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PHONICS METHOD OF TEACHING READING

There have been many methods of teaching children how to read in the past,
but current best practice research promotes phonics in early reading programs.
Phonics is one of the five essential elements of learning to read, alongside phonemic
awareness, vocabulary, fluency and comprehension.

Phonics is a method of instruction that helps children learn and be able to use
the alphabetic principle — the concept that words are made up of letters and that
letters represent sounds.

Phonics instruction does this by teaching children to decode words by sounds —
showing them how to make connections between the letters of written texts
(graphemes, or letter symbols) and the sounds of spoken language.

One of the major difficulties children can have when learning to read is
understanding of phonics. Failure to grasp that printed symbols represent the sounds
of spoken words makes it impossible to become a fluent reader.

Children who are unable to link letters to their sounds may struggle to read.
Research has shown that phonics instruction is essential for any program that aims to
teach children how to read.

Without an understanding of the relationship between letters and sounds, the
process of reading cannot occur [1].

Let me now consider the approaches to phonics instruction. Most teachers are
acquainted with several approaches to phonics instruction, including those listed
below. The distinctions between approaches are not absolute, and some programs of
instruction combine approaches.

Synthetic phonics: Children learn how to convert letters or letter combinations
Into sounds, and then how to blend the sounds together to form recognizable words.

Analytic phonics: Children learn to analyse letter-sound relationships in
previously learned words. They do not pronounce sounds in isolation.

Analogy-based phonics: Children learn to use parts of word families they know
to identify words they don’t know that have similar parts.

Phonics through spelling: Children learn to segment words into phonemes and
to make words by writing letters for phonemes.
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Embedded phonics: Children are taught letter-sound relationships during the
reading of connected text. (Since children encounter different letter-sound
relationships as they read, this approach is not systematic or explicit.)

Onset-rime phonics instruction:Children learn to identify the sound of the letter
or letters before the first vowel (the onset) in a one-syllable word and the sound of the
remaining part of the word (the rime) [2].

Whilst phonics is a perfect way to teach younger children, typically aged
between 4-7 years old, it can also be used at any age. In the UK, teaching phonics has
been proven to raise the standard of literacy and reading. Since 2012, the percentage
of children achieving the expected standard in phonics has grown from around 60%
to over 80% in 2019.

The teaching of phonics has also been backed up by scientific studies, such as
this one from the University of Royal Holloway London. It found that the phonics
teaching method had a profound impact on the accuracy of reading aloud and
comprehension when compared to children who focussed on the meanings of new
words. In another words, children who were taught by focussing on the meaning of
the words were much less accurate in reading aloud and MRI scans also found that
their brains had to work harder to decipher what they were reading [3].

In conclusion, the phonics method of teaching reading has demonstrated its
efficacy in providing learners with essential tools for decoding and comprehending
written language. By focusing on the relationship between sounds and letters, this
approach equips students with foundational skills necessary for fluent reading and

literacy development.

The list of literature used:

1. Phonics and Reading: Nurturing Confidence from the Very Beginning. Access mode:
https://readingeggs.com/about/phonics/

2. Put Reading First: The Research Building Blocks for Teaching Children to Read
Kindergarten Through Grade 3. A publication of The Partnership for Reading. — 2001. P.12.

3. Findel. A guide to phonics: what is it, what are the benefits and why is it so important?
Access mode: https://www.findel-international.com/findel-international-blog/international-
schools/the-importance-of-teaching-phonics.

YK 371.3:800
K. I0. ' PEHIMHELB

CTyICHTKA 4-T0 KypCy

CepenHboi OCBiTH (MOBa i JTiTEepaTypa (aHIITIHCHKA))
3akapnarchKuil yropchkuit iHCTHTYT iM. @epenna Pakori 11
M. beperose, Ykpaina

MUSIC AND SONGS AND THEIR IMPACT ON LANGUAGE LEARNING

Music, an integral part of human culture, holds a unique position in education, especially in
shaping children's development. From early exposure to melodies to structured music lessons, the
impact of music on cognitive skills, emotional expression, and social interaction in children is
profound.
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