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yuHiB/cTyAeHTIB. OHOYaCHO PO3BUBAETHCS E€MOIIIIHO-BOIbOBA cpepa 0COOUCTOCTI.
3 iHmoro 60Ky, hopmMyBaHHS OyIb-SKOi PO3yMOBOI Jii HEMOXKJIMBE 0€3 3aCBOEHHSI
MEeBHUX 3HaHb. [Ipu 1IbOMY, MIEPBUHHUMH 3 TOYKHU 30py ITiJICH HABYAHHS € CriocoOu
TUSJIBHOCTI, 110 BHUMAarae BiJMOBIIHOTO 3MICTy HaBuaHHS. OCHOBHUM €JIEMEHTOM
HABYaHHS CTa€ BUKOHAHHS 3aBJaHb (PO3B’sI3aHHS MpoOsieM, 3a/1ay) TOOTO, OCBOEHHS
TUSIIBHOCT1, OCOOJMBO HOBHUX JUISL JIFOJMHM ii BUJIB: JOCTIAHHUIIBKOI, IMOITYKOBO-
KOHCTPYKTOPCHKO1, TBOPUOI Ta 1H. Y IbOMY BUNAAKY (DAKTUYHI 3HAHHA € HACIIIKOM
pobOTH HaJ 3aBJaHHSMH, OPraHI30BaHMMH B JIOIUJIBHY 1 €(QEKTHBHY CHCTEMY.
[lapanenbHO 3 OCBOEHHSM [ISTIBHOCTI YUYEHB/CTYIEHT (OopMye BIacHy CHUCTEMY
I[IHHOCTEH, MATpUMYBaHy corliymoM. HeoOXigHi yMOBHU ISl IIbOTO — MO3UTHBHUI
eMOIIiHUHN (DOH Ta CTOCYHKH B OCBITHBOMY CEPENOBHILI, Kl OYIyIOThCS Ha OCHOBI
JOBIpH, CHIBIpall, PIBHOTO MapTHEPCTBA, KoMaHAHOCTI. DyHKIIT BuMTens 3a
TISJIBHICHUM TJIXO0JIOM HacamIiepesl MOB’si3aHl 3 OpraHi3alli€lo Ta yIpaBIiHHSIM.
JUSIbHICHUN MiAX1J HEPO3PUBHO IMOB'A3aHUN 13 KOMIETEHTHICHUM, BHKOHYIOUU
MEBHI Jii y HaBYAJIbHOMY IMPOILECl, PO3MIPKOBYIOYM HAJ I1X BUKOHAHHSIM,
YCBIIOMIIIOIOUM TOTpe0y B HUX Ta OLIHIOYM iX BaXKJIMBICTh g cebe abo aiid
CYCIIJIbCTBA, JIFOJIUHA TUM CaMHM PO3BHUBAa€ y ce0€ KOMIIETEHTHICTh B Till 4M 1HIIIN
cdepi KUTTSL.
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ENVIRONMENTAL EDUCATION: TREND OR NECESSITY

Taking an eco-friendly approach to teaching English helps communicate and
understand the language better and gives students a way to connect with community.
To satisfy their varied and complex learning demands, ELL students must be placed
in a variety of learning situations. Environmental issues are contemporary and affect
everyone. By incorporating these topics into language learning, educators can make
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the content more relevant and engaging for students, thus enhancing their interest and
motivation to learn.

Language learners become more globally aware and responsible citizens when
exposed to environmental issues. They gain insights into how their actions impact the
world and are empowered to contribute positively to global challenges. In addition to
promoting language learning in the context of meaningful conversation, it can teach
students how to improve the health of our world. [4].

Environmental education and exposure is to foster awareness and concern for
our planet and understand the associated environmental problems which stem from
human impact. Environmental education has the power to build skills, inspire
motivation, and encourage commitment for individuals to work together towards
solutions to current environmental issues. Learning language within the context of
environmental issues provides meaningful opportunities for students to connect
language skills with real-world applications. This integration encourages deeper
comprehension and retention of language structures and vocabulary. Environmental
education addresses a wide range of topics that are at risk because of human activity.

These issues include global warming, greenhouse gas, ozone depletion, species
extinction, poaching, endangered species, inefficient energy use, habitat destruction,
air quality, pollution of water like ocean dumping, oil spills and urban runoffs;
electromagnetic radiation and health, nuclear proliferation and fallout, genetically
modified foods, overgrazing, excessive use of pesticides and herbicides, intensive
farming, land pollution, soil erosion and contamination, water crises, overfishing,
illegal logging and deforestation.

The question of environmental education emerged in 1972 when the United
Nations Conference of that year encouraged member states to start thinking about
global environmental problems. The conference Ilaid lots of emphasis on
environmental education. According to UNESCI-UNEP 1976, the following are the
objectives of environmental education: 1) Awareness of environmental problems. 2)
Basic understanding of the environment and its problems, and humans' role in the
environment 3) An attitude of concern for environmental problems. 4) Skills in
overcoming environmental problems. 5) Ability to evaluate proposed solutions to
environmental problems. 6) Participation in solving environmental problems. Why
teach Environmental Education with English language Environmental education is
necessary for the EFL/ESL instructor because according to Babcock [1], language
learners become more globally aware and responsible citizens when exposed to
environmental issues and they gain insights into how their actions impact the world
and are empowered to contribute positively to global challenges. Still talking about
the need to include environmental matters in English language instruction, Cates [2]
points out that we can’t call our English teaching successful if our students, however
fluent, are ignorant of world problems, have no social conscience by using their
communication skills for international crime, exploitation, oppression or
environmental destruction. Knowledge of environmental protection is at the core of
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environmental education and should be done with any age group (at the nursery,
primary, secondary, post-secondary, or higher education levels), with any linguistic
rules and language specifics like vocabulary, grammatical rules, syntax, semantics
and discourse of the target language. Teaching environmental education in the
context of language learning offers diverse opportunities for language practice.
Students engage in discussions, debates, writing tasks, and presentations related to
environmental topics, enhancing their language proficiency in various skill areas.
Integrating environmental education can increase students’ motivation and
engagement in language learning. Topics like climate change, sustainability, and
conservation resonate with students, sparking meaningful discussions and
collaborative projects.

Environmental education promotes critical thinking by encouraging students to
analyze, evaluate, and propose solutions to complex problems. These skills are
transferable to language learning, where students are encouraged to critically engage
with texts and express their opinions effectively. More specifically, Halvorsen [3]
says that when we think critically about a given topic, we are forced to consider
our relationship to it and how we fit into the context of the issue. Since environmental
issues like global warming and energy crises are fascinating, current, and contentious
topics, incorporating environmental education into the English language instruction
will undoubtedly help students develop their critical thinking skills and abilities
while also advancing their language development.

In conclusion, teaching environmental education alongside English language
instruction enriches the learning experience for students by fostering global
awareness, critical thinking, and language proficiency. It equips learners with the
knowledge and skills needed to address environmental challenges and become
responsible citizens of the world. This integrated approach not only benefits
individual learners but also contributes to building a more sustainable and

interconnected global community.
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