS NPOPECCUOHATLHAA KOMNEMEHMHOCb, AKMUueHble Memoobl 00yueHus,
CaMOCMOAMENbHAA Paboma, NPoPecCUOHATLHAS KOMNEMEHMHOCHb.
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THE MAIN REQUREMENTS TO THEORETICAL AND PRACTICAL QUALIFICATION
OF A FUTURE FOREIGN LANGUAGE TEACHER

The professional competence of the future English teacher is the integral personal creation, which contains appreciatively- motivational (
motives, professional position, attitude ),cognitive ( knowledge, skills),personal ( personal features and skills ), reflexive( self-correction, self-
assessment) components with the help of which the effective professional duties of foreign language teacher are fulfilled. On the other hand, it is the
result of professional competence acquisition ( in the process of professional and practical training).The peculiarity of foreign language professional
competence formation is in the fact that the half of these competences are acquired during the training at the first specialty.

Key words: professional competence, pedagogical mastery, theoretical competence, practical competence, communicative competence,
language competence, social and cultural competence, lingual and methodological competence.

Today, Europe has been in search of new values that are related
to mutual understanding, cooperation, agreement, aspiration to create a
multicultural, polylinguistic and multi-ethnic  Europe. In  the
implementation of these values, a new generation of European teachers
has assigned a certain place.

The urgency of the study is connected with the conditions of the
establishment of Ukrainian statehood, the revival of national spirituality,
the formation of national dignity of citizens, the development of ties with
the countries of Europe, therefore the role of teachers in society is
growing. The process of learning foreign languages in secondary schools
to be effective and consistent with the current stage of learning, the
teacher must master the theoretical and practical knowledge of the
techniques that are the key to his professionalism.

The problem of teacher training is very important and interesting.
Many domestic and foreign researchers engaged in the problem of
teacher training, has made a significant contribution to the development

of this issue. Nowadays the problem of the professional competence of
the teacher involves the following scientists: V.A. Adolf, T.G. Brazhe,
V.. Zhuravlev, S.B. Yelkanova, S.Yu. Nikolaev, T.G. Novikova,
V.G. Redko, V.A. Skazkina.

The new national standard for learning English is based on key
concepts such as communication, culture, motivation and interactivity.

The purpose of the article is theoretical development, scientific
substantiation of pedagogical technology, which provides the professional
competence of the future teacher of a foreign language.

The leading goal of teaching a foreign language is the
recognition of the formation of communicative competence, which has
several components: linguistic; sociolinguistic; social and cultural;
strategic; social; discursive [1, p.37].

Linguistic competence involves mastering a certain amount of
formal knowledge and corresponding skills related to different aspects of
language: vocabulary, phonetics, grammar. This raises the question: what
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